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Task 1

Relevant areas of the National Policing Curriculum: 
Developing Resilience

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, discuss and compare the coping strategies you have applied to develop resilience and minimise stress.

1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:
In answer to this task, I will be using the three stage reflective framework developed by Borton (1970) and further supported by Rolfe (2014) to discuss and compare the coping strategies I have used, to minimise stress and develop resilience, during my first six months of learning as a Police Constable. As stated by Sicora (2017) and Rolfe (2014), Borton’s (1970) model asks three questions, ‘What?’ ‘So What?’ and ‘Now What?’ in order to explore an individual’s experiences, their ability to make sense of those experiences, and the resulting actions. Therefore, I will be using these three questions in order to facilitate my reflection on the last six months of learning.   
‘What?’
According to Mind (2017) stress occurs when we experience emotional strain, or mental pressure, due to adversity or demands in life. McCreary, Fong, and Groll (2017) stated that stressors negatively affect a person’s physical health, mental wellbeing, and overall performance at work. Our ability to adapt to adversities can protect us from the impact of life stressors. According to Mind (2017) resilience is our capacity to maintain balance in our mental wellbeing. Sometimes referred to as mental toughness, resilience can be thought of as a protective factor. It encompasses our ability to recover and overcome challenges. Luceno-Moreno (2020) states that resilience varies between individuals and can depend upon a number of factors, including social background, personality, and our ability to communicate with others (Lee, 2019). 
A coping strategy can consist of a single behaviour, a multitude of behaviours, or a mental process. They are used to adapt an individual’s response to a situation (Pam, 2013). According to Papp and Witt (2010) coping strategies are most often deployed in order to manage stress, and a person’s ability to cope can have either a negative or a positive effect on the impact of that stress. Heffer and Willoughby (2017) found that being able to adapt and change one’s coping strategies in response to differing circumstances, in order to encourage a positive outcome, led to more successful coping. This is referred to as “coping flexibility”. During my training, I have utilised two main coping strategies in order to minimise stress and develop resilience. These include, exercise (e.g. running, home workouts) and use of technology for socialising. During the initial six months of training as a Police Constable (PC), multiple stressors have been at play. Starting a new career, meeting new people, and learning new norms all have the potential to increase stress levels. The realisation of the large responsibility that comes with being a PC was a significant stressor in the first few weeks of training. On top of the expected stresses of beginning a new career, this year also gave rise to COVID-19, an unexpected and unpredictable variable. The resulting ‘lock-down’ and the worry for family and friends significantly increased the stress felt during my initial six months. 
‘So What?’
For me the most challenging part of the last six months has been learning during a pandemic due to the isolated nature of the learning. For safety, most classes took place online for the majority of the six months. With little face-to-face interaction and minimal group learning, bonding with the rest of the group was more difficult, and in turn, it has been harder to assimilate to the new norms of the organisation. Brumby et al. (2013) state that social isolation can have a negative impact on physical and mental health. However, the use of online communication minimised the stressful impact of these issues. As a cohort, we found alternative ways to bond as a group, namely online video calls, and virtual revision sessions. Luceno-Moreno et al. (2020) carried out a study into Posttraumatic Stress, anxiety, depression, and resilience of health workers working during the ongoing COVID-19 pandemic. They found those who were more resilient to the effects of stress developed coping strategies, such as maintaining an optimistic mind-set, seeking social support, and utilizing online communication. Being able to communicate with family and friends online has allowed me to share my stresses and worries with others, and has in turn aided my resilience and reduced my stress levels. Socialising with others in this way provides a different perspective and often helps to solve or reduce a problem that could cause stress if not addressed. Often, by gaining insight from others we can mitigate stressors, by learning how best to tackle the issue. On the other hand, through discussion, it may become clear that what was originally perceived as a stressor is not. According to Yoshikawa, Nishi and Matssuoka (2016) social support can be a crucial factor in preventing depressive symptoms and stress. Lee (2019) studied posttraumatic stress disorder (PTSD) in firefighters. They found that lower levels of PTSD were present in those who had more perceived social support. Lee (2019) suggested that social support from friends, family, and co-workers, and at the very least the perception of having that support, is a resilience factor against stress symptoms.  
Another coping strategy that I have used during the last six months is regular exercise. I am a keen runner, and find this reduces my stress levels and encourages a positive mind-set. According to Brumby et al. (2013) prolonged stress increases the production of cortisol, a hormone that over time can have a negative impact on the body. Brumby et al. (2013) found that physical exercise has a positive impact on a person’s mental health and physical health by normalising cortisol production. Not only does exercise improve a person’s mental health through the regulation of stress hormones, but also reduces obesity, improves heart function, and in turn encourages body positivity. All of which increase resilience against life stressors and setbacks (Brumby et al., 2013; Yoshikawa et al., 2016). According to Sciamanna et al. (2017), the impact of physical activity on stress reduction and resilience may differ depending on the mode, intensity, duration, and frequency of the physical activity. Yoshikawa et al. (2016) found that exercise often provides social support, and as such promotes resilience through socialisation. Although during the first few months of training my running was solitary due to the government restrictions, I have found that since these restrictions have eased and I can now run with others the social aspect has improved my mood and my ability to tackle challenges. However, Yoshikawa et al. (2016) also found that too much exercise has a negative impact on mood, and at too higher frequency might reduce resilience. On considering this evidence, I have realised that it is important to maintain other coping strategies alongside exercise, as too much exercise may reduce its efficacy. 
The benefits that come from online social interaction, namely the positive effects on mental health, can often be synonymous with the benefits of exercise, especially when that exercise involves interactions with others. On the other hand, exercise has further benefits, which cannot be achieved through online socialising. For instance exercising not only improves mental health, but also has the added benefit of improving physical fitness too (Brumby et al. 2013). In this respect, I would state that exercise has been the most beneficial coping strategy that I have used during my training as a Police Constable. However, when running could only be a solitary act I found the exercise to be less beneficial, and the online social interaction to be more beneficial. In order to improve the use of exercise as a coping strategy I could have varied the type of exercise. I mainly focused on running as my source of exercise; however, it may have benefited me to try other forms of exercise such as weight training or online group workouts. As stated by Sciamanna et al. (2017), making physical activity a social activity may enhance the mental health benefits attained from the activity.        
‘Now What?’
On reflection, it is clear that in order to minimise stress, and develop resilience by staying both mentally and physically healthy throughout my career a combination of exercise and social interaction will be important. As stated by Heffer and Willoughby (2017) coping strategies are more successful when we are able to adjust and change them in a manner that can encourage a positive outcome. Further to this, Sciamanna et al. (2017), suggest that people most often seek out activities that provide a sense of meaning and accomplishment, as well as the formation of relationships, and engagement. After reflecting on my current coping strategies and looking ahead to the next stage in my training, I will aim to maintain the use of exercise and socialising with friends and family to mitigate my stress and enhance my resilience to that stress. However, going forward I will be seeking to try different modes of exercise, such as: cycling, field hockey, and weight training alongside my running in order to maximise the benefits felt from taking part in more social sports. Heading into what I hope to be a long and varied career developing my resilience is of high importance. The role of a PC can at times be challenging and as such knowing how to cope after tough days will be a great benefit to maintaining my professionalism and objectivity in work, and my mental and physical health too.      
[1533 words]
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Reflect on your application of the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Describe the process for determining whether the use of force was necessary in a conflict situation (including a critical evaluation of any theories or models underpinning the causes of conflict within policing interventions – e.g. Betari’s Box, The Drama triangle, Emotional versus rational brain) and provide a reflection on the outcome of the incident. 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.


