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Personal targets for this assignment 


	Target 
	How this target will be achieved in this assignment 

	Increase your level of academic reading to familiarise yourself with the level of communication that is required and the tone in which it is presented.

	Make sure the research study is presented in the right tense. I am familiarising myself with different literature suitable for arguments for and against a specific topic.

	Increase your knowledge and understanding of the assignment task to ensure you can write in a more critical way.
	Follow the assignment guidelines and strategy step-by-step making sure all topics are covered and titled using sub-headers. 

	Consider alternative perspectives and interpretations as this will support your ability to critically analyse. 

	Through the literature review section, study the positives and negatives of independent learning. Also, in a discussion of research findings, discuss the possible limitations of lesson study. 





The aim, focus and purpose of the research study 
Throughout PTE 1 and PTE 2, I always had an interest in the individual learning aspect of the everyday classroom activity. 20/20/20 sessions consist of one teacher focus, one LSA focus and an independent activity as a carousel.  During a time where the principal teacher took the teacher focus activity, I often checked up on the individual activity pupils to make sure they were on track and challenging their learning. Furthermore, it came to my attention that the pupils often chose a task that their friends are completing, or they were on the same activity from the previous week. Through professional dialogue with my teacher mentor, I found out that each 20/20/20 session one individual learning activity should be complete. Time and time again, I discovered this rule was not enough, and the pupils would often go back to the previous week's activity or spend most of the time communicating with other peers off task. 
Research Context
Through professional dialogue with two other student teachers, Emma S and Sophie T. Our research question is to find out if verbal reminders influence children's choice of everyday activities or selection of a challenge during independent learning. Furthermore, I and Emma S are years five student teachers, whereas Sophie T is a year two student-teacher. This was a fantastic opportunity to compare the two years and give the teachers advice on where to go next with individual learning. 
Independent learning in Year 5 remains outside of the classroom, and pupils have a shared VIP area (very important pupils). Furthermore, all resources for the activities are available in cupboards in the VIP area.  For Year 2, individual learning is presented slightly differently. Each class is assigned an AOLE zone to maintain and make sure all resources are available for the children. Year 2 children can then attach themselves to the different zones through a passport for learning. 







