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Part one: Critically analyse the implementation of play based early years curricula referring to evaluative research evidence and reports
In 1999, the National Assembly for Wales was assigned responsible for education within Wales from the UK government. The National Assembly’s vision document, The learning Country (National Assembly for Wales, 2001) underpins the intention of ‘building strong foundations for learning in primary schools with a radical improvement in early childhood education' (p. 12). The Foundation phase 3 to 7 years proposed a curriculum that linked, and supported the principles and practices incorporated in ACCAC’s document in Desirable Outcomes for Children’s Learning Before Compulsory School Age, “learning goals” that children should obtain before they enter compulsory education (ACCAC, 2000) providing children aged 5 to 7years to ‘create a rich curriculum under the Seven Areas of Learning for children in the Foundation Phase’ (Welsh Assembly Government, 2008, p.3).This overall of the early years education in Wales, signalled taking a step away from UK central government education policy, setting out to legislate the provision in one phase of education from 3 to 7 years focusing on play and experiential based learning only, rather than mimicking policies such as Early Years in England
The seven core aims for children in the Foundation Phase was developed by the United Nations Convention on the Rights of the Child (WAG, 2008). With an overall vision for a  play-based approach in the Foundation Phase 3 to 7-year-olds, focusing on personal development and well-being of the child being central to the provision (Welsh Government, 2015). Currently, this documentation is still in place. However, to give every child a “flying start” Wales intended to take its own policy direction  “get the best for Wales” making Wales the first country in the world to legislate children’s play (Welsh Government, 2013, p.8 ). A  new curriculum was needed for Wales, with the release of the refined guidance for Curriculum for Wales: The journey to 2022. The curriculum was to respond to the outbreak as schools, settings and practitioners are all facing the challenge of recovery. Resulting in them, to make decisions on prioritising learning to ensure children are able to progress, and that they are realistic in the light of the pandemic (Welsh Government, 2020). Moving forward as a curricula, the Curriculum for Wales Framework proposed new four new aims in order to raise standers, tackle the attainment gap and make children in Wales become: “Ambitious, Capable Learners, Enterprising, Creative Contributors, Ethical, Informed Citizens, Healthy and Confident individuals.” (Welsh Government, no date, p.1 ).

Wood and Attfield (2005) make it apparent that there are misconceptions about play as it cannot be easily defined due to  the absence of there being an agreed clear definition. In a review of the attempts made by play theorists  to define play, it comes down to the common understanding that play has multiple meanings for children, adults, practitioners, and parents (Glenn et al., 2013). The word play should be interpreted as “any recreational activity” (Welsh Government, 2014, p.14 ) allowing the child to fully relax, play and enjoy in any freely chosen activity which supports Article 31 of the United Nation's Convention on the Rights of the Child (Unicef, no date).
To highlight the word “play” in the curriculum documentation as one that has a shared and agreed meaning as problematic. This articulates Siraj- Blatchford (2007) viewpoint on play as he reports the Foundation Phase portraying “mixed messages”. In regards to the independent stocktake it was noted that there was a need for change in a practitioner’s behaviour (Welsh Government, 2013-2014). The reason for change, is subjected to a practitioner’s practice as there lies an uncertainty when trying to implement a play-based curricula within the classroom (UNICEF, 2018). Practitioners find themselves asking when should they intervene? or When should they let the child play alone? These questions correspond with key terminology such as “structured play”, “active learning”, “child-initiated” and “practitioner-directed” learning (Maynard et al., 2013 cited in, Welsh Government 2015, p. vi ) that practitioners should be familiarising themselves which underpins the principles behind play being problematic. 
