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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation: 16.01.26

To be completed by learner. 










	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

I carried out a school visit to an 11-year-old child as part of a direct observation of my practice. The purpose of the visit was to investigate concerns regarding potential physical harm inflicted by her mother, following reports from school staff that peers indicated she had disclosed such experiences and was engaging in self-harming behaviours. Under Section 47 of the Children Act 1989, the local authority must investigate where there is reasonable cause to suspect a child is suffering, or likely to suffer, significant harm. The Social Services and Well‑being (Wales) Act 2014 further places a duty on practitioners and partner agencies to report and respond to concerns that a child may be at risk of abuse, neglect, or harm.
Child 1 lives with her mother (Person 1) and father (Person 2). Person 1, who is originally from the Caribbean, has expressed feeling isolated and relies heavily on Person 2 for support. Before working with the family, I researched cultural parenting norms and learned that physical punishment is often viewed as acceptable in some Caribbean communities. 
Person 2 is of Welsh nationality and is Welsh speaking. Therefore, during the observation, the active offer was made to Child 1; however, she declined as she personally did not speak Welsh despite Person 2 being fluent. It is essential to provide the Active Offer to avoid assumptions about a person’s language needs, ensuring that individuals are supported in the language that feels most natural and meaningful to them (Welsh Government, 2012).

Prior to the observation, I gained full and informed verbal consent from both parents, an essential element of ethical social work as it promotes transparency, collaboration, and helps build trusting relationships with families (Webb, 2019). I also spoke with Child 1 by phone to obtain her verbal consent, explain the purpose of the visit, and help reduce any anxieties she may have. I reassured her that the observation was for my learning purposes only and not an assessment of her behaviour. 
Word count - 329




	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

1300 (+/- 10%: include your actual word count at the end of each section).

This essay offers a critical reflection on my communication approaches and interpersonal skills during direct work with an 11‑year‑old child (Child 1). The session was prompted following concerns from Child 1’s peers; reporting she had been self-harming and alleged this behaviour was linked to physical punishment by her mother. The aim of the direct work session was to begin developing a trusting relationship with Child 1 and to explore, in a sensitive, supportive manner, whether she was experiencing physical harm or remained at risk. This essay will evidence how I demonstrated person-centred practice, which is a core requirement of the Social Services and Well‑being (Wales) Act 2014 (Social Care Wales, 2014). Likewise, the Wales Safeguarding Procedures require that safeguarding is firmly rooted in a person‑centred ethos, ensuring decisions reflect the individual’s best interests, cultural identity and communication needs (Social Care Wales, 2026). 

To prepare for the observation, I first arranged supervision with my mentor to discuss the case. Through supervision and drawing on my professional judgement, I concluded that conducting the observation in school would provide Child 1 with a safer, more comfortable space in which she could express herself openly, particularly given the concerns raised related to her mother.  I contacted the school for guidance on how best to communicate with her and learned that she is highly anxious, struggles to speak with unfamiliar adults, and prefers worksheets, indicating that a general conversation would not be appropriate.

To support engagement, I created my own direct worksheets, tailoring them to focus on the desired outcome. The worksheets included an ecomap, an “All About Me” sheet, a feelings‑rating worksheet using “always/often/sometimes/never” scales, and a worries jar. The latter falling in accordance with principles outlined in the Code of Professional Practice which emphasises the importance of recognising individuals preferred methods of communication and ensuring that information is presented in a clear and assessable manner (Social Care Wales, 2017).  On reflection, developing these tools myself helped me remain person-centred and responsive, adapting my practice to Child 1’s needs so she could participate more openly, rather than expecting her to fit into an adult‑led approach.

Before commencing the session, I explained to Child 1 in a clear, age-appropriate manner why I was meeting with her, what the session would involve, and her right to stop or ask questions at any time. I sought her informed consent in line with the SSWBA, 2014, which places the child’s voice, choice and control at the centre of assessment and requires practitioners to promote children’s participation and well‑being (Welsh Government, 2014). I also applied the principles outlined in the More Than Just Words framework and its emphasis on the Active Offer, which requires practitioners to proactively offer communication in Welsh without waiting for individuals to request it (Welsh Government, 2012). I therefore asked Child 1 whether she wished to use Welsh during the session. She declined, but making the offer ensured compliance with language-sensitive practice and reinforced the importance of anticipating communication needs rather than responding reactively (Baker, 2011).

I also had to consider Child 1’s cultural background, as she shared that her mother was from the Caribbean. Although I had limited knowledge of cultural differences, I was aware in some Caribbean communities’ physical discipline may be culturally viewed as a normative method of behaviour management (Morris‑Francis, 2024). This awareness helped me validate her experiences and avoid assumptions. However, I also had a professional responsibility to ensure she understood her legal rights in Wales. I explained, in child-friendly terms, that although some families may have different cultural beliefs about discipline, the law in Wales states that no adult is permitted to physically punish a child under the Abolition of Defence of Reasonable Punishment) (Wales) Act 2020.

