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Abstract 

This is an undergraduate dissertation completed for the Young People, Communities and Youth Work course at University of Wales Trinity St David. The main purpose of this dissertation is to find out whether youth work in youth clubs is accessible to Neurodivergent young people. It also aims to find out:  what stops Neurodivergent Young People from accessing main groups and what would make them more likely to access the space alongside Neurotypical young people, as well as researching what aspects affect Neurodivergent people and their experiences. It will also investigate existing research and what changes Neurodivergent specific 
organisations make to their spaces to make them more accessible. The research conducted utilised a focus group with young people in a youth club in Southwest Wales and asked them what they think a ‘perfect’ youth club for Neurodivergent young people would look like and asked them if they thought youth work is accessible to Neurodivergent young people. They were also asked what they wanted youth workers to know about Neurodivergence. They were also asked if they attend main groups, as the group asked was part of a smaller sub-group in the youth centre. The results found that the young people wanted calm, sensory friendly youth centres with free “safe foods” and smaller groups to reduce noise. It also found that the young people thought that while youth workers are well informed about Neurodivergence, but this does not show in practice.
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Chapter 1.
INTRODUCTION	Comment by Leo Smith (2302380): 7994 words



This Independent Project will explore How can Youth Work be made more accessible for Neurodivergent Young People?  According to North Wales Regional Partnership Board (2023), there is no way of gaining information on all children and young people who are NDS. However, in North Wales the number of children with additional learning needs related to autism in schools has “risen from about 1,485 in 2017 to about 2,135 in 2023” (North Wales Regional Partnership Board, 2023, p.6). This figure does not include those suspected to have other neurodevelopmental conditions such as dyslexia; however, it shows the significant increase in children and young people who are NDS. This shows that there is more need for provisions that support those who are NDS.

From looking into current organisations that support ND young people, the researcher has found that many of these programmes are not long-term, and often only support parents (Neurodivergence Wales, AP Cymru). Additionally, many only assist those with a diagnosis, therefore they are not accessible to those who are waiting to be diagnosed or who do not want a diagnosis. Currently, from the researcher’s observations and their practice, they have found that ND young people often have their own separate time and day to the main groups that attend youth clubs. These sessions are often shorter and less frequent than main youth club provisions, meaning that ND young people have less time to experience youth work and its benefits. Additionally, the researcher has found that many of these groups rely on outside funding (Workplace Colleague, 2024), meaning they are more likely to stop when funding runs out. This is why the researcher aims to influence main youth work provisions to become more accessible for ND young people. 

According to the NYSSW (WG, 2019, p.15) “Youth work is accessible and inclusive”. To achieve this aim, youth work must reflect the diverse backgrounds, identities, experiences and needs of young people in Wales. It also must pro-actively remove any barriers to engagement and participation, ensuring it is accessible to all. This is especially true for those young people who may have more need, for example those from marginalised backgrounds who may be discriminated against, those who have been exploited, and those who experience isolation. While youth work does support those listed above through its range of provisions, the researcher still feels there is a gap in provision for ND young people. 

The researcher hopes that ND young people will benefit from this research so they will be more comfortable to attend main youth provisions. The aim of this research is not to make youth provisions NDS specific, but instead to adjust certain aspects of youth clubs that may be triggering or make ND young people uncomfortable. The research relates to aims from the Wellbeing of Future Generations (Wales) Act 2015 (WG, 2015). For example, it meets the aim to create a “More equal Wales” (WG, 2015) as it aims to assist neurodivergent young people to access informal education through youth work, enabling them to fulfil their potential.   It also meets the aim to create “A Wales of cohesive communities” (WG, 2015) as due to the community aspect of youth work, involvement in youth work practice will allow ND young people to build their own community and work within the communities that they live in.  

The researcher will collect data with ND and NT young people in a youth club in Southwest Wales, utilising a focus group. Because the researcher will be working with young people, there is a limitation on what questions they can ask, due to potentially bringing up past trauma. They are also limited in participant numbers, as they will need to specifically ask ND young people. The researcher will not ask them to disclose whether they are diagnosed or not. 

The main aim of the research is to find out if Youth Work is accessible to ND young people, the researcher will also aim to find out if the young people think youth workers are well educated about NDS, and what they want youth workers to know. Another aim is to find out what aspects of an environment affect ND young people and how this can affect their behaviour. The purpose is to look at ways to create a safe environment for ND young people, whether they are diagnosed or not, to thrive and experience youth work. According to the NYA (ND) and BBC Children in Need (ND) youth work is important because it supports young people’s development through informal education, it empowers young people by teaching them essential life skills, builds trusting, voluntary relationships, reduces violence and anti-social behaviour and positively impacts the outcomes of young people’s lives. This is why the researcher believes it is important for ND young people to access youth work. Therefore, the purpose of this Independent Project is to explore how this can be done and what changes need to be made to youth provisions to do this.







Chapter 2.
REVIEW OF LITERATURE 




This chapter discusses the literature and research around Neurodivergence and discusses how youth work practice currently operates.  The terms ‘Neurodivergent’ and ‘Neurodiverse’ are used widely to describe those who work differently. According to NeuroLaunch (2024), the term ‘Neurodiversity’ was originally coined in the 1990’s and has since gained traction, particularly with those in the autistic community, to describe themselves. According to Grant, Pearson and Leigh (2025), the term ‘Neurodiversity’ includes those who are ND, but also those who are NT, and covers everyone. The term ‘Neurodivergent’ refers to those individuals whose brains work ‘differently’ than others, for example, those with ADHD or Autism. Thus, it is important to use the correct language during this literature review (Milton et al, 2020). Additionally, Grant, Pearson and Leigh (2025) found that using the term ‘Neurodivergent’, helps individuals who do not want to list their diagnosis, and those who are waiting for or do not want a formal diagnosis.  However, some find the word too broad and unhelpful, as it does not communicate their day-to-day and support needs. Additionally, many people are still unfamiliar with the term Neurodivergent, and do not understand what it means, making it an ineffective way to explain who they are. There is much controversy about the word neurodivergent, however the researcher has found it is the best word to use to describe the board range of differences people face. 



