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Introduction
Firstly I will begin this essay by discussing the literature based on teacher subject knowledge in primary teaching, I will then evaluate and analyse my own knowledge for primary teaching. I will do this through the use of the Professional Teaching Experience (PTE) within the school I am currently placed in. The identity of the school will be confidential and anonymous for the protection of its staff and students and I will refer to the school as School X. 
There are 598 pupils on roll from age 3 to 11 years old within School X. According to (Estyn, 2017) in their most recent report in 2017, the majority of the children who attend school X are from the local area, there is approximately 33% of pupils who are eligible for free school meals. Nearly all of the pupils are of white British ethnicity and speak English as a first language at home. Currently, School X is a ‘pioneer school’ as it is working with the Welsh Government and other pioneer schools across Wales to test Donaldson’s Successful Futures curriculum. 
I was placed within a year 1 class that consisted of 27 pupils in total all aged between 5-6 years old. The classroom consisted of myself, the class teacher, a learning support assistant as well as a volunteer two days a week. 

Literature Review
Lee Shulman built his teaching reform based on an idea that emphasises comprehension and reasoning, transformation and reflection. John Dewey heavily influenced his ideas in his work ‘The Child and the Curriculum’. According to (Dewey, 1902) there is a difference between logical understanding and psychological understanding that it is related to the knowledge that is necessary for teachers. This includes a certain type of knowledge that only teachers have obtained, there was a category of professional knowledge that distinguished teachers from a person who may be knowledgeable in a subject but had no occasion to develop this knowledge when teaching a subject. The New Reform in the U.S based an argument that subject knowledge is essential for teachers. This is supported by Holmes Group (1986) and Carnegie Task Force (1986) as they believe that knowledge should frame teacher education and directly inform teaching practice. (Shulman 1987) suggested that the most importance aspects of teaching are usually missed such as the subject being taught, the classroom context, and the physical and psychological aspects of the children are generally forgotten about when looking at the main principles of effective teaching. 

Shulman stresses the importance of (Fenstermacher, 1986) views that teachers know information that cannot be understood by others which is normally the students. An effective teacher should be able to change the understanding, performance skills, or desired views into pedagogical actions. As teachers are able to adapt the way they talk and they can represent their information in a certain way for the children to understand and learn. This comes from the fact that the teacher is able to identify what the children are going to learn, and how the teacher is going to teach it. 
He expresses the importance that teachers having knowledge is important however being able to convey and deliver the information to the children is also a crucial aspect. This expresses the importance that Shulman believed that there are different strategies teachers need to use in order for the children to learn the information. 
According to (Shulman, 1987) teacher knowledge has seven aspects which include content knowledge, general pedagogical knowledge that involves principles and strategies of classroom management and the organisation, curriculum knowledge, pedagogical content knowledge, knowledge of learners and their personalities, knowledge of educational context such as how the classroom works and the financial status of the school, the community and cultures, knowledge of educational ends such as their values and philosophical and historical grounds.
He suggests that pedagogical content knowledge is one of the most important within the category as it identifies the knowledge for teaching. He suggests that pedagogical content knowledge “represents the blending of content of pedagogy into an understanding of how particular topics, problems, or issues are organised, represented for instruction.” Shulman identifies content knowledge as understanding, skill, and deposition that children learn. The teacher should have a good content knowledge of what they are teaching with depth and understanding as well as being able to communicate this knowledge effectively to the children in order for learning to take place. 
He also places an emphasis on the teacher’s attitude and enthusiasm. There are many studies that show the consequences of teachers having a negative attitude towards a subject.  (Patrick, Hisley & Kempler 2010) undertook a study on teacher behaviours and how they promote student motivation to learn. The level of teacher enthusiasm was manipulated in an experimental design that involved 60 students. They found that the students who received a lesson that involved enthusiasm by the teacher reported a higher level of motivation and experienced higher levels of vitality than the group of students who experienced a lesson taught by a non-enthusiastic teacher.
However, some limitations towards this study was that they did not report how the students were grouped as in numbers, genders and ability. They also did not express how they measured the level of motivation and learning by the students.
A study undertaken by (Kleickmann et al, 2013) looked at Pedagogical content knowledge and content knowledge. Content knowledge represents a teacher’s deep understanding of a subject that is being taught to the learners, this type of understanding does not mean that it is academic research knowledge generated from university studies as well as general information that have been learnt since finishing school. They also claim that Pedagogical content knowledge is the knowledge that is needed to make subject matter accessible to students to learn. This involves knowledge of students about a specific subject and misconceptions as well as knowledge of teaching strategies and representations. These researchers suggest that pedagogical content knowledge and content knowledge are essential aspects of teacher competence that play a role in student progress. Mathematics teachers were assessed within this study about their content and pedagogical knowledge using tests. They found a large difference between content and pedagogical knowledge from the beginning of initial teacher education and the end as they had developed the knowledge from the teaching experience. 

