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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Link your readings to your practice.
	Based on feedback I have linked reading to practice where relevant within my assignment. 

	Targed/Target 2
	Aim to use the synthesis of viewpoints and research to implicitly demonstrate how you will apply your knowledge to your practice.
	I have taken this on board and implemented it into my assignment where I have applied what I have read and practice. 

	Targed/Target 3
	N/A
	




















Learners, School and Communities: where am I teaching? (Part 2).
How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Written report (2500 words) 
Introduction
[bookmark: _Int_S6BYmTV1]Based on the assignment brief I arranged a meeting with the Headteacher at PTE1 where I was able to look at and critically analyse the School Development Plan (SDP) this abled me to gain understanding of how the school works collaboratively as colleagues to select and implement four set targets, over how long each target is set and what is done within the school to support set targets for improvement including stakeholders and outside agencies. The school I have chosen to look at is a small school including children aged three to eleven within South Wales placed within a village community with less than twelve percent of children free school meals (Welsh Government, no date).  The school has low class numbers with a small number of learning support assistants and high number of traveller community pupils within the school. The school is also currently waiting a recent inspection. Based on the information I have received on the SDP in which allowed me to read through the document and a discussion that I had with the Headteacher the main purpose of my assignment will focus on independent research which can allow opportunities to understand and analyse current targets within the SDP. After exploring PTE1’s SDP an aspect in which I wish to explore and analyse in further detail is ‘To ensure we create a whole school approach to emotional and mental Well-being'. 
Literature review 
The aim of the literature review is to further research and understand School Development Plans including a focus on emotional and mental well-being, an on-going target within PTE1. Research conducted by Escobar (2019) note a crucial aspect of school improvement initiatives intention is increasing student achievement through evaluations of performance using school improvement programmes, which aims include the improvement strategies settings make that are incorporated for set achievement. A positive aspect that is followed to support school development within Wales as Welsh Government made it mandatory from September 2015 to implement a School Development Plan (Welsh Government, 2016). Within PTE1 the set SDP follows Welsh Government guidance and format follows the mandatory document. SDPs are designed planned improvement strategy, it lays out the steps schools will take to enhance student performance. The primary objective of school improvement is to support educational facilities in providing pupils with the most effective learning opportunities and results, irrespective of their circumstances or background (Welsh Government, 2022b). A school's improvement prioritises short and long-term goals which are outlined in an SDP, based on the regular self-evaluation the school conducts of its own performance and contextual data, usually through a four-part planning cycle process (Welsh Government, 2014). Initial stage within the process is self-evaluation, a critical point within a SDP as evaluated by Chapman and Sammons (2022) noting its purpose is to encourage advancement in the fields of professional and student learning. Welsh Government (2022a) document that the process of self-evaluation will highlight areas of strength and prioritise areas for growth. However, a task that may be noted as challenging by Paylocity (2023) use of self-evaluation can often limit the information through lack of knowledge to reflect on own practice. According to Welsh Government stage two requires the use of strategic planning. Effective self-evaluation must be centred on review for improvement as opposed to meet external accountability requirements. Discussed within Welsh Government Publication (2014) Each school begins at various points in its reform journey, what is deemed as successful in one may not be suitable for another. This suggests that an SDP is purposeful and distinctive to the individual school therefore outlining the importance of understanding and reviewing the individual settings SDP. Escobar (2019) supports this noting that establishing priorities, goals, developing strategies, and involving staff and stakeholders are all essential for planning leaders and planning teams. However, it must be considered that identifying areas for improvement requires an isolated skill in comparison to developing programmes and support. Outlined by Mintrop (2020) a barrier that can be considered for practitioners require a in depth knowledge and understanding to the individual aspect of focus to create a positive impact and ability to provide leadership within improvements. Based on research it suggests stakeholders involvement with learners and school community can promote development through active involvement and opportunities for conversation and reflection (Welsh Government, 2021). A positive outlook noted by Kools et al. (2020) who respond to a Welsh survey indicating that to create a vibrant learning culture, growing school organisations can support and improve learning opportunities for both teachers and pupils. Also noted within Welsh Government (2014) who document the beneficial involvement stakeholders and school connections have ensuring that all parties adhere to the school's reform plan involves the positive involvement of partners. This suggests that in providing a whole school approach to the SDP could be a beneficial feature that enables everyone involved a greater knowledge of what's happening and a healthy connection with enhancing the general performance in schools (National Children’s Bureau, 2024). Stage three within a SDP involves enhancing or identifying measures utilising practical measures with precise information on roles, accountability, and actions. Requiring quality leadership to ensure that staff members continue motivated and engaged during the development process and that the SDP is implemented successfully and efficiently. Suggesting a wide impact on a settings ability to support an SDP as this supports staff to work together to avoid duplicating and form expectations for set outcomes (Scott, 2020). The final segment requires the reviewing the cycle as part of its journey. Within Wales Welsh Government require a three-year review (Welsh Government, 2016). However, noted by Department of education (2023) SDP should be considered as a working document which is regularly reviewed and considered. 
