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Introduction

Observing teachers during their lessons can help provide an increased awareness and effectiveness of the educational practices that are being performed Drew, et al (2017). It can help by improving teacher development by giving learners an opportunity to observe experienced teachers and reflect on their own teaching Richards and Lockhart, (1991). 
There are four different types of direct observation;
1.Global impression 
2. Semi-structured
3. Rating schedule
4. Checklist observation
Global impression is known as the look and see technique, which is a useful first step with observation development, but lacks reliability and shouldn’t be used for common use Reece, et al (2007). 
Semi structured consists of a range of pre-determined questions which are relevant to different aspects of the tasks Reece, et al (2007). Davis and Kimbrough, (2008) have shown confidence in this technique as a way of increasing self-analysis and improving teaching performance. 
Rating schedule observation is one of the better techniques that are used. This uses a numbered approach - rating things unsatisfactory to excellent Reece, et al (2007) and also used in behaviour assessment Buechlein, (2023). 
Checklist observation is seen as an extremely reliable method of assessment as it clearly sets out the criteria and provides results that are accurate when it comes to reliability and validity in research Reece, et al (2007).
The following observations will be of two UWTSD lecturers. Their names will not be used for confidential reasons. 
The first observation of 3 hours was made up of a two-hour lesson and a one-hour lesson. The second observation is made up of 2 x 1 hour and a half lessons.

Observation 1a (2 Hour lecture)

The first observation experience was a two-hour lesson with the first hour consisting of theory and the second hour applying the knowledge gathered into a practical setting.
The lecturer arrived in the class before the lesson started to ensure that any technology being used during the lesson wasn’t faulty and equipment was also safe to use without causing injury to anyone attending the class. 
When the learners were all in attendance the lecturer begun the lesson with a brief recap on what the aims and objectives were in the previous lesson. Recapping over the previous lesson or lessons has been found to be beneficial in students learning experiences and a successful pedagogical approach in teachers Nguyen and Chu, (2022). 
When the recap had been completed and both the lecturer and learners are happy to continue, the lecturer then moves onto introducing the next topic to be covered and highlighting the aims and objectives they are hoping to achieve in that lesson. By displaying the objectives, this allows the learners knowledge of the true result of the lesson and what they will be learning, allowing them the ability to apply in their desired profession Saphier, et al (1997). 
Before delivering the lesson the lecturer asks the students if they have any previous knowledge on the topic being taught in an attempt to access any prior knowledge they have on the subject and is described as the most basic way to stimulate participation and learning in the classroom Wilen and Clegg (1986). 
When all previous knowledge has been gathered from the students about the topic being covered in the lesson the lecturer then begins to deliver the lesson. I noticed that the lecturer had broken the theory side of the lesson into different sections and each section concluded in a reflection of the section aswell as a question and answer to ensure that the learners were all understanding and were all progressing at the same rate.
I noticed that the lecturer used lots of visual demonstrations in areas that some learners were struggling to understand what was being taught and recognised that describing the process with word description alone wasn’t the best approach.
Observational learning can be used by using demonstrations and is said to be a method that can deliver information with maximum efficiency, as a picture paints a thousand words Horn and Williams, (2004). 
I felt the enthusiasm, an abundance of knowledge and the ability to answer questions to the best of their ability that was showed by the lecturer. This appeared to give the learners confidence, that what knowledge they were gaining in this lesson was useful for their progression in the subject and kept them engaged and motivated throughout the lesson. Teacher enthusiasm is seen as an important factor in positively impacting the progress and learning in students by influencing motivation, enjoyment and behaviours such as attention and interest which delivers affective outcomes in students Keller, et al (2014). 
When the theory side of the lesson and the final question and answers were completed, the lecturer separated the class into pairs and each pair was given a different case study in an attempt to apply different areas of the knowledge they had just attained. Case studies can be used in a real or simulated environment and introducing a problem to develop explanations or solutions so learning can occur or be fortified Levy, (2008). Reece, et al (2007).
The class were given 15 minutes to assess their case studies, compile information and demonstrate to the class in order to gain feedback from their peers and lecturer. 
When a pair had presented their case study and displayed how they would apply the knowledge that they had learnt in the theory side of the lesson, they then received feedback from their peers and additional information that they may have missed or forgotten from the theory side of the lesson.
I felt this is an excellent way of learning as after each pair had presented their case study and gained feedback the entire class had reached the aims and objectives that were set out at the beginning of the lesson and collaborated with each other to achieve the outcome. This helps with learners to collaborate with one another to enhance their practice in the subject, assess, give and receive feedback for their learning which helps their professional development and enhance their practice and placing learners into pairs or groups encourages engagement in learning for everyone to reach their potential. (AdvanceHE, 2023).









