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                                    APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application


SECTION A: About You (Principal Researcher)
	Full Name:
	Hannah Lee Bowen

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student 
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	University of Wales Trinity Saint David


	Campus:
	Carmarthen


	E-mail address:
	1600276@syudent.uwtsd.ac.uk


	Contact Telephone Number:
	07397065669


	For students:

	Student Number:
	1600276

	Programme of Study:
	BA Education Studies: Primary 

	Director of Studies/Supervisor:
	Helen Griffiths/ Lynwen Roberts






SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)
Lecturer Lynwen Roberts/ Helen Griffiths 
	☒	13/12/2019



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒
	
UWTSD Research Data Management Policy
	☒


	BERA Guidelines

	☒




SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐

	NO
	☒


	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	


	Contact person name
	


	Contact person e-mail address

	

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☒


	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒


	Is your research externally funded
	YES
	☐
	NO
	☒


	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐

	NO
	☒


	
	Employed
	YES
	☐

	NO
	☒


	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒


	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☒





Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	Behaviour Management 

	Proposed start date:
	13/12/19
	Proposed end date:
	29/04/20

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity

To look into what are the most effective ways in managing children’s behaviour and what support is offered

(this box should expand as you type)

	Research Question

Research into behaviour management strategies and the support around it

(this box should expand as you type)

	Aims of Research Activity

I will be attending placement and doing unstructured observations, small interviews and taking notes on the information practitioners give to me on strategies and how they manage behaviour

(this box should expand as you type)

	Objectives of Research Activity

I will be attending placement and doing unstructured observations, small interviews and taking notes on the information practitioners give to me on strategies and how they manage behaviour 


(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	I will be creating an action plan which I will be following to ensure that this research is being done thoroughly and that I am collecting and showing the correct information. I will be creating unstructured observational notes on how children behave and how the staff handle the situations. I will also be taking notes on any information I receive, hear or read from staff. I will be concluding a small interview with a member of staff to try and collect more data and information on my topic if possible. Every piece of data collected will be kept anonymous and members of the placement will be able to see what I have noted to ensure it is correct and okay to use. I will only be sharing this information with the module lecturers and getting rid of said information once it has no more use to me. 


(this box should expand as you type)


	Location of research activity
Identify all locations where research activity will take place.

	
Local Flying Start Centre and Local Pre-school nursery 
(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	
N/A

(this box should expand as you type)




	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.



(this box should expand as you type)




SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☐
	☒

	Use of interviews?
	☒
	☐

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:



(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	6-7 Adults
10-15 nursery children 


(this box should expand as you type)

	Who will the participants be?

	Flying Start team
Nursery leaders
Pupils in nursery 


(this box should expand as you type)

	How will you identify the participants?
	Either wearing lanyards with their name and job title and/or wearing placement t-shirts


(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:
Although risk is low for participant, the amount of time they have to participate to do the research could cause emotional strain on their own work


(this box should expand as you type)
	How will you mitigate the Risk to Participant
I will inform the participant that their participation is voluntary and they may withdraw from participating at any time


(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
N/A

(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:
Emotional distress could be caused by time consumption and in general stress about the research 


(this box should expand as you type)
	How will you mitigate the Risk to Investigator:
I will ensure that I follow my action plan and inform my module leader if there are any concerns or worries I may have


(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:

I will be doing the research in the name of the University. If I do not follow the ethical guidelines I could risk the Universities name.

(this box should expand as you type)
	How will you mitigate the Risk to  University:

I will be informing the participants on my research and having them fill a consent form in to ensure they know and that I can continue with my research. I will let them know that they can pull out of participation at any time. 

(this box should expand as you type)



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐




SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
I will be sharing my findings at the end of placement. I will offer them a copy of my findings if they would like it. 

(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
I will be handing them an information sheet and participants consent form to read and fill in.

(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
I will not be using the name of the location or the name of any participants within my assignment 

(this box should expand as you type)





SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	☐X

	If YES, provide a description of the data and explain why this data needs to be collected:

	


(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
☐X

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	


(this box should expand as you type)


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	

(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☒
	☐

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
I will be sharing this information with the module lecturers only.

(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	The investigator
Module lecturer

(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
The investigator

(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
Will store information on a password protected computer until I no longer need the data

(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
No

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	H L Bowen
	Date: 13/12/19




For STUDENT Submissions:
	Director of Studies/Supervisor:
	Lynwen Roberts
	Date: 13/12/19

	Signature:
	
L. Roberts
	



For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration






	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/



Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   


















DISCLAIMER: I could not attend the full 10 days of placement therefore I did not go to the local nursery. I did collect enough data from Flying Start but added a bit of desktop research on behaviour management in nurseries.
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 			Ceredigion County Council


Policy and Guidelines for
Safeguarding Children & Adults at Risk
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Safeguarding is everybody’s business in every Service 
within Ceredigion County Council

This Policy outlines the Council’s commitments and arrangements
in line with these responsibilities






September 2018









The Referral Process


· Any member of staff with concerns regarding the safety of a child or adult should contact the Designated Safeguarding Officer within the Service immediately.


· If a County Councillor (or any member of the public) has concerns regarding the safety of an individual, then contact should be made immediately with the Porth Gofal on 01545 574000.


· The Social Services Out-of-Hours Service should be contacted on 0300 4563554 if the issue arises after 5.00pm, Monday to Friday and on weekends and Bank Holidays.


· The Police must be contacted immediately if the child or adult is in danger.


· If the Designated Officer is unavailable, then the matter must be referred to the Porth Gofal/Out of Hours service (details as noted above).  It is crucial not to delay.


· A copy of the Referral Form is provided in Appendix 6.  














3.0. Responsibilities & Duties

Every county councillor, every member of staff, every volunteer and every contracted service provider has a responsibility to adhere to the procedures and guidance set out in this policy. 	Comment by Hannah: As a volunteer I to had to read and comply to the safeguarding duties as I was now responsible for the welfare of the children I would be in contact with. According to NSPCC (2020) safeguarding needs to be put in place by every organisation that is in contact with children as it keeps them safe and protected from adults or other children that could be of a risk to their safety.

By following the correct procedures and guidance, it is possible to ensure that the appropriate steps are implemented to deal with any allegation or concern, services are planned and delivered in a way which safeguards children and adults and staff are able to conduct themselves safely. 

Every member of staff, county councillor, volunteer and service provider has a responsibility in the field of safeguarding.  It is very important to highlight this.