With the introduction of the new curriculum and the expectation to implement new pedagogical practices, Martlew et al., 2011; Parker & Neuharth-Pritchett (2006, cited in, Ta, 2021) found these were generally of weak quality, resulting in practitioners struggling when implementing a learning environment that would support a child’s play. Instead, they noticed that it led to a chaotic free-for-all play environment (Welsh Government, 2013-2014) because practitioners lack the confidence and training needed. Therefore, practitioner’s revert back to formal teaching and familiar habits such as familiarising learning materials only as “workbooks and charts on the wall” (UNCIEF,2018). Having undergone different training experiences, practitioners find themselves unable to adapt or achieve these new ways of working, unlike these new qualified early years practitioners, resulting in practitioners fall back into this cycle known as ‘professional habitus’ (Urban, 2008). 
One point of view is that practitioners may fear a loss of control, suggesting that practitioners need to undergo this new training that newly qualified practitioners have received. In addition, this will allow a practitioners to help change their mindset and beliefs on how children can learn through setting-based mentoring. Whereas on the other hand, suggestions could also be made on greater emphasis on incorporating theory and research to adult pedagogy across all training modules for both the practitioners and teaching assistants (Welsh Government, 2013-2014). It raises questions as to whether, practitioners in their current form, are actually appropriate as the primary driver for children’s development in the Foundation Phase.
Though it has proven difficult to shift teaching and play, the risk of it continuing it to be seen as separate is all too real, causing the next generation of early years practitioners to fail at the first hurdle according to Ofsted (2015). However, due to the moderations on the original documents; new versions of the curriculum have been proposed and yet, despite Ofsted (2015)  statement, the stocktake found that newly qualified teachers were better prepared benefiting from placements within maintained schools that implemented the Foundation Phase well, where practitioners could see the theory in action and gain valuable skills and experience (Welsh Government, 2013-2014). 
In spite of the obvious commitment of the Welsh Government to the Foundation Phase, efforts are still being made to address the qualification issues that early years practitioners face as there is no direct route into the early years profession (Furlong,2015). Although many practitioners will pursue a general primary route to qualify, practitioners may not specialise in teacher education whereas those outside the school sector, who work in an early years sector often work in an environment that lack’s funding and structural support of a school (The Welsh Government, 2013-2014). Furthermore, there is evidence available indicates that well-qualified staff play a crucial role in determining how children learn and develop in the Foundation Phase. Within the Independent Stocktake of the Foundation Phase (2013-2014) the Welsh Government declares the need for improved but accessible training for both practitioners and teaching assistants within all settings under the Foundation Phase and for the training to be modified and to prioritize smooth and effective transitions within the new curricula. However, staffing and support issues prevent this from being accomplished in the non-maintained settings. 
There is an overall high level of satisfaction with the funding allocation for staff within the maintained sector, whereas the non-maintained sector reports a low satisfaction of wage (Siraj-Blatchford et al., 2007 ). However, regarding both sectors they both share an agreement that the allocated funding for resources, management and training are insufficient £3,000 for maintained settings and £800 for non-maintained settings (Siraji- Blatchford et al.,2007). Resulting, that the non-maintained setting is always working at a disadvantages as evidence shows the funding varies greatly between both settings (Welsh Government, 2018).
The new curriculum for Wales still remains ambitious but achievable. However, one of the challenges when implementing this curricula was the outbreak of COVID-19 which for practitioners are still set with the challenge of recovery (Welsh Government, no date). This is as why more than ever Wales needed a new curricula to lift the spirit of the practitioners, to remind them to create  a rich environment for children to develop leading to the Welsh Government to publish a guidance document  Curriculum for Wales: The journey to 2022 enabling practitioners to recover from the outbreak (Welsh Government, no date).
Better implement of the Foundation Phase requires a better understanding of theoretical and practical practices of how children learn through play, supported by adults who play an essential role (Welsh Government, 2019). Adapting these new practices may be a challenge, but another is managing transitions between the various early childhood settings while avoiding past teaching errors (Welsh Government, 2019). The focus here is a financial challenge in assessing costs due to schools rolling out the curriculum in many different ways; hence, why the Welsh Government must report costs as transparently as possible. Reason as to why is because the Welsh Government responded positively to those needs and increased funding to schools, which is why current expenditures are higher than pre-pandemic estimates. Lastly, a major curriculum review may lead to dramatic changes in the educational landscape in Wales; to ensure that pedagogical development is maintained throughout the foundation phase for example, strong leaderships at all levels will be required within the system  (Donaldson, 2015). 