Observation 1b (1 Hour lecture)

This observation was a 1-hour lesson in a classroom setting. The lecturer used a seminar delivery method in this lesson as a way to promote individual learning in his students. This method encouraged his learners to engage in discussion and share information on the topic they are learning and improve their learning scores and knowledge on the subject Zeng, et al (2020).
Learners were assigned homework in the previous lesson in the form of listening to a podcast and present their findings and feedback aswell as the information they had gathered on the subject to the class. Homework is said to be an essential tool in the educational system as a way of enhancing learning outcomes Ramdass and Zimmerman, (2011). Seminar teaching is an ideal delivery method as it allows learners to work individually on a topic and then report back and discuss their findings with the group under the guidance of teachers Zeng, et al (2020). 
The first 30/45 minutes of the lesson was designated to discussion and Q&A with a learner presenting the information they had gathered on their allocated subject and then receiving peer and lecturer feedback and questions to gain more knowledge on their subject. When the whole class and lecturer had produced feedback and information on each allocated topic of the overall subject, the lecturer added some extra information on things that had been missed to ensure that all the learners are progressing at the same rate and any individual uncertainties are answered by the lecturer. 
For the last 15-minute section of the lesson there was a lecture teaching method which is said to be the most common method of teaching Behr, (1988). The lecturer introduced and gave a brief overview of the new topic to the class, along with the aims and objectives the learners are hoping to achieve in the next lecture. After explaining the topic, aims and objectives the class had a brief Q&A to gather information and any prior knowledge that the learners know about the topic. 
The use of podcasts as a learning device is a great use of technology and digital resources for learning which also promotes professional standards (AdvanceHE, 2023). As it is an excellent approach for the learner to access these at any time and multiple times to help reinforce any information they are gathering.


Observation 2 (2 X 1.5 hour lectures)