This means that every Service within the Council has a key role to play and has to take full ownership of the safeguarding field. It follows that there is a need to ensure that there are clear arrangements and procedures in place within each Service in the Council to ensure that investigations into allegations / concerns that children and adults may be suffering substantial harm receive due consideration. In addition, every service needs to understand where safeguarding issues are most likely to arise in their particular service and ensure they have appropriate policies, procedures and guidance in place to manage these well. 

This document draws together the corporate policies and guidelines in the field of safeguarding children and adults and it will operate as a framework for the procedures of every Service in the Council. 
4.5 Designated Safeguarding Officers within Every Service 

Every Service within the Council will be required to nominate a “Designated Safeguarding Officer” for dealing with safeguarding children and adult issues 

The Designated Safeguarding Officers are responsible for: 

· Acting as a key source of advice and support for other staff in the Service on all safeguarding issues; 	Comment by Hannah: The Child Protection Officer within my setting was the Health Visitor Leader, and he explained what the process is (which was highlighted further up) if I ever do see an issue with regards to children’s safety.

· Being familiar with Ceredigion County Council’s Corporate Policy and Guidelines for Safeguarding Children and Adults at Risk along with the All Wales Child Protection Procedures and the Policy and Procedure for the Protection of Vulnerable Adults; 

· Ensuring that there are effective internal procedures to deal with concerns within the Service by working closely with Social Services to achieve this;
 
· Ensuring that the process of complying with this Policy and Guidelines is monitored by reporting regularly to the Ceredigion Strategic Safeguarding Board; 

· Attending the relevant training for Designated Officers 

· Attending meetings of the Designated Officers Group

Any member of staff with concerns regarding the behaviour of a colleague towards children or an adult should contact the Designated Officer within the Service immediately (see Appendix 11)
4.6 Every Line Manager 

Every Line Manager is responsible for ensuring that the staff for which they are responsible receive the training which they need, proportionate to their responsibilities. 	Comment by Hannah: I received this policy via email buy the Lines Manager of Flying Start prior to arriving to ensure I was aware of what to do if an incident occurred. She ensured me that I would not be involved with the handling and I would be introduced to The Child Protection Officer on arrival. It was important for me to know all of this for the safety of the children and also my personal safety.

A priority will be given to the training of Designated Safeguarding Officers in each service. 

4.7 Every Member of Staff and Volunteers (including school governors) 

Every member of staff and volunteers are responsible for undertaking their duties in a manner which safeguards and promotes the welfare of children and adults. 

They must also act in a way which protects them against false allegations of abuse as far as possible and in accordance with this policy. 

They must bring issues of concern regarding the safety and welfare of children and adults to the attention of the Designated Officer in their Service. 

Any member of staff with concerns regarding the behaviour of a colleague towards children or an adult should contact the Designated Officer within the Service immediately. 














[image: ]	Comment by Hannah: We had to also consider and comply with the National guidelines of educational research and the ethical issues they acknowledge
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[image: ](BERA, 2018)





TOPIC BASED INFORMATION
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Proffil un dudalen/One page profile	Comment by Hannah: This profile gets done for children transitioning from unmaintained nursery to maintained nursery. Each section will get filled in by the help of family support workers, nursery leaders, advisory teachers and the parents and gets updated as the year goes on which will follow the child throughout school. 
This is important as it is a very effective way in managing and supporting child behaviour through knowing what the child likes and what their strengths are to know how they learn best. This ensures that the child will benefit from this by having a well educated education and may change the way they perceive it making them more confident and feel more supported.

Beth sy’n bwysig i mi…	                           Y ffordd orau i’m cefnogi...
What’s important to me...	                              What’s the best way to support me…



[image: ]
Beth mae pobl yn ei hoffi ac yn edmygu amdanaf?
What people like and admire about me?
 

	Picture of child


	
	Name of child


[image: ][image: ]

Incredible years Program (The Incredible Years, 2013)	Comment by Hannah: Flying Start use this program throughout their own program as it helps parents with parenting skills and it offers courses or at home studying so that they can enhance their relationship with their child. The program focuses on nurturing, and according to (Mcleod. 
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	Comment by Hannah: Family links focuses on emotional health for adults and children which is important as it makes us more self-aware, a warm and caring feeling being reciprocated creates a welcoming environment, focuses on making ourselves and others feel better about ourselves and to praise and encourage others whilst also setting clear boundaries (Family Links, 2020). 
With children and adults focusing on this children’s behaviour will decrease as they will feel less stressed and they feel as though their needs are being met, preventing unwanted behaviour.
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(Family Links, 2020
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(An overview of the Healthy Child Wales Programme, 2016)


Behaviour strategies used in Nurseries (Barker, 2017)
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Why is behaviour management important in Early years (Houghton, 2017)
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METHODOLOGICAL APPROACH
















Placement week planner	Comment by Hannah: Having a planner is very beneficial as it helps with time management as you know what to expect and when everything is going to happen, and it is a good stress relief as you do not have to panic on what things you should be doing because it is set out for you, limiting the overwhelming feeling (Markway, 2018). I am very grateful to placement for providing me with this. 
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	13
	14
	15
	16
	17



	AM 
Ian—HV team leader
orientation,
Flying Start programme

Gail—Family Support Worker

PM
Hwb (community forum)
St Annes parent group

	AM
09.30 School Readiness, Family Centre


OFF ILL



PM
Natalie—HV drop in
	AM 
Crafty play @ 
Family Centre
With Becky






PM
Baby massage group
With JoAlice
	AM
Gail Macdonald—one page profile, Coleg Ceredigion


12.30 Young parents



PM 
Ti a Fi
	Not attending- FUNERAL







































	










Action Plan	Comment by Hannah: Action plans are important because it sets out exactly what I am planning on achieving throughout the placement. According to The Open University (2017) action planning is important as it prioritises the objectives and is a good way of ensuring you complete everything through time-scaling and managing what and when things need to be done. It is also a good way of reflecting on how and what you achieved and if you did not, what went wrong. 


