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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Proofread with greater care. If errors are regular, revise the correct method.
	Proofread my work multiple times, on separate occasions.

	Target 2
	Aim to use more than one text per paragraph. This will allow more opportunities to draw critical links between texts.

	Combining contradicting and agreeing texts to try and gather more critical links.

	Target 3
	Check referencing conventions exactly.
	Using the word referencing tool to aid with my referencing. 





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	Teams Meeting 11/11/20 with Maes Yr Haul network lead and cohort.	Gave an overview of the task needed to be completed during the rest of PTE1, including examples of some AFL strategies and how to use them. The examples of AFL strategies were useful to give an insight into some things to use during my PTE1. We were encouraged to use 2 strategies to test, we as placement group decided on using thumbs up/thumbs down as a whole and then individually chose a strategy, I chose success criteria.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Thumbs up/Thumbs down
Success Criteria
Using both throughout the rest of my PTE1.
	Using the thumbs up/thumbs down to gather the groups understanding of the task/lesson given, it worked well as it was a quick easy thing for them to understand. However, it was difficult with the honesty of the group, some would just put thumbs up to just start the lesson, but they didn't really understand.
Used success criteria as a whole group, the pupils came up with the criteria themselves with the guide from myself about how much information needed to be included. This helped guide the pupils to know how much they needed to include, and it allowed me to gain their understanding of what they have just read so that they know what they need to do.
· Created with the whole class input to give them an understanding of what they needed to include. ​
· Was also then used as a checklist for peer marking and redrafting.
· This worked well to gather their understanding of the topic, looking for things to include. ​




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Sharing day 25/11/20 on Teams with cohort and network lead.
	Thumbs up/down
​​​​​​​Quick, ​​​​​​​Convenient, ​​​​​​​Versatile, and ​Self-explanatory strategy to use with the whole group. Need to praise honesty to those who put their thumb in the middle, to allow others to feel confident to put their hand in the middle to get further support. It helps to identify those who need some support but can also ask their peers who are thumbs up to gain help and understanding.

Success Criteria
​​​​​​​Instant feedback being able to gage understanding and knowing what the pupils need to include. The group were fully engaged in creating the criteria with me, but it was quite time consuming when creating it from scratch so using a readymade template but adding in pupil ideas would save time if I was to do it again





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
This includes a document from the online learning into language, literacy, and communication for KS2 provided by the University. More specifically the handwriting section which I put into practise for using it in the classroom. It shows the handwriting criteria to be successful when practising handwriting. This is then put into practise in the classroom where I created numerous handwriting activities for the class on the main whiteboard. There is an example of one handwriting activity in this asset.  
Rhifedd / Numeracy
Evidenced by an asset? a
During my first week in placement, it gave me chance to observe the classroom I would be in before I started teaching. It was also organised by the school to have Numicon learning development planned for myself and the other student teachers in that school. It was planned by the Deputy Head teacher, as he had a wealth of knowledge around Numicon and had explained how he had given numerous talks/lectures on the area all around the UK. This session was very helpful for me to gain more knowledge about how to use numicon not only in foundation phase but also in KS2. In the asset is photos of the notes I took and how we used numicon during the training. 
Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 


Safonau/ Standards
Professional Experience Template 1: Dream Catchers
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
This lesson focused on making dream catchers, using a mixture of natural and non-natural resources. We had engaged with this type of lesson as we were looking into native Americans as our theme topic, so this was a nice lesson to use for an art and creative lesson. The lesson included looking at different types of dream catchers and the history and meaning behind them. The pupils saw images of some dream catchers made with natural resources, then designed and labelled their own dream catcher so they knew what resources they would need to begin with. We then went outside into the 'nature reserve' of the school to find any suitable materials such as sticks/twigs/leaves/feathers and there were some materials provided for them to such as string, buttons, and shells as we couldn't go down to the beach to collect shells with the pupils. This was a cross curricular lesson as it looked at the history behind dream catchers as well as designing and creating the dream catchers which is more of an art lesson, merging history and art together. They had a lot of patience and resilience with this task as they found it quite difficult to tie the twigs together to create their dream catcher shape, they were able to continue trying many times, with encouragement until they were able to tie the twigs together efficiently. This resilience helped them develop a new technique as they had never created a dream catcher before by tying twigs together with string.
What have you learned?
I have learnt that this was quite a difficult task to do with a Year 4 class, as they still struggled with tying knots to tie the sticks together to create their dream catcher shape. I explained and showed them at the beginning of the lesson my own dream catcher that I made and went through each step of tying the knots and adding the feathers and shells, but I had to go around everyone a lot to help them with the tying of the twigs together in the first few steps. After they had created their dream catcher shape, they did not require as much one-to-one help with adding on decoration and a loop to hang it from, they seemed to understand and become more efficient at using the string as the lesson went on. Although I was going to each child to give them individual guidance, I was able to still take a step back and observe and verbally help them instead of them just giving up and asking for me to do it, which showed patience and resilience from the pupils, which means they must have enjoyed the lesson as they were not willing to give up. Once the had successfully tied one knot in their dream catcher, the skill developed, and they were able to confidently continue tying knots with ease as the skills became more apparent to them. 
What next?
I think next time I will find a more suitable material other than string which would be easier to tie and would be easier for the pupils to use to attach the twigs together to form their dream catcher shape. I think changing this will aid with the learning even more, making it more independent rather than them depending on me a lot to help with the verbal assistance to aid the building of the dream catchers.

