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Early Years Curricular portfolio
I have not used AI for the purpose of this assignment.

Section 1: Compare and contrast 2 different play-based approaches, you should include an analysis of the curricular guidance.
This section will critically evaluate the Curriculum for Wales and the Foundation Phase, and how these curriculums provide a different approach to education and evaluating the different barriers to each Curriculum and recommendations to overcome those in the future.
Starting with the Curriculum for Wales, Donaldson (2016) and Taylor and Power (2020) states that this curriculum was developed based off Graham Donaldson’s review of the education system in Wales. Through the review of the curriculum that Donaldson carried out, he introduced four purposes of the curriculum that should drive both young and older children within both education and lead into future life (Donaldson, 2016). These included to develop learners who are capable and ambitious and learn within life, creative and imaginative individuals prepared to undertake a responsibility in life, individuals with positive morals not just in Wales but the world, and finally confident and strong individuals to become respectful members of the community (Donaldson, 2016). The Curriculum for Wales focuses on ages three to sixteen, to enable learning that is continuous, instead of having separate ‘key stages’ to learning (Dauncey, 2019).
On the other hand, Waters (2015) points out that the Foundation Phase framework focused on the ages from three to seven. Welsh Government (2015) states that the Foundation Phase framework only follows the first four years of school life to be able to support and meet the needs of each child, to allow each child to develop at their own motion. Thomas and Lewis (2016) suggests that the Foundation Phase was determined to change direction of teaching from formal to provide opportunities for teacher and practitioners to grow professionally, while supporting children to become confident and creative, as the Welsh Government believed that methods of learning that were formal, would have an intellectual effect on the future of a child’s development and learning (Thomas and Lewis, 2019).  
The Independent Stocktake on the Foundation Phase suggested that recommendations of staff training were appropriate to ensure all teachers and practitioners felt supported in supporting children within the Foundation Phase. Rhys, Waldron and Taylor (2014) also suggested that implementing the training for those carrying out the Foundation Phase in everyday practice was needed, as according to Rhys, Waldron and Taylor (2014) social research showed that when headteachers and managers were asked about changes to the Foundation Phase, more resources and training were common answers among teachers and practitioners. Teachers that had completed training had a more certain understanding of the curriculum and were more confident within implementing the curriculum (Rhys, Waldron and Taylor, 2014). Taylor et al. (2015) included within the Evaluation for the Foundation Phase, it was called for action upon training and guiding practitioners and teachers on the pedagogies within this curriculum, while adjusting the subjects of training to enhance knowledge for adults within the sector, as there was a barrier for this. 
Whereas it is apparent that the Foundation Phase offered little support for teachers to carry out the curriculum effectively, the Curriculum for Wales ensures that training is an important concept to ensure adults can deliver the curriculum to the best of their ability (Hwb, no date). Creating modules and documents were planned for teachers and practitioners to have available when uncertain, and correct training was put in place (Hwb, no date). This barrier was recognised by the Donaldson Review, through stating that training would be provided to provide teaching assistants and teachers with the confidence to carry out the new curriculum (Donaldson, 2015). To make sure that teachers and teaching assistants have a good understanding of the curriculum, I believe it would be vital to carry out appropriate training every 6 months. This could allow room for professionals to continue their professional development, and a refresh to ensure that the curriculum is being delivered effectively, to support children’s development. A recommendation by Donaldson (2015) suggests that the four purposes should be center to learning and teaching, and that teachers should include principles of pedagogy into planning and teaching to provide an effective curriculum. This can only be achievable through supporting teachers and teaching assistants to provide them with knowledge and understanding and supporting them in practice.
According to Welsh Government (2008) play is an important part of a curriculum and should promote enjoyment and a stimulating experience, allowing children to develop a knowledge of the world around them and develop their communication with others. Also, suggesting that it promotes creative individuals and a chance for children to experiment, which is enabled through child-led play and free flow play (Welsh Government, 2008). The Foundation Phase Framework did support this, believing that children should be involved in child-led play, and by experiencing things firsthand, children would learn how to problem solve and put their critical thinking skills to use to develop (Welsh Government, 2015).
However, Donaldson (2015) suggests the Curriculum for Wales focuses on what ways children can experience different learning styles to enable the best results of learning. For example, it suggests learning through play, group talks, or discussions (Donaldson, 2015). The Curriculum for Wales also takes into account the United Nations Convention on the Rights of the Child, which article four states that each child has the right to sports, playing and activities that are cultural (Donaldson, 2015). 