2500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:
I will be using the Gibbs Reflective Cycle (Gibbs, 1988; As discussed in Tawanwongsri and Phenwan, 2019) to critically assess and reflect on an incident involving conflict, in which I played a significant role. The Gibbs Reflective Cycle will allow me to evaluate my performance and as such improve how I approach similar situations in the future. The Gibbs Reflective Cycle has six stages, which I will use as headings to structure the following reflection (Tawanwongsri and Phenwan, 2019).   
Description: What Happened?
I attended a call stating a cause for concern regarding a male that was intoxicated and upset. He stated he was going to attend the address of a second male and was threatening violence towards that male. I phoned the subject in an attempt to calm him down, and prevent him from attending the address of the potential victim. I informed him that attending the address and carrying out the threats he had made would end up getting him in legal trouble, I advised him not to attend the address, because we did not want the situation to escalate to a level where we might have to arrest him. I employed the ‘LEAPS’ model of active listening to try to effectively communicate with the subject. ‘LEAPS’ stands for listen, empathise, ask, paraphrase, and summarise (College of Policing, 2019). However, when I attempted to empathise and ask questions he shouted obscenities down the phone and hung up. 
On arrival, we attended the address of the potential victim to carry out a welfare check. During this conversation, we heard loud shouting and swearing coming from the street outside. We exited the property and entered the street, placing our body worn cameras on. A male was shouting loudly, swearing, and acting aggressively towards another person in a vehicle. Four other people were present, and later identified themselves as family members of the intoxicated male. The male was identified as the subject I had been talking to on the phone prior to attending the incident. The incident took place in a densely packed neighbourhood, in which neighbours were watching from their doorways. There were a number of parked cars making it difficult to approach the subject from more than one side. The family members were also obstructing our access to the subject, and at some points were trying to prevent us from detaining him. We approached the subject and attempted to de-escalate the situation by asking him to calm down and tell us what had upset him. My tutor first spoke to the male and tried to build a rapport and calm the situation, to no effect. The subject continued to shout obscenities and behave in a threatening manner, pointing his fingers aggressively, and trying to lunge towards us. His family tried to hold him back but he continued to fight them off. I asked other bystanders to take a step back. I then engaged in a dialogue with the subject attempting to use the 5-step model. However, it soon became clear that this was not going to be effective because the subject continued to behave aggressively, becoming increasingly agitated. The subject lunged towards my tutor, which appeared to me to be threatening violence, at which point we both went hands on in order to restrain the male for our personal safety and his own. I placed the male in an arm lock, as taught to me during officer safety training. The male was restrained and handcuffed to the rear. I arrested the subject for a public order offence due to his use of threatening, abusive and insulting words and behaviour and the belief that immediate and unlawful violence would be used against a person. The necessity for the arrest was to prevent injury or harm to any person. Further units arrived and a male officer searched the subject as per South Wales Police policy. The subject was then placed in a police vehicle and transported to custody by another unit
Feelings: What were you thinking and feeling?
This incident was my first experience of confrontation on the job, so in my mind I was thinking of all the potential outcomes of the situation. Knowing both how we could de-escalate the situation, and how it could escalate quickly if not handled correctly. My first thought was regarding how I could calm the subject down. I was nervous of saying the wrong thing, however once I began to engage in a dialogue with the subject I realised as long as I kept calm and professional I had a chance at a peaceful outcome to the situation. As Villegas (2017) points out, as police, our ability to communicate in an effective manner has a direct impact on our ability to prevent crime. I felt surprisingly calm during the incident, and I credit my training for this. I was able to listen to the subject, think about the circumstances of the incident, and engage with the subject without any feelings of panic. I felt uneasy about the number of people surrounding us, and had the thought that if the situation escalated we would be outnumbered; therefore, I requested assistance from further units. My next thought, when communication was not working, was that we would have to use some form of force. I was nervous at the first thought of this, due to this being my first time going hands on. However, when the moment arose that force was required my instincts kicked in and I felt more confident in what I was doing.  
Evaluation: What was good & bad about the experience?
I felt overall, my response to the incident was good, and I remained calm, professional, and aware of my surroundings. I felt that tactically my positioning within the space could have been better. This is because when my tutor initially went hands-on I was standing behind him, so had to run past him to take hold of the subject. In hindsight, and after reviewing my body worn video, it would have been more effective for me to walk around the car so that I was standing behind the subject within view of my tutor. This would have allowed me more control of the situation. On the other hand, my non-verbal cues were good. When talking to the subject I kept my arms by my side, with open hands, a neutral expression, and a steady and calm voice in order to be non-threatening. However, I felt that wearing a mask for COVID-19 precautions might have made it more challenging to build a rapport, because the subject could not see our facial expressions. According to Ekman (1992) there are seven universal expressions, namely joy, anger, fear, surprise, sadness, contempt, and disgust. Pike (2020) states that humans rely on facial expressions to recognise emotions and non-verbal cues. With a mask concealing a large proportion of our faces it may be that we lose important non-verbal language, and the expressions that are usually gleaned from our eyes and eyebrows may be misinterpreted (Pike, 2020). Therefore, in my interaction with the subject, keeping a neutral expression may not have translated across to the subject as non-threatening. Although the masks have clear positive health benefits, and reduce transmission of the COVID-19 virus, they may have a slight negative impact of reducing our ability to connect with others (Scheid, Lupien, Ford and West, 2020). As stated previously I used an arm lock to gain control of the subject, an approved technique taught to me during my training. A study by Van Erp et al. (2018) found that training could prevent the escalation of conflict as well as sustain work related outcomes. In this situation, my training prevented the situation escalating to violence and harm, and as such, this sustained our work outcome to protect the public and prevent crime. Therefore, I feel that I used my training to positive effect during this incident. 
Analysis: What sense can you make of what happened?
When considering the use of force there are a number of tactical options afforded to police. These include presence, tactical communications, and then offensive/defensive skills. When deciding on what tactical option to use, in my mind I was following the National Decision Making Model (NDM) (College of Policing, 2014). The first stage when making any policing decision is to follow the code of ethics, ensuring that we dispense our powers responsibly and with integrity (College of Policing, 2020). In this situation, the information we received was that of an intoxicated male, threatening the use of violence towards another. No further information was present. When assessing the threat and risk level of the situation I was considering the subjects behaviour. During the incident, his behaviour remained at a level defined as active resistance. Alongside this, I was thinking about the impact factors within the incident (College of Policing, 2019). Included in this was the impact of the environment such as the number of people around us, and the obstructions such as cars. At this stage, I also considered the impact of the subjects’ mental health and level of intoxication. As well as the impact of myself and my tutor, our collective skill level, and the fact that there were two of us and a crowd of people around us. When deciding on an action to take, I considered the powers and policies available to me. Including the robust legislation underpinning the use of force. Under common law, reasonable force can be used to either prevent a breach of the peace, to save life, or to defend yourself or others (Bryant and Bryant, 2020, p.339 - 340). Under section 3 of the Criminal Law Act 1967 force may be used to prevent crime, or to effect a lawful arrest as long as it is reasonable in the circumstances. As stated in section 117 of the Police and Criminal Evidence Act (PACE) 1984 force may be used in the execution of any law stated within the act. Any force used under such legislation should be justifiable, proportionate, accountable, necessary, and ethical (Bryant and Bryant, 2020, pp.340). I considered a number of options and contingencies, including tactical communication as option number one and use of force as a contingency if communication was unsuccessful. After considering all options, we started with tactical communications. I mainly utilised the 5-step model (College of Policing, 2019), which comprises: 
1. Simple appeal: Asking for compliance to a request.  
2. Reasoned appeal: Tell the subject why you require their compliance.
3. Personal appeal: Give the subject options and reasons for compliance. 
4. Final appeal: Confirm that the subject is refusing to comply.
5. Action: If all prior steps have failed, force may be used in the face of resistance. 
The subject made several comments alluding to the fact he did not wish to interact with ‘the uniform’; this was a significant barrier in communication. This negative attitude towards the police uniform is likely to be from previous experiences with the police. This attitude could be because of the subjects’ cultural background, ethics, and personal circumstances. All of which are at play during any interaction between the police and the public. Acting as he was from a place of high emotion, he was unable to see past the police uniform therefore this model was unsuccessful. Because of this, we went on to use force to gain control of the situation and prevent crime. After taking action, I reviewed the situation, and I was confident that detaining the subject was the appropriate method for the prevention of crime and safety of the public. Throughout this interaction, a continuous assessment of the subjects’ human rights stayed at the forefront of my mind. Most pressing was the consideration of the subjects’ right to liberty and security, and the understanding that the taking of a person’s liberty is a significant responsibility and use of power. However, under the act (Human Rights Act 1988) a person may be deprived of their liberty through lawful arrest and detention. According to Immordino-Yang and Damasio (2007) emotions, cognitions and society all play a role in our ability to make decisions. Looking back, I am able to draw parallels to the ‘fight or flight’ theory. Namely, the idea of “amygdala hijack” in which a person loses access to the area of the brain that allows for rational thought during a conflict that triggers a ‘fight or flight’ response (Gallo, 2017). This leads to the division of the ‘rational brain’ Vs the ‘emotional brain’, and impacts on the decisions we make. During this incident I was able to centre myself through my breathing and my training, therefore I remained calm, and so I was able to interact using my ‘rational brain’ (Gallo, 2017). This meant that I was able to reason, think, and make informed decisions. However, it was clear to me that the subject was stuck in the state of using his ‘emotional brain’. He was unable to reason, or take on board the information we were trying to put across. He was acting through anger, and impulse. 
Conclusions: What else could you have done?
On reflection, I could have slowed down the incident and not rushed into a resolution. I could have done this by attempting to negotiate and de-escalate for longer. This would have allowed more time for further units to arrive to provide assistance. However, in the circumstances a public order offence was taking place and for safety reasons the use of force was necessary. As well as this, in the subjects mind, a larger police presence might have appeared to be oppressive and could have encouraged more of an escalation. Van Erp et al (2018) discusses the importance that experience has on our learning, stating that the process of learning is a continuous one evolving through thought, action, experience, and our reflections of these. In other words, we are able to glean knowledge from our experiences. Through reflecting on my actions during this incident, I feel I have learnt how to improve my own actions, and I am certain that when I next find myself in a situation involving conflict I will have more knowledge with which to approach the situation.   
Action Plan: What will happen next time?
Next time I am in a situation involving conflict I will be more tactically aware of my positioning within the location and circumstances of the incident. I will ensure that my colleague and I can see each other at all times, for our own safety and in order to improve the control I have over the situation. I will also aim to be more confident in my use of the 5-step model and the use of communication in general. Due to the impact this can have on de-escalating a situation, I will be seeking to improve my communication skills during heightened situations. I will do this by attending more calls of a similar nature in order to gain experience, as well as seeking advice from more experienced colleagues. Next time I would like communication to be my most effective tool in order to reduce the necessity of using force. However, after reviewing my use of force, the techniques I used, and perhaps those I could have utilised, I now feel more prepared in my ability to use force if it is required.   
[2546 words]







Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	 

Critically assess a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 


Consider and reflect on your responsibilities and procedures in line with the relevant Codes of Practice to support victims and witnesses through the criminal justice system. 


Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


2500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

The following reflection relates to a ‘sudden death’ incident in which I played a significant role with both the victim and their family. In a policing context a ‘sudden death’ refers to any unexpected or unexplained death (College of Policing, 2019). Categorised either as non-suspicious or suspicious depending on the results of the initial police investigation (College of Policing, 2019). I will be using the Gibbs Reflective cycle (Gibbs, 1988; Tawanwongsri and Phenwan, 2019) in order to critically assess the incident, to reflect on my responsibilities, and to illustrate the use of policing values throughout. I will be using the six stages of the Gibbs Reflective Cycle to structure my reflection (Gibbs, 1988). 
Description: What Happened?
I attended a call reporting the ‘sudden death’ of an elderly male. On arrival two people were waiting outside the property, we approached them first to find out what had happened, and how they knew the deceased. They were family members, and had been the ones to discover the body. At this stage, we introduced ourselves and built up a good rapport. I explained our role in the situation, and that we were there to act on behalf of the coroner and investigate if necessary. I asked them to wait outside whilst we examined the scene and explained that we would be back to gather some more information about the deceased. Prior to entering the scene, we put on Personal Protective Equipment (PPE) including gloves, and a mask as per South Wales Police regulations. On entry to the property, we found the deceased to our left lying in the hallway at the bottom of the stairs. Bloodstains were present on the radiator behind the deceased, and on the wall in front of him below the bannister rail. The paramedic was already on scene and had confirmed record of life extinct (ROLE). The paramedic also mentioned prior medical conditions that may have contributed to the man’s death, as well as a recent hospital stay in which the male had discharged himself against medical advice. I began to search the upstairs of the house, whilst my tutor searched the downstairs. We were checking to see if any doors or windows may be open, if there was any sort of disturbance inside the house, and to gather details about the deceased. On our search, we found a number of prescription medications, and a large amount of alcohol. During my search of the main bedroom, I found a small amount of blood, which did not appear to be related to the incident where the body was found. Therefore, I contacted CID for advice, and arranged for the Sergeant to attend the scene. I then returned to the family members waiting outside, where I stated that we would require more information from them. I explained to them that I had a form that needed filling out if they felt ready to do so. They were okay to proceed, and were very helpful and graceful in their approach to the situation. I worked my way through the form that we are required to complete when attending any death. Whilst asking the questions on the form I tried to make it conversational to make the family feel more comfortable, and often asked them to elaborate on stories they wanted to tell of their lives and that of the deceased. On completion of the paperwork I asked if the family would like us to contact the funeral home for them or if they felt comfortable doing so. They asked that we contact them, and so I arranged for the funeral home of their choice to attend the scene. My Sergeant then arrived and we walked through the scene again, discussing the mechanism of death and our conclusions of the scene. During this time, I also placed identity tags on the deceased confirming his identity as per procedure. Collectively we concluded that the death was not suspicious.    
Feelings: What were you thinking and feeling?
On route to the scene, I was feeling nervous, this would be the first time I had seen a dead body on the job. I was unsure of how I would react to the situation, and I was worried about becoming emotional or unwell at the scene. A study by Granek, Bartels, Scheinemann, Labrecque and Barrera (2015) found that even when acting in a professional capacity a number of grief reactions could be present when faced with death. These reactions include feeling physically ill, sadness, and sleep loss. Knowing that family members would be present added to that worry, because I wanted to be professional and respectful, and in my mind, acting adversely to the situation would not have put across that message. I was also concerned about consoling family members, fearing that I might say the wrong thing or upset them further. As Nagy (2018) comments there are a number of taboos when it comes to discussing a person’s cause of death. However, on arrival the family members were upset but calm, and very matter of fact about the death. They stated that at their age this was a regular occurrence. This had the added effect of calming my nerves, because I was able to talk to them and show empathy whilst remaining professional and meeting the requirements of the job. When I entered the property, seeing the dead body was a bit of a shock at first, it was not as I had expected, and I felt sad that he had died alone in his home. The house was warm, and I felt uncomfortable, I was grateful for the mask I was wearing because this prevented any smells from affecting me. I took myself away from the body while I searched the house, and when I returned I was a lot calmer and I felt that the job took over. I remember thinking that I had a job to do, and there were certain tasks that needed to be completed. I also remember thinking that by doing my job well I would be showing respect to the deceased by establishing the circumstances of the situation. Prior to the conclusion that the death was not suspicious, I was also considering ‘The code of Practice for Victims of Crime (Victims Code)’ (Crown Prosecution Services, 2017). This code sets out the minimum levels of service to be provided to victims of serious crime, victims who are persistently targeted, and vulnerable or intimidated victims. Had this incident turned out to be suspicious the relatives would have been entitled to enhanced services under this code. A close relative of an individual who dies due to a criminal offence is defined as a victim under the victims code. However, in this case no criminal offence had taken place therefore the family did not qualify for this.   
Evaluation: What was good & bad about the experience?
Trying to find a balance between being empathetic and following procedure was a challenge. I knew that policy and procedure needed to be followed. For instance the wearing of masks and gloves, the filling out of paperwork, and the tagging of the body (College of Policing, 2019). However, I was acutely aware that these procedures might have a negative impact on the family, as they could appear to be cold and clinical. Leo, Anile and Ziliotto (2015) comment that attitudes and words expressed regarding a person’s death can turn into memories that can stick with relatives forever. In this situation, I was able to rely on my policing values of being professional, proud and positive (South Wales Police, 2020). Having a good understanding of the policing principles allowed me to access them during a challenging time. I was able to act with openness, honesty, and fairness, whilst remaining objective and respectful. I remained accountable for my actions at the scene, behaving with integrity and selflessness. Understanding that my emotions needed to be contained in order to do my job and so that the family could freely express their needs and feelings. I also showed leadership during this incident taking the lead on filling out the forms and interacting with the family members. Leo, Anile and Ziliotto (2015) state that poor communication can have a negative impact on the mourning process. On the other hand, in this situation being able to connect with the family and build a good rapport with them went some way to alleviate this potential negative impact. Leo, Anile and Ziliotto (2015) comment that communications surrounding death of a loved one should involve clear language, yet be empathetic. I feel that I achieved this by explaining each procedure clearly, and stating why it needed to take place. As well as this, whenever I referred to the deceased I would use his name. Showing the family that I saw their relative, as they do, as a real person, and not just as an aspect of the job. As a result when leaving the scene, the family thanked us for our help and understanding. I was aware that the family members had been the ones to discover the body. They had been through a traumatic experience, so I regularly checked to make sure they were okay. I made it clear that if they needed to take a break at any point from answering questions to let me know, and assured them we could take our time. As Marcondes et al (2018) comments, the psychological and social impacts of death on family members, as well as the community, can be devastating. In this instance, the family members were themselves elderly and stated that they were the only remaining family of the deceased. 
Analysis: What sense can you make of what happened?
Cox et al (2012) stated that previous experiences of death could also influence attitudes relating to death. When discussing the death with family members in this incident they were very candid in their attitudes towards death. Making remarks that it was their turn next, that this was the fifth death they had heard of this year. Fleming, Farquhar, Brayne and Barclay (2016) carried out a study on death attitudes in older people. They found that death was often seen simply as a part of life, sometimes because death was a regular occurrence in their lives. This certainly appeared to be the case in this incident. Nagy (2018) discusses how religion often has a significant link to mortuary practices, and the way in which people mourn loss. However, in this situation, the deceased did not subscribe to a religion and as such, the family requested that he be laid to rest with his relatives. However, they expressed being unsure what he would have wanted because he was not religious. 
The deceased, in this case, had previously left hospital against medical advice. This occurred after being informed of a serious health condition that, if not treated, could lead to his death. On reflection, this may be due to a negative view of both receiving treatment in hospital and dying in hospital, as stated by Fleming et al (2016). On the other hand, as Fleming et al (2016) suggests the older one gets the more heightened their awareness to dying becomes therefore, it may be that the deceased had accepted death in some way. I find this attitude challenging to except, however this is most likely due to the impact of age differences on attitudes towards death and medical treatment as discussed by Fleming et al (2016), Nagy (2018) and Cox et al (2012). Another explanation may be that as police officers, we are trained to protect life and prevent harm, and in this instance, the person is already dead, and as such, this core role is no longer necessary. However, this is when the policing principles of selflessness, respect, and objectivity become even more important (College of Policing, 2014; 2017). Granek et al (2015) state that experience with death can lead to desensitization towards death, or it can lead to a different perspective and appreciation for life. For me, I found I had to put my emotions aside during the incident. However, upon reflection, I have been able to consider my thoughts and feelings and I feel I now have a greater appreciation for living a healthy and fulfilled life. In the study of oncologists, Granek et al (2015) found that most doctors in the study did not discuss their feelings with colleagues about death and grief because they found it uncomfortable. However, within the police I have found the opposite to be true. My colleagues were quick to ask about how the incident made me feel, and were willing to talk about it with me. Cox et al (2012) comments that failing to talk about death may have a negative impact on our ability to process it. Therefore, the open work culture regarding the discussion of death and dying is more likely to facilitate understanding and promote resilience against the impacts of death. 
Conclusions: What else could you have done?
Overall, my response to the incident was professional and empathetic. I followed the correct procedure in-line with South Wales Police policy in regards to a ‘sudden death’ incident. I am confident that in respect of policy and procedure there was nothing else I could have done. However, although this was my first ‘sudden death’, I felt that I could have been more knowledgeable. I felt that I could not adequately answer all of the families’ questions because I had not dealt with the situation before. On the other hand, I was able to ask my tutor when I was unsure so that I could provide more clarity to the family. On reflection, I could have discussed the incident more with my colleagues after attending. At the time, I felt unsure how to discuss the scene, even though my colleagues were more than willing to talk me through it. I did not want to show vulnerability in front of my new colleagues. However, after getting to know my colleagues more I would feel more comfortable having an open and honest conversation following any future incidents involving death.
Action Plan: What will happen next time?
Next time I will be more confident in my approach, because I am now more aware of the policies and procedures, as well as the practicalities of dealing with a ‘sudden death’ incident. I will be more prepared to answer the relatives’ questions, and to provide reassurance. As well as this, next time I will be less worried about how I will react at the scene because it will be something I have already experienced, even if the details will differ. This will enable me to do my job more effectively, and will reduce my anxiety around attending future ‘sudden death’ calls. Upon reflection, it is clear that having an open and honest discussion with my colleagues after attending incidents involving death can only benefit me in the future. Being able to talk about death with others reduces the burden of carrying it alone and increases resilience. Working in a role in which death can be a regular occurrence, being able to reflect and improve upon my response to such incidents is extremely beneficial. This skill will improve my emotional intelligence and will make me a better police officer as I go forward in my career. 
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Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. Reflect on how you applied the National Decision Model (NDM) to assist in resolving this incident. Evaluate the role of discretion in the decision-making process. 

