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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.



1. Introduction
This report gives a reflection on the microteach session delivered on the 24 November 2025 to my peers of the PCET level 6 cohort. This assignment follows the Gibbs Reflective Cycle (Gibbs, G 1988), of personal accounts and formal feedback from the teaching observation form completed by the assessor.
2. Gibbs Reflective Cycle 
2.1. Description
The purpose of this assignment was to design, plan and deliver a 30-minute teaching session to a group of my PCET Level 6 peers utilising appropriate teaching and assessment strategies. I decided that my micro-teach session was going to be practically taking thickness measurements of various metallic samples of different materials using Ultrasound (UT). Firstly, an introductory presentation was given covering learning objectives and allowing me to assess learner’s prior knowledge. From the presentation the students were given a basic understanding of UT, how it works and how they will take measurements. The presentation for this is included in the Appendices section. This session was planned using the standard UWTSD lesson plan template included in the teaching resources for this assignment. This aligns with the Professional Standards Framework (PSF) A1 “design and plan learning activities and/or programmes”, A3 “assess and give feedback for learning” (Q&A and practical sessions), A4 “support and guide learners”  (Advance HE, 2023).
The different materials highlight the importance of knowing the correct speed of sound within a material as when the UT set is calibrated for one material it will show incorrect results for the other material, steel and aluminium samples were used. Samples with a change in thickness (drilled hole) is introduced to the students’ generating questions when they see a change in measurements. Upon turning over the sample to reveal the hole underneath the sample a sudden ‘ahwww’ moment where the students realised that this can be used not only to measure thickness of material but also to find defected samples.
2.2. Feelings
Before the session I was confident in my knowledge in the subject of UT, but nervous in the fact that I had chosen quite a complex topic for learners with no previous knowledge or understanding of the subject. It was also a major concern of the time frame only being 30 minutes, I was highly aware that I had a lot to cover in the allotted time. It was essential that students understood the introduction/theory section of the lesson otherwise it was possible that they would not understand what was going on during the practical session, not realising how to take measurements or where the measurements came from. 
My confidence of the learner’s ability to digest the information was quickly realised during the session through questioning in both directions. I also made links to things like medical scenarios that I was confident that most if not all individuals would have at-least seen before making a personal connection to the subject area and rewarded answers at every opportunity, whilst maintaining eye contact, using gestures and moving around the room to engage all learners.  

2.3. Evaluation
From the feedback received from the session I believe it was successful in achieving what was set out in the learning objectives and lesson plan, both of which have been supplied in the resources for this assignment. It was noted that the lesson was well structured, detailed and somewhat stretched learners to cover a complex topic in a short period of time.  Although feedback suggested that the session was well paced it did however feel rushed in places.
The observer feedback linked closely to PSF core knowledge K1 and K2 through understanding how learners lean and apply teaching approaches appropriate to the level and subject area (Advance HE, 2023).
2.4. Analysis
The effectiveness of the session can be compared with the experimental learning theory (Kolb,1984). Demonstration followed by supported practice observe before applying knowledge independently. The issue of slide visibility and terminology also relates directly to inclusive teaching practice and Sweller’s cognitive load theory (Sweller, 2011) . Inclusive pedagogy requires that learning material and language used are accessible to all learners, regardless of prior knowledge or physical positioning within the classroom.
Formative assessment was a strength of the session. Continuous questioning, observation and peer discussions allowed for an understanding of each individual learner’s ability throughout the session. Rewarding of student interaction created a safe learning environment letting the students to feel safe and able to engage with the task at hand. This meets the PSF A3 and A4 (Advance HE, 2023). 

2.5. Conclusion
In conclusion the micro teach session demonstrated effective lesson planning, strong knowledge of the chosen subject, that overall included several teaching strategies such as Lecture, Q&A, Cognitive and psychomotor methods apply to a lot of different learners. Learners were engaged throughout the session suggesting the content and delivery was challenging and successful. This was backed up by the learner’s ability to effectively apply their knowledge from the theoretical section into the practical task by taking measurements successfully which suggests that the learning outcomes for the session were met.
Using peers to check each other’s work worked well, with the equipment being set for measuring different materials this provided a difference in measurements when samples were swapped and sparked discussion between students and questions to why this was the case. A brief description and recap of what we covered in the theory session and the speed of sound is different in each material allowed the learners to clearly understand why meeting V5 of the PSF to collaborate with others to enhance learning (Advance HE, 2023).
Slide accessibility was an issue one specific slide where the material properties were given. Taking this reflection into consideration the PSF A5 (Advance HE, 2023) which emphasises enhancing practice through continual professional development is important here and making learning accessible for everyone and taking this into consideration going forward. 
2.6. Action Plan
As a result of the feedback provided and the reflection on the microteach session, an action plan has been provided in the supporting documents for this assignment which covers resource accessibility, explaining fully new terminology and considerations to allowing more room with timings by shortening theory section of the session.
3. Conclusion
Overall, the reflective cycle process has enabled critical reflection of my ability to deliver a short session to my peers. This demonstrated my strengths in lesson planning, subject knowledge and, learner engagement and the use of practical teaching strategies to support learning. The formal feedback confirmed this.
The process also highlighted areas of further development in resource accessibility, and the use of complex terminology and the need to support the terms used with explanations. This process has strengthened my awareness of reflective practices and areas of professional improvement.
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