	Objective
	Action
	Date
	Completed

	Find out who the Child Protection Officer is
	Meet with the Child Protection Officer on arrival after asking members of staff
	13/01/2020
	

Yes

	Show my DBS form
	Present my DBS from to the practitioner in charge
	13/01/2020
	Yes

	Make sure the participants read and sign the consent form
	Have every member of staff present to read the information sheet then persons in charge will sign it if happy  
	13/01/2020
	Yes

	Attend groups that support behaviour management 
	Each day I will be attending group sessions to see what support they offer and to observe children’s behaviour
	13/01/2020 14/01/2020
15/01/2020
16/01/2020

	Yes (except the 14th as I was off ill) 

	Make any notes and collect any information and documents about the behaviour management support offered
	I will ask the staff if they have any documents I could read or photocopy on behaviour management.  
I will also note down any information that is given to me verbally
	13/01/2020
14/01/2020
15/01/2020
16/01/2020
	Yes (except the 14th)

	Conduct an interview
	I will choose a member of staff to conduct a small interview with
	15/01/2020
	Yes

	Show my findings to the participants 
	I will offer the participants a chance to see my findings and photocopy it for them if they would like
	16/01/2020
	Yes (I asked but they did not want copies)























Observation notes and information that I gathered visually and verbally from staff, children and parents with their consent



13/01/20
9:00- Flying start introduction- A Welsh Government program investing in early years as it will have a positive impact on the development and outcome of children’s life. Focuses on families and children under the age of 5 as this is where they will benefit the most from learning and also resolving any issues. Flying Start is based in areas that are high poverty and deprivation and where children are struggling academically so they are offering support to provide equal opportunities for children. The parenting support core area helps deal with managing child behaviour, developing routines, using the toilet, sleeping problems etc. They are in partnership with other agencies such as tim teulu, community groups and health services and also work with nurseries, childminders and local play groups.

9:15- Discussing Job roles:
· Health Visitor- visits families to promote a healthy lifestyle for them and their children and to prevent any illnesses as they can test and weigh babies to see if they are developing correctly. If other child is ill can refer them to the doctors or A&E for example. Works with mothers that are pregnant up to children the age of 5. Can recommend advice on home safety and how to manage behaviour within the home as they are there to ensure children are safe and develop correctly. This is where the care packages such as Healthy Child Wales program and TOPSE parenting evaluation forms and the children behaviour management assessment sheets come in. They also support ante-natal and post-natal mothers, which is part of the Healthy Child Wales program. All of this underlies behaviour management as they are intervening early within the child’s life and ensuring they are on the right path to a “Flying start”. 

· Family Support Workers- support the delivery of at home activities to ensure children are having the best possible outcome of life. Along with health visitors, support workers also deliver the care packages such as Healthy Child Wales and also Flying Start activities such as the Incredible years sheets and the Stepping Stones activities. These help children develop educational skills before starting school to ensure they are ready and this also helps with behaviour as it can structure activity times that they must complete otherwise there may be consequences and they can receive rewards and praise from their parents or support workers if they complete them. Family support workers can also just visit families for a general chat to see how everything is and they can refer them to play groups or courses as extra guidance or they themselves can arrange a group session. Some group sessions are held here in the spare room next door to encourage socialising between parents and children creating bonds and social behaviour skills. 

· Nursery leader- the nursery next door works closely with Flying Start to help with transitions and getting to know the families that are to join them. Can also ask Flying Start for referrals for behaviour if some children are misbehaving. Family support workers and nursery leaders conduct a meeting with parents of children who are to join the nursery and who the support worker knows from group sessions in completing a One Page Profile for the child so that the nursery leader knows their likes and dislikes and what their strengths are. This helps with behaviour management as the leader will know how to calm the child down with things they like and also she can focus on his strengths to keep him motivated and to develop self-esteem. Also can then detect weaknesses and will help them gain new skills in the way they know how to learn. 


10:00- went for a walk to visit the Family Centre to introduce myself. Went for a tour and explained the other courses and groups that happen which I will not be able to sit in on and observe unfortunately. 


1:00- St Anne’s parent group- a local funded group within the village hall which provides a chance for parents to socialise and bond with one another and for children to be social together. Promotes boundaries for children and social modelling, from other children and parents. This allows children to know what is right and wrong and also to learn different behaviours from other children. Parents can also discuss behaviour management strategies with each other.
As I arrived there were not many children and only another 2 families turned up as I was there. I noticed one of the youngest boys throwing and misusing the toys i.e throwing the crayon box on the floor and stealing toys from other children. The parent noticed and told him to pick them up from the floor straight away and he did as he was told, picking them up again when he accidentally knocked them over. The mother also went over and told him he needed to share as they were not all his toys and she showed him how to do it. The child seemed to listen well but always misbehaved even though he would know he would get a row. As a very young child this is probably normal as he does not quite understand yet. As the session went on he mostly played by himself before going over to the cars to play with another child. He obviously learnt his lesson although there were still slight arguments coming from the other child. Their parent also intervened in the same way the other parent did and resolved the problem. This shows me that social modelling not only applies to the children but also the adults. 


1:30-The Hwb (community forum)- again another centre that promotes boundaries and social behaviour and learning. Children have a chance to bond and learn right from wrong through the boundaries. This is provided for older children and contains slightly more activities such as musical instruments to create ‘bands’, a bouncy castle, books, multi-agencies coming in to do talks i.e. police officers on road safety etc. 
Although there were no children present as I went to see the centre, the leader explained that she tries to promote creativity and a chance for children to socialise with each other as some of them may find it difficult to do that in school. She notices children becoming more confident and happy when they play there. Promoting a comfortable and happy environment means children can be themselves and are more likely to comply to the rules and behave appropriately to maintain morale. 





15/01/20

10:00- Crafty play in the Family Centre- The family Centre is a decently large building with many rooms so multiple courses and meetings can take place. The play groups are situated downstairs in a living space with a small conservatory so there is enough room for children to play. 
Again there was only 3 children as it was the beginning of the new year and the session leaders were still figuring out what to do for the rest of the term. I did not see any craft play as it was just a normal chill session for the children to play. There were not many unwanted behaviour however there were some moments were the children would try and climb something or play with the cupboards and doors so the parents would intervene. They would remove them from the situation and tell them not to do that as they may hurt themselves. This was a good way of managing their behaviour as they were more likely to listen to that instead of being shouted at for something they did not know what for. Explaining to the children why they should not do something informs them of what is right and wrong. The parent then grabbed toys that were of interest to them to keep then distracted and entertained. This helped manage behaviour as it kept them busy and away from harm. 
I spoke to some of the parents asking if they thought these groups helped with managing their child’s behaviour and they believed that it did. They use some of the activities at home as they know it is what they enjoy which helps with rewarding and control. They also noticed with their older children that the groups made them more confident in socilaising and making new friends which made it easier for them when they started nursery or school. 


1:00- baby massage group- this session was held in the flying start centre by one of the family support workers. This session is to help parents calm their babies and is good to get them to sleep and to create a bed time routine, as they believe routine and good sleep helps with behaviour as the child would not be feeling tired in the mornings which can cause unwanted behaviour as they are unfocused and aggravated. 
I joined in with the session as well using a baby doll so I could have a go at doing the actions. Some of the babies were very calm with some finding it possibly overwhelming and becoming agitated with having to lie on the mat. As the session went on however the babies relaxed and become very content, with a phew even falling asleep. This proved to me that this technique and strategy works and is very useful for calming unwanted behaviour.