However, the Foundation Phase struggled to implement a positive play approach that was promised within the curriculum due to teachers not having the correct training and understanding, this created a barrier (Siraj, 2014). Siraj (2014) evaluated from the Independent Stocktake that due to teachers misunderstanding of play, often classrooms were not a correct environment to support children’s development, and often they would be a chaotic environment which play would lead to being chaotic too.  
A recommendation here would be more training on play. This would broaden the knowledge of teachers and practitioners on how to promote learning through play. For example, training on different classroom set ups to create calm learning environments to be able to play calmly, and more importantly learn through those playful experiences. Siraj (2014) supports this recommendation through understanding that teachers would need a good knowledge on how children learn and develop through play and the pedagogy’s surrounding it. According to Robinson (2022), it is understood that to be able to support a good play environment within the Curriculum for Wales, buying new resources could be challenging for some disadvantaged schools, which is needed to buy materials for children to play with. On the other hand, the Welsh Government (2022b) states that it is working on supporting schools with the correct materials and/or resources and producing a guide for teachers to follow on sharing resources with schools and other childcare settings. 
The Foundation Phase emphasizes the importance of a home environment that is supportive of learning, can determine outcomes that are long term (Waters, 2016). The Foundation Phase curriculum also acknowledges that children view parents and carers as being their role models and first educators, and schools and settings developing relationships that are positive with home (Welsh Government, 2015). According to Siraj (2014) the Independent Stocktake for the Foundation Phase showed it offered more accessibility to parents and carers to become involved with the playfulness of the curriculum, meaning parents were more willing to be a part of the child’s learning at home and within school, potentially creating better partnerships.
The Curriculum for Wales recognises effective communication within partnerships with parents and carers and other professionals (Welsh Government, 2022). Donaldson (2015) points out that the Curriculum for Wales suggested that the curriculum should be understood, and parents, teacher and carers are hopeful within it, while making sure parents and carers are informed with their child’s progression and learning to support them. This hopes to encourage parents and carers to become involved and committed to their child’s learning journey (Donaldson, 2015). 
However, with this can come many barriers, for instance, parents and carers may misunderstand the play approach to learning or have a language barrier. In my opinion an appropriate recommendation for this would be to ensure correct resources are available for parents and carers, to support their understanding. A guide has been produced by Welsh Government (2023a) which explains the Curriculum for Wales to parents and carers, to help them understand their child’s education journey and assessments, this would also help to support learning in the child’s home environment. I would also recommend ensuring teachers aim to form healthy relationships with the parents and carers to create relaxed learning for children. This is supported by Meehan and Meehan (2017) believing that education is enhanced when home and school relationships are positive. Povey et al. (2016) supports this by suggesting that a child’s attendance, school achievements and behaviour within a school environment was positive when a parent or carer was involved within the child’s learning.
Bronfenbrenner’s ecological system suggests that the child’s exosystem is made up of how relationships of parents and carer affect them, this can include the teacher and parent or carer of child, and how they interact (Crawford, 2020). This demonstrates the importance of creating positive partnerships. 
In conclusion, the Curriculum for Wales has been improved from the Foundation Phase, from the analysis of the Independent Stocktake and the evaluations of it, which enabled the new and improved Curriculum for Wales through identifying what needed to change.  Adults that are involved with the child’s learning, as well as parents and carers are important as above suggests that the links between school and home enables children to grow confidently, and through correct training and resources to support children’s learning. 







Section 2: Considering the concept of the ‘Unique Child’, critiqually evaulate methods of assessment, progress tracking and the age or stage related development models within play-based curricula. 
Within this section, it will look at the unique child and critically evaluate and analyses two different types of assessments within children, by comparing them. These are the Foundation Phase Profile and learning stories. 
The unique child has been described by Nijland, Meer and Onderwater (no date) as every child is unique, and what makes them unique is their different attributes and skills, and how each child develops individually at their own pace. The Welsh Government (2015) agrees suggesting that practitioner should let children grow and develop individually to be able to support the unique child. Parsons et al. (2021) understands that we should recognise a child is uniqueness and the uniqueness is not to be overlooked by a child’s disability or additional needs.
According to the Department for Education (2023) assessments are essential to enable practitioners, parents and carers to understand a child’s learning, understanding and to provide support at the appropriate time. It is also essential for practitioners to have a good knowledge and understanding of development within children (Welsh Government, 2008). Kelly (2015) believes that observations develop a picture of the individual child and are to be shared with parents to be able to provide support at home as well.