Professional Experience Template 2: Travel Brochure
Pedagogy Standard: Refining: Differentiation
What did you do and why?
This lesson was to focus on creating travel brochures using persuasive language on a specific state in America. So, at first, I explained what the task for the week was, I showed them an example travel brochure and went through the different types of persuasive language. The pupils were then able to think of a state in America which they would like to create a brochure on, having to find out the interesting facts from that area. Using either books, iPads, or the computers to find out the interesting and useful facts about their chosen state to put into their travel brochure. I had created templates for some of the pupils to use where the headings for the brochure such as 'state name', 'food and drinks', and 'famous landmarks' had already been given so those who used the templates knew what to look for and just had to fill in those sections and put in photos or drawings of their chosen state in the box provided. They also redrafted their brochures after receiving some peer feedback from their first drafts, using a success criterion to check off and a star for what they liked best, which will help them improve their redraft by reading what their peers have done for their peer marking.
What have you learned?
I have learnt that allowing pupils the option of what type of device they would like to use did cause some disruption to begin with as multiple pupils would want to use the same iPad or computer but adapting this to allocating specific time slots to each individual or pair on each device helped them use a mixture of options such as books and computers as well as iPads. I also learnt that this type of investigating helped with their knowledge of how to use computers and books to search for information as they were very confident using iPads but not with the others. I think the complication of using computers/iPads as well as books is that you must ensure there is enough of them to go around a large class so that each pupil has a chance at researching for information. I have learnt that the templates were very successful with some of the pupils who needed them in the classroom, the differentiated brochures helped give those who used them the focus needed to know what to put where, instead of worrying about how to lay out the brochure, they were able to solely focus on including solid information. I have also learnt that the pupils really engaged well with the peer feedback, more so because it was their friends reading and critiquing their work. This really improved the quality and progression of the redrafted travel brochures, helping them have a focus on what to improve for the redraft. 
What next?
As a result of this experience, I have learnt that using different devices helps aid learning in a more interesting and specific way to the individual’s needs. Next time I will ensure there is enough resources to ensure each pupil has a turn, and I will in also make sure to explain how to use computers/iPads to help gather research on specific things. I will continue to use peer feedback as a source for redrafting work as the pupils really engaged with this more so than a teacher’s feedback as it was from their friends. I will also do a tiered system for the brochures (light = no template, medium = simple template, hot = specific template) for the children to choose the level of help they want with the brochure, as I only made on type of differentiated brochure. 

Professional Experience Template 3: Presidential Speeches
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
These lessons focused on creating a speech continuing with the persuasive language theme, to read out to the class for the class to vote for a 'class President'. The theme was 'Road trip to USA' so this felt like a relevant lesson to this topic, also to the presidential votes that was happening at the time in America. I gave the pupils an example of a presidential speech as to why they should 'vote for me', asking them to point out the persuasive language used in my example, ensuring their knowledge of persuasive language. I then explained how those who wished could read out their speech to the class and we would have an anonymous voting system to pick a class president and vice president for the class, giving them responsibilities to complete. There were 2 different templates created by me and another PGCE student who was in the adjoining class. The pupils were given the option whether to use a template or not. Those who wished to read their speech to the class did so, walking out to the presidential music, standing at the front of the class reading their speech. the rest of the class had mini whiteboards where they would write out 2 stars and 1 wish for the individual, writing what they liked (2 stars) and what they thought could be improved for next time (1 wish). Votes were then cast individually, and the President was chosen.
What have you learned?
I have learnt that the pupils really engaged with the 2 stars and 1 wish when listening to the others in their class, everyone gave very constructive and positive feedback which was encouraging to see. I have learnt that not always the pupils will use the templates to write on but will use them as a guide. So, I could have put the template on the screen for the class to see and use as a guide, instead of printing out a lot of templates that weren't used. I have also learnt that the class knew a lot about the American presidents and about how the voting system worked in America. but they did not have a lot of knowledge of the Prime Ministers in the UK when questioned. I have also learnt that the responsibilities that came with the class president really motivated everyone, so much so that my mentor teacher and myself decided to continue the class presidents throughout the following week until each pupil in the class had a chance at being either president or vice president for the day.
What next?
As a result of this experience, I will continue to use class presidents as a management tool in the classroom, to help share responsibilities and to control behaviour within the class. I will also try to adjust the lesson to fit around the Prime Ministers and the voting system in the UK, as it was clear the pupils did not know a lot about this when compared to the American presidential system.
