“The Review’s ambitions can only be translated into reality for children and young people through teachers’ and other education practitioners’ professional skill and judgement in selecting appropriate teaching methods.” – (Donaldson, 2015)

There was a need for change in the welsh national curriculum due to data collected from the Programme for International Student Assessment (PISA) surveys, national qualifications and conclusions from Estyn reports as they show that children’s achievement levels are not as high as they should be. The Welsh Government introduced many reforms and initiatives but they found that there are several issues that were practical and fundamental with the curriculum in Wales. Donaldson believes that pedagogy is more than just ‘teaching’ within the classroom. He designed the Successful Futures with four main purposes. Donaldson also introduced three cross curriculum responsibilities that involve literacy, numeracy and digital competence, he believes that all teachers are expected to teach and deliver to a good standard. The existing key stages within the curriculum will be changed to progression steps that will focus on the expectations at ages five, eight, 11, 14 and 16. He also suggests that teachers will need to encourage depth of learning in order to challenge pupils that will raise the overall standards of learning and achievement. 
According to (Donaldson, 2015) successful futures combines theoretical and practical knowledge and skills provided by teachers and the use of knowing what is required to promote effective learning for children in different contexts. School X is a pioneer school for Donaldson’s Successful futures. They are implementing the Health and Well-being aspect of the curriculum that has a large implication on existing and trainee teachers to try and understand the new curriculum by planning, delivering and assessing the children’s learning which can be difficult. 

There are many aspects that contribute to effective teaching. Subject knowledge is an essential aspect as a teacher would be unable to provide high quality teaching without it. This is due to the fact that teachers need to understand and be able to deliver information while teaching children. According to (Coe et al, 2014) the most successful teachers have a deep knowledge and understanding of the subjects that they teach and the materials being taught. They suggest that when teachers lack knowledge it can have an impact to student’s learning. They suggest that teachers must be able to understand the way in which children think about the content of the information and use different methods to understand the children’s mistakes and misconceptions. They suggest a review conducted by (Timperley et al, 2007) investigated the importance of teacher’s pedagogical content knowledge in mathematics. They found that a teacher learning is similar to children’s learning. This is due to the fact that a teacher who continuously learns throughout their career can have a large impact on their pupils learning. Many studies have researched and found a strong relationship between teacher’s knowledge and the content of what they are teaching and how their students learning can be affected. 
Teachers can be knowledgeable in many different ways. However, the knowledge that teachers have needs to be relevant to the content that they are teaching. For example, some teachers may be very knowledgeable in many different ways but the subject needs to relate to what they are teaching as without this it cannot benefit children’s learning. 

A study conducted by (Sadler et al, 2013) involved volunteer and experienced secondary school science teachers on their understanding of the content of what they are teaching the pupils and what misconceptions they were expecting the children to have. They found that the teachers answered 83% correctly and the students completed 38% of the test correctly. However, the study found that the teachers were unable to predict what the children’s misconceptions were. This shows that the teachers were unable to discover the misconceptions from their students. A resolution to this issue would be to support the teachers in areas where their understanding and knowledge of the student’s misconceptions is weak in order for the teachers to continue with their professional development. This is due to the fact that the teachers are unable to see what problems the students are suffering with in their learning, which is then limiting the teacher and the children’s learning. 