During my direct work with Child 1, she engaged positively and appeared more confident when we used an eco-map as a practical, visual activity to help her identify “who matters” in her world (Strong Bonds, 2024). Eco-maps can be particularly effective because they offer a clear snapshot of a child’s relationships and wider systems, highlighting sources of support and stressors while also functioning as a relationship-building intervention (Turner, 2017). Using the eco-map, I asked Child 1 to draw different types of lines to represent the nature of each relationship (e.g., a straight/solid line for positive connections, a jagged/broken line for weaker connections, and a jagged line indicating stressful or difficult relationships), which supported her to communicate complex feelings non-verbally before putting them into words. 

To ensure the exercise remained person-centred, I used open-ended questions, alongside active listening (reflecting her words and emotions, using minimal prompts, and summarising) to help her describe each relationship in her own language and at her own pace (Krikorian, 2022). When Child 1 began discussing her parents, she became noticeably quiet and upset; I responded by slowing the pace, acknowledging the emotion, and allowing silence and time for her to gather her thoughts. I then suggested we move to a different worksheet and return to the eco-map later when she felt ready. This approach felt important because it communicated that she was not being pushed to disclose beyond what she could manage in that moment, reinforcing reliability and respect. 

Later in the session, Child 1 disclosed her mother had been physical with her, describing being hit with a spatula. I recall feeling upset and confused how a parent could inflict physical harm on their own child. These feelings reflected my own values, recognising my initial reaction was shaped by my belief that a parent’s primary role is to protect and provide safety. However, I maintained a person-centred and culturally sensitive stance by considering the broader family context, including potential cultural norms. Child 1 then began speaking about the death of her sister and the profound trauma this loss had caused within the family. Hearing this shifted my perspective; it reminded me of the complexity behind parental behaviour and encouraged me to step back from my own assumptions. 

Child 1 also informed me she had self-harmed on her arms. I gently asked whether she would be willing to show me her arms so I could check for signs of infection. I explained why this was important in a clear and respectful way, and she agreed. Positively, Child 1 felt comfortable enough to show me her arms, which were covered in scarring from previous self-harming, and asked if I would have to share what she told me with her parents. I explained my duty of care and the limits of confidentiality, including that when there are safety concerns, we may need to share information and develop a safety plan with those who can help keep her safe, while aiming to do this transparently and in a way that maintains trust (Chisnell and Kelly, 2019).

Having this discussion carried significant emotional weight, and I felt a sense of responsibility to communicate clearly while being mindful of the potential impact such conversations could have on her. Research highlights that children who have experienced family stress, loss or trauma often navigate complex emotional and relational dynamics, and sensitive communication is essential to help them feel safe and understood (Wray et al., 2022). Balancing cultural sensitivity with legal duty generated internal tension; I wanted Child 1 to feel respected and heard, while still fulfilling my safeguarding duty, which emphasises that information sharing and child protection must take precedence where there is risk of harm (Welsh Government, 2019). Holding these conflicting feelings was emotionally challenging, but it reinforced the importance of maintaining a compassionate, non-judgemental approach while taking the disclosure seriously and prioritising my duty to safeguard (Krikorian, 2022).

Following the observation, I felt it was important to develop my learning by researching how grief affects parenting. Research indicates that bereaved parents often experience significant emotional strain, which can reduce their emotional availability, impair coping abilities and heighten stress responses, ultimately influencing the way they respond to their children (Wray et al., 2022). Learning this helped me make sense of Person 1’s possible emotional state and reminded me of the importance of approaching such situations with empathy, curiosity, and cultural humility. This reinforced for me how essential it is to balance professional safeguarding responsibilities with an understanding of the broader emotional and relational landscape that may shape a family’s behaviour (Ferguson, 2017).

Overall, I felt the session went well and strengthened my understanding that tools like eco-maps can meaningfully support engagement, voice, and assessment, especially when combined with active listening and open-ended communication. I do, however, recognise I would welcome training on handling difficult conversations, to manage my emotions, rather than imposing my own assumptions. 

Word count - 1430





Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.


FEEDBACK SHEET

1. Did the Social Worker explain the purpose of the visit? 
       Yes                                No x



2. Did the Social Worker get your permission for the session to be observed? x

       Yes                                No 


For the next questions please scale between 1-10
1- Strongly Disagree                                                                  10- Strongly Agree

3. Did you understand the work that you was doing during this visit?

10

4. Do you feel the social worker communicated well with you during this visit? 

                             10

5. Do you feel the social worker listened to your thoughts and feelings? 


10
6. How well prepared do you think the social worker was for her meeting with you?
Very prepared…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

7. What do you feel went well? 

Mostly everything I feel like I could talk to her and she was very kind she has made a huge impact in my life for the better……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
8. Is there anything you think the social worker could have done differently?

Nope she was amazing…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………


Is there any other comments you would like to make about the work you done today and how you felt the session went? 
I really like her made my days better and I really think she is amazing at this job
















Thank you for your feedback
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