	2404673 MOE4003)

	(BMOE4003)

	



Change the story: Evaluate how children’s physical literacy can be developed by adventurous affordances.
In this essay I will discuss how adventurous activities can have a positive impact on children’s physical literacy skills and how it can widen their skills too. Children's growth depends on physical literacy, which includes the abilities, confidence, and self-assurance required to participate in a wide range of physical activities. It means  developing physical competency, mental and emotional resilience, and basic movement abilities. Promoting physical literacy is essential at a time when many children are growing more sedentary as a result of technology. Even though conventional sports and physical education classes are crucial, children can also build and enhance their physical literacy abilities through adventurous activities like climbing, hiking, and other outdoor challenges. With an emphasis on how these activities enhance strength, balance, coordination, and other motor skills, this essay will show how adventurous activities can improve children's physical literacy. It will also go into the psychological and social advantages of doing these things, like improving resilience, confidence, and teamwork. In order to promote the development of physical literacy, the article will also include real-world examples of how adventurous activities are being integrated into classroom environments. In conclusion, adventurous activities are a significant tool in helping children acquire physical literacy, delivering not only physical benefits but also helping mental and social growth. This essay will emphasise how crucial it is to put these kind of activities into childrens  everyday lives in order to support their overall development.
I had the chance to participate in a range of physical activities during my childhood, both inside and outside of school, which was crucial in the development of my confidence and physical literacy. I liked playing football and rugby at school because they helped me build vital motor skills like agility, coordination, and teamwork. I enjoyed hiking and swimming outside of school, which provided a variety of challenges and enhanced my strength, endurance, and balance. I was able to experience the entire range of physical literacy, from skill development to emotional resilience because I took  part in these varied activities. My instructors' and leaders' encouraging approach was a major element in my  experience. Whitehead (2010) says that when children feel secure and encouraged in their surroundings, physical literacy is promoted. My teachers gave me helpful criticism, pushed me to try new things, and acknowledged my accomplishments, all of which increased my confidence. This encouraging method is consistent with research by Bailey (2006), who highlighted the benefits of positive reinforcement in physical education for childrens social and motor skill development. These sports also helped me develop resilience because they frequently forced me to overcome obstacles, like learning a new rugby move or getting better at swimming. Physical activities that test the body and the mind are essential for growing resilience and self-confidence in children, as suggested by Mitchell and Kenyon (2004). In addition to increasing my physical literacy, these experiences gave me more self-confidence, which has helped me to put myself more out there in the real world.
When I think back on my actual experiences in outdoor education and physical education, a number of positive aspects come to mind. The growth of my social skills and confidence, particularly through team sports like football and rugby, is one important factor. In addition to improving my physical literacy, these activities promoted cooperation and a sense of community. I now find it simpler to interact and work with others because I feel like I belong, which is important in both personal and professional contexts. Studies have shown how collaboration can enhance leadership, communication, and trust, demonstrating the well-established social benefits of sports (Eime et al., 2013). I do, however, have some difficulties, especially when it comes to working alone. I struggle to adapt to work that involve individual decision-making because I have spent a large portion of my life in team-based settings. I need to show more autonomy in my present training, therefore this skill gap is noticeable. Independence and self-control are essential for the development of physical literacy, especially in outdoor education contexts where people frequently interact with unstructured environments (Knight and Williams, 2011). In order to effectively lead and assist children in both group and solo activities, I need to gain more freedom as I pursue a career in outdoor education. Autonomy and self-determination theories, such Deci and Ryan's (2002) Self-Determination Theory, emphasise the need of developing independence for both professional and personal development, implying that getting over these obstacles will be essential to my success in outdoor education. 
In order to improve the overall learning experience, I suggest a change in how we facilitate and provide outdoor education by incorporating more adventurous learning techniques. One important suggestion is to include challenges that encourage children to solve problems and make decisions while navigating uncertain outdoor settings. This can be accomplished through team-based survival scenarios, navigating, rock climbing, and other activities that require students to collaborate in order to tackle challenging problems in real time. Self-reliance, resilience, and critical thinking are all developed by this kind of experience learning, and these qualities are crucial for both personal development and physical literacy. A focus on student-led learning, where facilitators serve as guides rather than teachers, fostering autonomy and fostering a closer bond with the environment, is made possible by a more creative approach to planning and delivery. In outdoor environments, where there are countless chances for discovery and challenge, this can work especially well. Beames et al. (2012) claim that adventurous learning creates an inner drive to interact with the content and helps students develop self-efficacy, which results in more significant and long-lasting learning experiences. We can additionally fit different learning styles and improve inclusive education by adopting alternate affordances, such as adding outdoor experiences with different degrees of difficulty. Giving pupils a choice between several degrees of difficulty encourages a sense of achievement and gives them the ability to take charge of their education. Allowing students to interact more meaningfully with their surroundings improves their physical literacy and personal growth, as shown by Priestly and Biesta (2013).

A number of significant advantages that directly affect learning and developmental objectives are offered by the suggested method of incorporating adventurous learning activities into outdoor education. Orienteering, rock climbing, and other activities that push kids to solve real-world difficulties might help them develop critical thinking, problem-solving, and resilience abilities. Physical literacy, which emphasises the capacity, drive, and self-assurance to engage in a range of physical activities, requires these abilities (Whitehead, 2010). The development of autonomy and a stronger bond with the environment are encouraged by this method, which is essential for long-term physical exercise and overall health. The improvement of self-efficacy is one of the main developmental advantages of this strategy. Bandura's (1997) Social Cognitive Theory states that people's sense of self-efficacy grows when they overcome obstacles and achieve success on their own. Adventurous activities in outdoor education give pupils the chance to confront and overcome challenges, which increases their self-confidence and belief in their skills. Students find it simpler to take on new, difficult tasks both inside and outside of the classroom because they have this confidence, which they may use in other aspects of their lives. This strategy also supports Vygotsky's (1978) Zone of Proximal Development (ZPD) theory, which highlights the value of learning to fit students' existing abilities while still offering a challenge, by emphasising student-led learning. With the help of peers and facilitators, students can work within their ZPD through adventurous activities, seeing progress in a tough yet encouraging setting.
In conclusion, integrating outdoor education with adventurous learning activities has a lot to offer in terms of physical literacy and more general developmental objectives. Engaging pupils in demanding activities like rock climbing or orienteering helps them develop critical cognitive and emotional skills like problem-solving, resilience, and self-confidence in addition to physical capabilities like strength, balance, and coordination. Students' self-efficacy, which is essential for lifetime engagement in physical activities, is enhanced by these activities, which also encourage autonomy and a sense of accomplishment. Furthermore, the move towards student-led learning, which is based on Vygotsky's Zone of Proximal Development, encourages students to take on problems that are beyond their current skill level while still getting the help they need. Thinking back on this process has made it clear how crucial it is to create settings where children may actively participate in physical difficulties in a stimulating and encouraging setting. These realisations will help me in developing learning experiences that find a balance between possibilities for freedom and self-directed learning and structured support as I advance in my profession as an educator. By putting these ideas into practice, I can help children become more resilient, self-assured, and physically literate while also assisting them in becoming lifelong learners and engaged in physical activities.
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