Previous research 
Many ND people struggle in social settings (Pavopoulou et al. 2025) due to environmental factors such as noise sensitivity, social anxiety and difficulty to communicate. Additionally, Pavopoulou (et al. 2025, para 6) found that young people diagnosed with ADHD face social isolation, alienation and conflict, self-doubt, loathing and embarrassment because of their diagnosis, and for autistic young people, they related to the feelings of ‘not belonging’ and ‘alienation’. Both groups stated that they felt the need to ‘mask’, a term most ND people use to describe, intentionally or unintentionally, hiding aspects of themselves to avoid harm. For example, suppressing stims (repeated movement or behaviour which helps ND people keep calm or express joy) (National Autistic Society, ND).  

Fielding, Streeter and Hanley (2025) argue that ND pupils are more likely to experience emotional distress while in school than their NT peers which affects their attendance record. This is important as research (GOV.UK, 2023) has shown that missing school can be related to poorer social, emotional and academic outcomes. However, they also argue that attendance rates alone do not identify all pupils who struggle in school and argue that many pupils attend school in emotional distress and often display this by ‘acting out’ in classrooms. They state that when looking at what causes emotional distress, most research has been conducted with autistic individuals. Their research suggests that autistic students have lower social motivation and greater school withdrawal, which can result in bullying. Additionally, sensory differences also play a vital role in creating emotional distress for autistic young people in school (Fielding et al, 2025).

Much research has been conducted on helping support ND young people in schools, including Fotheringham, Cebula and Crompton (2023) who co-designed a ND student-led peer support programme for ND young people in mainstream secondary schools. They found that there was a need for a facilitator who was a good fit for the group. They also wanted to make inclusiveness essential and have no need for a formal diagnosis to participate in the group. Finally, the group wanted to directly address negative perceptions of others and focus on the strengths of being ND, rather than the weaknesses. This was flagged as being important as most people view being ND as a weakness, often using deficit models to describe being ND, rather than promoting the idea that doing things differently is not bad, and often helps many people with workplace skills such as creativity and independence.

Focusing on strengths rather than weaknesses is an important factor when discussing neurodiversity. Donaldson, Krejcha and McMillin (2017) argue that focusing on strengths is important as most disability approaches aim toward normalisation and ‘curing’ symptoms. They state that autism and other neurological differences are natural variants of the human brain, and are a natural difference, rather than a disorder. They argue that when dealing with neurodiversity, practitioners should utilise the person’s strengths to support their challenges, while respecting their uniqueness. They state that this idea shifts research towards focusing on improving the quality of life for those who are ND and helping them view their difference as a positive part of their identity, rather than focusing on making them a ‘normal’ part of society. 


Peer support groups are a key theme in research previously conducted, including Coyle, Hare and Ramey (2025) who focused their research on co-designing ND support groups in a higher education setting. The key themes of their research were similar to Fotheringham, Cebula and Crompton (2023). They found that the groups were interested in connectedness and having a sense of community and belonging, knowledge and awareness of NDS, and empowerment to advocate for ND students across the whole culture of the university and to provide a voice for ND students. The main aim of these groups was to improve the social connectiveness between ND students in the University, rather than focusing on improving academic skills. Additionally, empowerment and staff training on NDS was another key theme. Empowerment is also a key theme in youth work (YWWRG, 2019), so empowerment and empowering ND young people is a key theme in youth work practice. 

 While peer support groups are used widely, Shore (ND, cited in Flannery and Wisner-Carlson, 2020, para 1) states that “if you’ve met one person with autism, you’ve met one person with autism”. Shore (ND, cited in Dev, 2018, para 3) states that this “emphasises that there is great diversity within the autism spectrum”, therefore, there cannot be a one size fits all approach when helping ND people. This idea is seconded by Busby (2024) who argues that a one size fits all approach ignores the diverse backgrounds, needs and abilities of ND students. This deprives them of the necessary support and accommodations which in turn hinders their academic, emotional and social development. 




Purpose of Youth Work and Youth Clubs
Hine and Wood (2009, p. 249) describe ‘youth’ as “the stage of transition between childhood and adults” and argue that this transition has undergone “significant change”. One of the main markers of achievement in adulthood is being in employment. Research by Valentine (2003, cited in Hine and Wood, 2009) shows that young people are now older when they achieve many of the markers of adulthood, such as employment. Webster et al. (2004, cited in Hine and Wood, 2009) argue that those who come from a more affluent background are more likely to reach the markers of adulthood earlier than those who come from a less affluent background.

Gharabaghi et al. (2014) discuss the difference between ‘practice’ and ‘purpose’ when discussing youth work. They argue that ‘practice’, is what child and youth workers do when working face-to-face with children and young people. ‘Purpose’ relates to what they are trying to do, for example, helping a young person learn about their rights. They also state that the ‘purpose’ of youth work is often outlined within its core concepts, values and principles, and they argue that these are “challenging behaviour, preparing young people for independence, strengthening resilience, exploring identity, imposing containment and promoting safety, increasing performance and advocating for social change” (Gharabaghi et al. 2014, p. 5). 



Forkby and Kiilkoski (2014, cited in Eriksen and Seland, 2020, para. 1) argue that the main purpose of youth clubs is to “keep young people occupied and off the streets”, preventing them from participating in antisocial behaviour.  The Ministry of Health and Care Services (2015, cited in Eriksen and Seland, 2020) and Norwegian Directorate of Health, (2017, cited in Eriksen and Seland, 2020) argue that youth clubs are also possible areas for the prevention of possible mental health issues among young people as they provide social support and prevent loneliness. This proves the importance of a youth work setting while working with ND young people. 

Importance of Neurodivergent-specific Youth Clubs
The researcher argues that a NDS specific youth club is needed as ND young people face many issues which in turn create a barrier to accessing provision. For example, Attwood (2007, p.271) highlights that people with autism face various sensory sensitivities, such as being sensitive to “specific sounds, tactile experiences, light intensity, the taste and texture of food and specific aromas”. Attwood (2007) also states that many adults with autism suggest that their sensory sensitivity has a greater impact on their lives than other problems, such as making friends, managing emotions and finding appropriate employment. 

According to the National Youth Council of Ireland (NYCI) (ND) youth clubs are very noisy spaces, which often contain fluorescent lights and different smells from cooking activities. Therefore, they can be a very overwhelming space for ND young people to enter. NYCI (ND) suggests that to make a youth club inclusive, practitioners should consider providing a dedicated group for ND young people, as they may benefit from having a smaller group of people to interact with. Additionally, practitioners should be well informed about NDS and get to know the young people in terms of how they interact, what they enjoy, and what makes them comfortable and uncomfortable. NYCI (ND) also states that the more information provided to the young people the better and suggest using social media to update young people on activities and creating 360-degree videos of the space that they can view before joining the group. Mackenzie (2008) suggests having a carpeted room can reduce noise reverberation. Additionally, neutral colours and natural lighting should also be included; if natural lighting is not achievable, they suggest non-fluorescent lighting. 