Outlined by Cowie and Myers (2021) the increase of need for support for children and you people in support for well-being has increased significantly within the last four years. However, research shows that within 2017/2018 there was an increase of children who have difficulty accessing support or experiencing concerns about the quality of the support available (Children’s Commissioner, 2020). However, within Curriculum for Wales ‘healthy, confident individuals’ is one of the four main strands in which are the depth of pupil’s education and supports pupils to enhance mental and emotional well-being (Welsh Government, 2022c). Education Endowment Foundation (2021) discuss the importance of addressing emotional skills as evidence suggests through social and emotional learning Purposeful enhancement of skills can be achieved with educational programmes and activities which opens opportunities to enhance performance in the classroom and in adulthood. This suggests the positive impact and implementation Wales has on supporting health and well-being for learners.
Developing an action point 
Derventio Education (No date) share that it is the role of practitioners to maintain standard of education and training, an aspect which is demonstrated within the settings SDP. The setting’s SDP is based on a three-year process which is further broken down into smaller, manageable sections of one-year, two-year and three-year process. The purpose allows for realistic targets to be set by the individual school based on self-evaluation. Demonstrated within the settings SDP as at the end of each academic year, the Headteacher will look at the monitoring process and evaluates strengths and improvements that could be made based on the information that has been collected within the monitoring process. Based on this information, targets are then created and set out for the following academic year. As demonstrated within PTE1’s SDP the chosen target for the assignment is currently in year two of its implementation based on self-evaluation, the school identified that pupil’s emotional needs were not met and became an area of concern. Local Authority visit once a term whose purpose is to examine the schools monitoring and query the chosen targets, allowing opportunities for the setting justify why the set target has been prioritised using the collated information for the purpose of this target the setting identified that pupils had a high volume of family pressures noted by Chu, et al. (2021); McArthur, et al. (2021) both indicating that post pandemic a high level of emotion well-being is presented within young children and the impact within education. Once the foundations of targets have been developed a date for further monitoring is created and designed to link with targets that have been set. Throughout the year there are numerous ways in which the target set is monitored.  A beneficial aspect to consider as this outlines opportunities for a diverse perspective, research concluded by Best (2019) discusses that multiple techniques used to monitor and collect information can allow for a broader viewpoint and a deeper understanding to targets allowing for a wider analysis to take place. Further supported by Eval Community (2024) who also explores the relevance of a range of monitoring can utilise skills and knowledge from staff to support progression. This suggests that the use of monitoring can be a positive component to the SDP. As a school a colour code method is used where the school will use red, amber, and green to indicate how well the target is progressing, this allows for clear identification of priorities within the setting, indicating that implementation of interventions was amber showing a need for progression. Staff are delegated responsibilities of targets which they will then take ownership within the SDP it identified that well-being will be a whole school target and each member of staff will share responsibility equally to support needs within the classroom this includes fulfilling training by Child and Adolescent Mental Health Services (CAMHS). Alongside staff taking ownership school governors will also link to each targets, over the course of an academic year governors will be responsible to come in support the target working with staff and learners. This suggests that governors are a stakeholder within the settings SDP. Alongside governors attending schools, during governor meetings the headteacher feeds back on the SDP about where they are at in supporting targets. Similarly, the headteacher reports to staff during ADDs throughout the year which is then evaluated together and discussed further to consolidate a whole school approach. As a school it is essential that learners are actively involved in understanding and the improvement of targets set within the SDP. Listening to learners is an aspect that is priority within the school where staff and governors take part in listening in on activities and learning walks where pupils complete a daily activity looking at Zones of Regulation each morning to support. A positive implementation as its purpose provides a simplistic way to understand and segregate emotions which allows a starting point for conversations with pupils (The Zones of Regulation, 2023). Supporting the implementation of programmes is Chance, et al. (2024) concluding the skills pupils can achieve can provide successful and positive environments for peers in the ability to begin self-regulation. This suggests that the technique can be fluent throughout the setting.  