Literature Review
As a group through professional dialogue, we decided out individual learning would be an exciting and critical area to research. There are many areas in individual learning that influence its environment. Hockings et al (2018) illustrate the main areas of improvement for individual learning. Even though Hockings et al (2018) research are on university students, we can still take information on board to improve our question as both are in an educational setting.
Furthermore, Hocking et al (2018) suggest individual learning is poorly run and often students do not have any idea of what to do at this time. From this research around individual learning, our group of researchers began to ponder: why do students have no idea of what to do in individual learning? This research supported one key area in which we wanted to use our study around—verbal reminders.
To enhance our question and simplify it to its narrowest idea, we investigated verbal reminders in primary school environments. Imuta, Scarf, and Hayne (2013) gave children aged 2-4 verbal reminders to familiarise memory reactivation. In a year five independent learning scenario, children must be able to crack on with activity without supervision. They recognise the equipment and stationery needed to complete the task.
Furthermore, independent learning typically involves cold task and hot tasks. Cold tasks are activities that children have never seen before or have taught previously, whereas hot tasks include activities which the children should have been informed beforehand.  Imute, Scarf, and Hayne (2013) conclude that verbal reminders influence children's behaviour and attitudes towards learning. However, some areas need more focus, including older years and how they familiarise themselves with memory reactivation. Hence why we have decided to focus on year two and year five classes (aged 6-7 and 9-10). We want to see whether verbal reminders in independent settings have an impact on the workload and pace of the activity.  
Belton and Scott (1998) recognise vital areas to make independent learning successful. Clear learning objectives; therefore, children have a clear goal in the session and should hopefully understand what they are completing. Belton and Scott (1998) recognise the children's belief in independent learning as another critical area to becoming successful. Children must understand the benefits of independent learning and realise why the environment is essential in improving educational standards. In the research scenario, the focus group will consist of questions involving the children's beliefs of independent learning. Introducing with problems such as what are your favourite areas of independent learning?
Moreover, what areas do you think should improve?  A joint discussion recognising the regions in` which the learning can improve or stay the same will help keep the independent learning environment as a great learning place. Imuta, Scarf, and Hayne (2013) and Belton and Scott (1998) both believe monitoring progress is a crucial area in independent learning. Hence, verbal reminders as being a fundamental impact on the independent learning environment.  Making sure the children are on focus and understand where they can use the information in their educational career.  
Aida (2016) compares independent learning to collaborate learning. Collaborate learning focuses on teamwork, with children sharing their thoughts and ideas on topics and completing them as a whole group. Whereas, independent learning focuses solely on the individual learner and how they attempt the activities. For Aida (2016) research, two plans were arranged for independent learning and collaborative learning.  Furthermore, the focus of the activity was mathematics and testing their skills of natural numbers from 0-1000. Aida (2016) results indicated a harmonised approach to collaborate learning over independent learning. However, there are many questions around Aida (2016) research. Only one class was used to collect data. Further research must use a larger quantity of classes to become valid.
Azadi et al (2016) used independent learning to investigate the effectiveness of a programme on hyperactivity and attention deficit symptom children. For Azadi et al (2016) study, thirty ten to twelve-year-olds were used to monitor behaviour during an independent learning programme. Furthermore, the study consisted of twelve 45-minute sessions. Azadi et al (2016) indicated a clear relationship between independent learning and an improvement on behaviour.   We can suggest that Azadi et al (2016) data is valid and trustworthy as they have completed over ten sessions to gather their research in comparison to Aida (2016) who had only used one class. 
Lau (2015) also used independent learning as a research tool. The overall aim of the research was to familiarise the children with independent learning and understand their thoughts on this type of learning. To gather data, Lau (2015) tracked learners’ perceptions of independent learning through a scheme of work. To reflect on the process, Lau (2015) used questionnaires to gather the children’s thoughts on independent learning as a rotation for activities.  Lau (2015) discovered a positive reaction to independent learning. Furthering, the crucial role of independent learning in a primary school environment. 
In conclusion, independent learning is deemed as a great success by Azadi et al (2016) and Lau (2015). However, as Aida (2016) has suggested comparisons to other learning techniques must be achieved to create an overall idea of the effectiveness of independent learning.  Furthermore, as independent learning is a vital area of the new welsh educational curriculum, in future readings, it will be exciting to see whether it has had as much of an impact here in comparison to Azadi et al (2016) and Lau (2015) findings. 
Methodology 
The methodology used is lesson study research, which is a form of action research. (Sagor, 2020) suggests action research is always relevant to the pupils. Furthermore, action research gives the teachers (researchers) clear evidence of the differences/arguments for and against verbal reminders in individual learning.  The lesson study consisted of three separate lessons being observed by three researchers. Sophie T oversaw gathering research for the year five wing and Emma S, and I managed to collect data for the year two wing.
Lesson study research methodology is vital to improving the classroom environment. Furthermore, SCITT Lesson Study (2020) illustrates the process of lesson study and the effectiveness of other research methodologies. Originating in Japan, it is a systematic investigation used by a group of teachers to improve the quality of the classroom effectively.
All children were given a consent form to take home before the research began and given a week to return the form. Furthermore, researchers spoke to the children beforehand and gave an insight into what the study was all about. 
There were three different types of methodology used to gather and interpret the data from the study. The observation sheet was created by the researchers to help identify four critical points of the study.
1)Are they on task?
2)Are they choosing different challenges?
3)Note the behaviour of the child 
4) Are they working individually or with peers?
These four questions gave the researcher a clear idea of what they are looking for in each child. Three children from three different classes were observed for the study. The pick of the child was randomised and only consisted of the children who had given back their consent form on time.  All observations were non-participant as the observer had no direct contact with each child. Furthermore, the verbal reminders were given to the children by an outside source (teacher) who was not involved in the research itself. For example, when it was my class time to be observed, I could talk to the children and give verbal reminders while Sophie T watched and wrote down notes.
Once the observation was complete, we arranged for each observer to complete a focus group with the three children who have been observed. The idea of the focus group was to be an informal discussion about independent learning itself and then onto the research study. All researchers were given a question sheet which consisted of eight different questions. Furthermore, all researchers were asked to type up the answers from the focus group onto an interview sheet which can be seen in the appendices below. We decided on the focus group rather than a one to one interview. Mainly due to the ethical reasoning behind it, e.g. a 6-year-old child will find it dawning answering questions one to one with an adult. Furthermore, time restraints, all researchers had teaching duties; therefore, the one to one interview was not appropriate.
The focus groups and observations will both be held in School X. Approximately 33% of pupils are eligible for free school meals, which is above the national average. Nearly all pupils are of white British ethnicity and come from homes where English is the primary language. A very few pupils speak Welsh at home. The school identifies around 25% of pupils as having additional learning needs, including ten pupils who have a statement of special educational needs. In the 12 months before the inspection, there was one fixed term. 
Observations were different to what was shown on the appendix 12 which shows the layout for each session. Due to time restraints as all researchers were main teachers in lessons, we decided to complete the year 5 studies back to back and the year 2 lesson study on a different day. 
The reflection side of the study followed the Gibbs reflection model (1988).  The University of Edinburgh (2019) indicates the importance of a reflection model. Concluding that the Gibbs reflection model (1988) gives structure to the study and gives the opportunity of completing the research again as a comparison. Furthermore, Gibbs reflection model (1988) consists of 6 different stages. 
1)Description- Describe the experience
2)Feelings- good or bad about the experience 
3)Evaluation of the experience
4)The analysis-what sense could you make of the situation?
5)Conclusion-What else could you have done?
6)Action plan-if it arose what you would do?