From researching current organisations that support ND young people, the researcher has found that most provisions take place online. Cossins (2025), a CEO of a ND specific organisation, explained via email to the researcher that when meeting up in person, the young people found the group difficult, both socially and sensory. However, when accessing a Minecraft server, they found it much easier to talk. Cossins explained that after accessing the server, parents would find that their normally quiet and anxious child had become more talkative and able to open-up to them. This shows that having a community and group of friends online worked the same way as it would physically in a youth club. However, many young people do not have access to a device that would be able to run a Minecraft server or other similar sites. A report on digital poverty by Nominet (2023, p.3) found that up to two million young people in the UK are facing digital poverty and 15% of all young people are without access to the internet at home. While social media may have a negative impact on young people as outlined by Nominet (2023, p.7), who reports that many are viewing distressing content on social media, 40% of young people with access to social media believe that it can be a force for good, as it allows them to be connected to others.



 Barriers Faced by ND Young People.  
Many provisions that support ND young people require a formal diagnosis before the young person can receive help. This creates a barrier to them accessing the services they need. Montague-Cardoso, Beardon and Kirby (2025), Maciver et al. (2025) and Milton et al (2020) argue that historically, most research on neurodiversity has been male-dominated, meaning that a person’s sex may affect whether they receive a diagnosis. Therefore, this creates a barrier to accessing services to those whose sex is female because they are less likely to receive a diagnosis. Additionally, Newton et al. (2025) highlight the fact that a formal diagnosis first requires an appointment with a general practitioner (GP). However, as Doherty et al. (2022, cited by Newton et al, 2025) point out, 80% of autistic adults in their study found it difficult to attend and make GP appointments. Additionally, Doherty et al. (2022) found that 39.4% of GP’s reported receiving no formal training around autism, and many felt that they could not confidently identify and support autistic patients. Newton et al (2025) suggest that the barrier to formal diagnosis is why the rate of young people self-diagnosing has increased. 



Vazquez (2024), Armstrong et al (2025) and Romann (2025) argue that social media has a massive effect on young people self-diagnosing. Armstrong et al (2025) note how young people are using social media to self-diagnose mental health issues. However, Vazquez (2024) points out that young people are also diagnosing themselves with ADHD and autism. Vazquez (2024) highlights that while social media can destigmatise mental health and NDS, this is not always a good thing, as they can get mental health conditions confused with NDS resulting in misdiagnosis. 

Because many mental health symptoms overlap with neurodevelopmental conditions, ND people are known to struggle with their mental health. Kroll et al. (2025, para 4) argue that this may be because ND people are more likely to be a minority. For example, more sexual and gender minority participants reported that they identified as ND compared to their straight cisgender counterparts, and the complex interconnection between being ND and additional marginalised identities has a significant impact on how mental health symptoms are experienced (Kroll et al. 2025, para 12).  NeuroBridge (2025) argues that it is important to state that NDS does not directly cause mental health issues, rather it is certain factors associated with NDS, such as stigma and social isolation, that increases the risk of developing mental health issues. 

Having examined the key theoretical perspectives and existing research in this chapter, the following chapter outlines the methodological approach and research methods used to investigate How can Youth Work be made more accessible for Neurodivergent Young People?





Chapter 3.
METHODOLOGY/ METHODS
 
This chapter will discuss the methodology and methods chosen for this piece of research looking into How Youth Work in Youth Clubs can be made more accessible for Neurodivergent Young People, and will include a discussion on research considerations, ethical considerations and the limitations of the research.  To begin, the researcher will outline their methodological approach.

Methodological Approach 
The methodological approach to this research is qualitative as according to National University (2023) qualitative data explores meanings and experiences through non-numerical methods such as interviews and focus groups. Additionally, according to Oranga and Matere (2023) by using open-ended questions as qualitative research does, it allows for the participants to give explanatory and personalised answers that may have not been anticipated by the researcher. It also allows the researcher to observe non-verbal cues that participants are making when answering their questions, allowing the researcher to further probe the participants and explain anything if needed.  This methodological approach also aligns well with Youth Work’s principles and values (YWWRG, 2022) as it is participatory and empowers young people to share their opinions and values.
 




Methods
To collect the data to achieve the aims and objectives of this research, the researcher plans to facilitate a focus group in a youth club in Southwest Wales.  The researcher understands that this research could have been made more inclusive and youth work based by being completely participatory. However, due to time limitations, the researcher has decided against using purely participatory methods, such as the group directing the research (Duea et al., 2022). However, on the scale of Hart’s Ladder of Participation (1969) the research reaches the second rung because it is adult-initiated, with shared decisions with the users. The process of this focus group will begin with the researcher creating a code of conduct for the research with the young people (for example they agree not to share others’ opinions). The researcher will ask if any participant has any problems with how their data will be kept and presented, they will ask them to either disclose that during the debrief or approach the researcher individually. They will also make sure the participants understand their right to withdraw, and how the research will ensure their confidentiality unless there is a risk of harm. (Tisdall, Davis and Gallagher, 2009)
A focus group is a qualitative data producing methodology which fits into the informal educational aspect of youth work as it is a collaborative and interactive process (Bagnoli and Clark, 2010). Being a participatory method of research, it also meets one of the Five Pillars of Youth Work (Youth Work in Wales Review Group, 2022). Acocella (2011) argues that a focus group highlights unexpected aspects of a social phenomenon and provides detailed information in a short amount of time and at a low cost. However, Acocella (2011) and Stokes and Bergin (2006) argue that researchers may choose to use a focus group without considering whether it is a suitable research technique because it is easy to organise and inexpensive. The researcher has chosen a focus group for this research as they believe it would be the best method to acquire more in-depth and thought-out answers than if, for example, they did a questionnaire. Additionally, when working with young people, a focus group is more likely to make them comfortable than one-on-one interviews as Bagnoli and Clark (2010) argue that when in a group, young people are more likely to open-up. Additionally, Kitzinger (1994, quoted by Bagnoli and Clark, 2010, p.104) argues that “it is the interaction between participants, rather than between participant and researcher, that generates data, as participants are able to question one another.” 
Bagnoli and Clark (2010) argue that participatory research is gaining steady popularity. Kindon et al. (2007, cited by Bagnoli and Clark, 2010) states that what makes research ‘participatory’ is not the methodology being used, but rather, is the depth of involvement the participants have in the research process. Although the research will not be completely participatory, participatory research methods will be used to ensure it fits in with the Principles and Purposes of Youth Work (YWWRG, 2022). Lim (2024 p.199) argues that using qualitative methods allows a researcher to investigate human perspectives, capturing opinions and ideas that are often lost using quantitative methods. However, due to qualitative methods utilising a more personal approach, Lim (2024 p.200) argues that it cannot be used to generalise to the wider population. Lim (2024, p.206) also argues that because qualitative research includes people's personal opinions, it cannot be completely objective or detached, and therefore, cannot be used to generalise.  