Each term a letter is sent out including the term’s goals and achievements, within the letter the SDP targets are shared alongside being shared on the school website. This allows for learners and careers to be aware of what is going on within school and what the school is working towards. This supports Welsh Government (2014) who indicate a successful SDP requires the involvement of the community and learners to enable aiming to meet the priorities for school improvement. A beneficial aspect as it provides opportunities of building positive relationships between co-workers and the community. Noted within government (No date) an element to supporting pupils achieve regardless of needs or circumstances is engaging with carers and parents in the educational process. 
Reflection and evaluation
Based on the literature review, in-depth planning in which is required to provide settings with successful and beneficial SDP is a key aspect in supporting pupils and staff. The setting in which I have evaluated provides a clear plan and focus to which they will continue to follow Welsh Government guidelines to implement a plan in which supports pupil’s emotional and mental well-being with regular reviews through staff and stakeholders, noting that this is one of four targets within the settings SDP. The SDP includes clear implementation of strategic planning including sharing targets and justification to local authority, using a colour coding system to identify priorities to why the chosen target is continued for the purpose of the chosen target only meeting ‘Amber’ in the coding system. How staff will fulfil the target and what will be implemented as a setting to support pupils over the three-year plan through clear justification and implementation of strategies. The setting’s SDP indicate the use of stakeholders through the use of Governors however, this is an area in which is unclear within the SDP. Based on research within the literature review the involvement of stakeholders is an area which plays a vital role throughout an SDP and may be an aspect in which could be considered for further development in with clear indication of stakeholder’s involvement moving forward. Within the plan it shows the implementation of whole school approached to support pupils well-being through the use of Zones of Regulation, based on the literature review it concludes the importance of involving all practitioners within the setting an aspect that is shown within the SDP through the delivery of daily check-in’s using zones of regulation. However, as a whole the setting show limited strategies used within its practice to support emotional and mental well-being an aspect that moving forward could be further developed as this may show limited opportunities for progression noted within the literature review the impact of the need for support for pupils. Including a wider range of interventions and programmes can open opportunities to support pupils further. Based on the literature review the new curriculum implementing Well-Being as a priority within education is a key influence for educators to act upon set target and to provide fluent and continuous support for pupils within planning and education where natural opportunities will be introduced for further support implementation to take place. This may be an aspect that the setting could consider moving forward within planning. 
Conclusion 
In conclusion, the use of SDP within education in Wales is a mandatory document which all settings must follow, it provides clear and concise guidance for settings to implement with its purpose to develop and improve current practice supporting pupils and staff. SDP’s follow a clear plan over the course of three-years in which is designed to be broken down into smaller manageable segments in order for improvements, taking into consider current practice therefore each settings SDP is individual and unique to them. The process has a large component of self-evaluation and strategic planning which is usually set by headteachers. Upon evaluation of the SDP within PTE1 the setting provided a clear plan of supporting emotional and well-being as a target which has been continued for the second year. The target demonstrates clear guidance and outlines the whole school approach including the implementation of Zones of Regulation to support pupils. Within my future practice the evaluation process of a SDP and literature review has allowed me to understand the in-depth process of following a SDP and the impact practitioners input has on supporting pupils to full-fill targets and allows me to understand the key values of using and supporting an SDP successfully including the positives and barriers that may occur. 
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