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Give a critical response to the following question: If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English-medium sector?
‘The Basque Country’ is a small section of an article that reviews bilingual jurisdictions, with the aim of establishing potential ways in which the approach to teaching Welsh in Wales can be improved. It discusses the current educational system in place in the Basque Country, with regards to language. The writing notes the relevant linguistic educational models, assessment process, approaches to teaching and teacher training. There are three model schools; A, B and D, each incorporating a different level of Basque language input, with D model schools being taught through the medium of Basque. 
The Basque Country educational system is influenced by a strong sense of identity and culture (Coughlan, 2016) - a very similar outlook to that introduced in Wales with the Curriculum Cymreig. Much like the Reggio Emilio school in Italy, parents and the wider community play a very important role in school life. It is considered a top educational system, with 48% of its workforce holding a degree – a substantially higher figure than that of other European countries (Coughlan, 2016). 
If the Basque model were to be adopted in Wales, the English-medium sector would be the equivalent of an A-model school, where Welsh is taught solely as an additional subject. In the Basque Country, Basque is taught for three hours a week (Yr Athrofa University of Wales Trinity St David, 2018, p26). However, in Wales, ‘…in some schools, the allocation is as little as one hour a fortnight…’ (Welsh Government, 2013, p21) and Estyn reports show that some schools and teachers are not devoting sufficient time to teaching Welsh (Estyn, 2013, p9). Yet, in the Basque Country, three hours a week is still considered an ‘unsatisfactory’ (Yr Athrofa University of Wales Trinity St David, 2018, p26) amount of time by some people, illustrating the perceived importance of bilingualism in this autonomous community. With three hours of Welsh lessons per week, students would reach the bilingual stage a lot sooner, and gain the recognised benefits of learning a second language in the process. These benefits include increased cognitive development and reading skills (Doherty and Hughes, 2014, p316). This is further supported by Donaldson in ‘Successful Futures’, who notes there are ‘wider cognitive benefits’ of learning a second language (Donaldson, 2015, p50). It has been suggested that bilingualism may cause language delay in some children (Doherty and Hughes, 2014, p316), however the writer does not feel this is important since language learning has long been encouraged in the school environment. 
However, despite the potential benefits, an increase in the time spent learning Welsh would inevitably result in less time being available for other areas of learning, such as Numeracy and Literacy. Since Wales achieved the lowest score in the UK on the annual PISA tests (Hume, 2016), it may not be appropriate for every school to allocate this extra time to Welsh language, if it is required for other subjects. This would depend on the learning requirements of individual schools. With the appropriate Welsh language skills and training, teachers could use Welsh lessons to teach other skills, such as Numeracy, which would help alleviate the issue of time allocation. 
Another factor to consider when allocating more time to Welsh lessons is student engagement, and thus how to maintain it. Reports suggest that as students progress into Key Stage 2, development in Welsh language plateaus and children lack engagement (Donaldson, 2015, p61). Students can find learning Welsh to be pointless, and their interest can decrease (Welsh Government, 2013, p1), which could have a negative impact on their learning, creating an aversion to the subject. With the correct training, however, teachers would be able to engage children sufficiently in all lessons, and with an increased number of weekly lessons, students would gain more of an understanding of the Welsh language and the benefits of learning it. The introduction of ‘Successful Futures’ finds Welsh lessons falling under the ‘Languages, Literacy and Communication’ Area of Learning and Experience. Students will be taught to transfer their learning from English lessons to Welsh and will hopefully make links between the structure of languages. Donaldson writes that it ‘…can help children and young people to become excited about and interested in language’ (Donaldson, 2015, p50). 
The Content and Language Integrated Learning (CLIL) method was introduced by Professor David Marsh. It is a Communicative Language Teaching approach, as it uses an immersive strategy to teach subjects through a language that is different from the students’ native tongue. It is important that students process ‘content that is relevant, purposeful, interesting and engaging’ (Richards, 2006, p22). This method is used in the Basque Country in D-model schools to teach a third language (English) to students, and ‘has been found to yield positive results…’ (Yr Athrofa University of Wales Trinity St David, 2015, p16). There are also contradictory research results, but this can be expected from such a multifaceted teaching approach, where identical results would be unlikely. Despite varied reviews, CLIL is used widely across Europe to teach English – it is even used in some British schools, where teachers have been trained through the National Centre for CLIL. 
[bookmark: _GoBack]There are currently several strategies of teaching Welsh in use in English-medium schools, including Task-Based Learning and Communicative. Both methods promote effective learning for most students, as they are allowed to interact and engage throughout lessons. However, if the Basque model were to be implemented in Wales, teaching methods such as the ones above would be replaced with the CLIL method to teach Welsh as a second language. For the best possible outcome to be achieved using this method it must be implemented from an early age – i.e. Nursery. This would form EW Schools, predominantly English-Medium with significant use of Welsh (Welsh Government, 2007, p9). Ensuring that children are immersed in bilingualism from a young age would mean their understanding and fluency would be much higher than it currently is, with just one hour of learning a week, with Incidental Welsh added where possible. The CLIL approach would also promote cross-curricular learning – a key aspect of the new curriculum – where areas of learning and experience should not be seen as ‘watertight compartments’ (Donaldson, 2015, p39). To achieve the goal of 1 million Welsh speakers by 2050, ‘…we need to transform how we teach Welsh… with an emphasis on learning Welsh predominantly as a means of communication, particularly oral communication…’ (Welsh Government, 2017, p50) – which CLIL is based upon. There is, however, a limitation in that there is an insufficient number of confident bilingual teachers in Wales who could teach subject content in Welsh. 
Intensive language programmes for teachers in Wales should be considered if the Basque model is adopted. In the Basque Country, teachers must have at least Language Profile 1 before they are able to qualify, and some positions even require Language Profile 2. This is not the case in Wales for Primary School teachers, where the entry requirements for a teaching degree only address Maths, English and Science grades. Including the necessity for Welsh language skills would ensure that qualifying teachers could teach Welsh to a high level. It may, however, reduce the number of students undertaking a teaching degree in the first place, since among the current generation of students, only a small percentage would have the necessary Welsh language skills.  
An active effort is being made in Wales to support teachers and trainees to ensure sufficient levels of Welsh language are achieved throughout Wales. Within the next three years, the Wales in Education Action Plan intends to improve opportunities for teachers and learning support assistants to develop their ability. By 2019, it aims to develop trainee teachers’ Welsh teaching opportunities (Welsh Government, 2017, p26). These improvements will ensure that school staff are more confident, passionate and informed about teaching Welsh.  
With the aim of increasing Welsh language in schools, the Welsh Government stands to benefit from addressing the disparities between the Basque Country’s linguistic approach and its own. The Basque language is flourishing, with 60% of pupils in 2011 studying in a D-model school (Bizkaia Talent, date unknown), compared with only 16% of students in Wales in 2016 studying in a Welsh-medium school (Jones, 2016, p.1). 
An increase in the number of compulsory Welsh lessons per week would see the language skills of both teachers and students increase dramatically. Adopting the CLIL method would allow students to become immersed in the Welsh language whilst also learning about other areas of interest. The writer is of the opinion that, with Welsh becoming a part of Languages, Literacy and Communication, this type of lesson will have the opportunity to take place and students will be able to develop their appreciation for the language. However, this can only be successful with the correct teacher training – teachers must be enthusiastic about Welsh language lessons to ensure continued motivation in their students (Wood, 1998). 
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