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In this assignment I will explore evidence for which education in Wales prepares children and young people for a good life in a rapidly changing global context.  The age range that I am going to look at is young people aged between 11 – 16 which is secondary school age. The main path of focus of this will be looking at how education and mental health is linked to education preparing young people for a good life. Throughout the piece of work there will be relevant links made to my own practice in the youth work field and links to current policy and legislation in and around the topic area.
Firstly, it needs to be explained what is meant by the term ‘good life’. When someone has a ‘good life’ this could mean a variety of things, for example, having money and being wealthy could mean someone lives a good life. The ability to have food on the table for some families in the world mean they are living a good life. We can use many different variations of what is meant by the term good life. However, I believe it all is drawn down to what Maslow (1943) states within his hierarchy of needs where he explains that one must achieve the basic psychological needs such as food, warmth and shelter, before they progress onto the other stages of the hierarchy, ending in the goal of achieving self-actualization.
A term that we can closely link the ability to live a good life to is having a good level of health and wellbeing. The term health means, the ability to be healthy. Musgrave (2017, pg. 1) states that health is “the extent to which an individual or group is able, on the one hand, to realise aspirations and satisfy needs; and, on the other hand, to change or cope with the environment. Health is, therefore, seen as a resource for everyday life, not the objective of living. It is a positive concept empathizing social and personal resources, as well as physical capacities”. However, the World Health Organisation (1948) say that “Health is a state of complete physical, mental and social well-being and not merely the absence of disease or infirmity”. As we can see from both these definitions, they are completely different, therefore we cannot truly define health but have a general understanding that it means the ability to live without any implications to our needs.
Next, we need to define wellbeing, the term wellbeing as defined by Musgrave (2017, pg. 3) who says, “Wellbeing can be examined from philosophical, economic, psychological, sociological and health perspectives”. The idea of wellbeing can mean different things to different individuals. Only an individual can define if they are truly well through means of wealth, health, family, career or other life necessities. In the field of professionals who work with young people an article by Youth Studies Australia, states “in the past decade, the youth field has placed great emphasis on young people’s wellbeing. Youth workers as well as policymakers, teachers, parents and researchers have highlighted concerns about young people’s wellbeing and the need for improvement in this area. So how can we provide better wellbeing opportunities for young people using education?
I am now going to look at the idea of education and preparation for a good life and a rapidly changing global context. Preparation for a good life begins at a young age, the point where an individual’s perspective of their future starts to take an impact on their life. The impact can affect the individual in many ways, both positive and negative aspects must be evaluated by the individual and weighed out in order to create a strong foundation for themselves to develop holistically. A positive progression route would always be the best start. Throughout education, schools follow the national curriculum which encompasses the teaching practice of personal social education (PSE), this subject explores the ideas and practices that enable children and young people to develop. As a article by Brown et al (2011) states “ The wider value placed upon Personal, Social, Health and Economic education (PSHE) by both policy-makers and campaign groups was confirmed when plans to make it a statutory element of the National Curriculum were introduced into the Children, Schools and Families Bill, which had its first reading in the House of Commons in November 2009. An important aspect we need to take into consideration is the thoughts of students who have taken part in PSHE lessons. In a paper published by Spurgeon (2015) who says that “ It seems clear that this is a subject that when taught well, is valued highly by students; they enjoy it, find it really useful, it does develop them personally and they feel better equipped for the future.”
Looking at an informal education approach by youth and community workers, the teachings of PSHE lessons are delivered in a different way to formal school settings. For example, youth club workers would deliver a planned session to young people in a fun way that is both engaging and interactive and the session can be based upon the needs of the young person or group of young people. A recent example shows the benefits of this style of education and the long-lasting effects it can have on young people. Recently in youth club, we have identified some major issues with a group of young people who appear to have low self-esteem around their body image and confidence when it comes to relationships. Through successful planning we have been able to plan sessions that will have aims and goals that hopefully will solve some of the issues for the young people within this group.
