	What do I know already? What have I learnt so far? From working within an Early Years/School setting for the last 10+ years, I have gained experience and qualifications ranging from Level 1- Level 5 in Supporting Teaching and Learning, HLTA and Childcare, Learning and Development as well as basic Welsh, First Aid and Rugby Coaching (First Contact). 


	What do I want to develop? In order to provide the most knowledge possible for both me and my students, I wish to develop and expand my professional practise holistically whilst embedding the curriculum for Wales within the settling and be an effective practitioner. In addition, I would like to investigate and explore additional areas of Early Years education, particularly the care component of this field. 

	Objective.


	Actions (How will I achieve this objective/ what needs to be done?)


	Resources (What support and resources are needed to achieve this objective?)


	Target Date for achieving objective.



	Success criteria (How will I know I have achieved this goal; how will I review this?) 



	Upskill Welsh Language to enable me to assist in the teaching of  Early Years pupils.

	Research relevant courses that are available to me.
	‘In house’ or online courses.
Apps for example, ‘Duolingo’.
Tutorials either online or in person.
Textbooks.

	2023/24
	Course successfully completed and used daily within the setting.
Portfolio of what I know now and what has improved.

	Keep up to date with university coursework and not fall behind with any timetabled assignments.
	Being organised and understand what is required.
Motivate myself to get on with the task.
Allow myself enough time to complete the task without rushing.
	Be in contact with tutors and peers for guidance and support.
Utilising handouts, reading lists and guidlines given for each assignment.
Family schedule to ensure time is allocated to me and my studying as well as supporting my families’ commitments.

	Ongoing (2023-2025)
	By completeing all assignments on time to the best of my ability.
Ensure that family commitments are fulfilled and that all wellbeing is paramount.

	Read more academic books, journals and articles on relevant subject of Early Years Education and Care,
	Engage with student reading list.
Borrow more books from the library, whether online or in person.
Research the best books to read in accordance with date and relevence.
Look up articles and journals online.
	Local and university libraries.
Online book shops for pre-used books such as Amazon or Ebay.
Online sources.
	For the duration of the course (2023/2025)
	Improved knowledge and understanding of Early Years Education and Care.


	To employ reflective practise strategies in order to advance my professional development.
	I will reflect on the children’s progress, what resources are needed, the learning environment and my personal and professional goals.
	The support of my colleagues, peers and family.
Use planning sheets as a working document to be able to make notes and comments on how to challenge my reflective practice/make improvements.

	Daily/Weekly/Monthly – ensuring that up to date planning is used and adjusted accordingly.
	Improvement in practice and confidence within the learning environment.
Change/update planning in accordance with my findings on reflective practice.
Make improvements and put the adjustments into practise for future planning.
Use the Walkthrough guidance. 
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	What is reflection and reflective practise?
According to Dewey (1910, p.6), Reflective Practice is "the active, persistent, and careful consideration of any belief or supposed form of knowledge, in the light of the grounds that support it." This implies you'll have a questioning approach; you'll wonder why things are the way they are and how they could be different.
Dewey said, "Being contemplative allows us to direct our activities with forethought... It allows us to understand what we are about when we behave”.  In the classroom, your actions and behaviour should be deliberate, grounded in theory and experience, and motivated by a real-world event or purpose.
Schon (1983) adopts a somewhat different perspective. He distinguishes between two types of reflection: reflection-in-action and reflection-on-action. The term "reflection-in-action" describes the quick thinking and response that occurs when you are performing an action, like presenting a concept that you see the students are not understanding. You can see this, assess why it's happening, and adjust by acting differently because of your action-reflection. This could mean changing the way you explain things or approaching the topic in a different way. Reflection-on-action is the process of revisiting the scenario after the event. You could think about the reasons the students didn't understand, the options you had, and the reasons you selected a particular course of action.
	Why is reflective practice important in Early Years practice?
[bookmark: _Hlk149241237]The Professional Association for Childcare and Early Years (2016) suggests that reflective practice is thought to be important within Early Years practice, because it allows practitioners to gain a better understanding of their students' learning and development. This would allow practitioners to evaluate their planning and delivery of lessons and enable them to support the students to maintain and continually improve.
     Engaging in reflective practice is crucial for the well-being of the children in the practitioners’ care, as well as their parents and carers. They would gain advantages on a personal and professional level.
Developing a reflective practise will help them to stay stable and continue improving.
The practitioner can improve continuously and reflectively to give children better results.  
Additional advantages that they might experience from this are:
  Each of their unique needs is satisfied.
  Their sense of self-worth is elevated.
  An environment that is appropriate, supportive, and interactive, with resources that are appropriate for them additionally chances both inside and outside of the classroom.
The Welsh Governments’ Early Childhood Play, Learning and Care: Reflective Practice Toolkit (2023) implies that parents and carers will also gain from the process because they will be able to observe improvements in the practice. 
      By engaging in reflective practise, you can better recognise and value the good things that have happened to you as well as ways to enhance your work and carry out your planning to meet your objectives.

