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ECAD6007 – The learner: who am I teaching?
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Introduction:
Within this assignment, a critical evaluation will be conducted, focusing on a critical incident observed within a school environment. Mohammed (2016, p.25) defines a critical incident as a situation which impacts a person or group of people. Therefore, suggesting that a critical incident can be defined as an unplanned event that has/is happening creates a reaction that Brookfield (1990, p. 84) described as being ‘vividly remembered’. The incidents can be seen in everyday life, and therefore, suggests is not always a negative situation, but also could be positive. Tripp (1993) emphasises the importance of teachers and others within the education profession being able to reflect on these incidences effectively. Griffiths (2000) agrees, acknowledging Tripps’ Critical Incident Methodology, stating that being able to critically reflect effectively is a useful tool for those within the teaching profession to have. This can suggest that those within the education profession are developing on their own experiences and development, both personal and professional, including teaching strategies and supporting individuals in the classroom. For example, ensuring that if a similar incident occurred again, an approach or plan would be put in place to support those involved – whether it is positive or negative (Joshi, 2018, p.82). 
In terms of the assignment, it will demonstrate the use of key theories, policies and research which are relevant and reliable to the critical incident within the school environment and the development of the children and young people. Throughout, it will consider and acknowledge the Four Purposes within the Curriculum for Wales (Welsh Government, 2021) while evaluating approaches and strategies supporting equality, diversity including challenging beliefs and assumptions. 

The role of critical reflection
Cottrell (2013, p. 188) defines critical reflection as ‘more than just thinking’ which Lishman (2015) acknowledges, stating it is when an individual focuses their attention back to a previous experience/incident. Therefore, suggesting that critical reflection is when strategies, attitudes and effectiveness of a previous experience/incident has been considered and used to challenge the individual (Reynolds, 2013). As a teacher, knowing the individual/child is important in all aspects, allowing them to understand what works for the child when learning; are they auditory, kinaesthetic, reading/writing learners? (Brown, Roediger and Mcdaniel, 2014) Is there a certain subject which they are anxious about? (Mazzone, et al, p.347) Is the sitting plan suited to all of the children? These questions may seem small to some, but could make a great impact, positively, on the childs’ learning and school experience. 
There are many reflective models which can be used to allow these questions to be answered and reflected effectively within a school and classroom environment. Brookfield (1990) defines a reflective model as a continuous cycle of self-observation. An example is Gibbs’ Reflective Cycle (Gibbs, 1998), developed by Graham Gibbs, which would allow the questions above previously to be answered. Many argue that Gibbs’ Reflective Cycle (Gibbs, 1998) is one of the most famous cyclical models of reflection. It could suggest due to the amount the six stages within the model allows one to explore and experience to a deeper level and understanding compared to other models (The University of Edinburgh, 2022). Within this reflective cycle, the six stages are; description, feelings, evaluation, analysis, conclusion and action plan. Miller, Ford and Yang (2020, p.357) agree, stating that Gibbs’ (1998) model is ‘more comprehensive’ than Kolb, whose reflective model has four stages; concrete, reflective observation, abstract conceptualisation and active experimentation. However, it is important to acknowledge that different reflective models will work better than one or the other depending on personal preference and also the area in which is being reflected upon.
Within the Professional Standards for Teaching and Leadership, under one of the five sections; pedagogy, and subheading of ‘Reflection on Learning’ it is highlighted that being ‘on track’ it states, ‘in planning, the student-teacher demonstrates awareness of the importance of encouraging learners’ reflection around behaviours and outlooks for learning’ (University of Wales Trinity Saint David, 2022, p.7). Brookfield, Mandzuk and Clifton (1998, p.116) stated that when colleagues/staff members work together, critical conversations will be had. Therefore, if done correctly Badia, Becerril and Gómez (2021, p.123) adds that it creates a positive environment for all within the school environment. This could one of many reasons as to why Bruster and Peterson (2013, p.170) stressed the importance of ensuring student teachers become reflective practitioners.  It was identified that when teachers do reflect effectively, students acknowledge them as ‘good teachers’ (Johns, 2000).  Therefore, can suggest even from a critical, but reflective conversation being had within the staff room with another member of staff, it demonstrates the overall positive effect it can have on others. 
From a wider aspect of critical reflection, the new Curriculum for Wales (Welsh Government, 2021) is a relevant change occurring in schools across Wales. Professor Graham Donaldson reviewed and made recommendations to the old curriculum (Daugherty and Elfed-Owens, 2010, p. 233) explaining that world we live in is forever changing. This can suggest that the first curriculum introduced in 1988, does not allow children to develop to their full potential in todays’ world as Bethane (2018, p.1) believes the education system was ‘outdated’ and ‘not fit for purpose’. Identifying that the book written was published in 2018, suggesting the Curriculum for Wales had not yet been implemented into schools yet. 