Part Two: Considering the concept of the ‘unique child’, critically evaluative methods of assessment, progress tracking and age stage related development models within play-based curricula
Each and every child is unique. The concept of a 'unique child' is one that can be defined by a child having their own unique characteristics that make them different from one another; as no two children are alike (McMahon and Dyer 2018). Furthermore, a child's individuality can be summarized in terms of his or her personality. It is formed by a child’s temperament traits, shaping the way they manage their emotions, their behaviour, and the way they interact with others (Raising Children, 2020). Bearing that in mind, the UNCRC have emphasised on the importance of enabling a child to develop their personalities in an atmosphere full of happiness and understanding to reach their full potential stated in article 29 of The United Nation's Convention on the Rights of the Child (Uncief, no date).
Whereas, according to The Early Years Foundation Phase (2012), a unique child is “one who is constantly learning, capable, resilient, confident, and self-assured." Each child acquires and develops skills at a different rate and therefore must be given the opportunity to develop at their own unique and individual pace. It is important to respect, value, and encourage a child's work for its ordinality and honesty within their development stage (The Foundation Phase 2015). In a similar way, The Curriculum for Wales (2022) proposes a curriculum to provide schools with the opportunity to create a curriculum which is tailored to the needs of each child... because no two schools have the same curriculum.
Another view of what defines a child as unique is also an individual who has specific educational needs/disabilities. Disability Rights UK (No date) conducted a report and within these findings it was highlighted that children with special educational needs viewed themselves as unique which is a synonym for special. Therefore, when practitioners are tracking or assessing a child progression, fairness needs to be considered (Tierney, 2013). The Standards (AERA et al., 1999 cited in, Tierney, 2013 ) strongly emphasised the importance of fairness in all aspects of testing and assessment. Fairness can relate to gender and culture (Mauldin,2009; Resh and Dalbert, 2007; Tata, 2005 cited in, Tierney, 2013 ). This is supported by the United Nation's Convention on the Rights of the Child as they state the importance for every child to be treated fairly without discrimination, regardless of their race, gender, religion, language or ability, or any other status.  
As every individual is unique, it can be difficult to observe and find the correct assessment tool suited to each individual. However, every child must be at the heart of the assessment and should be supported to become active learners (Welsh Government,2020). Observing a child is primarily aimed at identifying where they are on the continuum of learning and identifying any difficulties or exceptional abilities (Welsh Government, 2017). Edward Hall (1976) developed the concept of culture being similar to an iceberg. As 10% is easily visible and 90% being hidden below the surface. The iceberg model is to help practitioners expand their perception of a situation to identify possible underlying causes of a child’s behaviours (ASCD, no date). Children can often mask their educational needs resulting practitioners struggling to support those multiple needs, often focusing only on the ‘visible’ tip of the iceberg. The largest part of the iceberg is unseen as it lies “beneath the surface of the water” implying that there are some aspects visible, above the water, but there is a larger portion hidden beneath the surface (Hall, 1976)
With the rollout of Curriculum for Wales in schools and settings across Wales, assessments have changed dramatically within education, both nationally and locally (Welsh Government, 2022). Schools will be in full control of designing a curriculum, meaning practitioners can select the knowledge, skills and experiences that will best support the children in their provision (Welsh Government, 2022). Although practitioners know the children in their provision better than others involved in the curriculum process, an implication arises as evidence has stated there is a lack of knowledge and resources and the need for training. In terms of assessments, practitioners should use a wide range learning styles to determine how successful children are in taking the information. Not only that, but to identify what learning styles enhance their development for example, visual, auditory and kinaesthetic (Welsh Government, 2008).
