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Personal Reflection 
Good evening,
My name is Natalie Herdman, and I am here today to talk to you about an area that I have chosen to complete the John Muir Award.
· thought about this completing the John Muir Award , 
· I started to think about where I could go.
· That were natural and special to me.
· Thought about Roath Park, St Fagans, the beach. 
· But I always find those busy and quite stressful at times.
· Thought there has to be somewhere that I go too that I love.
· Then thought of a place where always go that. 
· I feel instantly relaxed and at peace.
· My mam and dads house and garden 
· So, I Went home.
· I looked around their garden and 
· Started to Reflect on my childhood.


· As a child 
· lucky I was having all the
·  freedom and space to play in my garden, fields, and neighbouring areas.
· My friends and I would go off fishing, climbing trees, swimming in the rivers, bike rides, 
· And when I look back everything I loved about my childhood
·  EVERYTHING was outside.
· I also realised how lucky I was to have parents who were able to spend time with me.
·  teach me how to care for our animals, grow things, cook, and fix things. 
· I loved helping my parent’s collect food and help to cook it. 
· and helping my dad fix things with my own real life tool kit (I loved hammering nails into wood, the woodwork teacher when I went to comp could not believe what I already knew) 
· 
· Whereas children now do not have that same luxury which is a real shame
· Technological world has taken over.
·  peoples fear for their children’s safety restricts children having the freedom to have the experiences I had.
· and a lot of parents now do not always have the time to spend quality time with their children.
·  or knowledge of teaching them about the natural world
·  as they may not have been taught how to connect with the natural world themselves


· As I explored their garden and saw all the insects, birds, and growing opportunities. 

· I realised how lucky the children in the local schools were to have my parents who are so enthusiastic about caring for the environment. 
· made me think how my role as an early year’s professional. 
· is so important. 
· to pass on my knowledge 
· so that they feel the same way I did 
· about the outdoors as a child
· 
· However, it made me reflect on how I have neglected my own space and not used the skills I have learnt from my parents in my own garden and surrounding areas.
·  somewhere along the way I have lost my love for growing things and providing opportunities for wildlife to be part of my life.

· So, I chatted to my parents about the garden and asked about how they grow things, 

· My dad taught me how he protects the produce he grows from the wild rabbits and birds (he did say they are easier to keep out than my sister and I when we were younger!!)

· He showed told me how had grown some of the plants from seeds, but others he bought from local garden centres which is fine too.

· He said he always supports local businesses even though they are more expensive, it is good for the community have businesses within the area, so I should support shops in my area too.

· He gave me some tips on how to stop slugs eating the plants (fir cones around the plant or eggshells apparently)

· And my mam taught me how to look after the flowers and shrubs.

· I was given my own secateurs and ‘snipper’ to ‘dead head’ the flowers.

· And given some plants to plant in my garden.

· I was shown to push the plant pot into the soil so that I could see how high the plant would be in the pot, then how I was to gently add soil around it. 

· My mother told me I needed to make sure I water the garden regularly. 

· And said to get a water butt as I am already conscious of water waste,  I have already arranged this.

· This chat has pushed me to ensure that children I care for have opportunities to connect with the world around them. 

· and to be inspired to be part of saving it just as I was as a child.

· My parents reminded me the importance of the community and how we if we all support  each other the world will be a better place. 

· My parents said that local businesses will help provide things for children to grow. 

· They may see as rubbish, but you have to think outside of the box and get creating. 

· My dad next project is a mud kitchen for the children, he has four electric cable reels from a building site being delivered to the school, so he along with the children are going to turn it into a mud kitchen. 

· My dad has asked them to draw some designs of how they should look and is really looking forward to building it with them over the coming weeks.

· My mother’s next project is to teach the children how to cook using food from the garden and surrounding areas.

· I said to start with blackberry crumble as that was one of my favourites as a child . and maybe an adult too!!!