A study conducted by (Williams, 2003) measured the ways in which trainee teacher’s mathematical content knowledge had an impact on their teaching. They mainly focused on both subject knowledge and pedagogical content knowledge. There are four aspects that consist of the knowledge quartet. They suggest that these groups are known as foundation, transformation, connection and contingency. They suggest that these four areas are used as a tool for thinking about the way that subject knowledge can be used within the classroom. 
Firstly, the foundation category consists of the knowledge, beliefs and understanding in the preparation of their role in the classroom. The transformation stage involves knowledge when planning and teaching children. This aspect of the knowledge quartet links highly to (Shulman, 1987) as he suggested that ideas and knowledge have to be transformed in order to be taught. It is the process of the knowledge in the teachers mind being transformed into the minds of the learners. Transformation involves preparation, representation of the knowledge, teaching methods and models and being able to adapt this information in order for the children to be taught as well as tailoring the adaptations to specific children in the class. 
However, this study focused primarily on mathematics that could be seen to some as a limitation however it was recommended that it was successful in other areas of the curriculum not just mathematics. This links to Shulman’s observation that the knowledge behind teaching is the teacher transforming knowledge. 
The third section involves coherence of the planning or teaching across one or a series of lessons. It involves the sequencing of topics between lessons such as ordering tasks. The final section called the contingency stage involves the events that take place in the classroom that cannot be controlled or planned for. This aspect involves a teacher being able to be adaptable and flexible in order to respond to children’s ideas and questions which may not have been planned. This links to the constructivist view of learning as it expresses the value of children contributing towards their learning. 

PTE Reflections

There are many researchers who have discussed the importance of subject knowledge within the classroom. Shulman stressed the importance of pedagogical content knowledge with the use of being able to communicate information in a way that children can be taught. This is also linked with (Rowland et al, 2003) with the knowledge quartet. The knowledge quartet is built up of 4 different stages that include foundation, transformation, connection and contingency. The quartet is a tool used when thinking about subject knowledge being demonstrated within the classroom.  

At the beginning of PTE 1 I did not have much content knowledge. This was due to the fact that I did not know what aspect of the curriculum I would be teaching. I was apprehensive about teaching mathematics as I expected that the transforming of the information would be difficult to explain for the children to understand. I taught Literacy every school day, as well as Topic twice a week and Mathematics at the end of my placement experience. 

The task for literacy was to teach the children to write a letter to Father Christmas using a cold and hot task. Over the weeks I was at School X I taught the children different aspects to include within their letters such as questioning, opening and ending a letter, punctuation, a wish for themselves and others. For literacy I had to ‘brush up’ on my knowledge of letter writing and used a range of different teaching styles in order for the children to understand and learn. This shows that I was teaching myself, and then finding ways to teach the children about how to write a letter. I will now begin to reflect on my experience in regard to Rowland et al’s knowledge quartet and using theoretical links. 