16/01/20

9:30- One Page profile meeting- with the consent from the parent I was able to sit in on the one page profile meeting with the advisory teacher, nursery leader, family support worker  and a parent to discuss their child’s like and dislikes and strengths so that the nursery leader can have the profile for when he begins nursery. It was a very heartwarming experience as it was nice to hear everyone talk about the child in such a positive way as this is what the profile focuses on. Although I was not observing children, this profile will help with behaviour management immensely in nursery as the leader will know what the child likes to calm him or reward him for when he does good behaviour. They also know what he dislikes so the leader will avoid those things and will know what may trigger unwanted behaviour. And also the parent spoke about the child’s strengths, whether that be academically or characteristically, so the nursery leader can focus on those and knows what he needs to work on, but by implementing it in the way he prefers and works best. These profiles get adapted at the end of nursery to carry on with them through school. 


11:00- went to the college with the advisory teachers to watch them give a flying start presentation to the childcare students. This also gave me a bit more insight on what the program can offer in general.


12:30- Swimming with young parents (unfortunately I missed this session as I was still in college and the team suggested that I did not need to attend as it was just a random session and I should take lunch instead as I had not had it yet).



1:30- Ti a Fi- again another session similar to St Anne’s and family centre groups that allow children to come and play to socialise with others and a chance for parents to bond and share their experiences. This group got held in the flying start centre by the family support worker leader. Again only 4 children turned up, with one of them happening to be the child from the St Annes group on Monday. Although I was looking after and playing with the baby I was observing the children and they seemed to be very well behaved and quiet, and the child from earlier in the week had seemed to have learnt his lesson as he was sharing his farm animals with the little girl and he was much more sociable, coming up to play with me and show me his toys. These groups obviously have helped with his social behaviour as I could already see a difference from the beginning of the week to now. 
 
	15/01/20-Interview

I conducted a small 15 minute interview with a family support worker from another flying start centre to see if she could give me any more information as I had  many of my answers answered for me throughout my time there so I was inevitably expecting repeated information.


1. What other support does the Flying Start Centre offer to help manage behaviour?

A. We do not focus purely on behaviour management however everything we can offer underlies it so it is all beneficial in the long run. We work with other agencies and community services as we are a referral program so families can come to us for advice and we refer them to the course or group that will be of benefit to them. 
We can refer families or parents to parenting programs such as TOPSE where they receive a parenting evaluation booklet to fill out to show their relationship with their child. They can then reflect on this and make improvements for the sake of their children. The way a parent behaves and acts will reflect on how their child behaves and acts. Health visitors offer packages of care and the family support workers carry them out at homes. The program follows the Incredible Years program and there’s different books for different ages. We may tell them about the Welsh Government initiative “Parenting-Give it time” which gives parenting advice and tips if needed. There is a Family Links parenting course that helps with emotional guidance and delves into how they were bought up. It’s a very emotional course and it helps with their parenting. We work with the Family Centre down the road and they should have a What’s on sheet that says what they offer every day. 

2. Do you find these to be making a difference with the behaviour of the children? 

A. I don’t have any factual information for you now but we do notice significant changes in the way the children behave over the time they are with us and we know this benefits them when starting nursery or school as they have learnt basic social behavioural skills and also academic skills which improves there education and overall behaviour status in the school or nursery. Many times parents or the nursery leader will come in and inform the flying start team here and where I work on how their children have improved. 




































Reflection- based on the Four F’s framework as designed by Dr Roger Greenway. This model will help me critically evaluate my experience and reflect on how it went by also thinking of other future experiences and how I could approach them (The University of Edinburgh, 2018).



FACTS
I attended placement at the beginning of the new year so obviously it was slightly hectic and busy. There happened to be many illnesses going around at that period of time, so many staff were not there when I needed them to be. Because of this there was also hardly any children turning up to sessions and groups and as it was the start of a new term, the groups were not running their sessions as normal and were just planning ahead for the rest of the term. I was surprised by how little children there was, but the staff and even parents were very helpful and comforting. Although the groups were quite empty it was still interesting to see the locations and how things are managed, and my most memorable experiences was with the baby massage group and One Page profile meeting as I had never experienced these before and they showed good behaviour management skills. I felt very comfortable within the setting and environment, and everyone was keen to help and give me information where possible. When conducting the interview I predicted that the answers would be repeated as I had found most of the information out during the week. I did not go to the nursery to do placement wish I hoped would happen as it would have been beneficial for me to see behaviour management strategy within the classroom. However, I do feel as though I complied to my action plan and carried out and collected as much information as I could. 

FEELINGS
I was very nervous starting placement which probably made me come across as quite shy but once I was there and started introducing myself and carried out my first aim I felt much more comfortable and at ease as everyone was so nice. I was also slightly nervous when attending the groups as I can be shy around new people but as there was not many and parents and staff were so welcoming I felt calmer. I did not always feel like I fitted in when I went to groups though as I could not join in on conversations as they were talking about parenting and they all knew each other and were friends so could be quite clique sometimes but I just stuck to my plan and focused on the task. Some days were slower than others, especially if I did not have much groups to attend so I felt a bit in the way and not doing much as they had no real documentation on behaviour management itself for me to have or read. I did however read their Incredible Years books and Stepping stones programs as that is what the flying start program is based on so I took some notes from them. I did feel productive however on the 16/01/20 as there were many things going on and I got relevant data and collected a bit more documentation to put in the file. I was very disappointed that I could not attend the nursery setting and felt that this may have an impact on my assignment. 

FINDINGS
The placement was a success to an extent as I managed to collect as much information as I could in the time that I was there. I am grateful that I got to attend as much groups as I could however, I wish there were more children to observe as that was the whole purpose of my observation notes. I wish I was more confident in how I spoke as I was very timid and I did not feel as if I was asking as much questions and asking for as much information and documents as I could have. Obviously I did ask but they would say that they could not find them right now or that they could not remember where things were which is perfectly fine but I should have pushed a bit harder to see if they could find them for me. I did feel as though some groups were very repetitive and it was a shame that I could not attend other groups or sessions as they could have been a bit more beneficial. Not being able to attend Nursery was a real shame as I would have gotten much more behaviour management based information and the observations would have been better. I also would have more documentation such as policies or maybe even estyn reports on behaviour as it is an education setting.