· Luckily, my new job has recognised the importance of children connecting with the natural world too.

· And have started to introduce the Froebelian principles into the playgroups I work with

· Such as woodwork, sewing and block and clay play.

· One of the next things we are working on is being inspired by the natural world and making connections.

· So, planting which is what I need to do in my garden too is a big part of my role, 

·  I am going to use all the knowledge I have gained again from my parents and hopefully provide effective environments and engaging experiences for the children within my settings. 

· So that they too realise how beautiful the outdoors is and how important it is to look after it.

I will now move onto Part 2 of the assignment.

Davis (2010) says that sustainability is a contentious topic that has no definition. However, the Brundtland report (1987) from the World Commission on the Environment and Development, known as Our Common Future, describes sustainability as meeting the needs of the present without hindering future generations and their needs (Sustained Development Knowledge platform, no date). This report showed that it is possible to have a common understanding and spirit of responsibility within a clearly divided world.
The 2030 Agenda for Sustainable Development was adopted by all United Nations members of State in 2015. The agenda provided seventeen goals which calls into action all countries to share an agreement on how to provide peace and prosperity for people and the planet now and into the future. This agenda builds on the Earth Summit Agenda 21 plan of action in 1992 (United Nations, no date, UNESCO, no date). 

The United Nations understand that addressing poverty and other forms of deprivation, combating climate change, protecting our oceans and forests, and promoting economic prosperity must all go hand in hand. These strategies must  include increasing access to health and education, lowering inequality, and promoting economic growth (United Nations, no date).

In 2004, the United Nations Rights of the Child [hereafter UNCRC], was used as a foundation for all policy making in Wales for children and young people (Welsh Government 2022a).

Then in 2006 the Education for Sustained Development and Global Citizenship [hereafter ESDGC],  was brought into Wales with the primary aim to provide individuals with the knowledge and abilities they need to address the world’s pressing issues, including poverty, terrorism, international conflicts, climate change, food and fuel shortages, biodiversity loss and species extinction which links with Article 29 of the UNCRC (Welsh Government, 2012).

According to the Welsh Government (2008) teachers were already using these themes which were identified by UNESCO (no date) as part of the seventeen goals for the 2030 Agenda for Sustainable Development. The Welsh Government (2008) says that the ESDGC allows children to study a range of issues and as their confidence and experience grows so will the learning allow them to future relate to the goals of the ESDGC. 

In 2015 the Welsh Government had a vision for Wales to be more sustainable. This  led to the Government producing the Well-being of Future Generations (Wales) Act 2015 with seven wellbeing goals to achieve. This Act enables Wales to strengthen the way in which our future is shaped and shows its commitment to a better life for now and the future (Welsh Government, 2019). 

Wales has also shown its commitment to sustainability by creating the world's first statutory independent Future Generations Commissioner in 2016. They will be an advocate to support decision making in Wales (Welsh Government, 2019). 

As Wales is committed to children’s rights and sustainability, Article 29 of the UNCRC states education must encourage children to respect human rights, their parents and their own rights , other cultures, and the environment (UNICEF, no date).