When looking at how Wales, compares to others in the world on a global level, we can see that there are elements of work and legislation in place to guide these pieces of work such as, The United Nations Sustainable Development Goals (2002). The development goals were set up by UN countries in order to improve quality of life and allow countries to prosper. There are seventeen goals as apart of the sustainable development goals which include, eradication of poverty, good levels of education and good health and wellbeing, among many others. These goals, the UN hopes will be met by 2030. However, whilst writing this piece of work each of the goals are yet to be met and we are a long way away from achieving any of them.
Although locally, I think there are lots of things being done and measures put into place to improve the quality of life for young people, with a greater emphasis on mental health and wellbeing now than there has ever been, but nationally there are still greater issues that are arising and not being addressed. Some of these issues being having an out of date curriculum which doesn’t teach our young people subjects of relevance, it just prepares them for an exam that they will sit once in their life and get a grade from to apply to the next chapter of their life. I will briefly discuss the EOTAS provision in Wales. EOTAS is when a child is permanently excluded from school for multiple reasons. The idea of the EOTAS provision is great as it allows children who don’t necessarily engage with school to be in an alternative environment, however, they do not get the same opportunities in terms of learning as what young people from mainstream education in schools receive. Gellard et al (2016, pg. 36) discusses the effect that a child who faces exclusion might face by saying “one important aspect of a young person’s school experience is the level of inclusion they encounter. The degree of inclusion or exclusion, experienced within the school environment has been linked to adolescents’ levels of substance use, behaviour and academic achievement”.
.
Main body
I am now going to look at evidence which highlights the strengths and weaknesses of education in Wales. As mentioned above, PSHE lessons which are a part of the national curriculum in Wales, and are a part of each secondary schools’ timetable, which explore the issues that young people may be facing on a daily or weekly basis. These topics can include, however are not limited to, drugs & alcohol abuse, sexual health, mental health, homelessness & poverty, and many other fields of work which that are similar to the role of an informal educator (i.e., youth workers). Upon reflecting on my own PSHE lessons that I attended in school, the lessons were almost seen as, on some occasions ‘free time’. Where students who were revising for core subject exams or have music lessons, etc, this would be the lesson that they were allowed to skip because of their inter curricular commitments. When we did have PSHE lessons, if delivered by for example our form tutor who had a mathematics degree and no experience of dealing with some of these issues, the PSHE lessons would be very dull and boring. However, on the odd occasion we would have outside guest speakers such as youth workers or professionals from different fields such as sexual health or mental health, who would come in and deliver sessions that were both fun and engaging. According to Deer & Wolfe (2001, pg. 54) “informal educators work in many different kinds of settings with individuals and groups who choose to engage with them. Their purpose is to work in ways which encourage people to use their experiences of everyday living as opportunities for learning about themselves and others”.
Health inequalities can also be a major element that effects the ‘good life; that a young person will have. Health inequalities can include young people with special educational needs (SEN) or additional learning needs (ALN). These needs can range from speech and language difficulties, vision and learning difficulties, developmental impairments such as dyslexia or dyspraxia. When discussing how these additional learning needs can have an impact on a young person’s education, Peer & Reid (2012, pg. 112) state that “identifying and taking appropriate corrective action can have a significant impact on this child’s educational process and make a big difference to their quality of life”. Other health inequalities can include the physical environment in which young people grow and develop within. For example, according to the Welsh Index of Multiple Deprivation (2014) which displays evidence that shows a large majority of areas in Wales have high levels of unemployment, poor health and education, this could have a negative impact on young people.
As discussed previously in this assignment, schools also play a part in producing health inequalities by permanently excluding pupils. In practice we have several young people who come to youth club, who have been excluded for multiple reasons. This changes the young people’s attitudes; they automatically think they are not good enough and they are not going to get anywhere in life because they ‘messed up’. These are the common sayings that young people present to us within club and it is also reflected in their behaviours within the club and wider community with a careless attitude. When discussing inclusion within schools and the national curriculum Knowles (2001, pg. 7) says that “The revised National Curriculum, published in 1999, came into effect in schools in 2000. The principles that underpin the National Curriculum clearly define what is meant by inclusion, namely that all children, whatever their needs, have an entitlement to effective learning opportunities”.