Determine your responsibilities with regards to the provision of the CPIA when conducting this investigation including when managing the offender and suspects and recording and retaining significant information.

Illustrate how policing values were engaged particularly through an assessment of the potential impact of bias on the decision-making process.


2500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

In answer to the above task I will be revisiting Borton’s (1970) reflective framework, and as such will be using the following three headings to structure my reflection: ‘What?’, ‘So What?’, and ‘Now What?’ (Rolfe, 2014; Sicora, 2017). I will be reflecting upon a stop and search incident, in which I played a significant role, and critically assessing my decision to utilise a cannabis warning in this situation and my use of discretion. 
‘What?’
During a patrol of the sector on a night shift, I came across two parked cars with their engines running. There were two males inside one vehicle, and one male outside the second vehicle. As we pulled up in our marked vehicle, the first car tried to leave. We stopped them and engaged them in conversation to determine why they were in the car park late at night, as this appeared suspicious. The driver of the first vehicle admitted he had been smoking cannabis. The smell of cannabis was also present in the first vehicle. This admission to smoking cannabis, alongside the smell, and the drivers’ demeanour gave us reasonable grounds to search him, his vehicle, and his passenger under section 23 of the Misuse of Drugs Act 1971. In line with stop and search procedures, I followed the ‘GOWISELY’ acronym. This acronym stands for; Grounds, object/purpose, warrant card (if not in uniform), identity of officer, station of officer, entitlement to a receipt of the search, legal power, and you (are detained). I informed the driver that he was detained for the purpose of a search under section 23 of the Misuse of Drugs Act 1971. I explained that the grounds for the search were that he had stated he was smoking cannabis as well as the fact that there was a strong smell of cannabis in the car. I told him the purpose of the search was to look for drugs, and I informed him of my name and station. I also informed him that he was entitled to a copy of the search after its completion. As per South Wales Police policy, my male colleague physically searched the driver at my request. A small bag containing cannabis was found in the drivers’ jacket pocket. Another colleague searched the passenger and this search was negative. I then proceeded to search the vehicle, which was also negative for drugs. There was no smell of cannabis in the second vehicle, and the driver of that vehicle did not admit to having been smoking cannabis, nor did he appear to show any signs of having done so. Therefore, he was free to leave, because we had no grounds to search him or his vehicle. The driver had no previous offences of possession of cannabis and he was compliant and cooperative with our requests. Therefore, I decided a cannabis warning was the best means of dealing with the offence. I explained that you can only be given one cannabis warning, and if he were found to be in possession of cannabis in the future the penalty would be harsher. I felt that I reacted calmly and professionally during this incident. This was my first experience of a stop and search, and as such I feel it is important to reflect on what happened, how it made me feel, and what I can learn from the experience. I was understandably nervous at first, however the more I talked to the subject and the stronger my grounds became, the more confident I was in using my stop and search powers.  
‘So What?’
Under the Misuse of Drugs Act 1971 a ‘controlled drug’ is defined as any substance or product specified within the act at the time. At this time Cannabis is defined as a ‘class B’ drug as stated within Schedule 2 of the act (Misuse of Drugs Act 1971). There are a number of disposal options for possession of cannabis, these are a cannabis warning, a Penalty Notice for Disorder (PND), or arrest (College of Policing, 2013). College of Policing (2013) defines a cannabis warning as a non-statutory disposal method. They are the first stage of an escalation procedure, consisting of three stages in total. As such, they do not result in a criminal record. The aim of a cannabis warning is to deal with first-time offenders in a proportionate way. The idea is that for a first time offence of possession of cannabis the subject will received a cannabis warning, for a second offence they will receive a PND, and if they commit a third offence they will be arrested (College of Policing, 2013). This procedure seeks to guide police discretion, and provide a fair and proportionate procedure for dealing with possession of cannabis. A cannabis warning can only be given to a person over the age of 18 years, who is in possession of cannabis for personal use, and can only be given once. A PND is described as a statutory disposal; it is the use of fines to manage lower-level offending (College of Policing, 2013). Similar to a cannabis warning, the offender must be over the age of 18 years. The issuing of a PND results in the creation of a crime record.   
When deciding which disposal option would be best suited to the situation, I applied the National Decision Making (NDM) Model (College of Policing, 2014). I considered what information and intelligence I had at the time. In this instance, the subject had told me he had been smoking cannabis, he was compliant with my requests, and was aged over 18 years old. I felt that he was providing genuine answers to my questions, and I was confident that the information provided was accurate. I assessed the threat and risk level of the situation, and determined that due to the subject being compliant and there being two other officers present, the likelihood of harm or injury was very low. I then thought about what powers and policies I had at my disposal in this situation. I knew that under the Misuse of Drugs Act 1971 I had the power to stop and search any person, vehicle or vessel that I have reasonable grounds to suspect of being in possession of a controlled drug. Under this act, I also have the power to seize any drugs found. At this stage, I now considered what options and contingencies I could utilise. In this instance, I have the option of giving a cannabis warning, giving a PND, or arresting the subject for possession. I then acted on these options, choosing to give a cannabis warning. I fully explained the process to the subject. This option appeared to me to be the most appropriate option because the subject was over 18, he had not previously received a cannabis warning, he clearly admitted to all elements of the offence, he was compliant and had no prior record relating to drugs (College of Policing, 2013). It did not feel proportionate to give a PND or arrest the male when I had an alternative option at my disposal. An option that would avoid giving the young man a criminal record, but would still provide a warning against possessing cannabis in the future. Because of my decision, the cannabis was confiscated and a record of the cannabis warning was made on the South Wales Police local systems. The final stage of the NDM is to review your decisions. In this case, my action was appropriate and successful, and as such I felt that I did not need to go through the stages of the NDM again. Throughout the decision making process I was keeping the code of ethics in mind. I sought to abide by the policing values of fairness, openness, leadership, and objectivity. In utilising my discretion, and treating the subject fairly I feel that I represented the South Wales Police (2020) values of being proud, professional and positive. I maintained my objectivity by not allowing my personal feelings regarding cannabis and its use to hinder my decision-making, and instead I looked to the systems we have in place to guide me. I took charge of the situation from the start, showing leadership and professionalism. However, I felt that I could have shown more confidence when filling out the cannabis warning. Due to this being my first time filling out a cannabis warning I had to ask for advice from my tutor. At the time it made me feel as though I was not competent, however upon reflection I understand that I am still learning and asking for advice shows a willingness to learn and improve. After the incident my tutor stated that they were impressed with my performance and they liked that I was able to ask for help when I needed it.    