Participants, Sample Size + Research Questions
To choose the participants of the focus group, the researcher has used the purposive sampling strategy. Battaglia (2008, para 1) describes purposive sampling as a “type of non-probability sample”. They explain that rather than using a random selective procedure for participants, purposive sampling used subjective methods to decide what elements should be included in the sample of participants; for example, for this research, most of the participants will need to identify as ND. The anticipated sample size will be 7-10 young people. The researcher has worked with these young people for a long time and therefore has built a trusted professional relationship with them. The researcher is aware that because they know the participants, the participants may want to please the researcher by taking part in the research or altering their results. The researcher will make it clear that they are conducting this research as a university student, not as their youth worker, and will ask the participants to be truthful as this will be more helpful to the research. 

Many of these young people identify as ND, which is why they have been chosen to take part in this research. However, because the researcher has used the purposive sampling strategy, they have therefore limited their research participants to those in the LGBTQ+ community. This is due to the targeted nature of the research and needing participants who identify as ND. The researcher is aware that because all the participants are LGBTQ+ it will not be a true reflection of all ND young people, despite the high overlap between ND and being LGBTQ+ (Milton et al, 2020). Andrade (2020) states that research using purposive sampling strategies does not allow for generalisation to the general population as the sample is a sub-population. However, Stratton (2024, p.221) argues that purposive sampling is “advantageous because it requires less resources and time than most traditional research methods”. Additionally, Campbell et al. (2020) argues that purpose sampling methods allow for more in-depth and relevant answers to the research from the perspective of people the research is meant to help. This is why the researcher has chosen to use the purposive sampling strategy. 	

The focus group will consist of the researcher asking the young people to design a ‘perfect’ youth club for them, or what they believe ND young people would like. After this activity, the researcher will be asking them to respond to questions such as:

[image: ]
The researcher will provide A3 paper with a mind map for each question and ask the young people to write down their responses around the mind map using the colours assigned to them at the start of the research; this will make it easier for the researcher to record the responses.



Data Analysis Method
Once the results have been collected, the researcher will analyse themes in both the drawings of a ‘perfect’ youth club and the answers to the mind map questions. The data will be presented in a matrix table. Thematic analysis will be adopted which is a method that analyses themes in a data set and is one of the most widely used methods to analyse qualitative data (Ahmed et al., 2025). Jowsey, Deng and Weller (2021) state that thematic analysis allows for a refined understanding of what people say and do in their particular social contexts. Thematic analysis can be used with interviews, focus groups, and documents or images. However, Javadi and Zarea (2016) argue that thematic analysis paraphrases data and does not give room to explain personal opinions and perspectives. They also argue that to conduct thematic analysis, the researcher must remain unbiased because there is a high possibility of the results becoming desired as the researcher chooses the themes.

Research and Ethical Considerations
Another aspect the researcher must consider is the limited time they have to conduct the research, and how big the project can be due to the limitations of their own skills and experience. The researcher has never conducted research using a focus group before. However, they have previously ran focus groups in a non-research environment. The researcher has looked at previous focus group research by Hunt and Hilton (2011) and Pavopolou et al (2025), to investigate how focus groups have been previously conducted. One limitation of the researcher's own focus group is the small sample size, because the researcher needs to reach ND young people, the sample size will be smaller than previous focus group research. However, because of the researcher's limited experience of focus group research, and the time constraints, a smaller participant number will benefit the researcher in terms of transcribing the results of the research. This is also the reason why the researcher has chosen to ask the young people to write down their answers in mind 	map format rather than recording verbal discussion.

 Before the research could go ahead, the researcher had to obtain ethical approval. During this process, the researcher investigated potential ethical issues with the research, for example: participant bias, risk of creating emotional distress and the researcher's own bias due to being passionate about the subject matter. To make sure the research was ethical, the researcher used guidance documents such as: UWTSD Research Ethics & Integrity Code of Practice (ND), the EGER Guidelines (BERA, 2025), UNCRC, (UNICEF, 1990) and the YW NOS (CLDSCS, 2019). To facilitate ethical research, the researcher made sure the participants were aware of their right to withdraw, the fact that participation was voluntary, and how they were going to be kept anonymous. To counter participant bias, the researcher made sure the participants knew they were conducting the research as a university student and all truthful answers were helpful. If there are any issues raised for further concern, the researcher will point them towards support organisations such as: The Donaldson Trust, Papyrus, The Society for Neurodiversity and The Samaritans.  




Research limitations
Because the focus group only have six attendants, the researcher gained limited results, however, because the young people who attended were passionate about the topic, the focus group has enough discussion for the researcher to analyse. Some of the young people struggled with understanding the questions or thinking of aspects to add to their ‘perfect’ youth club designs. The researcher did try to help and prompt them, but this may have influenced their decision, and they may have simply written what the researcher suggested. 

In this chapter the researcher discussed the methodology and methods they used to approach this research. In the next chapter, they will be presenting the results that occurred from this research. 

 

























Chapter 4.
PRESENTATION OF THE DATA

This chapter will discuss the results of the research, including summaries and direct quotes from the focus group activities in which the researcher had six participants, less than their original estimated number. The research was conducted with a small LGBTQ+ centred focus group in Southwest Wales, so it is likely that the research cannot be generalised. The responses from the mind map questions and the participants’ designs of a ‘perfect’ youth club identified four themes through thematic analysis. These themes are Sensory Needs, Biological Needs, Support Needs and The Need for Escape. As such, the data presented within this chapter will be presented against these four themes. To maintain anonymity, each participant will be named after a colour.