Foundation 

According to (Rowland et al, 2003) the foundation stage of the quartet refers to knowledge, beliefs and understanding in preparation for teaching within the classroom. The knowledge and beliefs that a teacher has obtained informs pedagogical choices and ways of teaching. Some of my beliefs lay with the theoretical work of Jerome Bruner’s constructivist theory, as student centred learning is an essential aspect of constructivism. According to (Olusegun, 2015) learning is an active process where children are able to construct new ideas by using their prior and current knowledge. The children select and transform the information, constructs a hypothesis by working out what they think is going to happen, and make decisions. 
This links to one of many of the lessons I had taught. In one of my lessons for topic I had planned to teach Christmas around the world with a main focus in the introduction on Brazil. I used a PowerPoint presentation to support my teaching and I also used concrete resources. For this lesson I had to undertake research to teach myself about Christmas in Brazil. I did this through researching online and speaking and interviewing a Brazilian woman who works within the school. I then planned on how I was going to deliver this information for the children to understand. I began the lesson with using the children’s senses. I chose this idea to instantly engage the children right from the beginning. I brought in fresh coffee beans and got the children to look at and smell them using think, pair and share. I then used a photograph of coffee farmers to stimulate the children’s thinking. I then used lollipop sticks to ask the children at random what they thought the coffee beans could be and what have I got them for? This enabled the children to use their prior knowledge and to think to themselves, I then asked the children to talk to their shoulder partner to discuss what they think it could be and why have I got them? After I received the answers using lollipop sticks I told the children that the coffee beans are from Brazil, and that is the country we will be learning about today. This type of activity is related to Bruner’s theory of constructivism and active learning. This type of activity enables the children to actively learn by using their senses, thinking, smelling and talking to their partner to discuss what it could be and why. 

Transformation

The second aspect of the knowledge quartet is the Transformation stage. (Rowland et al, 2003) highlights that this stage involves knowledge in action that is provided in the planning stages of teaching and the actual teaching itself. This stage is what links to Shulman’s observation about the transformation of content knowledge to the learners and how this process works. This was used within my own teaching as I had planned and delivered a mathematics lesson which did not go as planned. It involved a 20-20-20 minute rotation with three mathematic groups that include bronze, silver and gold and I taught them in this order. The aim of the task was to teach the children addition using money. I began with questioning the children about recognition of coins. I instantly noticed that a large percentage of children could not recall or identify the different coins and the value of them, I knew there would be difficultly with moving on to the next section of the lesson. The task then moved on to using simple addition using money and foods for example “If Miss Goodrick bought an apple for 5p and a banana for 2p how much would they cost all together”? These questions were differentiated for the different ability groups; the higher ability children were also asked questions involving subtraction. 
From reflecting I knew that I had to change the task for the next mathematics lesson. I then used transformation to work out how I was going to teach the children in a way that they would understand. The next day I began again with recognition of the coins, I then told the children that they had arrived in Miss Goodrick’s sweet shop. I had concrete objects of real life sweets with prices attached to them. I firstly modelled the activity of what I wanted the children to do. I got the children to act out the shopkeeper, and the customers. The children got to choose up to three items to buy from the shop. Once they had chosen two items I used the Singapore maths style of teaching that involved reminding the children of the number bonds to 10. The children used different concrete objects to add the numbers together to be able to visually see them, I then asked the children to write down the sum on a mini whiteboard and to draw bar models to represent the numbers.  The children then used their concrete objects to work out the sums. This links to John Bruer as he once said in his book ‘Schools for Thought’ “We should be as concerned with how we teach as we traditionally have been concerned with what we teach.” – (Bruer,1993) 
Bruer underpins the need to notice the importance of how we teach as well as what content we are teaching. This is due to the fact that all children learn differently which we need to be prepared for. This connects to the transformation stage and the way I had transformed the lesson after reflecting and working out how I was going to teach them. The way we teach children is an essential aspect as you can see within my first mathematics lesson it did not go to plan as I noticed that the way I was teaching was not being transformed from myself to the children. 