The six stages of Gibbs reflection model (1988) gave myself and the other researchers enough data to reflect on the study and discuss if the research was effective or ineffective. To go through the reflections of all the lessons, we sat down as a group to explain what happened in each section.
Qualitative data collection methods took place in our research study. Surendan (n.d.) indicates that qualitative data gives an overall gist of how your participant is feeling. Furthermore, open-ended questions were used in the focus groups; therefore, the participants can express themselves, which leads to more data being gathered.
Ethical Considerations 
An ethics form was carried out beforehand to indicate any potential issues with the research study. There are ethical considerations with researching in a classroom which includes the treatment of the participants. All participants, including participants who are not being recorded, will receive the same amount of respect and attention. Furthermore, this process will be easy to follow as all children including ones who have not brought their consent forms back will still participate with individual learning, the research will only include three children who had sent their consent forms back before the deadline ended. The study is low risk ethically. However, it is possible that emotional distress could be caused due to not being picked for the research.   
Lesson study results and analysis 
All lessons will now be evaluated, including these three key areas of focus.
1)In what way did the children achieve the lesson goals?
2) How could the lesson be improved?
3)What did we learn from this experience?
Lesson one took place in the year five wing of our school. Emma S was the designated teacher for this session, and Sophie T was the researcher. Emma S had zero input (verbal reminders) into what the children should complete in independent learning. Furthermore, Emma S directed the children to independent learning and then stayed in the classroom.  Three children were monitored from the session and are named child A, B, and C. An overview of independent learning for year two and year five can be viewed on appendix 1. Observation sheet for Emma S class can be viewed on appendix 2. 
Child A worked independently on the task throughout the session. However, they did communicate with peers thought throughout the session. They have shown a fantastic attitude towards learning with a written piece around her idol Jeffrey Star. Furthermore, Child A has been working on this same piece of work for several lessons which equate to 7 days of individual learning. Child A is illustrating a definite amount of input into their work and a lot of working time into this written piece. 
Child B worked independently just like Child A. However, and they decided to use Minecraft to complete activity even though they have achieved this beforehand. Nevertheless, the teacher said the child could go onto Minecraft to complete their challenge; however, the teacher was unaware that the child has already completed this activity. Child B indicated a positive attitude throughout the independent learning session and was always working hard to achieve their goal of creating a mascot using Minecraft. Even though Child B did not complete the task, they remained focused on the whole of the session. Lastly, Child B began to work with a peer and direct them on how to create a mascot on Minecraft.  
Child C also chose the mascot Minecraft challenge just like Child B. However, and child C was showing numerous amounts of negative body language including "I need a mouse, I am doing terribly at this". Furthermore, Child C did not communicate with other peers to help solve his/her problem. Therefore, they began not on task and walked around chatting to peers. Child C did not complete the task. However, Child C did choose a challenge that they have not done before.   
Following on from the observations of the children, we are going to discuss how the lesson could have been improved. Firstly, this was a great lesson to gather an idea of whether the children are on task or not.
From the focus group (Appendix 5), we discovered the children's intake of independent learning and what it means to them.  Two out of three children believed independent learning was about challenging yourself and completing activities without the need for a teacher's help. Furthermore, all children agreed that creative activities, including expressive arts, are a type of activity the children enjoy. However, all children had mixed reviews about the activity they least enjoy in independent learning such as maths because they believe the books are not marked/checked after the session is complete; therefore, they have no guidance in future sessions. Two out of three of the children agreed they are challenged in independent learning; however, Ana disagreed and believed the teacher should be there to help with some of the areas of education.  All the children agreed that having teacher support will help improve independent learning, including ideas of an LSA coming out to help every 5-10 minutes to check up behaviour and add more input into the challenges.
This last point is key to evolving and revising the research study (see appendix 8 reflection of lesson study 1); for my class, we began to give verbal reminders to the children to make sure they were on task throughout. Mine and the previous researcher’s class (Emma S) are the same age, therefore it will be interesting to see if the verbal reminders to stay on task and the check-ups have made a difference to the pace and the environment of independent learning. Appendix 3 illustrates the process observation for each child for lesson study 2. 
Child A was on task for the whole session. Using an iPad to complete her work, Child A researched one of the activities beforehand to give herself a clear path to achieving her goal. Furthermore, this was a new activity for the pupil, and she worked independently throughout the task with no behaviour concerns at all. The challenge was to identify your biggest fear and explore ways of overcoming this fear. 