Discretion is one of the most important tools given to a police officer (Nowacki, 2015); it provides the ability to be flexible in decision-making and allows officers to decide on a best course of action in a specific situation. Discretion allows for the interpretation of law, it can counteract limited resources, and enables the police to deal with the community in a proportionate and fair manner (Nowacki, 2015). However, as Nowacki (2015) states misconduct can sometimes result from too much discretion, and this in turn erodes the trust between the community and the police. The history of the use of stop and search in the UK is a prime example of this. Prior to the introduction of the Police and Criminal Evidence Act (PACE) 1984, this power was often over used resulting in growing tensions between the police and the community. Purbrick and Schofield (2009) discuss the Brixton riots of 1981 and the resulting Scarman report. The report stated that oppressive policing and institutional racism played a part in fuelling the riots, due to the disproportionate use of ‘sus’ laws to stop and search predominantly young black men. Even after the introduction of PACE in 1984 stop and search remained a divisive topic. For example, Yesufu (2013) highlights the outcome of the Macpherson report (1999) which stated that the disproportionate use of stop and search on Black Londoners had led to a mistrust of the police and its ability to treat all citizens fairly. Under PACE 1984 stop and search powers seek to allow officers to either confirm, or allay, suspicions without first having to exercise their power of arrest (Yesufu, 2013). It is an important tool within policing to reduce crime. The Home Office (2014) introduced the ‘Best use of stop & search scheme’ in order to involve the community in the use of stop and search, and to improve transparency. The aim of the scheme was to use a more intelligence-led approach in order to achieve better outcomes, and restore public trust in the police and their use of stop and search (College of Policing, 2017; Home Office, 2014). As a result, police forces are required to record and publish all stop search encounters detailing the outcome (Home Office, 2014). An outcome can include an arrest, summons, caution, cannabis warning, PND, community resolution, or no further action (Home Office, 2014). This scheme, alongside Code A of PACE 1984, place boundaries on police discretion. However, as Nowacki (2015) states, stringent policies that add clarity to officers’ use of those policies can minimise officer bias and reduce misconduct through the restriction of police discretion. In the current incident, in which I chose to give a cannabis warning, I had a number of options from which to choose. I was still able to use discretion in the decision-making process however; my discretion was guided by these options and by South Wales Police policy. I felt that prior to my first stop search I was very aware of the historical background of this power. This at first made me apprehensive to use the power due to my lack of practical experience with stop and search. I was nervous of alienating the community or fuelling a negative view of the police. However, I found that in this real-world situation, I was confident in my grounds for the search, and as such I felt that the use of the power was fair and proportionate. As well as this, the subject was more compliant after understanding the basis of the stop and search. Explaining the full procedure appeased the subject and allayed any bad feeling about the use of stop and search. It became clear to me, that the use of ‘GOWISELY’ reduces the impact of officer bias, and allows for a fair and proportionate application of these powers. Going forward, after reflecting on this incident, I feel that I will be more confident in using my stop and search powers in all future situations in which I reasonably suspect it is required.             
‘Now What?’
Under the Criminal Procedure and Investigations Act (CPIA) 1996 all information that is gathered during a criminal investigation is to be treated in-line with, what is known as, the four ‘R’s’: Record, retain, review, and reveal. It is crucial that all lines of enquiry, that are reasonable, are to be pursued (Criminal Procedure and Investigations Act 1996). In this case, the subject admitted to having the cannabis in his possession. As such the only other line of enquiry needed to be pursued was to find out where he may have purchased the cannabis from. This question is included within the cannabis warning template. However, in this instance the subject did not choose to disclose this information. Possession of cannabis is a notifiable crime, this means that it must be recorded, and it must be done so in-line with the National Crime Recording Standards (College of Policing, 2013). All recorded information must be maintained in a durable and retrievable format as per the CPIA (Criminal Procedure and Investigations Act 1996). In this instance, a digital record was created on the South Wales Police systems, which will be retained and can be easily retrieved. If the subject were to be involved in any future criminal proceedings, the cannabis warning could be revealed as bad character evidence. However, this would only be the case if it was relevant to the crime for which the subject was being accused.   
If I had decided on a different method of disposal, I feel that this would have had a negative impact on the subject and on the reputation of the police. Anything above a cannabis warning for this incident could have appeared to be oppressive and harsh, which would erode the trust between the community and the police. However, in dealing with this incident with discretion I feel that the subject did not have any ill will towards us, and as such, community cohesion remained intact. The main learning that I take from reflecting on this incident is, that the use of discretion is a beneficial tool, but only when it is used appropriately and professionally. Having reflected on my use of stop and search I feel that I will be more confident using it in the future. I feel that I have a deeper understanding and respect of my role as a police officer, of my powers, and my use of discretion that will benefit me throughout my career as a police officer.  
[2539 words]
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Task 5
Personal Development Plan (PDP)

As part of your reflective process, please use this table to aid you in identifying the next steps for development. 

This is equivalent to 500 words towards the overall wordcount, please note this is not the actual number of words used in completing the table, the count reflects the thought and research behind it.

