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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction
This report aims to explore one aspect of a school development plan (SDP) from school A, regarding how it has been implemented, measured and evaluated. An SPD usually considers stakeholders, funding, review timings, measures of success and self-evaluation methods (Welsh Government, 2014). The specific aspect of School A’s SDP is wellbeing, equity and inclusion. Part of School A’s strategy here is to implement peer mediators during play and lunchtime. School A is a large school, with around 500 pupils currently on roll. It is located in a relatively deprived area of South Wales (Estyn, 2017). According to Chaudry and Wimer (2016), poverty-stricken areas increase the likelihood of poor childhood wellbeing. Due to School A’s deprived locality, this is relevant to their SDP and is a large justification for why wellbeing is considered as one of the core areas for improvement. 
Literature Review
According to Estyn (2019b), most schools support people's well-being in several ways, however, the support is not always consistent across many whole school settings. The type of well-being explored by school A is social well-being and education which, could appear as strategies to avoid bullying and build healthy relationships with others (Watson, Emery and Bayliss, 2012, p.3). Social wellbeing in children is becoming an increasing challenge to manage. The Good Childhood Report (2023) demonstrates that children aged from 10 to 15 are becoming increasingly unhappy with various aspects of life. For example, the report demonstrates that the mean score for healthy friendships has decreased from 9 to 8.45 between the years 2009 and 2021 (Russel, 2023). While this may appear as a small figure, it demonstrates a trend spanning 12 years that ultimately contributes to the social well-being of children. Similarly, a study by Venning et al (2012) shows the same trend emerging in teenagers. Askell-Williams et al (2016) suggest an explanation for this in Western society could be that the higher attention placed on well-being in the early years education influences adolescent developmental concerns and consequently increases academic pressure. However, Booker, Kelly and Sacker (2018) Offer an alternative explanation that suggests higher social media usage by children as a possible cause.
John Bowlby's attachment theory (1973) implies that attachment to caregivers begins at six weeks old. Between when a child is born to 6 weeks old they show no particular attachment to any one person however from six weeks onwards a child will begin to show attachment to two primary and secondary caregivers. However, once a child progresses to seven months old, they will begin to show a strong attachment to one person which is usually apparent. At this stage, a child will discriminate between their parent and other adults. After 10 months old a child will usually begin to bond with other adults again but will remain with their primary parent as a source of comfort. According to Bowlby (1973), this is an explanation for separation anxiety in young children. When a child is separated from their parent, they will demonstrate behaviours to seek attention. These behaviours are identified as ambivalent attachment, avoidant attachment, disorganised attachment and secure attachment (Wilson-Ali, Barratt-Pugh and Knaus, 2019). Furthermore, a child will demonstrate these behaviours when frightened to seek their parents as a source of comfort. 
In an educational context, there are a plethora of well-being factors to consider such as safeguarding, relationships, academic pressure and the environment (Kellock, 2019). An Estyn review of wellbeing revealed several strategies that could be used in schools. An example of this is the nurture-based approach. This strategy considers each pupil's individual needs and provides provision to small groups when necessary. In these small groups, pupils have access to activities to learn how to manage conflict and regulate emotions, while still completing classwork. This approach when adopted consistently by a school can reduce expulsions and improve academic standards (Estyn, 2020). Another strategy suggested by Estyn could be a whole school approach to well-being. Here staff complete additional professional learning activities focused on trauma responses. The result of this uses a similar approach to two additional learning needs within schools. Well-being assessments are made and if necessary pupils are placed into well-being interventions (Estyn, 2023).
All school development plans should use a school development cycle, this can either be taken from the 2014 SDP guidance document or the more recent framework for evaluation, improvement and accountability (Welsh Government, 2022). The school development cycle from 2014 uses a four-stage process, these stages include self-evaluation, strategic planning, making improvements and reviewing impact (Welsh Government, 2014). In comparison, the framework for evaluation improvement and accountability has three stages which are self-evaluation improvement priorities and support, collaboration and improvement (Welsh Government, 2022). Although there are other frameworks for similar documents around the world, which have as many as nine stages (KURUM and CINKIR, 2019).