Connection 

(Rowland et al, 2003) express that the connection stage is where choices and decisions are made for certain contents. It involves the coherence of the planning or teaching in an episode, lesson or several lessons. The connection aspect of the knowledge quartet was used within many of my lessons. However, one of my lessons in particular which involved learning about Christmas around the world. The children were in mixed ability groups and they had different tasks to complete. Firstly, we had re-capped on the previous lesson of Christmas around the world and the children were able to re-tell what they already knew about different Christmas traditions. One of the focus tasks involved going outdoors and programming bee-bots to visit different countries across the world. Once the children had arrived at a country they would receive a fun Christmas fact. The children were encouraged to work together to work out how they would programme the bee-bot to get to a certain place on the map. This was enabling the children to use their prior knowledge of maps and to discuss and share ideas. This was developing their mathematics skills as they were programming the bee-bot to move a left, right, up and down and a certain amount of times that encouraged them to use counting. This activity links to Piaget’s theory of assimilation and accommodation. According to (Bringuier & Piaget, 1989) assimilation is the cognitive process of using new information and making links to existing cognitive understanding. The accommodation aspect is the cognitive process of looking at the existing cognitive knowledge and understanding so that new information can be used. The children undertook this by using the new knowledge of programming the bee-bots with the existing knowledge of the map of the world. The new information they had processed was working within a team to problem solve as they worked out how to programme the bee-bot to move it across the map to different countries. The children would have used their prior knowledge and new knowledge to make a new connection. 

Contingency 

According to (Rowland et al, 2003) the final stage of the quartet includes events that are impossible to plan for within the classroom. This aspect involves being able to answer unexpected questions and be prepared to change and adapt teaching when it is needed. They suggest that a constructivist view of children’s learning has a large impact on the amount children contribute within lessons. If a child is ignored or seen as ‘wrong’ this can become a consequence when participating within lessons. They suggest that uncertainty about subject matter knowledge can cause anxiety. 
Whilst on my placement experience I had planned a topic lesson about E-safety and staying safe online. I had made resources that were based on ‘Smartie the Penguin’. The task was to stick the information slips under the ‘I Should’ and ‘I Should Not’ on the Internet. The children were in a mixed ability group; I had planned for the lower ability children to complete as much of the task of possible. Once the activity had started I instantly noticed that a MAT child was able to fully read and discuss which statement should go under the correct heading. I knew that if I hadn’t have differentiated the task for her at that moment in time then I would not have challenged the child to her full ability. I quickly made the decision to ask the child to read aloud the statement and to the write the statement out in her own words into her book. This was a way of challenging the child as the work I had set was not challenging enough. This links to (Vygotsky, 1978) theory of the Zone of Proximal Development as he suggested The Zone of Proximal Development is the difference between what a learner can do without help, and what they can do with help. He stated that a child gradually learns to develop the ability of being able to undertake tasks without help or assistance. I was able to identify what the child was capable of doing without help, and what she was capable of doing with the help from myself whilst giving her a challenge and support. 


Conclusion

To conclude, there is lots of evidence to show that teacher subject knowledge is an essential aspect of teaching. It is important as it promotes effective learning upon children. However, there are researchers such as Shulman who express the importance of subject knowledge but also the importance of other aspects of teaching such as knowledge of the learners and their personalities, knowledge of the educational contexts and the knowledge of educational values. He expressed the need for Pedagogical Content Knowledge as well as Content Knowledge in order for effective teaching. Shulman’s views linked closely with Rowland et al’s knowledge quartet as his four aspects are involved in everyday teaching. Bruer also contributed towards the transformation stage as he expressed teaching is about how we teach as well as what we teach. This shows the need for teachers to think about how they are going to deliver their knowledge in a way that children are able to learn and understand. Many of these theorists and researchers link to the teaching that I have undertaken within my placement experience. I have been able to reflect on certain lessons in regard to the knowledge quartet and theoretical views. Overall I believe that there are many aspects towards becoming an outstanding teacher which involve subject knowledge but also the need for other aspects. Subject knowledge is needed within teaching as the children have a right to learn information from a knowledgeable teacher, however the relationship of teacher knowledge and children’s learning is not the only contributing factor towards children’s learning. 
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Appendices 

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 3rd December 2018
Digwyddiad critigol (Ffocws)/Critical incident (focus): Mathematics 

	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”

	My feelings towards this experience were disappointing. It was my first lesson of 20-20-20 math’s. I had planned to use real money and to ask the children problem questions using addition and subtraction for giving change. I began with bronze group and found this challenging. None of the children recognized the coins and did not know their value or worth. They could not understand the aspect of giving change. This also occurred for the silver and gold groups. 