	
Area of Development 

	
How it will be achieved
	
Who can provide support
	
Timeline

	


Handcuffing of Non-compliant subjects.






	I will achieve this through further practice at handcuffing, and through advice and training from my tutor and other experienced colleagues. As well as utilising online resources via NCALT packages. 
	My tutor and my team who have a lot of experience of policing and handcuffing of non-compliant subjects can provide support. 
	Within my 12 weeks of training during my tutorship period I am aiming to be proficient in non-compliant handcuffing. 

	

Searching of suspects.









	I will improve this skill by carrying out stop searches, searching subjects being taken to custody, and gaining more experience in the practical use of searching. 
	My tutor, my team, and custody staff who are all well trained in searching. Therefore I can ask for support from them. I can also refer to legislation and documents provided to me during my initial training period. 
	Within my 12 weeks of training during my tutorship period I aim to be confident in this practice. 

	


Taking Witness Statements.








	In order to improve this essential skill I will be offering to assist when statements are required. I will take more statements during calls that I attend. 
	I can support myself by using the learning material I have been provided during my training. I can ask for advice from my tutor, my colleagues, and my superiors. I can learn from their experience. 
	 Within my 12 weeks of training during my tutorship period. By this time, I would like to be competent in taking statements without assistance. 

	Conflict 
	I feel that I have had limited incidents involving direct conflict. I will therefore be putting myself forward for any calls that may involve conflict in order to gain more experience. I am also looking at training with the PSU to learn more about dealing with conflict. 
	My colleagues can provide advice and support in this area, and can help me reflect on my actions when I attend conflict related calls. My tutor can also provide me with guidance and feedback. 
	Within my 12 week tutorship period I want to feel confident in dealing with conflict. However, this will be something that I develop continuously throughout my probation, and my career. 

	Compiling Case Files
	I will take on more cases where the compiling of a case file is required and offer to assist others with their case files. I will also look to do research on each of the forms that are included within a case file.
	Other colleagues can assist with my learning alongside my own personal research. I can also ask for assistance from specialist departments, in this case I can ask the Hub for their expertise. 
	Within my 12 week tutorship I would like to have a stronger grasp of case files. However, I will be looking to continue my learning throughout my probation. 

	
	
	
	





Bibliography
The bibliography should only include sources referenced within the workbook using the Harvard referencing system. Information about referencing in written assignments and how to avoid plagiarism can be found on Moodle. It is important that you are aware of the importance of ensuring that the work submitted is your original work.