Learning stories are an assessment form for children in the early years, focusing on learning outcomes, what the child can do and well-being (Wang and Hou, 2021). Fomoshinho and Peeters (2019) describe learning stories as a narrative assessment which was formed in New Zealand and became a part of the Te Whariki curriculum. The Ministry of Education (2017) suggests that learning stories look at how a child notices, responds, recognises and records which allows practitioners to look at a child’s learning progress. These allow children to influence their story and the goals they may set, allowing them to evaluate their accomplishments and challenge themselves to reach new skills (Ministry of Education, 2017).
On the other hand, the Foundation Phase Profile seems to have a different approach to another form of assessment called learning stories. The Welsh Government (no date) states that the assessments are based on a ladder of skills, each level represents a different skills and level for the correct age. Focusing on 4 areas of learning such as social development, language and literacy, mathematical and physical development and children should be observed across these to provide a holistic overall view of their development and the curriculum (Welsh Government, 2017). The profile was developed to support early recognition of additional learning needs and delays within development to be able to provide early support to those children who would benefit from it (Welsh Government, 2017).
The Te Whariki Curriculum and the Foundation Phase curriculum both acknowledge and agree that the whole child must be at the center when observing and assessing children, and responding to their learning (Ministry of Education, 2017) and (Welsh Government, 2017).
Whereas the Foundation Phase Profile encourages practitioners to understand all children develop differently and at their own pace, it still expects children to develop within a certain age of development (Welsh Government, 2015). There is a set standard ladder with skills that focus on the different learning areas, and each section is labeled for different year groups, so children will either succeed, exceed or meet the correct standards (Welsh Government, 2015). Although, according to Ministry of Education (2017) learning stories are revolved around enhancing the child’s and their families respect and honor, as this type of assessment will recognise and focus on their strengths, what they can do and capabilities.
Siraj (2014) recognises from the Independent Stocktake that the profile assessments should be reassessed when the child finishes year two (end of the foundation phase) and again at the end of year six (end of key stage two), to measure progress and to support continuous progression, while ensuring this is suitable for the age range of children (Siraj, 2014). Whereas Te Whariki aims to let the child participate in child-led learning and allow themselves to follow their own learning path at their own pace through using a narrative form of assessment, focusing on a child’s positives and strengths (Ministry of Education, 2017). 
Barriers to this would potentially be that practitioners not having the correct knowledge on child development, which could lead to assessments that are not accurate, meaning wrong support for the child would be supported. Cottle and Alexander (2011) recognises this as an impact to a child’s knowledge and understanding, and not provide a quality experience. An appropriate recommendation would be to ensure each practitioner have a knowledgeable understanding of development to ensure the chosen developmental tracker is used correctly to support development. Also, ensuring the chosen method is child-led, as according to Machan (2016) observations should not be based off dictating a child’s play, but should make us wonder about the child’s development, and interpret it through evidence collected.
The Foundation Phase Profile reflects a child’s learning throughout the curriculum, and by the end the child should meet the overall outcomes of the curriculum (Welsh Government, 2015). The Foundation Phase Profile, according to Welsh Government (2022) is a great starting point for identifying children who may have potential learning difficulties, through noticing gaps in development which are visible on a chart. The profile helps to enable practitioners to provide an approach to the curriculum which is holistic for each child (Welsh Government, 2015). 
The Ministry of Education (2017) recognises that learning stories also have a strong link with identifying additional needs, through recognising learning, next steps and questioning if any extra support is needed to support the child. The Ministry of Education (2017) also suggests this is at the heart of the assessment process, and like the Foundation Phase Profile, it also focuses on the holistic overview of the child. 
These two assessment methods with their differences, both focus on the holistic child. However, as stated above by the Ministry of Education (2017) learning stories focus on a child’s strengths and are individual to each child. By assessing using learning stories, it would allow practitioners to interlink a child’s development areas together to provide a clear overview of observations and be able to plan for an environment that captures the children’s needs individually and interests (Queen Margaret University, 2023). Although, the Foundation Phase Profile would struggle with a holistic overview, through the use of a chart with a series of different outcome statements that a child must meet in their age category (Welsh Government, 2015). An overview of the foundation phase assessment also investigated how practitioners felt strongly that the outcome statements should be broken down into smaller statements to be able to have a larger understanding of each one (Welsh Government, 2022). This creates a barrier to understanding and planning for practitioners.
An appropriate recommendation would be for the Welsh Government to review the Foundation Phase Profile, to enable practitioners to provide a more of a holistic approach to learning for children’s outcomes. Taking a more open approach to assessments such as learning stories, to document a child’s learning in a positive way would be beneficial to provide the holistic overview, which Ministry of Education (2017) stated above.