FUTURE
What I can take away from my experience is that I am able to be a confident, willing participant when it comes to new things however I need to be more forward in asking questions about the topic instead of assuming they will tell me. If I were to do this again in the future I would want to do it in the middle of term so that things are already in place and children would actually be attending groups, even though you can not control illnesses. I would conduct the interview at the beginning of placement so I do not get my questions answered for me before hand as it made the interview seem pointless and I had to improvise my questions to try and get a bit more information. With the unfortunate events preventing me from going to Nursery, I will start or even stick to an education setting next time to collect more data and observation notes as I feel as though I did not collect as much as I would have liked, even though I feel as though I collected all I could. As a Flying Start program they work with many families so the majority of information is privatised for confidential and protection reasons, so an education setting would allow me to have a better insight on behaviour management strategies and the outcomes of these being implemented. Even though it was a brilliant experience, I feel as though I chose the wrong placement for this particular assignment. 
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The British Educational Research Association (BERA) believes
Bnges. that educational researchers should operate within an ethic of
Brch respect for any persons - including themselves - involved in
lhd or touched by the research they are undertaking. Individuals
ertake should be treated fairly, sensitively, and with dignity and
lesearch freedom from prejudice, in recognition of both their rights and
bnd of differences arising from age, gender, sexuality, ethnicity,
class, nationality, cultural identity, partnership status, faith,
disability, political belief or any other significant characteristic.

Netflix United King.

in the

work, The Association expects researchers to be mindful of the

] ways in which structural inequalities — those, for example,
associated with ‘race’, gender, LBGT+ issues and socio-
economic status - affect all social relationships, including
those that are formed in the course of research. Where

lesearch relevant, attention should be paid to the ways in which such
inequalities specifically affect children and young people,

hers and their relationships. Sensitivity and attentiveness towards
such structural issues are important aspects of researchers’
responsibilities to participants at all stages of research,
including reporting and publication.
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x
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E3 Facebook

Participants in research may be actively or passively
involved in such processes as observation, experiment,
auto/biographical reflection, survey or test. They may
be collaborators or colleagues in the research process,
or they may simply be implicated in the context in
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It is normally expected that participants’ voluntary informed
consent to be involved in a study will be obtained at the
start of the study, and that researchers will remain sensitive
and open to the possibility that participants may wish, for
any reason and at any time, to withdraw their consent. The
Association takes voluntary informed and ongoing consent
to be the condition by which participants understand and
agree to their participation, and the terms and practicalities
of it, without any duress, prior to the research getting
underway. It should be made clear to participants that they
can withdraw at any point without needing to provide an
explanation - this is detailed in sections 31 and 32 below.

O Cite This For Me: Harvard, APA | X |+
Students » Hub

x

Netflix United King.

Researchers should do everything they can to ensure that
all potential participants understand, as well as they can,
what is involved in a study. They should be told why their
participation is necessary, what they will be asked to do,

what will happen to the information they provide, how
that information will be used and how and to whom it

@ BERA-Ethical-Guidelines-for-Ed.

will be reported. They also should be informed about the
retention, sharing and any possible secondary uses of the
research data. Where appropriate, researchers who are
BERA members will include a declaration of membership in
information sheets and consent forms, to make explicit the
fact that members are expected to follow BERA guidance
as part of the Association’s code of conduct® (which
contains a complaints procedure that may be helpful¥

@ HDFY ||| #1 HD MO..

x

[F3 Facebook-logino...

Participants may be willing to take part in research even
though they are unable to be fully informed about the
implications of their participation — perhaps due to their

Ethical Guidelines for Educationz

x

5 BERA(2017)
6 BERA (2017): paragraphs 19-29.
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and laws,” particularly with regard to whether gaining opt-
out consent is permissible. Participants’ trust in the wider
value of the research beyond the researcher’s personal
interests might be gained by including an endorsement
from a senior leader within the institution/organisation
where research is being carried out. (Researchers may
need to weigh up competing ethical and methodological
considerations - for example, taking steps to maximise
opportunities to opt out where that method is selected,
in order to reduce otherwise unavoidable sampling bias.)

O Cite This For Me: Harvard, APA | X |+
Students » Hub

x

Netflix United King.

Researchers should aim to be open and honest with
participants and other stakeholders, avoiding non-disclosure
unless their research design specifically requires it in

order to ensure that the appropriate data are collected, or
that the welfare of the researchers is not put in jeopardy.

@ BERA-Ethical-Guidelines-for-Ed.

In the context of the European Union, ‘Regulation (EU) 2016/679 of the European
Parliament and of the Council of 27 April 2016' (General Data Protection Regulation,
or GDPR) is enforceable as of 25 May 2018, and is ‘designed to harmonize data
privacy laws across Europe, to protect and empower all EU citizens data privacy

and to reshape the way organizations across the region approach data privacy’
(https://wwweugdprorg)). It defines ‘consent’ and conditions for it, and describes

its implications for the lawfulness of processing personal data.

@ HDFY ||| #1 HD MO..

x

The UK Information Commissioner’s Office, which publishes a guide to the GDPR,
suggests that the provisions i this legislation directly relevant to the issue of
consent are articles 4(11), 6(1)(a), 7, 8 and 9(2)(a), and recitals 32, 38, 40, 42,
43and 171 (see https://ico.org.uk/for-organisations/quide-to-the-general-data-
protection-regulation-gdpr/lawful-basis-for-processing/consent/).

For articles: Council of the European Union and European Parliament (2016)
‘Regulation (EU) 2016/679 of the European Parliament and of the Council of 27
April 2016 on the protection of natural persons with regard to the processing of
personal data and on the free movement of such data, and repeal

Ethical Guidelines for Educations
[F3 Facebook-logino...

Brussels.
1511

For recitals: Intersoft Consulting (no date) ‘Recitals’, General Data Protection
Regulation (GDPR), online database. https://gdprinfo.eu/recitals/
See paragraphs 60-62 of these guidelines for further discussion of GDPR.

x
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Researchers should not undertake work in which they can
be perceived to have a conflict of interest, or in which
self-interest or commercial gain might compromise the
objectivity of the research.

O Cite This For Me: Harvard, APA | X |+
Students » Hub

Researchers should recognise the right of all participants
to withdraw from the research for any or no reason, and
at any time, and participants should be informed of

this right. Researchers should always provide their own
contact details to participants. In all such circumstances
researchers should examine their own actions to assess
whether they have contributed to the decision to
withdraw, and whether a change of approach might
persuade the participants to re-engage. In most cases the
appropriate course of action will be for the researchers to
accept the participant’s decision to withdraw. Decisions
to persuade them to re-engage should be taken with
care, and payment, coercion or duress of any form must
not be used. However, in cases in which participants are
required by a contractual obligation to participate (for
example, when mandated as part of their employment

to facilitate an evaluation study) researchers may have
proper recourse to a third party (the employing authority
in this example) to request compliance.

x

Netflix United King.