Part 2: Critical Reflection
Pedagogy Standard: Refining: Differentiation
Introduction
The chosen aspect of practice to investigate more depth is differentiation, which is a part of the refining teaching towards sustained highly effective practice section of the pedagogy standard. I have chosen this area as I feel having an in-depth understanding about differentiation will positively impact on my own practice as well as the pupils I will teach in the future. Differentiation strategies will help pupils become personally invested in, and take ownership of their learning, especially those who are at risk of disengagement as well as those who are highly able, which is why I believe it is an important area to discuss. Knowing a wide range of strategies using differentiation will benefit my practice as I will know multiple methods to use in different lessons, classes, and year groups that I may be involved with in the future. Learning the benefits and potential limitations of differentiation approaches, will develop and strengthen my teaching practice, allowing me to have an overall understanding of the approach and how best to use it.
Critical Discussion of Chosen Aspect
A blog looking at the Montessori method of differentiation states that every individual has probably experienced differentiation at some point during education without even realising, where the teacher would put you into groups (Stanford, 2010), usually based on ability. However, after a length of time using this method, students would realise the ability grouping system and understand their own and other ability levels due to the groups, especially if the students were older. The Montessori method of differentiation incorporates a hands-on, differentiated, self-paced learning style in mixed age and ability classrooms. An example of this from the blog is using 16 bells which produce one of the 8 notes of the diatonic scale, yet they all appear identical (Stanford, 2010). Children are free to work with the bells at any time without the need for teacher instruction (Stanford, 2010). From this example, the children who pick up the sequence quicker can proceed through the task at speed, whereas those who do not, have the free choice to practice each step until they feel confident to move on, without any pressure to “keep up with the rest of the class” (Stanford, 2010). This approach of self-directed learning allows the teacher to observe and move from child to child, giving out new material as needed to meet each child at the appropriate stage to match where they are in their learning. 

Contrastingly, Delisle, (2015) argues that differentiation is to difficult to implement into heterogeneous classrooms. Delisle, (2015) explains how having such a mixture of students with varying abilities in one classroom causes differentiation to be impossible to implement fully as reaching each child individually would not be possible and would complicate teachers already busy workload.  In order to achieve effective differentiation, it is argued that students should be placed in classes of similar ability so that others learning needs are paralleled to their own (Delisle, 2015) making differentiation easier to commit to long-term. However, Wheelock, (1994) disputes the need for ability grouped classes, suggesting that they are not beneficial to learning and can be harmful to pupils. The handbook created by Wheelock (1994) explains how students’ capacity to learn is not at a fixed level but is changeable, so having ability classes does not allow the individual to challenge their learning, just simply caps it to the level of the classroom they have been grouped in. This could be potentially harmful to students as they will be grouped according to ability, which would allow themselves and others to know their learning ability ‘level’ clearly as they would be split accordingly. Carolan and Guinn, (2007) understand and sympathise with Delisle (2015) views on how differentiation may be a barrier to teachers due to their already busy work schedule. However, Carolan and Guinn, (2007) dismiss the idea that to use differentiation effectively everything must be adapted at least 3 ways, instead adapting an explanation for example to match a pupils cognitive ability and interests is effective differentiation, as well as pushing the thinking of an advanced individual during a whole-class discussion (Carolan and Guinn, 2007). This shows how simply and effectively differentiation can be used to suit the ability of multiple learners, without adding more pressure onto the teachers planning and delivering of lessons. 

The ideas of Carolan and Guinn, (2007) and Wheelock, (1994) match that to the views of Vygotsky and his opinion on the learning of children, which centres the importance of focussing on learners as individuals, supporting their academic achievements. Vygotsky, (1978) states how children’s learning begins long before they start school, so learning and development are interrelated from birth. This is where the zone of proximal development comes into account as children who are the same physical age, may not be the same mental age, so the zone of proximal development allows teachers to see the child’s immediate future and dynamic developmental state (Vygotsky, 1978). The zone of proximal development allows practitioners to understand what has already been achieved developmentally but also what is in the course of maturing in children. For example, what is in the zone today will be the actual developmental level tomorrow, what a child can do with assistance today, they will be able to do independently tomorrow. Therefore, by differentiating within mixed ability classrooms, children can interact with each other to help develop their learning and understanding, as they can assist with each other’s zone of proximal development levels. 