The lessons that were observed consist of 45 minutes of theory and 45 minutes of practical. The practical side of these lectures follow the theory part of the lesson. The laboratory sessions were implemented to develop a designated skill in laboratory testing by making the learners repeat the same laboratory test each week for 8 weeks. The only change that was made to the test is the dietary supplement taken beforehand. The reason for this is that the lecturer has chosen the cognitive and psychomotor domains of learning. These approaches are said to create a knowledge base and teach students to memorise how to perform the test through practice and repetition Reece, et al (2007). The cognitive domain requires learners to build an understanding, apply the knowledge they have learnt by solving problems and conducting research Hoque, (2016). Teaching learners to do something comes under the psychomotor domain. There are three aspects to psychomotor learning that are implemented for a learner to achieve their goal. To understand the purpose of what is being achieved, procedures so the task can be completed successfully and practice in order for the task to be completed quickly, correctly and automatically Reece, et al (2007). 
The aims and objectives of this module are to gather information of the different effects of food supplements on performance. The lecture starts with an introduction to the supplementation that is being taken on the day. The lecturer then asks the learners if they have any previous knowledge on the topic to establish a base line of knowledge and to create a point of where to start the lesson. 
The lecturer then starts by using the lecture teaching strategy this involves talking to the students about the topic being taught Reece, et al (2007). The lecturer uses a PowerPoint which is useful for delivering a lesson as it can be used to clearly display information as well as displaying charts and graphs Brock and Joglekar, (2011). PowerPoint can be overused on occasions and be detrimental to learning which is referred to as death by PowerPoint Reece, et al (2007).
I found the learners in this lesson were extremely engaged in what the lecturer had to say and they felt comfortable enough that when they wanted to ask a question on the topic being taught, they could approach the lecturer with a question and get a positive response and an answer to their question. This is important as (Jasmin and Hin, 2014) found that when teachers provide support and express a level of genuine care towards the learners that academic motivation is increased. 
I also found that when teaching the lesson the lecturer wasn’t overloading the learners with information and making sure that there was a level of understanding or any questions that needed answering before they moved onto the next piece of information being taught. 5 minutes before moving straight into the practical session the lecturer ended the theory with a Q&A just to ensure that everyone could reproduce the information that was just taught.
As the main objective of the practical is for the learners to illustrate their progression of skills, the lecturer takes a more observer role in this section. A learning by doing approach means that the learning experience is a direct result of the learners actions Reese, (2011). The learn by doing approach increases active learning which is considered to be a more effective way in applications of knowledge and evolving problem-solving skills Bradberry and De Maio, (2019). When the testing has been completed and the information has been gathered the lecturer then takes the learners back into the classroom and overlook them evaluating the information gathered, answering any questions the learners may have and pointing them in the right direction if they see any mistakes that may have occurred.

Conclusion 

After observing these two experienced lecturers on subject it is clear that they both are extremely passionate about their topics of choice, which is reflected in their teaching styles and the engagement with their learners. I feel that by displaying that knowledge and enthusiasm gives the learners the boost to apply themselves to the subject and encourage discussions and application of their skills which helps with enhancing their problem solving Bradberry and De Maio, (2019).  
The teaching strategies that are used by both lecturers are not dissimilar to each other’s as they both display excellent knowledge on the subjects and encourage their learners to work either as a group, pair or independently to develop a cognitive and psychomotor domain of learning Reece, et al (2007).  There are different types of learning theories used as the behaviourism aspect is approached by the learners are given knowledge (The laboratory testing) and are asked to repeat it each week and as then the learning come from the experience and practice of the task which then leads to a change of behaviour Nagowah and Nagowah (2009). Rote learning is an approach that is seen as an effective learning theory by promoting memorisation but there is also a counter argument that rote learning may have a negative effect on creativity Wang (2012), 

Action plan
My time observing has provided me with lots of useful information and different approaches to enhancing learner progression with the use of different types of technology and ways to maintain rote learning but changing aspect that doesn’t affect the method and keeps the main learning objection from getting tedious, as repeating tasks can have a negative effect on engagement Qiu and Lo, (2017). I learnt that the lecturers almost earned the respect of the learners by displaying their knowledge and showing confidence in their lesson deliveries. Overall these observations were a great success and there were very little if any negatives noticed from the lecturers I observed, they have encouraged and have given me a lot of goals to work towards to improve my own teaching skills as seen in Table 1.
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Appendix

Table:1 



	Specific
	Measurable
	Achievable
	Realistic
	Time

	
Give students more activities to encourage collaboration.
	
Application of 
tasks during lessons
	
Yes, but be sure not to overload and use only when needed.
	
Yes if applied correctly
	
Next teaching opportunity.

	
Encourage discussion during lesson more to enhance learning
	
Additional Q&A when necessary.
	
Only apply when necessary ensuring its beneficial to learning
	
If used correctly
	
During next opportunity to have a discussion

	


Display confidence and knowledge in teaching
	


Peer and learner feedback.
	


Encourage students to ask questions during and after lesson.
	Ensure knowledge on questions is correct and not to find learners and self losing confidence in teaching approach.
	