Self-evaluation is a strategy used by schools to reflect on performance and outline the need for improvement (Welsh Government, 2014). KURUM and CINKIR (2019) define self-evaluation as reasoning the economy, accountability and improvement. Both qualitative and quantitative data would be used to determine this. An example of quantitative data that will be used across Wales could be the 2022 PISA results. The PISA results displayed that Wales performed relatively poorly in comparison to the other UK nations (Ingram et al., 2023).  As a result of this, recommendations for improvement would be made in across the Welsh education system. However, factors affecting this could have been due to an adjustment period for the new curriculum that had recently been installed and the ongoing effects of COVID-19. Additionally, Wales is the most deprived country in the UK, which also plays a part in our results. Schools would also consider inspection results as well as consultations with learners and parents as an example of qualitative data (Welsh Government, 2014).
Developing an action point
The self-evaluation process used by school A involves learning walks, governor observations, pupil progress reviews and data analysis (Cadoxton Community School, 2023). As a result of the self-evaluation strategies, the senior leadership team (SLT) will consider issues and create the SDP. For example, School A identified social wellbeing as a target for pupils. Consequently, the peer mediator scheme was included in the SDP as a measure taken by School A to improve this. After the SDP had been created by SLT, stakeholders of School A were informed of the targets and measures taken for the SDP. The stakeholders for School A include senior leadership, governors, class teachers and pupils. The perspective of pupils is important to School A because the peer mediator strategy used to address social wellbeing directly involves the participation of pupils. To accommodate pupils as a stakeholder School A has presented their SDP in a learner friendly manner. Murray (2019) supports this method of listening to learners, especially regarding topics such as wellbeing and development. Furthermore, actively including learners and their opinions can arguably enhance their wellbeing in a general sense (OECD, 2018). The next stage is strategic planning, which usually gives an overview of the direction of a school over an extended period of time. A framework for this could be demonstrated in three stages, which are production, text and consumption (Langley, 2018).  The production stage often includes ideas for progress, which is then put into text and shared with business stakeholders. The consumption stage describes how the plans have been put into action (Langley, 2018). It is important to note that this refers to a business model and that according to the Welsh Government (2014), strategic planning is not the same as an SDP but is an integral part of its creation. School A is unclear how exactly they have undertaken strategic planning as part of the SDP process; however, an indicator can be found in their mission statement. School A’s mission statement says, “our mission is to create a safe, nurturing, happy place that promotes health and wellbeing for all” (Cadoxton Community School, 2023). This aligns with wellbeing, equity and inclusion being a main area for improvement and having several aims to address it, demonstrating that strategic planning must have been considered as part of the SDP.
A new SDP for School A is created annually, with progress monitored each term. Despite this, some schools consider using a three-year SDP as suggested by the Department for Education (2021), which references back to the aforementioned strategic planning because these three-year plans are often a roadmap of priorities to be looked at over three years. Nevertheless, a one-year SDP timing scale is also effective. Ylimaki and Brunderman (2022, pp.16–18) suggest that a shorter time span for school improvement leads to a more rapid overall development. School A uses the RAG rating system to monitor progress on the SDP, currently, the peer mediator strategy has not been rated (Cadoxton Community School, 2023). In terms of measuring impact, School A plans to do this by listening to learners and teachers observations. School A consider this as an effective way to measure the impact in this area of its SDP. Similarly, Estyn (2019) suggest taking the account of pupils and academic research in developing an approach to help health and wellbeing. Therefore, this could be a viable option for School A to measure impact. In a general context, School A deems progress in “the 5 R’s” an appropriate measure of success for pupils across the areas indicative of the entire SDP. School A has not yet made any self-evaluation of the peer-mediator strategy. However, there are plans to analyse the data collected within the summer term. The Welsh Government (2021a) recommend looking specifically at the progress learners make and how learners have achieved standards. It is important that once a strategy has been implemented it is later reviewed, this would usually be done by SLT staff before being shared again with stakeholders. An SDP will include a timeline for completion and review dates. During these reviews, schools must plan for improvement, whereby the strengths and weaknesses of the school are identified, and achievable measures are included in the SDP (Welsh Government, 2021b).