From my previous teaching experience, I found myself using the simple method of differentiation when explaining tasks. To engage a group of students in the class I engaged in conversation with them where appropriate to learn their interests and hobbies, which was football. Once I knew this, I was able to adapt my explanations of tasks to associate with their interests of football. This made tasks more engaging towards the specific group of individuals who were prone to disengagement and behavioural issues. Reflecting on this, I now understand that I used the method of differentiation noted by Carolan and Guinn (2007) in my teaching experience with relative ease and without realising that it is a method of differentiation. I now appreciate the simple methods of differentiation that I have used and will continue to use due to its success in engaging specific individuals.

Although, I have also found myself using the more traditional method of differentiation as well, the method which Delisle (2015) discusses as “too difficult.” In my previous experience I have set work tasks where I have differentiated the worksheets/questions for an English comprehensive task for example, at least 3 ways. I can agree with Delisle (2015) where it was suggested that the workload was increased, however I did not find it impossible to implement into this type of task, as I was not giving everyone their own work but was differentiating the work itself to meet the needs of the class. However, from researching the work of Carolan and Guinn (2007) I now know that not everything needs to be adapted 3 ways, but just the way I explain tasks to engage the class in their own learning is effective. When I do use differentiation in the traditional manner, I will ensure to give the pupils free choice of difficulty of the work. Not only have I seen this conducted in my previous experience successfully, reflecting on the work of Montessori, I believe giving the class the challenge and ownership over their learning, will lead to increased engagement, motivation and improved self esteem as the pupils will be able to gain confidence in their learning, challenging themselves to do harder tasks that they may not have had the chance to have had a go at, especially if the pupils were grouped into ability classes like Delisle (2015) suggests in order to achieve effective differentiation. 

Taylor (2017) created a critical review of the use of differentiation in the classroom. The review continues with the agreement of others that differentiation leads to increased learner motivation, higher academic achievement and greater collaboration between students with similar ability levels (Taylor, 2017) which can fulfil the varied needs of students in the same classroom. Taylor (2017) states how progress in learning at a pace most suitable to the student regardless of knowledge, skills or previous understandings boosts teaching and learning more so than the “one size fits all approach” due to its platform for innovation and ongoing reflective nature. The review also identifies “non-school” factors which may have an impact on the use of differentiation, such as social class, socio-economic status, gender, and culture. These factors can contribute and blur the effects of differentiation in education achievements, which would raise questions about its value as a teaching method. Taylor (2017) suggests that pupils of similar more advantageous backgrounds tend to achieve better academic grades and that inclusive teaching practice plays a significant role in dispelling traditional gender specific expectations. It is important for teachers to include methods and topics that interest learners from varied cultures and beliefs, to create ethically informed citizens of the world. Taylor, (2017) ensures it is difficult to credit the role of differentiation alone with regards to achievement of students without taking into consideration impact of family and cultural influences, supporting Vygotsky, (1978) claims of children’s education beginning from birth.

Reflecting on the multiple discussions on the use of differentiation as an effective teaching method, it is clear to me now that it is important to use in certain learning situations within my future teaching experience. Although it is seen as a difficult task to achieve daily due to its high demand, I believe that using differentiation where appropriate, using the different techniques I have discovered will help pupil engagement and will motivate pupils to take control of their learning, becoming ambitious capable learners. From the work of Taylor (2017) it is clear the number of non-school factors which need careful consideration when planning to implement differentiation, which is something I will need to always consider into my future planning and teaching. I have also reflected on how much of the work needs to be differentiated during my future practice, it is clear now that not every task or lesson needs to include multiple differentiated worksheets or questions for it to be an engaging and successful lesson for all abilities. By simply being creative in the way I present my lessons, giving examples that would relate to all pupils’ interests, abilities and engaging in meaningful and purposeful debate with the class on different levels depending on the individual’s ability, would also provide sufficient differentiation strategy to produce an engaging and inclusive lesson for all. 

Conclusion
It is important for me to use this information gathered appropriately to aid my future teaching experiences. The Montessori method of allowing self-directed learning tasks really interested me and I think this is something I will incorporate into my practice. To observe and assess individual’s ability levels without the pressure of them knowing that the must keep up with teacher led instructions. In my future practice I will set aside a “station” that will solely focus on this method of differentiation, ensuring the pupils know that it is a free choice for them to participate and learn in this station, without the need for any instructions from myself. I believe this would be a great method of engaging motivation and learning in all pupils regardless of ability.
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