Most schools in Wales are health promoting schools which factor certain things into place so that young people can perform and achieve the best that they can. According to the World Health Organisation (2019) that says, “A health promoting school is one that constantly strengthens its capacity as a healthy setting for living, learning and working”. Each school will have its own ethos on being able to deliver on the health promoting schools framework, this could include promoting young peoples voice through electing a young peoples school council, investing more funds and resources into areas that improve the health and wellbeing of young people such as catering facilities for healthier meals as options at lunch time. Providing more lessons around the dangers of underage drinking, smoking and solvent abuse, and keeping safe when engaging in risky behaviours such as sexual activity. All of these are provided to an extent in schools in Wales as they meet the agendas of various Welsh Government Policies and Frameworks which all work towards meeting the Wellbeing of Future Generations Act (2014). 
Schools who are based in socio economically deprived communities often score low on the board when it comes to academic attainment, however, they more often than not have departments within the schools such as pastoral support officers who are responsible for the ensuring the wellbeing of young people within their schools. For example, in Swansea within the majority of schools there are pastoral officers whose role according to an advert posted on Swansea Council (2019) website is “The purpose of the PSO (Nurture) post is to support and strengthen the work of the wellbeing team, work closely with our Raising Standards Leaders (RSLs) and other senior members of staff to drive up standards, pupil behaviour and attitudes to learning, through direct work with pupils and their families”. On the reverse side of this however,  Illich (1970, pg. 1)  takes a different view at the idea of a school curriculum and education in and suggests that we should disestablish school altogether by stating “many students, especially those who are poor, intuitively know what schools do for them. They school them to confuse process and substance, once these become blurred a new logic is assumed”. 

Wales, has its own specific legislation which encompasses seven key elements that work towards making Wales and the people of Wales thrive towards living a more happy and prosperous life. The Wellbeing of Future Generations Act (2015) sets a standard of seven goals that the Government aim to work towards.
There are many legislative documents in place both locally and globally that strive ti improve the health and wellbeing of young people. The United Nations Convention of the Rights of the Child (UNCRC), takes a more global look at improving the quality of life for children and young people in Wales and the wider world. The UNCRC consists of 42 articles which United Nations countries says every child under the age of 18, is entitled too. In Wales, there is an emphasis for schools and informal education settings to provide participation opportunities for young people to make them more self-aware about their rights and becoming more active members of society. According to Booth (2011, pg. 22) who when discussing rights says “A focus on rights builds on a concern with equality. It is a way of expressing the equal worth of people since they hold rights equally”.
The Social Services and Wellbeing Act 2014 according to Social Care Wales (2014) states that “the act provides the legal framework for improving the wellbeing of people who need care and support and carers who need support and for transforming social services in Wales”. The act is there to protect all young people from danger and harm and allow them to grow within a safe environment.
The Social Services and Wellbeing act 2014 underline’s a huge variety of key problems that are dominating the younger generation, in how local authorities tackle the ongoing and ever-growing issues young people have to face on a daily basis. Some of these issues include but are not limited to, depression, suicide, mental health, isolation/ segregation, anxieties as well as societal issues such as drugs, alcohol, domestic violence, county lines and sexual exploitation. All of these are headlines we see far more than we would like to admit but luckily there are people and services available to overcome or intervene as and when necessary. Social services show incredible rates of success in dealing with these matters although it is inevitable that no guarantee for prosperity in 100% of the cases. Bearing in mind social services and other relevant available services can only help if/when made aware of an individual’s life problems. This is the struggle we find in the majority of cases, is that it can sometimes be an extremely difficult task for relationships to be built with young people that enables them to develop a trusting and meaningful bond allowing them to make disclosures if necessary. Within this model we can include the windscreen of prevention, protection and provision as seen below.