In addition, the quality of questioning is essential, although this can be an implication due to the use of key terminology such as ‘closed questions or open questions’ knowing when to ask as this enables the child to evaluate and answer. It's important to find that balance of when knowing to intervene, as children need to be confident active learner’s in today society. However, those with additional learning needs may find it difficult than others and could become very frustrated resulting in the child to be aggressive with the resources provided. Therefore, a practitioner should scaffold the child’s learning before it reaches to the child becoming frustrated  (Welsh Government, 2008).  Recording achievements and developmental progress can be recorded through the of notebooks, diary’s, sticky notes, adhesive labels and technology can all be used as a form of observation. As children learn best through first-hand experience, providing opportunities for assessments outdoors is something practitioners should provide (Welsh Government,2008 )
Despite the Foundation Phase being in Welsh schools since 2008,  there is little evidence to suggest that practitioners are aware of schemas as well as the value and how they can be used to gain insight into a child’s process of thinking (Thomas, 2020).Therefore, those practitioners who are unaware of schemas can miss opportunities to support children in their journey of learning (Thomas, 2020). Piaget (1953, 1959, 1970) was the first to outline and introduce the concept of schemas as a mean of building their knowledge by stating that children construct their knowledge and understanding of the world through cognitive structures called schemas. In his view, a child’s knowledge needs to be invented or constructed by them through their own actions. To review, Neisser (1976, p.56, cited in Thomas, 2020 ) offered a more detailed definition of schemas, ‘as a pattern of action as well as a pattern for action.’ 
Athey (1990, p. 44 cited in, David et al., 2003) supported Neisser’s definition of schemes by declaring schemas as ‘ a pattern of repeatable behaviour into which experiences are assimilated and that are gradually co-ordinated.’ A child should develop concepts 'through using and understanding experiences and knowledge,’ (Welsh Assembly Government, 2009). Practitioners, however, were not provided with any training or guidance in regards to schemas. The nurturing of schemas can allow practitioners to gain an understanding of how children become acquainted with the world around them (Pen Green Children’s centre, no date). Practitioners are able to gain an insight into a child's way of thinking, this way it allows them to shape the lessons they provide. Through implementing all the key principles of the ethos within the Foundation Phase, this enables a practitioner to be holistic, child-centered and supportive of the child’s interests (Welsh Government, 2015).
Part Three – Blog : In order for children to benefit from outdoor learning, adults must understand their role and the benefits of outdoor play.  
There is no question, that there is a strong emphasis placed on outdoor learning through play-based experiences within the Foundation Phase (Welsh Government, 2014). The idea of outdoor learning is not just to take indoor activities outside or to let children outside for play time (Welsh Assembly Government, 2009). It is a vehicle through which children learn (Welsh Government, 2014). The outdoors is not an extra add-on to the Foundation Phase; there can be no separation between the two, as both are inseparable (Welsh Assembly Government, 2009). 
Play Wales (no date) emphasises how outdoor learning improves a child’s cognitive development regardless of a child’s impairment or behaviour. It is through play, that children are inspired to awe and wonder, resulting in them becoming active learners by experiencing nature first-hand (NaturalResourcesWales, 2022 ). This enables a child to feel empathy for the environment and to show an awareness of their potential impact on the living world (NaturalResourcesWales, 2022 ). This articulates the Four Purposes of the Foundation Phase, as the outdoors ensure children become healthy, confident but ambitious individuals of today’s society in Wales (Welsh Government, 2020).