@ BERA-Ethical-Guidelines-for-Ed.

x
@ HDFY ||| #1 HD MO..

~logino..

In online research contexts, if authors of postings or other
material withdraw or delete data then that data should not

be used in research. However, since it will not be possible
for researchers to identify such withdrawals after data has
been harvested, a proviso could be offered that the data

were ‘as made available to the public at the [stated] date
of harvesting’.
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trained staff,

It will be possible to offer a nursery place from the term after your child's
second birthday until the end of the term in which they turn three (3
terms of funding in all).
Childcare is available for 25 hours a day, 5 days a week for 39 weeks a
year. Parents. are able to choose a setting or provider. Places may be
funded in a:

Cylch meithrin
Childminder setting
Local play group
Day nursery

Flying Start E’hil:»dcare Setting;s offer three key measures of quality:

« High quality environment
High quality people
High quality experiences for the children

New experiences at childcare build on the knowledge and skills your %
child has already developed with you at home, in preparation for their
time at nursery school and at school.

Flying Start Childcare settings have a good relationship with Flying Start
staff and school nursery staff. They can make sure that staff understand
children’s likes and dislikes, as well as their strengths and needs before
they start nursery. In this way, we can work together to build their
confidence and skills in partnership with you.
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Support to Develop

Early Language and Talking

Parents are a child’s most important teachers.
Children need us to help them learn to talk.

w Birth to 3 years is a very important time for learning!

Flying Start offers support to families to help children learn
to understand words and learn to say words.

Support is available — at home, at Nursery, at Integrated
Children’s Centres and Family Centres.

Speech and Language Therapists can give specific advice
if you have any concerns — 01239 612214,
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 Play, Learn and Grow

You play the biggest role in your child's development. Play
and learning / mother and child sessions are held in your

community. You can have fun whilst reading, singing and
playing with your child during various local sessions, sharing
ideas with other parents, carers and professionals.

Ihe sessions offer activities of a high standard indoors and outdoors,
helping children to learn through play and develop their talking,
listening and social skills.

The children are in a play setting which encourages them to learn from
each other and the adults around them.

For details of groups in your area, check out the Facebook page below or
contact us directly on 01239 621687.

[i TeuluoeddCeredigionFamilies
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Ooxes how much you agree with each s | | ,
(completely agree). ,

8 ) 10

Completely agree _
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9 10
Moderately agree

© | am able to have fun with my child.

© | am able to enjoy each stage of my child’s development.

@ | am able to have nice days with my child. R
© | can plan activities that my child will enjoy. D
© Playing with my child comes easily to me. D

@ | am able to help my child reach their full potential.
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€) to 10 (completely agree). . i

0. Please answer 3| statements. ﬁ

6
Moderately agree

8 9

Completely agree

© | am able to explain things patiently to my child.

@ | can get my child to listen to me. D
© I am able to comfort my child. | D
© I am able to listen to my child. D :

@ 1am able to put myself in my child’s shoes.

@ | understand my child’s needs.
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: gree with each statement.
>agree) to 10 (completely agree).

nd 10. Please answer all statements.
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Completely agree

Completely disagree Moderately agree

@ As a parent | feel | am in control.
© My child will respond to the boundaries | put in place.

© | can get my child to behave well without a battle.

e

B

Y

@ | can remain calm when facing difficulties. D
N
e

@ | can't stop my child behaving badly.

‘!l*—l-‘;_\

@ | am able to stay calm when my child is behaving badly.
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© | am able to reason with my child.

@ | can find ways to avoid conflict.

%_,A ©® I am consistent in the way | use discipline.

@ | am able to discipline my child without feeling guilty.
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9 10

® Listening to other people’s advice makes it hard for me to decide what to do.
® | can say 'no’ to other people if | don’t agree with them. D

© | can ignore pressure from other people to do things their way.
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sagree) to 10 (completely agree)

. Ti
nd 10. Please answer all statements.

5 6
Moderately agree

8 9 10

Completely agree

©® | know | am a good enough parent.

@ | manage the pressures of parenting as well as other parents do.

@ | am not doing that well as a parent.

L
[
[
@ As a parent | can take most things in my stride. D
b

@ | can be strong for my child.
@ My child feels safe around me.
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) 10

© | can share ideas with other parents.

@ | am able to learn and use new ways of dealing with my child.

O_mBmU_mS3mwm§mm:m3©mm3mmgma8§Qo<m3<%__o_.mcmjm<._o§ D
© | can overcome most problems with a bit of advice. D

© Knowing that other people have similar difficulties with their

children makes it easier for me.
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Disclaimer
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MONDAY
Messy Monday
Family Centre

10 - 12pm

TUESDAY WEDNESDAY |  THURSDAY FRIDAY
Free Play/Arts and Young Parents Group Aberystywth
Crafts Family Centre Breastfeeding Group
Family Centre oy St Pauls Church,
10 -12pm Aberystwyth
| 10 - 12pm

Parent/Toddler swim
Plascrug Leisure Centre

01970 630268

01970 627798

01970 624579

- . =¥ 11.10 - 12pm
Toddler Group Health <_m_+01 U_)o_u in Baby Massage Ti a Fi Clwb 12 3
St Anne's Church Hall | Flying Start Cat ﬁoéxm o:irmv lying Start Cal Arts Centre
1.30 - 3pm 2 130-2 woi,v in | B 2-3pm B 1.30 - 2.30pm
e Im mbmva x*
Parent/Toddler swim Aberystwyth Town Home Start
Plascrug Leisure Centre Library Playgroup
2.45 = 3.3.0pm Storytime and singing | Tesco Community Room
2 -2.0pm 12,15 - 2.15pm
Hwyl a Chan
- St Mair's Church
1.30 - 2.45pm
Music and More
St Michael's Church
1.15:+ 3pm
Flying Start Family Centre Plascrug ﬂ Home Start

01570 218546
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QUESTIONNAIRE

TO BE COMPLETED BY A MAIN CARER OF A CHILD AGED BETWEEN 4 AND 16

Strengths and Difficulties

Z:r each ite“‘!: please mark the box for Not True, Somewhat True or Certainly True. It would help us if you
swered all items as best you can even if you are not absolutely certain, or the items seem daft! Please give your

answers on the basis of the child's behaviour over the last six monthes.