Additionally, in 2015 the Welsh Government asked Professor Graham Donaldson to review the curriculum and assessments for schools, with the aim to ‘shape a successful and exciting future’ for people in Wales. Donaldson and his team talked to everyone involved within the school from the children, parents and teachers to businesses and local community groups throughout the whole of Wales. The research that Donaldson collated enabled him to then devise a new curriculum for Wales with four purposes. This curriculum is a new way of thinking, which involves schools and  teachers becoming more involved in shaping the curriculum to meet the needs of all the children in their care (Welsh Government, 2015; OECD, 2024).
The new curriculum for Wales aspires to build positive dispositions in children which will hopefully last a lifetime and support them in realising the four purposes in the curriculum. The third purpose of the curriculum is to be an ethical, informed citizen which stresses the importance of creating well-rounded, thoughtful members of society. The Welsh Government want children in this purpose to engage with contemporary issues, such as global warming, understand their responsibilities and rights in issues that arise, understand the impact of their actions, and show their commitment to sustainability of the planet (Welsh Government, 2022b). 
A curriculum for non-maintained settings was also developed and the ethos was that they want children to have a sense of belonging, pride and to develop a sense of cynefin (Welsh Government, 2022b).
According to Barrable (2019) early education has always realised the importance of the indoor and outdoor environments, which links with research from Froebel, Montessori, and Dewey. Barrable (2019) claims that access to a more natural environment such as the outdoor learning is becoming more important in curricula which both new curriculums in Wales agree as they value the importance of being outdoors as children can discover, explore and enhance their skills in the outdoors, they believe that in allowing children to connect with the natural world helps them build empathy for the environment and develop their awareness of their potential impact on the world (Welsh Government, 2022b; John Muir Trust, no date). 
The Welsh Government (2022b) also believe that by giving practical ways to explore sustainability enables children to develop a sense of place, which links to the John Muir Award, as allowing children the freedom to discover and explore areas available to them helps them to connect and appreciate what they have and hopefully make them want to preserve it for the future.
This is something that an American author Richard Louv; Tovey (2022) would also encourage as Louv coined the phrase ‘nature deficit disorder’ which describes the damage caused by children having little or no experience of the natural world (Louv, 2009).
Moreover, in 2007 the Oxford junior dictionary removed names of at least thirty plants and animals in favour of modern words such as broadband and cut and paste. This is something that over 50,000 people have petitioned against as they believed that they are culturally relevant (BBC News, 2017).
Furthermore, Learning through Landscape patron David Attenborough says that ‘No one will protect what they don’t care about, and no one will care about what they haven’t experienced’ (Learning through Landscapes, no date a).
This quote is very poignant as whilst carrying out the John Muir award I realised the importance of having hands on experiences as a child and how fortunate I was to have adults who were passionate about sustainability from a young age, this is something that Tovey (2022) points out from her training as a Froebelian teacher. Tovey (2022) says that children’s opinions of the natural world are formed at an early age and having adults who are knowledgeable and passionate about nature enables children’s love of the world to grow, whereas if you had an adult who was not interested in nature, then this could be lost. 
However, are these goals achievable in the early years? 
Davis (2009) identified a gap in research in early environmental education for sustainability for young children and believed that this was due to lack of resources compared to those of schools. Somerville and Williams (2015) revisited the same journals that Davis surveyed and found that there have been significant impacts that have affected the field of sustainability. International policies have recommended that early childhood providers are to engage in education for sustainability and the national curriculum is to take up the challenge too.
The pioneers of early childhood such as Friedrich Froebel, Robert Owen and Maria Montessori have all acknowledged the importance of a children connecting with the natural environment and knowing about local and global concerns for humanity. Maria Montessori’s work is currently coming back into focus as it is relevant to the issues facing the modern world today, which is where the Flourish project comes into force ( Flourish project, 2021a). The Flourish project (2021b) was devised using the UN’s 17 sustainability goals as a key focus for the topics that they can explore all which links with Montessori’s approach to the impact the natural world can have on a child’s development.
According to Boyd (2018) although the Early Years Foundation Phase acknowledged the importance of an inclusive environment, it places less emphasis on the ability of education to change both children and adults. Boyd (2018) focussed on the pedagogies of Montessori and Steiner and says that these approaches can help children become the kind, sensitive, yet critical thinkers who are necessary to question practices and policies that have an impact on early childhood education. 