However, despite only some of the benefits listed, it was acknowledged that only “34% of practitioners reported using outdoors every day” during the time that the Foundation Phase Evaluation report (2015) was published. While this is the case, why is it that practitioners are not taking full advantage of outdoor play? Reasons as to why may be due to practitioners lacking confidence on how to implement a play-based curricula,  leading to the outdoors rarely being used as an extension of the classroom (Welsh Government, 2015 ). This does not support early theorists such as Froebel nor the approach used in Scandinavia, as both allow children to move freely between the indoors and outdoors through an open door (Tovey, no date). To elaborate further, practitioners may perceive the weather as a barrier to outdoor play (McClintic and Petty, 2015), as it was often reported that practitioners are dependent on good weather to carry out outdoor learning. Yet, it was highlighted that children participate “more vigorously and dynamically” in play activities outdoors, resulting in higher percentages of child-led learning, focused and directed activities, and enhanced provision (Welsh Government, 2015, p.63).

Bilton (2002) states that practitioners should not restrict a child's play in spite of the weather since “ there’s no such thing as bad weather - only bad clothing” (Wainwright, 1973 cited in Ellie Richold 2018 p.1 ). However, Elliot (2019) goes on to say how practitioners portray their concerns for children who might want to play outdoors in the cold, wet or windy condition, despite the fact that it actually may be practitioners who do not want to go outside. If this is the case, practitioners are not providing opportunities for children to not only enjoy the outdoors, but are not allowing children to freely express themselves; as they have the right to be heard, listened to and make their views and opinions known under Article 12 of the UNCRC (Uncief, no date). Therefore, it is essential that practitioners receive mandatory training for many reasons one: to acknowledge a child’s right; second to understand the benefits of play and third to take full advantage of nature’s daily changes, uncertainty, surprise, and excitement that weather and seasons provide (Welsh Government, 2009). 

There is evidence that outdoor play can be an element of surprise, imagination, curiosity and adventure for young children (Tovey, no date). The value of outdoors adventure play was recognised by Frobel; as he believed practitioners should focus less on the risks and more on the benefits of such challenges involved in risk play (Tovey, No date). Similarity the Health and Safety Executive (2008) reported that “No child will learn about risk, if children are wrapped in cotton wool.” This suggests practitioners need to provide opportunities for children to assess risk, as it is through such risk that a child can develop a disposition to ‘have a go’, which builds resilience’s, and improves a child’s ability to cope with unexpected events (Tovey, 2018). Not only is the Welsh Assembly Government (2014) committed to ensuring children have access to challenging environments but alongside each other The Play Safety Forum  and The Health and safety Executive (HSE) have implemented a guide to support practitioners to ensure a balance between safety, risk, and challenge in respect of play and leisure provision (Play Wales, 2022). Another point of view as to why the guide was implemented may be to stop practitioners communicating their own anxiety to children by repeatedly saying ‘be careful, don’t do that’, or mind out.’ (Tovey, no date).

Practitioners will need to think about how the four purposes of the New Curriculum for Wales can be experienced within outdoor play, giving as much consideration to a continuous, enhanced environment as they do for indoor activities (Welsh Assembly Government, 2009). For example, practitioners should “let nature be the teacher” is a theme that can be linked to the four purposes of the New Curriculum for Wales as it allows children to learn and grow. To touch upon it again, practitioners need to incorporate the outdoors every day regardless of any barriers particularly the weather (Walker 2009, cited in White, 2011 p. 35). This will strengthen the statistic that only 34% of practitioners reported using outdoor play every day” which supports the publication from Sustainable Development Commission (2007, cited in white, 2011 p.36) as they state it is a child’s entitlement to access play which also correlates with the UNCRC.

Children have a sense of awe and wonder to explore the outdoors therefore; practitioners must have a positive attitude of the outdoors as this continues to keep a child’s spirit of curiosity alive (Wilson, 2012). The outdoor is experience is more beneficial, when children are surrounded by positive interactions as this will promote their well-being and self - esteem but also increase their confidence (Welsh Government, 2009. Careful considerations and planning should be considered for outdoor play for example, by incorporating flexible resources so children are subjected to open-ended play and learning through unstructured spaces and activities for spontaneous play (Welsh Government, 2009).
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