Theme 1: Sensory Needs 
One of the themes identified in the focus group was sensory needs, and the need for sensory items. For example, Green, Purple and Pink identified in their ‘perfect’ youth club designs that they would like boxes of sensory toys around the centre. Purple used examples such as, “soft stuffed animals”, “putty/clay” and “fidget cubes”. Pink also suggested that having comfort items may be useful to create a calming environment.  Purple explained that sensory items can help soothe young people when they get overwhelmed. Purple also suggested to have “mini fans” to cool young people down when they get overwhelmed or overstimulated and are feeling very warm. 
Under the umbrella of sensory needs, there are many sub-categories, such as visual needs, auditory needs and touch sensitivity. These were also all identified in the focus group. 
 
i. Visual Needs – Every young person in the focus group identified lighting as one of their main aspects of a ‘perfect’ youth centre. Most mentioned not having overhead lighting and instead having low mood lighting such as fairy lights, dim lamps and non-fluorescent lighting were important. Additionally, in terms of the designs of the space, Pink mentioned having no “overly bright colours on the walls” and Dark Blue mentioned that contributing to the design of the space may help them feel more at ease. 

ii. Auditory Needs – Four out of six of the young people mentioned that they wanted fun or calm music in the background of their ‘perfect’ youth club. Pink also mentioned having noise-cancelling headphones available upon request to block out loud sounds would also be helpful. Many of the young people also identified loudness as an issue that prevents them from accessing the main drop-in and making their experiences of other youth clubs overwhelming, so they emphasised the importance of not having loud noises in the space. 

iii. Touch sensitivity – Many of the young people mentioned having comfortable seating, bean bags and specifically “no velvate” [sic] or “scratchy” furniture in their space. Some also mentioned having lots of pillows and blankets to make the space comfortable. 
Theme 2: Biological Needs
Three of the young people included, water stations, “safe” food and drink and having different free foods in their space as key components in their ‘perfect’ youth club. Purple explained that their idea of water stations was because “neurodivergent people can very easily forget to feed and hydrate themselves, so having regular reminders and handy, easy to access water stations will prevent members from getting dehydrated”.

Theme 3: Support Needs
In the answers to the question “What would you want Youth Workers to know about Neurodivergence?” many support needs were identified. Many of the young people mentioned wanting youth workers to know not every ND person is the same or has the same needs. Green mentioned wanting youth workers to have more awareness when speaking to non-verbal people and to “not try and get them to speak” and “not get mad when they aren’t responding”. Purple also mentioned wanting youth workers to know that “physical touch is not always good and can make a neurodivergent member with sensory issues really uncomfortable and may trigger a meltdown”. In their design of a ‘perfect’ youth club, Pink mentioned having self-help posters, cue cards for non-verbal members, having a no-judgement policy and youth workers having regular check-ins with members for extra needs. They also wanted everyone that attended the youth centre to have formal education on mental health and neurodiversity. Training, and youth workers having more training on ND young people, was a prominent theme in this category. 

Another prominent area that arose when considering support needs was communication aids. Green mentioned youth workers having more training for NT people who go non-verbal, and Pink mentioned “non-verbal cue cards, pins or stickers being available for different needs, and for each member of staff to introduce themselves well to the young people.”

Theme 4: Need for Space / Need for Escape 
The final theme identified from the focus group was the need for space or escape. As for need for escape, five of the young people had individual rooms functioning as a ‘quiet’ room for young people to access when they got overwhelmed as part of their ‘perfect’ youth club. However, Pink suggested that instead of having a separate room, a quiet corner where people could go when feeling overwhelmed may be useful to help them still feel included. Pink, Light Blue and Green included tables where people could participate in arts and craft activities on their own.  Light Blue specified this as the “doing stuff quiet table” and included a separate “loud table” in their design. The need for space was mostly identified by the young people wanting their youth club to have smaller groups, so the space is “less busy and loud”. Dark Blue also mentioned having an “open space to not feel claustrophobic” and an “outside area for fresh air”. 

The pie chart in Figure 1 below is a summary of the young people's answers to mind map question four. In their explanations of their answers in the pie chart below, most participants suggested that in their experience the youth workers in the club they all attend are well informed. However, most of the young people also suggest that some youth workers are under-educated in their practice. For example, Pink suggested that some youth workers “lack updated knowledge and believe in harmful stereotypes”. This was seconded by Purple who suggested that “in some youth groups, the language youth workers use towards and about neurodivergent people can be really condescending”.

Figure 1
[image: ]

These results show that the young people believe that while youth workers are well informed about NDS, they are not good in practice, and only one young person believes that all youth workers are well informed about NDS. 

 In this chapter, the researcher has presented the data obtained from the focus group activity.  What follows next in Chapter 5 will be the researcher’s discussion, interpretation and analysis of these findings, alongside a reflection on how they relate to the literature reviewed in Chapter 2















































Chapter 5.
DISCUSSION, & INTERPRETATION OF THE DATA 

This chapter will discuss and analyse the findings of the research, how they are similar/dissimilar to research previously conducted and how the findings may have changed the researcher's perspective and opinions on the topic of How Youth Work in Youth Clubs can be made more accessible to Neurodivergent Young People. 

Interpretation of findings

Theme 1 - Sensory Needs 
As discussed in the previous chapter, the findings of the research can be linked with sensory needs, something that Pavopoulou et al. (2025) and Attwood (2007) point out to be significant in a ND person’s livelihood. They point to specific areas such as sound, touch, lighting, and taste and texture, many of which were also pointed out by all the young people in the focus group. Fielding, Streeter and Hanley (2025) argue that sensory issues are important as it affects a ND person’s behaviour. They state that this can be measured by a person’s attendance record, or ‘acting out’ in the classroom. NYCI (ND) also highlights the fact that youth clubs are very noisy spaces often containing fluorescent lighting which often means they are inaccessible for ND young people. 

Theme 2 - Biological Needs 
Because, as Attwood (2007) and MacKenzie (2008) point out, sensory issues have a great impact on ND people’s lives, they are an important aspect to consider. Green, Purple and Pink all mentioned ‘safe food’ or drink in their designs of a ‘perfect’ youth club, and this highlights the importance of considering food sensitivity when designing a safe space. As Purple points out, many ND young people forget to hydrate, which is affirmed by NHS (ND) who suggest that ND young people forget to eat or drink water as they do not understand the signals their body sends them when they are hungry or thirsty. Milton et al (2020) suggests that ND people are sensitive to different foods because they are sensitive to change.  They suggest introducing new foods to children and young people by using fun touch and taste sessions, where they can explore food through texture and smell as well as taste, reducing the stress and anxiety of trying new things.  