	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
The aspect of learning that went well was coin recognition, the children were taught what each coin was worth and the difference between 1 pound and 1p. The children were also able to use addition with the pennies. 

The elements that were disappointing was that the children did not know the worth of the pennies and coins, another disappointing aspect was that the children could not understand the concept of giving change. 







	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
I will ensure to keep the coin recognition the same, I will also use addition again with the pennies. 
The cause of the most disappointing element was that I did not know the children’s previous knowledge on money and coins. 








	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”

	
The possible solutions would be to change the task, next time I will use real life concrete objects such as sweets with the price on, as well as money. I will tell the children that the sweets are from Miss Goodrick’s sweet shop and problem questions about buying certain sweets. I will take out the subtraction aspect of the lesson as I feel that the children need to work on addition first. 









	Y profiad newydd / Transformed experience



Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 7/12/18
Digwyddiad critigol (Ffocws)/Critical incident (focus): Topic

	


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”

	My feelings towards this experience were very positive, I was very nervous as it was the day of my second observation. However, I feel that the introduction went very well, I focused my lesson on Malawi in Africa and engaged the children through a ‘feely box’ which the children enjoyed. However, the main task I had set for the children needed more of a challenge. 







	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	The aspects of learning that went well was that all of the children were engaged within the introduction, they were excited to learn about Malawi in Africa. The children also learnt about different countries within the LSA activity using beebots that they enjoyed. The children learnt about different Christmas traditions around the world. 
The elements of learning that was disappointing was that within the main task, the children chose a fact from the snow tray and then brought it back to the table to read and then wrote down the fact that they had learnt, however most of the children copied the facts rather than writing them themselves. 









	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
I will keep the introduction, LSA task, Amser dysgu and Digi tasks the same,  this was due to the fact that the children were engaged in each activity and were excited to learn about the different traditions around the world. 

The cause of the most disappointing element was that I had not challenged the children enough within the focus group task. This then led to the children copying the fact cards than writing them themselves. 








	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”

	
The possible solutions for this element would be to change some of the activity to challenge the children. The children could have a map of their own or in pairs with a certain country, they could then work together to find the facts on the country they have been assigned to, discuss the information with each other and the rest of the group, and then they could write the most interesting facts they have found about their country. 
Next time I could also have another challenge already planned to give the children half way through the small group activity to keep the children engaged and to make sure that I am giving them the opportunity to learn their best. 









	Y profiad newydd / Transformed experience



	Name of Trainee:
	Ruby Goodrick
	Session ref:
	2(7/12/2018)
Topic
	Date:
	7/12/18
	Class:
	Year 1
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Targed(au) Hyfforddi Personol
	S1.6
S3.3.2
S3.3.6
	Number of learners:
	26
	Age:
	5-6
	

	
	

	Learning objectives/intentions: 
	To understand the different Christmas traditions across the world. 
To use the world map to find countries
	Success Criteria
	Write about a Christmas tradition that you found interesting

	Meeting learners’ needs:
	

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	· I will use a Power point presentation for the whole group session, I will start with what could it be? I will bring in a shoebox wrapped in Christmas paper with an address. I will ask the children what is the address, postcode etc. I will then ask the children to discuss with their learning partner for one minute. I will then choose children at random using lollipop sticks to see what they think could be in the box, I will then reveal what is inside the box. 
· I will explain to the children that this box is for children in Africa in a place called Malawi.
· I will then tell the children what skill they will be learning and the success criteria. 
· I will then show the children where Malawi is on the world map, and explain that it takes 15 hours to get there which is by the time I wake up in the morning until the time I go to sleep. 
· I will then explain to the children that this video is of the children in Africa opening the shoe boxes and let the children watch the video. 
· I will then ask the children why do they think that these children are really happy?
· I will explain to the children that Malawi is very different to wales, such as schools, weather, general living. 
· I will ask the children to talk to their learning partner about what they have learnt about Malawi today and choose them at random using lollipop sticks. 
· I will then re-enforce the learning intention and ask the children how they feel about their learning today using welsh vocab. 
· I will then put the children into their topic groups. 

