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Benefits of bilingualism.  
The term bilingualism is defined as using at least two languages. There are two types of bilingualism, these are: simultaneous bilingualism which is when a child has had a great deal of exposure to two languages from birth, preferably the child will have equal experiences in both languages. The second type of bilingualism is sequential bilingualism which is when a child has significant exposure to a second language, this is usually after the age of 3 and after the first language has been instilled (American Speech – Language -Hearing Association, 2004).
Hickey and De- Mejia (2016) explain that early years setting which offer immersion education to children are promoting and supporting bilingualism in the early years. The number of children receiving this at their setting has become more popular amongst parents recently. Pearson (2013) argues that children learn their first language without being taught it, she explains that it is learnt naturally through experiences from care givers and their environment.  McLeod (2016) explains that this links to Bandura’s social learning theory as he believed that children needed a more experienced other to model behaviour or in this case language to them for them to be able to develop their language effectively. 
Schmid (2016) reports that research has shown that it is better to learn languages before a certain age. This links to Chomsky’s theory on language acquisition as he believed that children are born with the instinct to learn languages rather than needing an experienced other to model. Bandura argues against this and believes there is a need for the more able other. (Lemetyinen, 2012).  This means that it children are more likely to be able to learn a second language than an adult. Vanhoe (2014) supports this view and explains that research has shown that children who start to learn a second language at an early age, outperform children who learn a second language later in life.  
Baker and Sienkewicz (2017) explain that there has been a shift in opinions on bilingualism. They explain that up until the 1960’s there was a negative view on bilingualism as it was said to hinder a child’s intelligence however they also explain that in 1962 research had shown that bilingualism was not negative and actually could have cognitive advantages and this is how children learning a second language became more popular. 
Marian and Shook (2012) suggest that children who are bilingual are usually able to concentrate easier than children who are monolingual because of this, it suggests that children who are bilingual will be able to learn a third language easier than a monolingual child would be able to learn a second language. As well as this, they suggest that a bilingual child has a better ability to process information than a monolingual child, allowing them to do well in education. McElroy (2016) argues that babies who are brought up in bilingual families keep their brain open to new sounds longer than children from monolingual families. This means that the child ‘s brain is more active in certain areas than the monolingual child’s. Costa and Sebastian-Galles (2014) supports this view and explains that during an experiment, it was revealed that a bilingual’s brain had increased activity in five left hemisphere language areas although it also explains that during this experiment it was also revealed that the monolingual brain also showed increased activity in the same five areas, but it was when they were completing different tasks. This showed that the main difference between the two was the processing demand and activity being undertaken. 

Rodriguez et al. (2014) suggests that children who are bilingual have a better understanding and respect of other cultures and religions. By understanding and respecting other cultures, Rodriguez et al. (2014) argues that children who are bilingual communicate and build positive relationships with people from other communities and cultures. 
Hommel et al (2011) explain that divergent thinking is based around the process that enables people to produce as many responses as they can when provided with a stimulant. For example, being shown an object and being asked to provide as many uses for the object as they can. Kecskes and Albertazzi (2007) argue that bilinguals could have an increase in divergent thinking because of their cross- linguistic experience. This may be because they are constantly crossing between two languages. Baker (2006) supports this view and explains that bilingual children usually have an increased ability in divergent thinking as well as creative thinking and problem solving.























English as an additional language. 
Mistry and Sood (2015) explain that the number of children who are learning English as an additional language (EAL) has increased. This means that children are starting early years education with little or no English. Practitioners need to become knowledgeable in supporting children with EAL. Deverakonda (2013) suggests that children who have EAL tend to struggle more with tests, especially verbal tests and can affect the child’s abilities when it comes to literacy and numeracy. Crosse (2007) recognises the importance of acknowledging that children with EAL will come from many different backgrounds. For example, children who have been born in Britain but are only introduced to English when they start school or children who are new to Britain and have not been introduced to English yet. This means that children with EAL will all have different needs, and different volumes of support to help them (Mistry and Sood, 2015). 