Child's Name

Male/Female

Not True

Date of Birth

Somewhat True

Certainly True

Considerate of other people's feelings

Restless, overactive, cannot sit still for long

Often complains of headaches, stomach-aches or sickness

Shares readily with other children (treats, toys, pencils etc.)

Often has temper tantrums or hot tempers

Rather solitary, tends to-play alone

Generally obedient, usually does what adults request

I

Many worries, often seems worried

Helpful if someone is hurt, upset or feeling ill

Constantly fidgeting or squirming

Has at least one good friend

Often fights with other children or bullies them

Often unhappy, downhearted or tearful

Generally liked by other children

Easily distracted, concentration wanders

Nervous or clingy in new situations, easily loses confidence

Kind to younger children

Often lies or cheats

Picked on or bullied by other children

Often volunteers to help others (parents, teachers, other children)

1 I

Thinks things out before acting

Steals from home, school or elsewhere

Gets on better with adults than with other children

Many fears, easily scared

Sees tasks through to the end, good attention span

L

I

Please compléte questions on the next page...

12
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Strengths and Difficulties
QUESTIONNAIRE
TO BECOMPLETED BY A YOUNG PERSON BETWEEN 11 AND 16

Please read the questi'onnaire carefully. For each of the statements put a tick in the box that you think is most like
{)ot{. It would help us if you put a tick for all the statements — even if it seems a bit daft! Please give answers on the
asis of how you have been feeling over the last six months.

Your Name Male/Female PatelofBigth. . -~

Not True Somewhat True  Certainly True

| try to be nice to people. | care about their feelings

| getrestless, | cannot sit still for long

| get a lot of headaches, stomach-aches or sickness

| usually share with others (food, games, pens etc.)

| get very angry and often lose my temper

| am usually on my own. | generally play alone or keep to myself

e

| usually do as | am told

| worry a lot

| am helpful if someone is hurt, upset or feeling ill

| am constantly fidgeting or squirming

| have one good friend or more

| fight a lot. | can make other people do what | want

| am often unhappy, downhearted or tearful

Other people my age generally like me

| am easily distracted, | find it difficult to concentrate

| am nervous in new situations. | easily lose confidence

| am kind to younger children

| am often accused of cheating or lying

Other children or young people pick on or bully me

| often volunteer to help others (parents, teachers, children)

| think before | do things

L el ——
| take things that are not mine from home, school or elsewhere

e —————————————————————————————

| get on better with adults than with people my own age

| have many fears, | am easily scared

J0000ooooooooooon
]
]

| finish the things I’m doing. My attention is good

——————————————————

Please complete questions on the next page...

14
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What we do

Family Links is a national charity and training organisation dedicated to the promotion of emotional
health at home, at school, and at work.

Our vision is for every child and adult to be able to realise their individual potential, enjoy positive
relationships and live healthy and fulfilled lives.

Our mission is to deliver training programmes, based on the Nurturing Programme, that build and
sustain emotional health and relationships in families, schools and workplaces.

We offer high-quality training and resources for professionals working with families, school and
university staff, and employees in the workplace.

View all training courses
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Nurturing Programme

All our work is underpinned by the Nurturing

Programme which provides adults and children with /
the understanding, skills and ability to lead
emotionally healthy lives, build resilience, empathy,
self-esteem and support positive relationships. 9

i Self-awareness Appropriate expectations

The American child psychologist Dr Stephen J.

Bavolek developed The Nurturing Programme based

on his research into family interactions where he e, ‘ o Vv e x

identified four destructive parental behaviour R “
o’ <

patterns. f S 0D <

o
The Nurturing Programme was developed to s S < i

address these, and uses the following four k Empathy H Positive discipline
constructs as building blocks of emotionally healthy - B

relationships: emotional Health

e Self-awareness

o Appropriate expectations
o Empathy

¢ Positive discipline

Although the four constructs were originally
developed within the context of parenting, they
apply to all areas of our work.
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MANAGING CHILDREN'S BEHAVIOUR

Early Years settings working in partnership with parents and carers is central to the Early Years
Foundation Stage (EYFS). Working collaboratively with parents and helping them to support
their children will result in:

* Improved educational outcomes for children
* Improved communication between educational staff and parents

* Improved relationships between parents and children.

Educational Psychologists are involved in supporting the development of children at home and
at school. As practice psychologists working with young children, we use psychological theory
to underpin advice and support to parents and educational staff. Managing behaviour in young
children can be viewed as encompassing 3 main psychological theories:

1. Child development
2. Behaviourism

3. Social learning theory

Young children learn behaviours and using a behavioural 'ABC' (antecedent-behaviour-
consequence) can help to inform strategies that can be used to reduce inappropriate
behaviours and reward appropriate ones. Social learning theory maintains that children learn
through observation, imitation and by modelling the people around them.

Children typically reach developmental milestones that reflects their ability such as walking
and talking. When children experience a delay with their learning skills, this can impact on their
ability to learn, understand and communicate and sometimes they are judged to have
behavioural difficulties.

Relationships are important and children will respond more readily when they are in a
relationshio of mutual care and re
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Relationships are important and children will respond more readily when they are in a
relationship of mutual care and respect. Children are more likely to behave the way we would
like them to when they are in an environment that reduces opportunities for challenging
behaviour and where the adults provide experiences and expectations that are appropriate for
their developmental age. This will minimise triggers for challenging behaviours like tantrums,
aggression and defiance.

MANAGING BEHAVIOUR: TOP 10 TIPS FOR PARENTS AND
CARERS

Young children are not always able to tell us how they feel and they often communicate their
feelings through their behaviour. However, many adults and parents sometimes struggle to
understand their child’s behaviour and this can result in temper tantrums, arguments and
stress at home.

Nobody is a perfect parent and there are often no right or wrong answers.
Whatever your child has done, they are not the first and they won’t be the last!

Being a parent is hard work. However, life can be made a little easier for you and your child if
you can understand why children behave the way they do and try to follow some steps to help
manage your child’s behaviour.

Adult/child Relationship

The more loved and understood your child feel by you, the easier it will be to manage their
behaviour. Spend time with your child on a regular basis that does not centre on their
behaviour. Use play, games, storytelling to create special times to develop your relationship
together.

Knowledge
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Knowledge

Be sure that you know your child is capable of doing what you are asking.

Sometimes parents/carers view their child’s misbehaviour as something they are doing, ‘on
purpose’. While sometimes this may be true, it also may be that the behaviour is quite normal
for their developmental age.