· 

	Trainee focused task (purpose, outline of trainee’s role and children’s learning):
Trainee focus group: Grwp 2
The children will be encouraged to find information about certain countries traditions at Christmas. The Tuff tray will be filled with fake snow and the information will be hidden. A challenge pot will also be used to encourage the children to choose a more challenging card to read. This will be done through the use of modeling; I will show the children what I want them to do. Once they have found all of the traditions, they will then bring them back to the table. I will ask the children to write their favourite statement on small pieces of card decorated for Christmas.
A large piece of paper will be used, in the middle will be a map of the world. I will encourage the children to stick the statements around the poster. 

Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
LSA Focus Group: Grwp 3
 A giant map of the world will be placed on the floor outside. The children will use the arrow keys to direct the beebot to a country on the map. Certain countries will be marked with a cross, the aim of the activity is to drop a present off to a child in each country. Small laminated pictures of a present will be used.  The children will work together to problem solve to work out which direction the beebot should go using forward, backward and right and left turns.. Once the children have reached a country, the LSA tell the children a small fact about the Christmas tradition in that country. 

	Frozen ice castle
Paper boats
Glitter stickers
Small christmas cut outs 
Beebots
Map of the world x2
Flag examples
Laminated presents 

Welsh key words
Barod
Ble Mae?
Hapus
Drist
Y byd – the world
Nadolig
Map 
Map o’r byd 

Other Key words
Feliz Natal 
Papai Noel 


	·  I will ask the children to self assess their work through their success criteria by using RAG rating.
· I will also ask them to use mr men stickers to self evaluate how they feel about their learning. 
· I will use feedback/feed forward
· within the large group plenary, i will choose a work piece of to show the children and i will use ‘tickle pink’ and ‘green for growth’. I will ask the children what they would choose for the tickle pink and for the green for growth and why. 
· I will ask the class teacher and the LSA for feedback on the lesson to see if there are any improvements.

	
	

	
	

	 Plenary
I will ask the children to share back to the group what they have been doing, I will use feedback and feed forward using the poster that we have made. 

	Independent learning opportunities: 
Digi/Vip: Grwp 4
The children will use a pictogram on J2Launch. They will be using pictogram to ask each other what do they love the most about Christmas. The options will be Santa, elf, Rudolf, presents or a snowman. 

Amser Dysgu: Grwp 1
Children will undertake a range of different tasks from the challenge board.  
The children will have the opportunity to make their own traditional Greek decoration; a Christmas boat. 
A WAGOLL will be displayed to show the children how to design their own. 


	
	

	Curriculum coverage (range and skills) Recall relevant details from information texts 



	Literacy (LNF)
Recall relevant details from information texts 
Explain relevant details from texts. 

	Numeracy (LNF)
Is able to use and program toys such as a Roamer or Bee-Bot, to follow a simple route.

	DCF
The children will scan QR codes on the iPads to go on a range of Christmas activities

	Thinking
The children will be thinking about different traditions in different countries across the world. 
	ESDGC
Ask relevant questions
	YCC
Welsh Vocabulary words
Learn about Christmas traditions
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	Learning objectives/intentions: 
	To understand the dangers of sharing personal data online 
	Success Criteria
	To communicate with e-safety rules of personal data when using the internet 
	Meeting learners’ needs:
	

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	· Recap on what they have learnt previously about e-safety. (Address, name, birthday, personal information private) 
· Ask what they were doing with miss Kristy – making silly usernames.
· Read Smartie the Penguin – Powerpoint, and ask appropriate questions, the children will discuss with the person sitting next to them on what smartie should do. 
· Put the children into groups

10 minutes
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):
E-Safety: (Grwp Coch) 
Do’s and Don’t – get the children to cut and stick what they should/shouldn’t do on the internet using information sheets to stick into their books. 