Boyd (2018) says that the Montessori approach links with the Brundtland report 1987  principles of sustainable development, which emphasises social justice, equity, and democratic participation as fundamental rights for all children globally. Montessori guaranteed that children as young as three experienced social justice.
Whereas according to Tovey (no date) outdoor play has been a long-standing feature of early years provision, however the quality of provision can vary. Tovey (no date) claims that Friedrich Froebel’s approach to the outdoors is still relevant  in children’s learning today, as it was in the 19th century, as he believed children to be inquisitive, imaginative and active learners and believed that play, conversation, problem solving, rich first-hand experiences and self-activity are the best ways in which children can learn. Froebel believed that children could flourish in situations where they are joyful, emotionally stable and in close relationships with other people.
White (2020) concurs with Froebel and states that given the choice outdoors is where children are most likely to choose to play, so providing opportunities for real life experiences and playful exploration enables them to learn about the world around them.
According to Pound (2006) Malaguzzi also agrees with Froebel and claims outdoors to be the ‘third teacher’. Malaguzzi suggests that the adults are to be partners, nurturers, guides, and researchers to the children as they play outdoors.
However, research undertaken by Bento and Dias (2017) suggests that time outdoors is being restricted due to changes in society, which is disconnecting people from the natural world. Bento and Dias’ (2017) research found that a culture of fear can affect how the adult feels towards outdoor play, as they conducted research into the work of a rural kindergarten who took the initiative to create an outdoor project, however they did not use the outdoors as they found the indoors to be safer, so to overcome this they provided training and asked the adults to carry out observations on the children whilst playing outdoors, which showed children taking risks, socializing and connecting with the natural environment.
Benton and Dais (2017) say that exploring the natural world is important to capture children’s attention and interest in the world around them. A child’s sense of discovery and fascination can enable them to make connections with the natural world and provide a holistic approach to learning.
Furthermore, Bilton (2020) conducted research into how teachers felt about outdoor teaching and acknowledged that values have an impact on how teachers view outdoor learning, the research showed, teachers who valued the outdoors were those who themselves had good experiences as a child, so questioned if training was provided for this would it make a difference? Research undertaken into outdoor training for teachers by (Kalburan, 2022, p.1-15) demonstrated that play experiences can be affected by teachers’ values, knowledge, and experiences. However, the training had evolved the teacher’s pedagogical approach in children’s development and their own personal development.
Moreover, Learning through Landscapes (no date b)  agrees with (Bilton,2020, p.12-20); Waters and Rekers (2019) and believe that for children to gain the best out of the outdoors you need to have adults who value and enjoy being outdoors themselves. Waters and Rekers (2019) believe that adults responsible for the children need to understand the children and their development, so the child’s play becomes a learning experience without the need for adult led activities, which Ryder Richardson (2014) agrees with as she believes the outdoors provides deeply engaging experiences for children with opportunities for learning about items such as living things, plants and many other real-life materials and says that adults are crucial to unlocking children’s potential.
Lastly, another barrier to learning from nature is acknowledge by Waters and Rekers (2019) as inclement weather as this can be a barrier due to adults in the setting and parental views. However White (2011) stresses that it is the job of the adults to facilitate opportunities for outdoor play.
To summarise, whilst undertaking the John Muir award, I realised the importance of my role as an early year’s practitioner in supporting children’s learning about sustainability. Children need to have authentic opportunities of exploration in the natural environment so that they can value what it has to offer them, otherwise as David Attenborough said children will not care for something they have not experienced.
Being outdoors and experiencing the world not only helps with children’s and adults physical and mental health, but also develops their sensory, cognitive and social development, which links to the Wellbeing and Future Generations (Wales) Act 2015 as it provides a healthier Wales and more globally responsible as they begin to appreciate what they have around them.
As I spent time in my parent’s garden, I realised how proud I was of the place I grew up and I want to make sure that it is looked after, which links to the non-maintained curriculum for Wales and children having a sense of pride and cynefin in their environments (Welsh Government, 2022b). 
Lastly, I reflected on my garden and surrounding areas and thought about things I can do to improve myself and future generations, which links with the ESDGC policy (Welsh Government, 2008). This reminded me that I need to ensure that I conduct this with the children in my care, so they too can reflect on their actions on the world around them.
Thank you.
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