	The Theory of reflective practise:
Reflective practise is currently used in many areas, including education (to promote sufficient knowledge).  Many theorists who have contributed their methods and viewpoints about the importance of reflective practise in education have helped this strategy.   
[bookmark: _Hlk149243941]The Early Years Foundation Stage refers to "engagement, motivation, and thinking" as aspects of effective learning for children, and this is precisely what the Practitioner who reflects on their work is using.  These qualities further reinforce a continuous cycle that Kolb (1984) refers to as active or experience-based learning.
Gibbs's reflective cycle, Argyris and Schön's theory of action, and Kolb and Fry's experiential learning are a few critical theories in the field of education. The potential to apply one's own observations and attitudes towards the provided material is one of the selected theories' strongest points. 
[bookmark: _Hlk149243865]In order for students to reflect on their assignments and successfully be exposed to the experience, Kolb and Fry (Suaib, 2022) state that students should address their personal experiences and knowledge. 
[bookmark: _Hlk149243910]According to Arms Almengor (2018), Argyris and Schön sought to explain human behaviours through the lens of ongoing practise and education.   
[bookmark: _Hlk149243831]By taking into account every stage and task involved in learning, such as the importance of description, emotions, and critical thinking in students, Gibbs enhanced his model (cited in Adeani, Febriani, and Syafryadin, 2020). It is simple to comprehend and use each of these theories in reflective practise.

	Kolb’s model


[image: Reflective model according to Kolb]
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	Analysis of models – compare/contrast/pros/cons:
 Gibbs' cycle seeks to provide a practical method for learning from experience; in contrast, Kolb's model primarily focuses on clarifying the concept of "experiential learning." An ongoing coaching relationship is represented by the tool's cycle-like structure. Because Gibbs' model makes no mention of critical thinking, analysis, or reflection, it may lead to a rather superficial kind of reflection. It doesn't account for presumptions you might have about the encounter, the necessity of examining various viewpoints impartially and the lack of any clear indication that what is learned will lead to a shift in beliefs, viewpoints, or methods. (Open Learn, 2014)
Kolbs' experiential learning cycle is a simple approach that is easy to comprehend and implement, which makes it a useful place to start when organising reflection. It helps people become more self-aware and is flexible enough to work in a variety of contexts. (study prism,2023).  Opponents of the model may argue that it is oversimplified because it disregards the opinions of others and other types of input. Additionally, it ignores different methods of action reflection or non-reflective learning.
Compared to Gibbs, Kolbs' model is simpler, but Gibbs' model drew from Kolbs' research.