Next teaching opportunity.


[bookmark: _Toc48127143]




















Teacher Observation 1a

	Teacher

	Geraint Forster

	Date
	23rd November 2023


	Group
	Year 1 Sport and Exercise Science


	Topic/Context
	Gym instructor 

	Notes on the lesson:

	
Introduction & summary


Explanation of topic and different types of training 

Practical session


Group reflection 



	
Q & A to gain information on learner knowledge. Offer further reading on subject.

Chalk and Talk, Repeated Q & A after each section of training intervention to evaluate learner progression.

Separate class into pairs and given different case study tasks to complete and report back after designated amount of time.

Each group had different case studies, but all cover different training interventions mentioned in the theory part of the lesson.

	What I have learned:

	

Case studies







	

Using different case studies helps break down the theory lesson and get learners going more in depth in each subject and plans an exercise routine in the gym setting. When whole class shares knowledge at the end each group has more information on each training intervention, building groups knowledge and ability to apply knowledge in a practical setting.

	Targets to improve my own practice (mapped to professional standards):

	
Designing and planning activities


Collaborating with others
	
Introducing more activities, supporting learning through environment and enhancing practice through development.

Separating one big class into groups as working in pairs or more helps learners progress equally and share information to enhance learning.



Teaching Observation 1b

	=Teacher

	Geraint Forster

	Date
	23rd November 2023


	Group
	Year 2 Sport and Exercise Science


	Topic/Context
	Coaching pedagogy

	Notes on the lesson:

	
Group reflection 





Introduction & Q&A 



Summary
	 
Each learner was given a task to complete at home, then feedback to the lecturer and class, then the lecturer would encourage discussion on the topic and add any information that may have been missed. This will be continued until everyone has fed back and the aims and objectives have been reached.

The lecturer introduced the next topic on the module and the aims and objectives. Then there was a Q&A to gather any knowledge that the learners may have on the topic.

When the Q&A is finished the Lecturer will then give a brief overview of the topic to give learners an idea of what is going to be covered in the next lesson.


	What I have learned:                    

	

Presenting to class




The use of technology


	

I learnt that not every lesson needs to be delivering information to the learners. The students presenting to each other and gathering perfect from other learners and the lecturer to enhance learning through discussion.

Using technology such as podcasts can give each learner an individual topic and is an excellent recourse for learning.

	Targets to improve my own practice (mapped to professional standards):

	
Discussion & Collaborating with others.

Using technology 

	
Promoting engagement in learners to give learners the opportunity to reach their potential.

Introducing technology and resources to encourage discussion and enhance learning.



Teacher Observation Form 2


	Teacher

	David Gardner

	Date
	23th & 30th November 2023


	Group
	Year 2 Sport and Exercise Science


	Topic/Context
	Sports Nutrition


	Notes on the lesson:

	
Introduction & Q&A



Lecture 



Practical
	
The topic of the lesson would be the supplement that would be tested in the practical section of the lesson. Q&A to develop an understanding of the learner's knowledge on the topic being covered.

The lecture then presents to the students about the topic and displays excellent knowledge on the topic encouraging questions 


The practical is structured the same for every lesson during the 8-week module delivery. This involves laboratory testing and data collection and analysis.


	What I have learned:

	

Practical



Lecturer knowledge 

	

Practical are an excellent way top establish rote learning and encourage memorizing the laboratory testing. They are also ideal to apply the new skill that have been learnt to problem solve.

The lecturers knowledge can been seen to encourage and maintain engagement with the learners and encourage them to ask questions.


	Targets to improve my own practice (mapped to professional standards):

	
Design and plan activities 


Teach and support learning through appropriate approaches and environments
	
Giving learners repetitive activities to support learning and learners to collaborate with others to enhance practice.

Utilizing different approaches can help support the learning as seen above with maintaining a constant and well structured practical session to encourage problem solving and helping learners gain experience.