Reflection and evaluation
Based largely on teacher observations it became clear to School A that conflicts and bullying were becoming a regular issue during break and lunch times. Therefore, after analysing this further the peer mediator strategy became the action from the school to reduce the issue. The peer mediator strategy involves year five and six pupils who volunteer to deal with small conflicts. For example, an argument between two pupils on the playground will often be resolved by a peer mediator rather than a teacher. They are measuring the impact of this by listening to learners, pupil progress reviews and data analysis. However, they have yet to evaluate this information (Cadoxton Community School, 2023). Without this process being completed it is difficult to say how effective the peer mediator strategy is at improving social wellbeing in School A. Nonetheless, a theoretical basis for this can be made on other case studies. For example, Schaefer et al (2016) identified that social behaviours in pupils positively changed after a similar peer intervention. However, this study was largely placed on adolescents with disabilities so therefore may not be entirely comparable. Although, another study based on a larger and more varied sample implied similar social benefits to peer mediation strategies (Travers and Carter, 2021). According to Travers and Carter (2021), these benefits also expanded to the mediator figure, claiming a rise in self-esteem after solving conflict. Consequently, peer mediators could be a viable strategy for School A to either continue or adapt for the next SDP after it has been properly evaluated. 
That being said there are other strategies that School A could consider. For example, the aforementioned Estyn (2020) strategy that involves small groups to manage and regulate behaviour. This strategy uses small groups as an intervention for disruptive pupils who regularly cause conflict. Both this and School A’s strategy is based on similar data and could thereby be comparable. The Estyn strategy had success in improving social wellbeing across the school, however, would naturally use more resources than School A’s peer mediators. Moreover, a different strategy that could be used is a mindfulness strategy. According to Coulombe, Hardy and Goldfarb (2020), a school in Mexico had success in promoting the theme of “connectedness and mindfulness” to the whole school including stakeholders. As a result, the school received a general improvement regarding emotional regulation and holistic wellbeing. Based on this, there are other options available for School A to consider to improve social wellbeing and reduce conflict throughout the school. 
While peer mediation is a viable solution to reduce conflict for School A it may not be enough to fully rectify some situations. As aforementioned peer mediators became an action after there had been many small conflicts and in some cases observations of bullying. Based on the research above peer mediators will likely have had a positive impact on most learners. However, more extreme measures may need to be taken in the cases of bullying. The overall success of the small group intervention would be a serious consideration to further achieve improved wellbeing throughout the school (Estyn, 2020). Additionally, further professional learning for staff to better equip them to deal with more serious conflicts would be recommended (Estyn, 2023). 

Conclusion
An SDP should include four stages. Self-evaluation, strategic planning, making improvements and reviewing impact (Welsh Government, 2014). School A reviews its SDP annually using self-evaluation as a main source for the subsequent stages. In the context of wellbeing, equity and inclusion, School A monitored the progress of the peer mediator scheme by listening to learners and using observations from class teachers during break times. Although other measures of progress were considered in other areas. The overall impact of the peer mediator scheme is unclear because School A has yet to evaluate the strategy or share its progress using its RAG rating system (Cadoxton Community School, 2023). There are several strategies used by various schools to tackle social wellbeing. For example, small group interventions have proven to have a positive impact on pupils' ability to manage conflict (Estyn, 2020). Additionally promoting a whole school ethos about mindfulness that is shared with stakeholders as well as the school has also become a viable strategy to support wellbeing in a general sense (Coulombe, Hardy and Goldfarb, 2020). 
Analysing an SDP has demonstrated the significance of its impact across the whole school environment linking to many professional teaching standards. Specific to wellbeing is the “learner outcomes and wellbeing” strand, which outlines how high-quality experiences lead to better achievement and improved wellbeing (Welsh Government, 2019). Moreover, the SDP as a whole document demonstrates the importance of continued professional learning throughout a teaching practice and how every practitioner has a responsibility to upload an SDP by “supporting formal leadership roles” (Welsh Government, 2019).
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