Theme 3 - Support & Communication Needs
The research results also indicate the possible need for PECS (Picture Exchange Communication System) (Bondy and Frost, 2011), as Pink mentioned having non-verbal cue cards in their ‘perfect’ youth club design.  Bondy and Frost (2011) explain that PECS can allow autistic children and others that struggle to verbally communicate their needs to others, lowering the possibility of meltdowns and miscommunication. Additionally, five out of the six participants indicated that they believed that youth workers and youth work itself is not fully accessible to ND young people. Many suggested that youth workers should have more training and re-educate themselves about ND young people and educate themselves. The education and training of facilitators was also suggested in research conducted by Fotheringham, Cebula and Crompton (2023) and Coyle, Hare and Ramey (2023). This indicates the importance of having well informed facilitators and NDS specific training for practitioners who work with young people. Milton et al (2020, p.309) point out the importance of interventions for autistic people understanding “real authentic autistic lived experiences”. This indicates that as well as benefitting from training, facilitators may also benefit from learning from listening to the living experience of ND people. 

Theme 4 - Need for Space / Escape 
Half of the focus group suggested having spaces for arts and crafts in their designs of a ‘perfect’ youth club. This reflects the views of Haywood (2024) who advocates for the importance of art therapy for ND people. They suggest that because art therapy has no need for words, it is a more suited practice for ND people. Haywood (2024) also states that arts and crafts have proven to be relaxing and help many with mental health issues, and as mentioned by Kroll et al (2025), ND people face many challenges that can impact on their mental health. This indicates the importance of including activities that can help them relax in a safe space. In previous research by Frothingham, Cebula and Crompton (2023), a separate room to be used as a ‘quiet’ space was suggested by the young people. This was also suggested by many of the young people who participated in the researcher’s focus group. However, two of the young people, Pink and Light Blue, suggested having a space inside their perfect youth club as a ‘quiet space’. Pink explained that this would mean that ND young people could still be a part of the activity but still have a space of calm to access when they are feeling overwhelmed. 

Difference in the findings of other researchers 
The main difference between the researcher’s findings and the findings of others is that their research was conducted in a youth club, whereas other research was conducted in schools, therefore most findings in previously conducted research were focused on education and making classrooms more accessible. Research previously conducted (Frothingham, Cebula and Crompton, 2023) also assumes that every ND young person requires the same thing.  However, as pointed out by Shore (2020) and Busby (2024) a ‘one size fits all approach’ does not work for ND young people as they all face different issues and have different needs. This was in fact a point raised by Purple in the focus group as one of the things they would like youth workers to know.

There were also differences in relation to the research methods used.  Previous research by Frothingham, Cebula and Crompton (2023) used participatory methods.  However, they used co-designs, working alongside ND young people and the adults who work with them. They recorded the transcripts of the meetings and thematically analysed them. This approach was more participatory than the researcher’s own study, as young people were involved in the design of their support groups. Coyle, Hare and Ramey (2025) used logic modelling workshop methodology and included ND and NT university students, researchers and disability service staff as participants. Both studies included facilitators that worked with the ND students, whereas the research conducted by the researcher did not.

Another difference between the previously mentioned studies and the current research was in relation to the outcomes of the research.  For example, specific programmes were put into place after the previously mentioned research had concluded, whereas for this research, the task was for purely research purposes only. The researcher did inform the young people that it was unlikely that they would get NDS specific changes in their youth centre, however, the researcher does aim to share the results with youth centres, so they are aware of what is needed to make their centres more accessible. The researcher hopes that the results will allow more youth cubs to become accessible spaces. 

Due to the time constraints, wordcount and the researcher’s own knowledge, only one focus group could take place. Additionally, it was a small focus group and was LGBTQ+ specific, and therefore it is unlikely that the results can be generalised to the wider range of ND young people in bigger areas. 

Change in perspective 
The researcher had anticipated most of the findings from the focus group activity. This is in part since they themselves are ND, and because of the research they did before running the focus group. One unexpected finding for the researcher was the fact that while the young people believe that youth workers are well informed about NDS, they do not believe that they are good at putting this knowledge into practice. An example of this was an observation made by Pink who explains that many youth workers still believe in “harmful stereotypes”. The young people made it clear that they did not mean the researcher and their colleagues when they discussed this, but that this instead reflected their experiences of other youth centres. This made it clear to the researcher that more NDS specific training was needed, and potentially current training was outdated and misinformative. Additionally, it may be useful for youth workers to learn from each other. For example, NT youth workers could learn from ND youth workers in terms of how they interact with ND young people.  This may help NT youth workers understand it from the ND young people's perspective.


Another surprising aspect was the fact that the young people mentioned having non-verbal cue cards (PECS) (Bondy and Frost, 2011). The researcher has limited knowledge on PECS and how they can be adapted in a youth club setting, however they believe it would be a good idea and will allow more young people who are non-verbal to access the space without feeling the need to speak. Bondy and Frost (2011) highlight the importance of PECS to non-verbal, autistic children. They suggest that PECS gives children a choice, rather than adults guessing what they need. It allows them to communicate differently and still convey what they want. PECS are often used for children to communicate what foods or drinks they want, and therefore they link to the need for ‘safe food and drink’ pointed out by Pink, Green and Purple. It gives the young people the option to not have to verbally communicate but still participate. 
 

In this chapter, the researcher discussed the theoretical implications of the results of their research and how the limitations may have affected their results. In the next chapter, they will conclude on the research results and make recommendations for further research and youth work practice.














Chapter 6.
CONCLUSIONS and RECOMMENDATIONS 



Summary of main findings
This dissertation set out to investigate whether youth clubs are accessible to ND young people, and if not, how they could be made more accessible.  The main findings of the study are that ND young people want smaller groups to reduce noise, they would like their spaces to consider sensory issues by changing their lighting, furniture and providing a space for people to go when they are overwhelmed.  Additionally, this researcher’s findings highlight that while youth workers may be well informed about NDS, ND young people believe that they are not good in practice and still believe in common misconceptions and negative ideas about NDS. 

