
Good teaching and learning:
· means employing a blend of approaches including direct teaching 
· sets tasks and selects resources that build on previous knowledge and experience and engage interest
· ranges within and across Areas of Learning and Experience
                                                                          (Pedagogy - Hwb (gov.wales)
Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.

Targets- 
Target 1- To give an advanced application of a range of strategies that could be used to overcome challenges, thinking of your own creative ideas and strategies that you could put in place within the school.
Target 2- To develop critical thinking and address barriers and limitations in more detail, using literature to support you.
Target 3- Proofread your work carefully to ensure you do not make small errors.














Wales's education system has undergone several changes in recent years. Wales has a new curriculum for themselves, and it has been applied since 2015, having been built on the ideas of Donaldson. (Donaldson, 2015)  
This most recently introduced curriculum is known as the Curriculum for Wales; it is built on four purposes and has twelve pedagogical principles. These principles are designed as a backbone to the teaching and curriculum each school designs for its students. (Welsh Government, 2023), the principles also outline the role of the teaching staff within the curriculum. (Welsh Government, 2024)  
Foundation learning is the curriculum for three- to seven-year-olds in Wales; the foundation learning framework aims to offer learning in an enjoyable and effective manner (Welsh government, 2015). Welsh Government (2015) suggest that foundation learning is when and where children learn best, through play and is more of a holistic development where we build on the children's prior experience and knowledge, something that Vygotsky, a well-known theorist, also believed in. (Van Der Stuyf, 2002)   
However, for the purpose of this assignment, I will discuss three pedagogical principles and their relationship to education practices. The three principles I will discuss are, 'good teaching and learning means employing a blend of approaches including direct teaching'. The second principle is 'good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest'; the last principle I will discuss is 'good teaching and learning ranges within and across areas of learning and experiences.'    
As previously mentioned, the purpose of these principles is to outline the role of the teaching staff in accordance with teaching the curriculum for Wales (Welsh Government, 2023). Many of the principles set out in the curriculum can be linked to other principles; for example, the first and second principles, as stated above, discuss the approaches and techniques used to deliver lessons, as well as the link between the second and third principles that discuss the areas of learning and experience within the curriculum for Wales.   
Before considering and discussing the three principles, it is essential to understand the meaning of cross-curricular learning. As Barnes (2011) states in his book 'Cross-Cultural Learning 3-14', cross-curricular learning and teaching are the idea that multiple skills and knowledge are being disciplined within one theme, experience or problem. However, according to Kerry (2015), cross-curricular learning is the approach of teaching more than one subject at a time.