Borton, T. (1970) Reach, touch and teach. New York, NY: McGraw-Hill.
Brumby, S., Chandrasekara, A., Kremer, P., Torres, S., McCoombe, S. and Lewandowski, P. (2013) ‘The effect of physical activity on psychological distress, cortisol and obesity: results of the farming fit intervention program’, BMC Public Health, 13(1), pp.1018-1024.
Bryant, R. and Bryant, S. (2020) Blackstone’s Handbook for Policing Students. 14th edn. New York: Oxford University Press.
College of Policing (2013) Prosecution and Case management: Possible justice outcomes following investigation. Available at: https://www.app.college.police.uk/app-content/prosecution-and-case-management/justice-outcomes/ (Accessed: 16 October 2020).
College of Policing (2014) Code of Ethics: A Code of Practice for the Principles and Standards of Professional Behaviour for the Policing Profession of England and Wales. Available at: https://www.college.police.uk/What-we-do/Ethics/Ethics-home/Documents/Code_of_Ethics.pdf (Accessed: 14 October 2020).
College of Policing (2014) National Decision Model. Available at: https://www.app.college.police.uk/app-content/national-decision-model/the-national-decision-model/ (Accessed: 04 October 2020).
College of Policing (2017) Best Use of Stop & Search Scheme. Available at: https://www.college.police.uk/What-we-do/Support/uniformed-policing-faculty/stop-and-search/Pages/Best-Use-of-Stop-Search-Scheme.aspx (Accessed: 16 October 2020).
College of Policing (2017) Codes of Practice. Available at: https://www.college.police.uk/What-we-do/Standards/Codes_of_practice/Pages/Codes_of_Practice.aspx (Accessed: 14 October 2020).
College of Policing (2019) Conflict Management Using De-escalation, Communication, and Negotiation. Available at: https://www.college.police.uk/What-we-do/Standards/Guidelines/Documents/Conflict_management_consultation260219.pdf (Accessed: 05 October 2020).
College of Policing (2019) Practice advice: Dealing with sudden unexpected death. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/922344/Dealing_with_sudden_unexpected_death.pdf (Accessed: 07 October 2020).
College of Policing (2020) Code of Ethics. Available at: https://www.college.police.uk/What-we-do/Ethics/Ethics-home/Pages/Code-of-Ethics.aspx (Accessed: 04 October 2020).
Cox, K., Bird, L., Arthur, A., Kennedy, S., Pollock, K., Kumar, A., Stanton, W. and Seymour, J. (2012) ‘Public attitudes to death and dying in the UK: a review of published literature’, BMJ Supportive and Palliative Care, 3(1), pp. 37-45.
Criminal Law Act 1967, c. 58. Available at: https://www.legislation.gov.uk/ukpga/1967/58/section/3 (Accessed: 04 October 2020).
Criminal Procedure and Investigations Act 1996, c.25. Available at: https://www.legislation.gov.uk/ukpga/1996/25/contents (Accessed: 16 October 2020).
Crown Prosecution Services (2017). Victims of Crime (The Code of Practice) CPS Legal Guidance. Available at: https://www.cps.gov.uk/legal-guidance/victims-crime-code-practice-cps-legal-guidance (Accessed: 03 November 2020).
Ekman, P. (1992) ‘Facial Expressions of Emotion: New Findings, New Questions’, Psychological Science, 30(1), pp.34-38.
Fleming, J., Farquhar, M., Brayne, C. and Barclay, S. (2016) ‘Death and the Oldest Old: Attitudes and Preferences for End-of-Life Care – Qualitative Research within a Population-Based Cohort Study’, PLoS One, 11(4), pp. e0150686.
Gallo, A. (2017) ‘How to Control Your Emotions During a Difficult Conversation’, Harvard Business Review, 1, pp.1.
Gibbs, G. (1988) Learning by doing; a guide to teaching and learning methods. London: Further Education Unit, Oxford Polytechnic.
Granek, L., Bartels, U., Scheinemann, K., Labrecque, M. and Barrera, M. (2015) ‘Grief Reactions and Impact of Patient Death on Pediatric Oncologists’, Pediatric Blood Cancer, 62, pp.134-142.
Heffer, T. and Willoughby, T. (2017) ‘A count of coping strategies: A longitudinal study investigating an alternative method to understanding coping and adjustment’, PLoS One, 12(10), pp.e0186057.
Home Office (2012) Definition of policing by consent. Available at: https://www.gov.uk/government/publications/policing-by-consent/definition-of-policing-by-consent (Accessed: 25th October 2020).
Home Office (2014) Best Use of Stop & Search Scheme. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/346922/Best_Use_of_Stop_and_Search_Scheme_v3.0_v2.pdf (Accessed: 16 October 2020).
Human Rights Act 1988, c. 42. Available at: https://www.legislation.gov.uk/ukpga/1998/42/schedule/1 (Accessed: 07 October 2020).
Immordino-Yang, M. H. and Damasio, A. (2007) ‘We Feel, Therefore We Learn: The Relevance of Affective and Social Neuroscience to Education’, 1(1), pp. 3-10.
Lee, J.-S. (2019) ‘Perceived social support functions as a resilience in buffering the impact of trauma exposure on PTSD symptoms via intrusive rumination and entrapment in firefighters’, Public Library of Science One, 14(8), pp.e0220454.
Leo, D., Anile, C. and Ziliotto, A. (2015) ‘Violent Deaths and Traumatic Bereavement: The Importance of Appropriate Death Notification’, Humanities, 4(4), pp. 702-713.