	· Online
· Safe
· Adult 
· Parents
· Teacher
· School 
· Blocking
· Social Networking/Media
· Private
· Strangers




	Thumbs up and down for how they feel about e-safety. 

	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
LSA Focus Group: (Grwp Gwyrdd)

Split the children into smaller groups within their group to make an advert about staying safe online. The iPads will be used and the Green Screen. Link this to Airdrop to show the children in the plenary. Encourage the MAT children to use a wider range of vocabulary

	
	

	 Plenary 
Come together as a class to discuss what they have been doing. Show some of the children’s adverts. 

10 minutes
	Independent learning opportunities: 
Digi/vip (Grwp Glas)
Re-read smartie the penguin using the QR code on the ipads. 
Once finished, ask the children to make a poster on smartie the penguin including some important rules when using the internet. 

Amser Dysgu: (Grwp Oren)
Write the e-safety song, or design your own to then use instruments and sing outside to show the children in the plenary. 

40 minutes

	
	

	Curriculum coverage (range and skills)


	Literacy (LNF)
Adopt a role using appropriate language. 
Use written language for different purposes or functions within play and active learning


	Numeracy (LNF)
Putting Do’s and Don’ts in correct order

	DCF
Make an advert using the iPads.
Digi will also use a QR code. 
	Thinking
About how to stay safe online. 
	ESDGC
	YCC
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	Learning objectives/intentions: 
	· Using different combinations of money to pay for items up to 20p
· Find totals and give change from different amounts 
	Success Criteria
	· Use objects to work out money problem
· Show the money problem pictorially
· Write the sum showing the p
	Meeting learners’ needs:
	

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	· The children will be put into their 20-20-20 groups. 
	Trainee focused task (purpose, outline of trainee’s role and children’s learning): 
Trainee Task 
I will set up a simple penny sweet shop on the carpet in a circle. The children will use wrapped up sweets with price labels involving 1p, 2p, 5p, 10p, 20p, 50p. I will ask the children to add the sweets together. I will also encourage the children to use the mini whiteboards to write the sum. I will also include concrete objects such as numicon and blocks for the children to visualise the numbers. 


	Money
Coins
Pence
Pound
Silver
Gold
Numbers
Swyddfa Bost – post office


	· I will assess the children whilst they are completing the work by supporting and challenging them. 
· I will also mark their books using a tickle pink pen and a green for growth pen including feedback and feed forward.
· I will ask the children to self assess their work by RAG rating their success criteria.
· I will also ask the children to self assess by using mr men stickers. 
· In the plenary i will also 
· showcase some of the childrens work and ask them to use feedback and feed forward on their peers work. 

	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
LSA Task: 
The role play area will be changed into a post office. The children will undertake structured play by the LSA as they will have different roles within the shop, I will make resources for the children to sell in the shop. 



	
	

	 Plenary
I will gather the children back to the carpet to share what they have been doing. I will also use feedback and feed forward with the children and ask their opinions. 
	Independent learning opportunities: 
https://www.topmarks.co.uk/money/toy-shop-money
The children will use the iPads to undertake a math’s game called Toy Shop Money game. The link will be made into a QR code for the children to scan. The game will enable the children to learn about different coins and their value. 

	
	

	Curriculum coverage (range and skills) 
Use different combinations of money to pay for items up to 20p •


	Literacy (LNF)
Contribute to role-play activities using relevant language 


	Numeracy (LNF)
Year 1 - use different combinations of money to pay for items up to 20p • find totals and give change from 10p

Year 2 - use different combinations of money to pay for items up to £1 • find totals and give change from multiples of 10p


	DCF
Use of the ipads 
Scanning QR codes
	Thinking
The children will be thinking about different coins and their worth
	ESDGC
Identify and make links with prior skills and knowledge related to the context
	YCC
Welsh Vocabulary words.
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