Because most previous research around this topic was conducted in a school environment (Coyle, Hare and Ramey, 2025), it is difficult to compare this research to others. However, it does support previous findings in research by Frothingham, Cebula and Crompton (2023) and Coyle Hare and Ramey (2025) as they all pointed out the need for a facilitator who is well trained in NDS, who is empathetic and understanding to problems ND young people may face. Additionally, the findings of this research do extend what researchers have previously known about sensory needs and how important they are to ND young people when designing a safe space. For example, previous research by NYCI (ND) and Mackenzie (2008) point out the need for non-fluorescent lighting and smaller groups, however, the focus group for this dissertation pointed out additional needs such as: comfortable seating, comfort items, fidget toys and an outdoor space for fresh air. This indicated that ND young people require more to make a space fully inclusive. 

The findings of this research link to most of the researcher’s objectives for this dissertation; however, one objective that the research results does not link to is ‘to find out what training already exists for those who work with young people’ as this was not part of the research conducted. However, the research can be linked to the rest of the objectives. For example, one objective that came under the first dissertation aim was ‘to find out what stops Neurodivergent Young People from accessing main groups’, which can be linked to the findings of the focus group. Another objective that can be linked, which was under aim two, is ‘to find out from Young People what they want Youth Workers to know about Neurodivergence.’’ Finally, the results can also be linked to an objective from the third aim, ‘to investigate existing research and what changes Neurodivergent specific organisations make to their spaces to make them more accessible’.       

The research concluded that youth centres should consider sensory issues when designing their space, including lighting, furniture and a quiet room. Additionally, Youth Work practitioners may be well informed about ND, but findings showed they were not good in practice, this means that NT youth workers must learn from ND youth workers and young people and change their mindset about NDS. The researcher believes that the research question How Youth Work in Youth Clubs can be made more accessible for Neurodivergent Young People, has been answered as it has indicated that youth clubs can be made accessible, if sensory needs are considered when designing them. The implications of this research are, the fact that youth workers need more training on NDS, and how to interact properly with ND young people. Plus, youth clubs can be very overwhelming for ND young people, so including aspects such as low lighting, comfortable furniture and safe foods can make it less overwhelming for ND young people to attend. 

Directions for Further Research
Because of the time limitations on the project the researcher was only able to conduct one focus group, which was with an LGBTQ+ specific group. The researcher would suggest that if this research was re-created, that a second focus group with non-LGBTQ+ participants should take place to widen the scope so the results can be generalised to all ND young people. Additionally, because the research was conducted in a youth club in Southwest Wales, it is limited on its geographical scope as there may be more ND specific centres in a city. 

However, despite its limitations, the research did meet most of the aims and objectives. The research uncovered what stops ND young people from accessing main groups, what ND young people think about youth workers’ knowledge of NDS, and what they want them to know. One aim which was not achieved was to look at strategies to make youth clubs more accessible; whilst this was discussed with the young people in their ‘perfect’ youth club designs, the researcher would have liked to have shared this with local youth centres to make real change, the researcher still hopes to do this, but at the moment of writing, this has not been completed.

Another aspect that may be interesting for further research is to interview ND youth workers to gain their experiences of youth clubs and what they would suggest would make the spaces more ND friendly. If possible, it may also be interesting to interview more ND specific youth provisions to gain insight into why they were created, and how they think their young people feel in the space. This may allow further research to investigate other changes that youth clubs could make to make their spaces more accessible to ND young people. The researcher would suggest recording the focus group, even if the results are being written down as they were in this project. This is because the researcher found that many in-person discussions happened and some of these discussions were lost because the participants did not write them down.
 

Recommendations for Practice

From this research, the researcher would like to recommend that:

· All youth clubs and provisions should investigate sensory needs and adapt their centre if needed. 
· Youth workers should take the time to reflect upon their opinions and ideas about NDS, and research whether these are misconceptions. 
· Youth workers should talk to ND young people and ask what they want, as not every ND young person requires the same thing. 
· Further research should investigate Youth Work as a whole and how all Youth Work contexts can be made accessible for ND young people.  

In summary, this study provides new insights into a ND young person’s experience of youth work in a youth club and suggests ways in which youth clubs can be made more accessible. By implementing these recommendations youth clubs can be more accessible for ND young people. This would foster a more inclusive environment in which young people feel empowered to participate (YWWRG, 2022), enabling them to benefit from the wide range of positive outcomes associated with youth work.  
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Appendix three – Examples of how the research was conducted 
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Do you think that Youth Work is accessible to Neurodivergent Young People?
Please explain your answer.

Do you attend main groups such as main drop in? If not, is there anything that
stops you from attending them?

What do you want Youth Workers to know about Neurodivergence?

Do you think Youth Workers are well informed about Neurodivergence?

Please explain your answer.
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Trinity Saint David]

How can Youth Work in Youth Clubs be made more accessible for
Neurodh Young People

160126

Dear Participant;

My name is Leo Smith, and | am studying in the Academic Discipline of Childhood,
Youth and Education.

1 would like 1o invite you to participale in my research project. This project il
investigate how accessible youth clubs are to neurodivergent young people, and
ams o make youth clubs more accessble and less overstimulating for
neurodivergent young people

Through your pariicipation in the focus group, | hope to ascertain reasons why youth
clubs may not be accessible to neurodivergent young people, and | hope to explore
how to make youth cenires a safe space for neurodivergent young people. | also
hope fo ascertain whether youth workers may need more fraining on
neurodivergence.

During the focus group activity, you will not be required to wre your name down.
This gives you a chance to express your views in a confidential and anonymous
forum and stil be able to make a difference. Your participation i this Study is
‘completely voluntary 50 you can withdraw from the focus group at any stage.

The focus group should take about one hour o complefe, but there is no fime
‘constraint. There are also no right or wrong answers.

Attached to this letfer is a consent form. If you are under 18, your parentiguardian
will need o complete the consent form, and please retum your completed consent
form to Dr Mz Please be mindiul that you will not be able to participate in this
research activity f you hiave not refumed your completed consent form.

After careful and precise analysis of the data obtained from this focus group, I wil be:
happy o provide you with a copy of the findings at your request. The resulls of this
focus group will e stored in a specific foider in a lockable room and destroyed upon
receiving a passing grade for his project The resuls o the research will be fed back
o the University of Wales Trinty Saint David, and possibly local youth centres.




image22.png
“Thank you in advance for your time and pariicipation. The results from this focus
group will hopeully enhance my understanding of how accessible youth cubs are o
neurodivergent young people. If any questions do arise, feel ffee to contact me at

‘your convenience.