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The windscreen model outlines four key stages of prevention and provision for young people. As a Young People’s Development Officer, I would sit in level one of the model which works with young people whose needs are met. However, there are times where myself and my staff identify some issues with individual young people where we may have to signpost or refer them to specialist services such as drug / alcohol workers, mental health workers or in some cases directly to social services. Within the needs of levels two and three, this would be independent work via support organisations to address certain problems such as drug abuse, mental health issues. Level four intervention would be high risk social services cases.
A strategy developed by the Welsh Government focusing on mental health and wellbeing in Wales has been put in place for a ten-year period. The aim of this strategy according to Welsh Government (2018) is to promote mental wellbeing and, where possible, preventing mental health problems as well as delivering a well-designed, fully integrated network of care. This will be based on the recovery and enablement of service users in order to live as fulfilled and independent a life as possible. Again, in Wales it is being identified that Mental Health is a prominent issue that effects all aspects of a young person’s life from education, relationships with peers and families. Musgrave (2017, pg. 80) states “Early childhood should be a time for firm foundations to be built for future good mental health and wellbeing, and for the majority, this happens successfully. However, some children find the periods of growth and change through the life stages difficult”.
Finally, within Wales, another plan devised by the Welsh Government is the suicide and self-harm strategy. This overlooks the increasing rate of individual young people who may have or may be considering these options. According to the Talk 2 Me Suicide and Self Harm Prevention Strategy (2015) which says that “Suicide is a major cause of death amongst the 15 to 44 age group. In Wales over the period 2010 – 2012 it accounted for almost one in five deaths in males aged 15 to 24 years and just over one in ten deaths amongst women of that age”.
Finally, I am going to look at how the discussion above fits into the world on a global scale. The Bill and Melinda Gates Foundation invests resources into supporting children and young people of third world countries to develop and be allowed the same opportunities that young people in a western world would have. Their foundations aim state “We work with partners worldwide to tackle critical problems in five program areas. Our Global Health Division aims to reduce inequities in health by developing new tools and strategies to reduce the burden of infectious disease and the leading causes of child mortality in developing countries”. Similarly there is the Movement for Global Mental Health (MGMH) which according to their website The Movement for Global Mental Health is a virtual network of individuals and organisations that aim to improve services for people living with mental health problems and psychosocial disabilities worldwide, especially in low- and middle-income countries (LMIC) where effective services are often scarce.

Conclusion
In order to conclude this piece of work, I have explored evidence for which education in Wales prepares children and young people for a good life by exploring the PSHE framework which is a part of school’s curriculum. I have also explored health inequalities that are posed through the fault of the school such as the exclusion of pupils leading them to access education other than at school (EOTAS). I have made relevant links to local policies, frameworks and legislation and explored what programmes and initiatives are in place globally that can link to the work that is being done throughout Wales.
I believe that education in Wales does to an extent, prepare young people to lead a good life. However, there are still some barriers that the curriculum within education doesn’t adhere too. For example, education doesn’t prepare young people for the outside world when they get older. Education doesn’t teach young people how to best manage their finances, teach them to avoid debt, explain what is meant by mortgages and loans. Instead, the curriculum offers the alternative of algebra and finding the square root of pie. Education doesn’t explore what is meant for young people to have relationships and fall in love, it teaches them about what sex and relationships are, but doesn’t prepare them for the emotions and feelings that come attached to which ultimately could lead too mental health issues or other implications later on in life.
However, in light of education providing only the stepping stones for strengthening the quality of life, governments do have a main end goal that they wish to reach via the publication of the Wellbeing of Future Generations Act 2014 which outlines several wellbeing goals that the Welsh Government believe will make people happier and Wales a more prosperous place to live. I personally don’t believe that any of these goals will ever be met as young people are in a society where technology is at the top of their priorities and not creating a better Wales or a better life for themselves.
In terms of preparing children and young people for the world outside Wales, I think that education fails young people in this area. Young people need to become more globally aware of what’s happening in the world and the only way they can become more globally aware is through education, whether it’s in a formal or informal setting.
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