When supporting a child with EAL, it is important to understand the background of the child. For example, it is important to know what language the child’s family speak, whether the child has attended previous settings, and what they like to do or play with. This will allow the practitioner to provide the best support for the child (Siraj-Blatchford and Clarke, 2000). As the National Association for Language development in Curriculum or NALDIC (2015) explain, play is important for children, especially children with EAL. This is because children can be themselves when they play, and children learn through play. 
As the United Nations Convention on the Rights of the Child (UNCRC) states in article 30 that a child from a minority group has the right to enjoy their own culture, practice their own religion and they have the right to use their own language. This means that practitioners should allow children to use their own language as well as supporting them in learning English as their home language is just as important (Children and Young People’s Commissioner Scotland, 2018).  
Brodie and Savage (2015) explain the importance of inclusion when it comes to supporting children and families with EAL by explaining that all settings should have a plan in place for when a child with EAL attends the setting. This will allow the practitioners to provide the child with the support that they need and will ensure that they are included in learning. As well as this Graf (2011) recognises that it is important to include families with EAL as well as the children. This is because it is important to have positive links with parents. Including parents with the children’s learning means ensuring good communication which may involve providing information in the parent’s home language, regular meetings with the parents and providing support for them to allow them to help their child at home. 
Mistry and Sood (2015) explain the importance of ensuring good partnerships with other agencies, this ensures the child receives extra support from other professionals. This also allows the practitioners to have partnerships with staff who are trained in other areas, they can then gain knowledge from them to support the child.  Swansea Virtual School (no date) explain the organisation Ethnic Minority Achievement Unit (EMAU) support children aged 3-19 from ethnic minority backgrounds in schools. They provide bilingual teaching assistants who can speak the child’s language to support them in school as well as communicate with the family to keep them informed of the child’s development and school information for example informing them of upcoming events or trips.  EMAU also provide teachers and other practitioners with activities and visual aids to support the child when they are not there. For example, they provide picture fans which the child can use to communicate their wants or needs.
Frameworks. 
In practice today, there are many frameworks that are used to promote the use of a second language. In Wales, a framework called Curriculum Cymreig (Welsh Government, 2003) is used. Curriculum Cymreig has five areas including cultural and linguistic. Practitioners can use Curriculum Cymreig to plan and implement activities to promote the Welsh language (Welsh Government, 2003).  In early years settings, the Curriculum Cymreig would be used in many ways. For example, the cultural section would be promoted through celebrating Saint David’s day, many schools provide an eisteddfod to celebrate in which they look at the history of Wales and celebrate it by singing songs and listening to stories.  As well as this, settings promote the linguistic section by using incidental Welsh. For example, practitioners will instruct the children to sit down in Welsh by saying ‘Eisteddwch.’ In settings incidental Welsh is imbedded in to most of the routines (Hofkins 2007). 
Another framework used in the early years to promote Welsh is the Foundation Phase Profile (FPP). As the Welsh Government (2017) explains, within the Foundation Phase is a section on Welsh language development. Practitioners use this to promote and assess the children’s Welsh development.  It explains that the promotion of the Welsh language can be completed through many areas including songs and rhymes, modelling from practitioners and stories. For example, in the activity the use of a ‘Tedi Twt’ story was used, as well as modelling from the practitioner when naming objects or colours in both English and Welsh for the children to copy and the use of songs in Welsh and English. This was all used to support and promote the children’s Welsh development at a level suitable for the children’s age.  Monmouth Schools (2018) explains it is also important for Welsh to be promoted holistically through many activities and play. For example, practitioner should be promoting Welsh through indoor and outdoor play, linking it to other subjects and allowing Welsh resources to be available during free play. In the activity, the practitioner used mathematical development to promote Welsh by encouraging the children to count in English and then in Welsh.
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