Just like Child A, child B also managed to find a new task for the session and managed to find suitable equipment for the task in a short period. Working with a peer, unlike Child A, Child B reacted positively to the reminders and took charge of the activity over her peers. Very positive behaviour throughout wanting to learn and achieve her goal. However, there were two times in which the child was not on task and discussing different topics with the peer. 
Child C was not on task from the get-go. Verbal reminders did not play any part in getting the child to participate in an activity.  Also, it is vital to mention that the child was still on the same activity from last week (all activities are designed to be a session or two longer depending on the level).  Lastly, communicating with peers but not discussing the topic. 
Discussing with the researcher who monitored my class (see appendix 9), she was amazed by the difference verbal reminders had made on the environment of independent learning. However, she felt the pupils are picking challenges that sound the best, e.g. picking an activity such as designing a new song for the welsh anthem, in comparison to creating a 100-number grid and circling the five times table. Also discussed was the attitude of one pupil Child C. Child C believed independent learning was a break from the classroom where the children can communicate and rest up ready for the next activity in the classroom. Furthermore, the researcher indicated that the sheer noise of the whole wing did affect the learning environment. Key to mention is the wing is made of 5 classes which all use independent learning; therefore, noise can be a significant issue. On the other hand, the children reacted well to the verbal reminders as a whole and attempted to push themselves out of their comfort zones to achieve a higher level of learning. 
From the focus group (Appendix 6), we discovered that all children understood the goal for independent learning as a time to be creative and independent. However, what is interesting is that Child C believed that independent learning is a time to do work independently even though they were not on task for the whole session.  All children agreed that creative activities and physical activities are the most enjoyable in independent learning. However, the children had mixed feelings about having teacher support in independent learning. 
"Sometimes, it is tough to be independent, and sometimes not all of the equipment is available to be used."
Verbal reminders were also a key talking point. All children agreed it would keep us concentrated, and they would always like to have a teacher/LSA outside with them or checking upon them. Furthermore, this is an area in which both classes agreed with, and it recognises the children want to learn and want to expand their learning. However, there are some bumps on the path to making sure independent learning is successful. 
From the research gathered from the session, we will discuss with the senior leadership team and mentors, possible ideas of where to go next with individual learning. Not all classrooms are the same. Therefore, it would be a fantastic idea to discuss with other year groups what works for them with VIP/Independent learning.  Hence why we have left the year 2 class last to gather a comparison on verbal reminders in different areas.  
For Sophie's year, 2 class things are slightly different for independent learning. The teachers have recognised problems beforehand with children not picking a new activity each week. Therefore, they have decided to pick a class activity to complete each independent session. Furthermore, the independent learning zone in year two is split into the different AOLE sections, including mathematics and expressive arts.  However, as researchers, we still evaluated the children's learning, just like the other two observations. For Sophie's lesson, both year five teachers were available. Therefore, two observation sheets were complete (See Appendix 4). 
Child I struggled to take part in the task. Child I struggled to participate and attempted to join in with other numerous times. Key to mention, the child did not have an intake in the activity and must RAG rate (red, amber, green) each activity after completion. From an observer point of view, Child I are certainly red for this activity and spent most of the activity sitting down watching others participate in the activity.
Child G also struggled with staying on task for the whole session. Child G was in deep conversation with Child G for an extended period of activity time. Furthermore, Child G has the only RAG rated three out of the ten activities. However, in comparison with Child I, Child G began to help Child H complete the activity, which was to create an Arabian city with peers.
Child H was straight on task and showed positive body language towards the activity. Working with peers, Child H was able to build an Arabian city. However, Child H has RAG rated fewer activities than Child G (2/10).  
The reflection (see appendix 10) indicated how the researcher felt about the experience and how they would conclude the lesson.  They felt the whole idea of picking for the pupils a specific activity was a great idea. However, it was disappointing to see so many children not involved and being disengaged.  Furthermore, the researcher believed the change of format from independent learning to Amser Dysgu as they are slightly different in the way they are approached.  Finally, the researcher found that not giving the children a choice of activity hinders the study to make a complete judgement on what is affecting independent learning.
From the focus group (see appendix 7), the researcher was able to gather essential information about the children's' opinions on independent learning. All children agreed that independent learning involves working things out for yourself. Furthermore, all children agreed that creative activities are the most enjoyable ones, whereas reading is one of the least enjoyable activities for independent learning. However, the pupils were in a tangle about the difficulty of independent learning with answers such as "sort of "and "kind of" being the central answers. All children agreed that they did not want support from the teacher or LSA, which was surprising as both year five focus groups loved the idea of a staff member being able to monitor the independent area.