ENW A CHYFEIRIAD YR YNCHWILYDD
Leo Smith, Campws Cacsfyrddin PCYDDS,
Heoly Coleg, Caeryrddn, SA31 3£P

NAME & ADDRESS OF RESEARCHER
Leo Smith, UWTSD Cammarthen Campus,
‘College Road, Camarthen, SA31 3EP.
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Trinity Sai

Riif Adnabod Cyfranogwr:
Pariipant Idenification Colour:

FFURFLEN GANIATAD CYFRANOGIAD __ PARTICIPATION CONSENT FORM
“Teil Y Prosiect-/ Project Tille How can Youth Work in Youth Clubs be made more.
‘accessibi for Neurodivergent Young People?

Enwr Yichwilyad  Name of Researcher. Leo Smith

Rhoweh flacnlythrennau yn y biwch / Please initial box

1 [ Cadamhat fy mod wedi darlen a deall| 1 confim thal 1 have read and
y_daflen  wybodacth  dyddiedig | understand the information sheet
16/01126 ar gyfer yr astudizeth uchod. | daled 16101726 for the above
Ruyl wedi cacl y cyfl i ystyried y | study. | have had the opportuniy
‘wybodach, gofyn cwesynau, ac vy | o consider the information, ask
e cael ateb boddhaol Tt hain. questions and have had these.
‘answered satisfaciorily.

2 |Dealal fy mod yn cymiyd han om | | understand that my paricipaion
‘guitiodd a bod croeso i mi dynmrn 91 | is voluntary and hat | am free o
ar unrhyw adeg, heb roi heswm. withdraw at any fme, without
giving any reason.

3| Dealaf y gelir_deinyddio undhyw | I undersiand fhat any imormation

wybodacth a rodde genmyf mewn | given by me may be used in

adroddiadau, erhyglau  neu |fulure reports, aricles or

‘aywyniadau gan y im ymhwi. presentafions by the research
team.

4| Dealaf na fyad fy_enwn ymddangos | 1 understand thal my name wil nol
mevn unihyw adroddiadau, erthyglau | appear in any reports, arices. of
neu gyfhuyniadau. presentations

5 | Cylunaf 1 gymiyd han yn yr astudiac agree 1o fake parl in the aboje
uchod. study.

Emr Cyiranognr

Neme of Particiosnt.
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iofnod RhianiGwarcheiwad os
ywr Cyranogr o dan 18 oed

Paren/Guardian signature i
Participant s under 18

Liood Cyranogwr
Participant Signsture.

Researcher signature

‘Galhwch vihod cymryd han yn yr
‘astudiacth hon. Galhwch ddod &ch
‘cyfranogiad yn yr astudiacth hon  ben
‘unvhyw bryd. Pan vmaethoch chilemi
furflcn hon, thoddwyd liw | chi, mag hyn ex
‘muyn sicrhau eich bod yn aros yn
‘anhysbys. Bydd cynnaleich anhysbysnydd
m flaenoriacth a chymeir pob thagoal
ymarfero i guddic'ch hunaniaeth. O3 ywn
‘wel gennych fod yn anhysbys, i fydd
‘unrhyw wybodaeth adnabod ar dapiau sain
na thrawsgrifiadau o cyweliad hwn nac:
‘unrhyw gyweiad arall. Nifydd neb yn
‘cywed unrhyw dapiau sain nac yn gweld
‘unrhyw drawsgrifadau heb eich caniatad
ymiaen law. Bydd yr hol ddeunyddiau a
‘gynhyrchir o cyfweliad I nac undyw
‘gyfweliad yn parhau gyfinachol.

You may decine fo paricipaie in i shudy.
You may end your participation n his study.
‘a any time. When you took this form, you
were assigned a colour, this s 10 make
‘sure you stay anonymous. Maintaining your
‘anonymity vl be a prioily and every
practcal precauon il be faken 1o
disquse your ienty. If you prefer
‘anonymiy, there wil not be any idenying
nformation on audiotapes or franscripts of
his or any interview. No-one wil hear any.
‘audiotapes or see any transcripts without
your prior consent. All materials generated
from his or any interview wall remain

“Ax O et furon, dychwehwich biyn -
‘amien a ddarperr (e bo'n berthnasol
Rhoddir un copi Tt cyitanogur a chedwiry
‘greiddiol yn fleily fim ymehwio yn:

When compieted piease refum in fhe
‘envelope provided (f appilcable). One copy
will be given to he paricipant and the
original o be kept on the lle of the research
teamat.

ENW A CHYFEIRIAD YR YNCHWILYDD

Leo Smith, Campws Gaciyrddin PCYDDS,
Heoly Coleg, Caerfyrddin, SA31 3EP.

NAME & ADDRESS OF RESEARCHER

Leo Smith, UWTSD Cammarthen Campus,
‘College Road, Cammarthen, SA31 3EP
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Trinity Saint David|

Bafors thess questions ars asked, the young peopls will be ssked to design &
“perfact; youth club for themsalves. Or what they beliove would be ‘perfect”or
neurodivergent young peopl. fthey are not awara of stimuli that can upset
neurodivergent young poople, he researcher will explain this L. bight lights,
[E——

The questions willba writen in mind.map format for the young peopla to wrte
rir——

Neurodivergance is  tarm often used to dascribe the broad ranga of iffcultiss
that paople face, for sxaml, it covers paople with ADHD, Autism, Dysprasi,
"Dyaloxia and many othars. It s used widely as paopla find it sasiar to usa than
listng the dificulties they face, and it also ncludes those without s diagnoss,
‘and sllows for paople to desoriba thamsalves and face less discrimination.

1- Do you think that Youth Work s Accassibla to Neurodivergant Young Paopla?
[ —

2. Doyou sttand main groups such as main dropin? If o, is thera anything that
stops you from ttending them?

3 Do you think Youth Workers ara wllinformed sbout Neurodivergenca? Plaase
‘oxplain your answer

4 What would you want Youth Workers to know sbout neurodivergence?

ENW A CHYFEIRIAD YR YWCRWILYDD | NAME & ADDRESSS OF RESEARCHER
Leo Smith, Gampws Gaerfrein PCYDDS. | Leo Smith, UWTSD Carmarthen Campus,
Heoly Coleg, Gaerfyddin, SA31 38 | College Road, Carmarthen, SA31 3EF.
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