The first pedagogical principle I will discuss is that 'good teaching and learning means employing a blend of approaches including direct teaching.' I have interpreted this principle as using various strategies to make teaching and learning enjoyable and effective. During my placement in schools, I observed many different techniques, such as group work, individual activities and focus groups, continuous provisions, and blended learning, to encourage learning.   
The whole purpose of this particular principle is to ensure that we are teaching to the needs of the students and that, as a teacher, you are using suitable approaches for your classroom.  
From my placement experiences in schools, multiple approaches are often used within one lesson. Most teachers teach through focus groups or whole class teaching. One of the reasons for using the focus group approach to teaching is to allow the students to interact with each other and receive instruction from the teacher. (Webb, 1982) Group work is another approach that could be used within the classroom, depending on the tasks. This approach ensures that all students participate, but in some cases, not all participate equally. (Jones, 2007) 
From my observation within my placement school and through my experience in other schools, teachers use whole-class teaching when the children are on the carpet for activities such as quick mathematics or word pronunciation. However, they would then split the class into their groups and send them off to work in other classroom areas, such as the tuff tray, group tasks or free play. Both Frobel and Vygotsky, well-known theorists, believed that play is an enhanced approach to child development. (Tovey, 2013) The play provided in a classroom is often guided play through continuous provisions, which are activities set out by the teacher, usually based on what they have just learned at whole class teaching or something they have learnt about throughout the last weeks.    
A 'hook' is often used at the beginning of a lesson to engage students within the learning. It is an approach well known for its use in engaging a class. A 'hook' could be anything from a picture to a video or piece of music, but its main purpose is to draw the students' attention to what they're about to learn (Barkley, 2019). A hook I have frequently observed in schools is a game called 'What is in the box?' where the students must guess and ask questions to find the answer; when used well, all children are engaged in the activity.   
Another approach that is often taken, more in the spring or summer, is taking the children out of the classroom to learn. This could be anywhere from the schoolyard to a school field trip. Lloyd and Gray (2014) suggest that learning in an outdoor environment enriches children's understanding of nature and, therefore, targets one of the four purposes within the curriculum for Wales (Welsh Government, 2022b). Alongside this, The Outdoor Adviser's Panel (2024) suggests that another benefit to learning outside the classroom environment is that it provides further opportunities for cross-curriculum learning.  
These approaches are continuously used throughout the school day and are often used alongside each other depending on the task at hand and the need for attention from the students.  
The second pedagogical principle is that 'good teaching and learning sets tasks and selects resources that build on previous knowledge and experiences and engage interest'. This particular principle is the idea of scaffolding, building on the student's prior knowledge.   
Vygotsky (Mcleod, 2024), a well-known theorist within education, had the theory of scaffolding, the idea of building on prior knowledge and educating children further in the fields in which they already have knowledge. Van Der Stuyf (2002) suggests that the meaning of the scaffolding teaching strategy is the teacher's role within the child's development, the role being to set tasks that are just out of the reach of the individual's ability and to scaffold them to success. They say this role should decrease where the child no longer needs the scaffold and can do the task independently.  
There are many strategies that teachers and schools could use to enhance this principle, some being continuous provisions and school field trips. These strategies allow teachers to improve children's prior knowledge.   
Continuous provisions are part of this principle, and they are activities that are left out in a classroom environment that the pupils can access at any time (Kennard, 2022). The purpose of continuous provision is so that children can build on prior knowledge and lessons during their own free time, possibly through play (McHugh, 2023). Continuous provisions also enable the constant development of their verbal and communication skills as children often work alongside or with their peers within this area of the classroom, allowing them to communicate and learn from each another (McHugh, 2023).    
Another strategy schools often use is taking children out of the school to have a first-hand experience of the information and knowledge they develop within the classroom, thereby building on prior knowledge. The idea of taking children out of the classroom on an educational field trip allows them to learn in a fun and enjoyable environment; however, as Coughlin (2010) states that, a field trip can only be beneficial if it is linked to the curriculum and what the children have learned about or will learn about in their classroom.  
An exceptional strategy that often gets forgotten about is play. Moyles (2015) mentioned in his book "The Excellence of Play" that play can help develop many children's skills and is excellent for children. Play is a part of every aspect of a child's life and should be implemented more often within the classroom due to its immense benefits. It is further mentioned by Moyles that play can be seen in two manners, one of which play has no rules and a more complex version where it has rules. Piaget's theory was that play could impact and develop children's thinking skills. (Moyles, 2015)  
The strategies mentioned above all scaffold in one way or another; each approach builds on the pupil's further knowledge. The principle of 'good teaching and learning sets tasks and selects resources that build on previous knowledge and experiences and engaging interest' is the idea of scaffolding and providing resources to enable further development in areas of learning that have already been touched upon.  
My third principle for discussion is that 'good teaching and learning ranges within and across Areas of Learning and Experiences'. This principle is the idea of cross-curricular education, in which the Curriculum for Wales suggest that fundamental and specific skills should be taught throughout education, these skills being Literacy, Numeracy and Digital competency; these three skills are mandatory within the curriculum and must be taught within all areas of learning and experience (Welsh Government, 2022a). Welsh Government (2022a) also states that all teaching staff are responsible for ensuring consistent development and progression of those three skills mentioned above. How these skills are taught within the Areas of Learning will depend on the area and the school's curriculum.   
According to Rowley and Cooper (2009), a cross-curricular way of Learning allows for a more engaging classroom that meets the needs of more students; they also state that such a way of teaching saves time, as you are teaching more than one subject or skill at the same time. However, they suggest that each school should have a policy to follow, as the Welsh Government suggests, to ensure everything is clear and clear, and the cross-curricular framework is taught consistently throughout the school.   
Cross-curricular, according to Kerry (2015), is the idea of teaching more than one subject at one time; however, as previously mentioned, Wales has had a new curriculum built, whereby they no longer teach subjects but Areas of Learning and Experience, meaning that there are no subjects but rather an interconnection of branches, for example, humanities being geography, history, sociology and so on (Welsh Government, 2022a). The cross-curriculum learning coincides with the ideas of Plowden, who was chair of the Central Advisory Council for Education in England in 1967 (News, 2020). Her idea at the time was that children's Learning should not fit into subjects (Kerry, 2015).   
With regards to the cross-curricular framework in the curriculum for Wales, it seems early to identify whether or not it has been successful because the curriculum was introduced and implemented within recent years; however, from my experience in schools and observations in the classroom, it appears that children enjoy learning the cross-curricular skills as they are not aware that they are actually learning. For example, they might be learning literacy during their physical activity lessons, not realising they are being taught and seem more receptive to learning. We know children learn through play, as mentioned and linked to the other two principles above; it follows, therefore, that a cross-curricula activity presented through play will significantly impact the child's development.   
As previously mentioned, in discussing the other two principles, many approaches can and are used within the classroom to emphasise and implement cross-curricular learning. One of these is outdoor learning, the idea of teaching children outside the typical learning environment. As mentioned, The Outdoor Adviser's Panel (2024) suggests that teaching children outdoors provides opportunities for cross-curricular learning.  
Play is another approach used throughout the school to ensure cross-curricular learning; as mentioned throughout the assignment, play is an excellent tool to enrich students' knowledge through fun and enjoyment.  
As a professional teacher, my role is not only to plan and deliver cross-curricular lessons but also to assess cross-curricular work and further evaluate and reflect on my skills within the planning and delivery of cross-curricular learning and teaching. Kerry (2015) says that planning is critical to a high-achieving teacher and suggests that planning is vital to a successful lesson outcome. Along with planning comes assessing; Kerry (2015) says that the role of assessing must be ever changing to coincide with the changing curriculum, and that is the role of the teacher to adapt to this.
To conclude, throughout this module, I have learned and developed my understanding of pedagogical principles and their importance in education. I have also come to the realisation of the importance of your own views on these principles to ensure that they are correctly implemented in the classroom.   
I will apply some strategies in my teaching profession to develop myself further. Firstly, I will keep in mind my role as a teacher in the ever-changing educational system and ensure that I continuously reflect on myself and develop my skills.  
Secondly, I will ensure that my planning is cross-curricular and that I focus on this when planning. I will also implement the idea of scaffolding within my lesson. To ensure I have considered these strategies in my teaching, I will self-reflect and assess myself and my teaching regularly.   
I will also reflect on my professional practice as I can continue my learning and reflect on my development. I will ensure that I am following the role of my profession.  
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