	Conclusion.
To sum up, reflective practise is crucial to the work of an Early Years practitioner since it can be a very helpful tool in providing the learning and growth that each unique child needs.
One could argue that every theory has some application to the field of education.
Gibbs has structure and is able to generalise, transfer knowledge and inspire gain from one situation to another, whereas Kolb tries to incorporate learning into new experiences, reflect on these experiences, then develop new ideas from that.
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Recognise and analyse the significance of different aspects of professional practise and why these are importance in meeting the individual and inclusive needs of children.
As stated by The Scottish Qualifications Authority (2009) “The term professional practice can be viewed as practice which demonstrates professional knowledge, expertise, relevant skills and qualities, competencies, values and beliefs, within a framework of agreed standards”.
An educational professional is a person who works as a teacher, professor, tutor, or assistant, in a school or other type of educational facility. Ensuring accurate timekeeping, dressing appropriately, maintaining good manners, composure, dependability, ethics, and poise, as well as appropriate communication, organisation, and accountability, are all important aspects of being a professional and upholding professional practise.	
Values are different from opinion or preference and in this respect, we must be vigilant to separate our personal from our professional views. (Cited in Advanced Early Years 2008. p357) We must take into account the variety of values that these could include social, cultural, moral, ethical, religious, and political values.
The foundation of the professional standards is a commitment to professionalism, social justice, integrity, trust, and respect.  Irrespective of their position, all registered teachers are applicable to the values, which are mirrored in the professional standards. A teacher's identity and practise are fundamentally shaped by their professional values. By attending to each child's unique needs, these values support and encourage        teachers to see beyond the classroom or subject matter. They also assist teachers indeveloping their professional identities and commitments to all students and             colleagues. It also helps to recognise the contribution that educators can make to the safeguarding of young people and help teachers better understand their role in collaborative working with a variety of partners.  Professional values are the principles that guide our work as professionals. These are essential in guaranteeing the effectiveness of the teaching and fulfilling acceptable and established performance and quality standards.  To sum up, professional values are essential for practitioners because they define their identity as professionals, set a foundation for moral judgements, and guide behaviour.  Furthermore, they guarantee that practitioners produce planning and teaching methods that meet acceptable quality standards, which helps build trust between students and colleagues.
Our work with young children is centred around values. Analysing one's own values through reflection will frequently lead to practise analysis that will advance and enhance competence as a professional.
[bookmark: _Hlk149301145]Sending and receiving information in both directions via spoken or written words, written or graphic representations, signs, signals, and behaviour is known as communication.  Early Years Foundation Stage emphasises the importance of effective communication. ‘There should be open communication to ensure that everyone’s views are listened to and considered fairly, always keeping the needs of the children firmly in mind’. (Cited in Children and Young Peoples Workforce. Early Learning and Childcare. p175).  It will be beneficial for children to see adults communicating clearly as a model for communication first hand.  Building strong relationships with parents and carers requires effective                      communication. Children who have supportive and meaningful relationships are more resilient, have better physical, mental, and emotional health, and experience more positive             outcomes. In order to obtain a comprehensive picture of a child's circumstances and develop a coordinated support plan, practitioners must collaborate. It is crucial to address the language and communication requirements of children,    teenagers, and parents in every aspect of caregiving. Having good communication skills is essential for building strong bonds with             co-workers, other professionals, and young people and their families.
It is crucial to possess a thorough knowledge and comprehension of professional     practise as it guarantees the security of children under your supervision. Not only educators, but all professionals who interact with children have a duty to      take this responsibility seriously. Being aware of the most important laws and regulations guarantees that you can       take all the necessary precautions to keep the young people in your community safe. This information is also crucial for the early detection of abuse and neglect. Professionals will use this knowledge to help put safeguarding policies and               procedures into place, maintain them, and be aware of safeguarding issues on a      daily basis.  Teaching Standards (2012) state that teachers should safeguard children’s wellbeing and maintain public trust in the teaching profession as part of their professional duties.