Discussion of research findings in relation to related literature and research
We found out using the research data that verbal reminders can play a part in the workload and pace of independent learning. Like Hocking et al (2018), Imute, Scarf, and Hayne (2013) and Belton and Scott (1998) who are all in agreement that verbal reminders influence the independent learning environment. 
Hopper (2015) indicates four separate reasons why lesson study is a useful research method. Furthermore, Hopper (2015) discusses context as a significant advantage of lesson study. There is no need to take the children away from a safe learning environment; all the studies are based inside the classroom. Also, collaboration is a crucial advantage of lesson study. Teachers can share their opinions on how the study went and where to go next. Furthermore, the partnership helps improve the children’s learning environment. 
Godfrey et al (2018) suggest lesson study can be interpreted into a development impact framework tool for children who need it the most (lower ability children). A key consideration from our research is that the children were randomly picked from the researcher dependent on whether their confirmation letters were sent back or not. Whereas in future studies, we may look at a MAT child, average levelled child and a lower ability child, discussing how verbal reminders can benefit or hinder the child’s development/performance in independent learning.
Van Groningen, A. and Bennett, S. (2012) believe the time of year causes anomalies in data results for independent learning. From their research of using lesson study to gather data, Van Groningen, A. and Bennett, S. (2012) discovered their answers differentiated dependent on the time of year. Their logic comes from challenges/activities being harder at the start of the year due to children not learning about them previously before the summer break. However, in comparison to my research, independent learnings focus is to test the children using new skills which they will use in future classroom activities. 
From the focus groups, we discovered the key areas which children love about independent learning. Creative and physical activities came out on top of our research with activities including mathematics and reading coming out the least favourite activities. Also, a key finding from the focus groups was the children’s ideas of independent learning. All years observed all recognised independent learning as a place where children can research around activities and get on with an activity with no help. 
Conclusion 
In conclusion, there were some aspects of the research which I would have tried differently next time. Including the number of children observed and the number of times, they are observed. Instead of just monitoring the children once, in the future, I would see the same children twice (once without verbal reminders and once with verbal reminders). Therefore, I have data which I can find similarities or differences between the two sessions.
Furthermore, increasing the number of observers for each lesson. For example, my lesson was only observed by one researcher. However, if we organised our time efficiently, we could have had two researchers. Therefore, the likelihood of any critical data going missing would significantly reduce.  In future research projects, bringing in other year groups such as 3,4,5 would give us more data to work with. Understanding how independent learning is different every year and what the teacher does to make sure all children are on task for the whole session. However, time is a crucial issue for this and would take approximately one term to finalise all the data. 
On the other hand, there were strengths to this research project, including the relationship between all three researchers. As all three researchers were in the same school, we often discussed how we could improve/edit the research study to gain the maximum results. Furthermore, after each observation, we debated between our selves how it went and what the critical areas of improvement could be for further research studies. As a group, we also presented with the class teachers after the observations their thoughts on independent learning, including presentations of the results to show where teachers can progress/improve independent learning judging on our evidence.
Furthermore, the method for collecting data was reliable. The process of observation focus group and then reflection gave us clear guidance for each part of the study. All researchers were able to follow the process with minimal confusion. 
In my next school experience, I will continue to monitor how the school uses independent learning. Further discussion with professional tutors and teachers will be a part of this research. Debating the need for verbal reminders in different scenarios and comparing my PTE 1 school to the next school experience. 
Recommendations
For future research projects, I would certainly recommend studying the different independent learning sectors, including mathematics and reading. Are children's attitudes and behaviours differ depending on the AOLE of choice? Furthermore, focusing on verbal reminders and staff support, discussing if there are any improvements in independent learning with these techniques (as our research suggested verbal reminders play a crucial part in the pace and workload of the session). Also, debating whether the teacher picking the activity for the children influences the workload and environment of independent learning. However, there are ethical disadvantages to this as the main idea of independent learning is to be independent and not a sole focus on the teacher's choice. Lastly, sharing good practice with other schools in the area. As School X is a pioneer school, they are at the forefront of many trials, including independent learning. It would be interesting to see how other schools’ approach independent learning and what suits their children the best. 
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