In conclusion, the importance of the unique child is that each child is different with their individual needs, and recognising this is important within observations and linking to the holistic child. Assessments and observations are surrounded by the holistic child as a whole and it is essential that these are accurate to support each child’s development individually. 








Section 3: Does outdoor learning help encourage positive physical wellbeing within young children? 
This blog will discuss the benefits of outdoor learning to encourage physical wellbeing that is positive in young children. There now seems to be a push for outdoor learning from the new curriculum from the Welsh Government, placing an emphasis on encouraging schools to give children the opportunity for more outdoor learning. But why? Beauchamp et al. (2020) suggests that outdoor learning benefits a child’s wellbeing and health. This blog explores in-depth and hopefully come to a conclusion whether it does or not in the end, and how teachers and practitioners can set up an environment to support this. 
According to Welsh Government (2023b) the Curriculum for Wales puts learning in the outdoors as an important educational approach for supporting the new Curriculum for Wales. Outdoor play has proved to provide benefits within school and outside of school, for a child’s physical wellbeing, which lays a foundation for a child’s physical skills later in life (The Early Years Network Team, 2023). Children can participate in physical play in the outdoors through being able to provide an open area for children to take part in physical activity such as running, jumping from heights and climbing, which encourages children to take risks, and can allow children to take part in activities to support physical wellbeing (Marchant et al., 2019). 
Risky play is when children are given opportunities to take part in activities that can test themselves, understand their limitations and the boundaries of their physical development. For example, risky play gives children the opportunity to be able to climb trees, jump from heights, walk along logs to practice balancing skills. These activties can all contribute to children developing their physical well-being, and these all give children the chance to demonstrate their response to physical tests (Little, Wyver and Gibson, 2011). Although, risky play can be determined by the adult. Physical risky play is often seen in settings that encourage outdoor activities and a teacher or a practitioner that is passionate about the outdoors. The teacher or practitioner will observe children when participating in risky play to ensure that the risk taking is safe to an extent. For instance, a child jumping from a heigh could result in serious injury, rather than benefit their physical development. However, a child’s parent or carer could prevent risky play due to the need to keep their child safe, meaning children are then often persuaded not to participate in certain physical play. This can prevent children experiencing different ways to test themselves and express their development through missing out on the different physical opportunities (Little, Wyver and Gibson, 2011). Adults should support this, as children pursue challenges that are physical in their play, and to be able to promote children’s curiosity and allow them to show the capability through their physical development in risky play in the outdoors (Maynard, 2008).
A common outdoor approach is forest schools, which is a Scandinavian approach to outdoor learning in the early years and holds not only physical benefits but also a holistic overview on child’s development. Although forest schools do hold greater benefits to a child’s physical development, such as the continuous to gross motor skills, rest and exercise (Dean, 2019). Forest schools allow children to repeat skills or learn new skills to be able to support their development, through practicing and trying again. For example, a child learning to balance and continuously trying again to balance on a log. Children would be unable to do this within the classroom, the outdoor learning within forest schools allows children to demonstrate what would be unachievable in a classroom due to space, and different opportunities that the outdoor provides (Harris, 2019). However, outdoor learning is described by the Welsh Government (2023c) as a classroom that is extended, which is promoted through forest schools.
However, the outdoors has to be a suitable space for children to be able to grow holistically and physically challenge them. According to Estyn (2011) the outdoors in non-maintained settings were deemed not suitable or an outdoor space that would be suitable was not available meaning children would not be able to take risks safely or have the stimulation to want to challenge themselves, which children need to feel comfortable in order to carry out tasks. Also, activities were focused heavily on adult-led leaving the children to lose interest and their curiosity to explore, for example wanting to climb but the opportunity being taken away. The Early Years Network Team (2023) stresses that children should be given the opportunity to be outside and allow their bodies to be active. The outdoor environment can be set up with continuous resources that are free and natural to support the physical development of a child. For instance, children can dig with mud, creating coordination that is physical and gross motor skills, which is a great free resource. Contruction such as building dens allows children to move their bodies physically to lift materials and balance them to stay (Kimberley, 2016). 
In conclusion, the outdoors is essential to a child’s physical development. Children can be energetic in the outdoors through running, jumping and climbing heights, and digging with different resources which all stimulate the physical development in children. We discovered that the outdoors can be viewed as an extension to the indoor classroom, as an indoor classroom is unable to provide the same opportunities as the outdoors. For example, risky play would not be accomplishable indoors, that is where the outdoor environment can provide an enhancement for this, and also allows children to challenge themselves and push themselves further in their physical development.