[bookmark: _Hlk149303647]Multi-agency working is key to effective safeguarding and child protection (Sidebotham et al, 2016).  According to the NSPCC – Multi-Agency Working document (2023). ‘Children and their families will access a range of services throughout a child's life. It's vital that practitioners work together to gain a full overview of a child's situation and have a co-ordinated approach to support.’ When it comes to safeguarding, the phrase "multi-agency working" describes a method in which experts from several agencies work together in professional practise to find solutions or provide support to individuals affected by issues such as abuse or neglect. Building strong bonds between multiple agencies is essential to ensuring that, in terms of child protection and professional practise adherence, all parties are in agreement. Some explanations for the effectiveness of multi-agency partnerships could include enhanced or more efficient services, cooperative problem-solving, capacity to adopt a comprehensive strategy, enhanced comprehension and confidence amongst agencies.                                                                           Working in partnership with other professionals, community and support groups connects everyone who is involved with the child and family, bringing a clearer picture of the child’s needs and rights. (cited in Birthto5matters).
To guarantee a child's success, it is crucial to plan every aspect of their learning and development. Using a variety of both adult-led and child-initiated activities, the practitioner should adhere to the child's identified observation and assessment through meaningful play.                                                              This view is supported by Kelly (2009). “The children’s interests play a huge part on planning the right experiences and practitioners must ensure that children play a centre role in their own development by giving children a voice and the opportunity to express their interests and opinions.” The most effective way to support a child's learning and development is to start with them and modify experiences and interactions to meet their needs. The cycle of observation, assessment, and planning (OAP) describes what is commonly called formative assessment or assessment for learning.  Continuous formative assessment lies at the heart of good early childhood practise. Every activity involves child observation, which is usually retained in the practitioner's memory but may sometimes be documented, in order to plan the next steps for the adults to support and extend the learning. With the aid of this wealth of data, the practitioner can comprehend the growth, learning, and development of a child.
The United Nations Convention on the Rights of the Child states that ‘child protection and safeguarding policies and practice are upheld by children’s rights. Teachers will have a key role to play in this. A rights-based approach to education promotes improved relationships, ethos and attainment and achievement.’ (cited UNICEF).                        From a young age, children ought to be involved in choosing their own educational path.   Children have the right to express their opinions freely and to have those opinions taken seriously, according to Article 12 of the UN Convention on the Rights of the Child. The United Nations Convention on the Rights of the Child is founded on four general principles: Article 2 states that no child or young person should be subjected to discrimination; Article 3 emphasises that their best interests should come first; Article 6 stipulates that they have the right to life and development; and Article 12 states that they have the right to have their voices heard and taken seriously. According to Article 28 of the UNCRC, children and young people have the right to an education regardless of their identity, including their race, gender, or handicap. They also have this right even if they are in detention or are refugees. According to Article 29 of the UNCRC, education should support a child or young person in developing their full potential in terms of mind, body, and talents. Their respect for other people and the environment should also grow as a result. They should be taught to respect, among other things, their parents, other people's identities, languages, and national values. They should also learn to respect their own rights and those of others.
Children and young people should receive an education that prepares them for adult responsibilities in a free society. It ought to teach them how to live in a peaceful, accepting, and environmentally conscious manner that is non-violent.
To conclude, every child has the right to receive an education that supports high standards, can be customised to meet their needs, and enables them to realise their full potential. Ensuring effective teaching requires teachers to receive relevant professional development. In order for students to receive the best learning possible, there must be a widespread culture of knowledge and a shared commitment among practitioners to support one another's professional growth. The greatest information, expertise, and professional judgement must be used to guide the many professional decisions that must be made each day.                                                      Safeguarding is paramount in education and includes the protection of children. Protecting specific children who have been identified as being harmed or at risk of serious harm is the primary objective. Included in this are child protection procedures that specify how to handle concerns regarding children. The United Nation Convention on the Rights of the Child has 54 articles covering every aspect of a child's life, including civil, political, economic, social, and cultural rights, are outlined in the Convention for every child worldwide. It also describes how adults and governments must work together to guarantee that every child has access to their rights. This meets each child's individual and inclusive needs and is a crucial component of professional practise.
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