Ground Rules

Set agreed rules and keep them simple.

Don’t keep changing the rules, depending on the circumstances.
Repetition

Repetition is a part of learning.

Decide how many times you will repeat a direction before acting on it. It should be no more
than 2 or 3 times for a young child. You might start by giving them a warning of what will
happen if they do not do as they are told and then follow through with the consequence.
Remember if you repeat a direction multiple times, your child will learn not to respond until you
have repeated the command many times!

Be Consistent

Children feel safe when it is clear what is expected of them.

All adults involved with the child need to have the same rules.

Stick to the rules you have made and try not to give in just for the sake of ‘peace and quiet’.

Positive Reinforcement
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Positive Reinforcement
This is most helpful to help a child behave in the way you have asked them to.
Praise your child to boost their self-confidence and sense of achievement.

Remember try not to use material rewards (such as a new toy) for good behaviour. When your
child has behaved as you have asked them to, try to do something together that they really
enjoy e.g. a game, play together or a trip to the park. Intermittent rewards are also reinforcing,
i.e. catch your child when they are doing something well!

Providing Consequences

Using consequences helps you to teach your child how to behave appropriately.

It develops your child’s sense of responsibility for their actions and helps them learn how to do
things differently in the future. Be careful not to give out harsh consequences when you are

angry that you will not follow through on!

Create a logical consequence for your child’s behaviour. For example, if they don’t put away
their toys, then they will not be able to play with them for a limited time.

Reduce Confrontation

Prevention is better than cure, so try to avoid situation that make your child tired and
frustrated.

Give and take! — This isn’t a sign of weakness. Giving your child a choice of two options and
some control over what will happen, within the boundaries offered by the adult, will help your
child develop a sense of responsibility for their own behaviour.

Use distractions and humour to help avoid difficult situations.
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Stay calm and in control. =
Set a Good Example

Children learn a lot by copying others, especially their parents/carers.

If you throw a tantrum when you are angry, your child will learn that this is the way to behave.
Respect your child and never be afraid to say sorry if you are in the wrong.

Rewards

Remember praise, a cuddle and your attention are good rewards for your child.

Simple clear reward systems may work well for targeting specific behaviours.

Begin with small behaviour targets, so that your child can experience success, gradually
becoming more demanding.

Remember!

Every child is different and even in the same family you may need to try different approaches.

Your child’s difficult behaviour does not mean that there is something wrong with you or your
child.

Talk to other parents, you will find that many parents will have similar experiences!

If you continue to have concerns about how to manage your child’s behaviour then speak to
the staff at your child’s nursery/school. They will be able to support with advice and strategies
and it is always best if your child knows that the adults at home and at nursery/school are
doing the same thing!
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Why are we so focused on what they do and not who they are? If you see a child sitting
there listening and watching and not moving do you think they are engaged? Or just being
compliant? How will they learn more?

We need to resist the temptation for control...

* REVIEWS

Don't look at the behaviour, look at the child. What are they trying to tell you through their
behaviour?

There are two things to consider before behaviour management and that is:
) Do we really understand what children's behaviour means?
2) Is our teaching and learning interesting to them?

f | am teaching and children don’t behave | don’t blame them, | blame me! | adapt my
teaching to ensure that the children are kept interested or | may ignore the unwarranted
behaviour so as not to disrupt the flow and here is why.

Children often display poor behaviour when their emotional needs are not being met. The

behaviour is like saying ‘I have a need, and no one is meeting that need’. For example, if a
child cannot sit still, why can they not sit still? Are they too young, bored, need the toilet,

hungry, thirsty? -
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What can | do to support children
to manage their behaviour needs?

* REVIEWS

Teach children to be calm

Children need time to calm down, think about their actions, reflect on their feelings and a
safe person to talk to about these who can help them understand what has happened.
Children need to learn from their mistakes by themselves. Practise mindfulness @ as often
as possible.

Teach children to communicate their needs

This can be done through being available to support communication in play and in circle
times. @

Teach children to negotiate, compromise and deal

with conflict -
Breathe and be calm. Mindfulness @ will help with this. Explain to the children we are ! :
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Teach children to negotiate, compromise and deal
with conflict

Breathe and be calm. Mindfulness @ will help with this. Explain to the children we are

going to talk about this and work it out. Acknowledge the child’s feelings, for example, say

* REVIEWS

‘| can see you are sad’. Ask open ended questions to get to the problem and repeat child’s
words back. Ask children for ideas to solve the problem. Check children are OK with the
solution. Tell the children ‘That is great you solved the problem’. Children will quickly gain

confidence in their problem-solving skills.

Recognise children as individuals with physical
needs

We need to remember that children have physical needs. If children are being very
physical; throwing, kicking, hitting they are showing their physical needs are not being met.

Give them ways to express themselves by being outside with balls, throwing games,
building, sweeping etc. children can learn as much from this as from inside activities.

‘ Boundaries -
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Boundaries

Knowing that they have boundaries makes children feel secure and safe and develops a
sense of justice and fairness. The behaviour milestones are outlined in Development
Matters for Children in Early Years. Therefore, before we begin we need to ensure our

* REVIEWS

expectations are realistic. It states that children need to learn to manage their own
behaviour but there may be times when adults need to give consequences. Set clear
boundaries which are fair and consistent. These need to be created by children, parents
and educators together. Ensure consequences such as reflection time are fair and all

adults use the same for the same things.

Reflection Time

Sometimes, as a last resort, children need time to reflect or have some quiet. It is best to

label it ‘reflection/quiet time’ instead of time out. This involves insisting children move

away from what that are doing and sit somewhere to reflect. This should be a safe and

comfortable place, other children do not need to be aware another child is having quiet

time and should be with you sitting alongside them for support. Children should always be

given a warning before having reflection time. This time should be 1 minute for each year -

of life and you should not talk to anyone during that time.
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Build Good Relationships

Positive behaviour is built on respectful relationships and good communication. Children
can use negative behaviour if these needs are not being met at home or school.

* REVIEWS

Smooth Routines and Transitions

Keep routines the same each day and explain to children ahead if there will be a change in
routine. As changes to routine can make children feel insecure and they may display

negative behaviour.

Don't let children wait too long for example for others to finish eating, to go to the toilet
etc. do in small groups to minimise children getting bored and upset.
Pick your battles

If some unwanted behaviour is really minor for example talking when you are talking just
let it go. If children are constantly told ‘don’t do this, don’t do that’ they will feel really
negative however it is important to insist on non-negotiables.

Behaviour Policy o -
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