Luceno-Moreno, L., Talavera-Velasco, B., Garcia-Albuerne, Y. and Martin-Garcia, J. (2020) ‘Symptoms of Posttraumatic Stress, Anxiety, Depression, Levels of Resilience and Burnout in Spanish Health Personnel during the COVID-19 Pandemic‘ International Journal of Environmental Research and Public Health, 17, pp.
Lundberg, A. (2019) ‘Leniency Can Increase Deterrence’, International Review of Law and Economics, 60, pp. https://doi-org.ezproxy.uwtsd.ac.uk/10.1016/j.irle.2019.105862
Marcondes, L., Crawford, J., Earle, N., Smith, W., Hayes, I., Morrow, P., Donoghue, T., Graham, A., Love, D. and Skinner, J. R. (2018) ‘Long QT molecular autopsy in sudden unexplained death in the young (1-40 years old): Lessons learnt from an eight year experience in New Zealand’, PLoS One, 13(4), pp.e0196078.
McCreary, D. R., Fong, I. and Groll, D. L. (2017) ‘Measuring policing stress meaningfully: establishing norms and cut-off values for the operational and organizational police stress questionnaires’, Police Practice and Research, 18(6), pp.612-623.
Mind (2017) How Can I Be More Resilient?. Available at: https://www.mind.org.uk/information-support/types-of-mental-health-problems/stress/developing-resilience/ (Accessed: 04 September 2020).
Mind (2017) What is Stress?. Available at: https://www.mind.org.uk/information-support/types-of-mental-health-problems/stress/what-is-stress/ (Accessed: 04 September 2020).
Misuse of Drugs Act 1971, c.38. Available at: https://www.legislation.gov.uk/ukpga/1971/38/contents (Accessed: 16 October 2020).
Nagy, Z. (2018) ‘The changing nature of death and mourning – an analysis of Hungarian obituaries’, Mortality, 23(2), pp.151-172.
Nowacki, J. S. (2015) ‘Organizational-Level Police Discretion: An Application for Police Use of Lethal Force’, Crime & Delinquency, 61(5), pp. 643-668.
Pam, N. (2013) Coping Strategy. Available at: https://psychologydictionary.org/coping-strategy/ (Accessed: 05 September 2020).
Papp, L. M. and Witt, N. L. (2010) ‘Romantic Partners’ Individual Coping Strategies and Dyadic Coping: Implications for Relationship Functioning.”, J Fam Psychology, 24(5), pp.551-559.
Pike, K. M. (2020) Why a Mask is Not Just a Mask. Available at: https://www.cugmhp.org/five-on-friday/why-a-mask-is-not-just-a-mask/ (Accessed: 05 October 2020).
Police and Criminal Evidence Act 1984, c. 60. Available at: https://www.legislation.gov.uk/ukpga/1984/60/contents (Accessed: 04 October 2020).
Purbrick, L. and Schofield, J. (2009) ‘Brixton: Landscape of a Riot’, Landscapes, 10(1), pp.1-20.
Rolfe, G. (2014) ‘Reach touch and teach’, Nurse Education Today, 34, pp.488-489.
Scheid, J. L., Lupien, S. P., Ford, G. S. and West, S. L. (2020) ‘Commentary: Physiological and Psychological Impact of Face Mask Usage During the COVID-19 Pandemic’, International Journal of Environmental Research and Public Health, 17(18), pp.6655.
Sciamanna, C. N., Smyth, J. M., Doerksen, S. E., Richard, B. R., Kraschnewski, J. L., Mowen, A. J., Hickerson, B. D., Rovniak, L. S., Lehman, E. B. and Yang, C. (2017) ‘Physical Activity Mode and Mental Distress in Adulthood’, American Journal of Preventive Medicine, 52(1), pp.85-93.
Sicora, A. (2017) ‘Reflective Practice, Risk and Mistakes in Social Work’, Journal of Social Work Practice, 31(4), pp.491-502.
South Wales Police (2020) Our Vision, Values and Ethics. Available at: https://www.south-wales.police.uk/en/about-us/visonvaluesandethics/ (Accessed: 25th October 2020).
Tawanwongsri, W. and Phenwan, T. (2019) ‘Reflective and feedback performances on Thai medical students patient history-taking skills’, BMC Medical Education, 19(1), pp.141-148.
Van Erp, K. J. P. M., Gevers, J. M. P, Rispense, S. and Demerouti, E. (2018) ‘Empowering public service workers to face bystander conflict: Enhancing resources through a training intervention’, Journal of Occupational and Organizational Psychology, 91, pp.84-109.
Villegas, J. A. (2017) ‘Perception and Performance in Effective Policing’, Public Administration Review, 77(2), pp.240-241.
Yesufu, S. (2013) ‘Discriminatory use of police stop-and-search powers in London, UK’, International Journal of Police Science & Management, 15(4), pp. .
Yoshikawa, E., Nishi, D. and Matssuoka, Y. J. (2016) ‘Association between regular physical exercise and depressive symptoms mediated through social support and resilience in Japanese company workers: a cross-sectional study’, BMC Public Health, 16(1), pp.553-561.







CONFIDENTIALITY and PLAGIARISM – confirmed by submission through Turnitin


[bookmark: TITUS3HeaderFirstPage] 


[bookmark: TITUS3HeaderEvenPages] 


[bookmark: TITUS3HeaderPrimary] 


[bookmark: TITUS3FooterFirstPage] 

28


[bookmark: TITUS3FooterEvenPages] 

34


[bookmark: TITUS3FooterPrimary] 

33

Task 6

Recognition and confirmation of progress on the Occupational Competency Portfolio (OCP).
 
By signing the section below you are acknowledging your continued progress on O.C.P., this is recognised by the university as work that is fully supporting this module. Signing it is equivalent to 500 words towards the overall wordcount.

I confirm that I am progressing with the Occupational Competency Portfolio (OCP) in accordance to the regulations. 
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