[bookmark: _GoBack]The United Nations Convention on the Rights of the Child (UNCRC) (Unicef, 2020, p.1) identify that in article twenty-seven, children have the right to ‘reach their full potential’, suggesting the new Curriculum for Wales (Welsh Government, 2021) will allow children to develop to their own individual levels. Within the Curriculum for Wales (Welsh Government, 2021), children will have the opportunity to become ‘ambitious, capable learners’, identifying as one of the four purposes (Dauncey, 2021) through a curriculum which can be viewed as a ‘child-centred’ approach. Power et al, 2018, p.570) have emphasised the importance of the child being at the centre of the learning within the six Areas of Learning and Experiences (AoLE), including assessing. This suggests, a critical reflection on the Curriculum in Wales has been made through Professor Donaldsons’ (Donaldson, 2015) recommendations, as the outcome has created a new curriculum which will focus more on the individual and their personal development which they will participate in. It will allow children to take responsibility of their own learning, rather than a certain level all children must be reaching in terms of their age (Welsh Government, 2021). 
Observation School and Class Context –
The literature review will comply with the British Educational Research Association guidelines (BERA, 2018) which states that ‘confidential and anonymous treatment of participants’ data is considered the norm for the conduct of the research’ (BERA, 2018, p.21). To ensure ethical considerations are acknowledged and followed accordingly, the school or the name of the child/children shall not be named.  The BERA (2018) guidelines stated those involved in the research as ‘participants’, which within this particular review they are identified as the children. This is to ensure that the research conducted is ethically correct. 
The school is located in a small village within the county of Rhondda Cynon Taf, supporting children between the ages of 3-19, identifying as an ‘all-age school’ (Estyn, 2022, p.3). Within the schools’ primary department, the most recent Estyn report stated that over a hundred pupils were attending (Estyn, 2017). However, on arriving at the school, an introduction and discussion occurred with the headteacher who mentioned that the school overall is at seven hundred pupils and at full capacity with two hundred pupils within the primary department.  The most recent Estyn (2017) report shows that the school is within a socioeconomically affluent area, with 8% of pupils eligible for free school meals from the most recent report. This is significantly lower than the average in the year of 2017, which has been calculated at an average of 18% (Welsh Government, 2017). 
Within the classroom, there were twenty children aged six to seven within year two, identifying as Progression Step 2 within the new curriculum (Welsh Government, 2020) with one teacher and one teaching assistant. The teacher had mentioned there are some pupils who attend ELSA sessions (Emotional Literacy Support Assistants) who provide emotional and social support to those needed (Supporting Service Children in Education Wales, 2022). 
Four purposes
Donaldson (2017) stated that the four purposes are the vision and aspiration for every child and young person.  The reasoning behind the four purposes if for it is to promote the individual – this can be identified as the child (Welsh Government, 2020). This can suggest that the children is to be at the centre of the curriculum, as the four purposes in based on supporting individual to development into the world we live in today (Donaldson, 2015).
The four purposes are to support the individuals to become – 
· Ambitious, capable learners, ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work 
· Ethical, informed citizens of Wales and the world 
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society. 
Throughout the classroom, there were many resources being used and displayed demonstrating an awareness of the new curriculum and four purposes within (Welsh Government, 2021).  Throughout the morning of the critical incident, all of four purposes had been observed as stated below. 
The theme within the class was ‘Fy Nghorff Arbenning’, as explained in (appendix 1) where children will be having the opportunity to discuss what is a part of the body, what the body needs to keep healthy. This can demonstrate as encouraging children to develop as ‘healthy, confident individuals’ within the Four Purposes by Professor Graham Donaldson (2015).
The classroom had a ‘lloches lles’ where children were able to have time to themselves. The area was made to feel safe, with cushions, mirrors, and books for children to use and relax. Many of the books emphasised individuals being different and the importance of treating others equally. This corner of the classroom is supported by ‘respecting others and myself’, encouraging individuals to become ethical, informed citizens of Wales and the world (Welsh Government, 2015, p.30). The child which was included within the critical observation used this area at the beginning of the day before morning session. 
Reflecting on the observation sheet, view (appendix 1), children were excited and motivated to learn about the new theme. This can suggest that under one of the four purposes of Ambitious capable learners (Welsh Government, 2021), pupils are to enjoy new challenges. Steinmayr and Spinath (2008) acknowledges this stating the importance of pupils having different learning opportunities. It has been identified that when children are given the opportunity, it develops on their social, emotional and intellectual skills which creates an overall positive effect on the individuals’ development (WJEC, 2019).   This activity supports Article 29 within the UNCRC (Unicef, 2020) as it states that education must develop individuals’ talents, abilities and personality.
Following on within the classroom, there were many different areas where children had the opportunity to learn and develop. One of the areas included a painting and gluing, cutting and colouring station. This can be identified as developing the pupils in becoming enterprising, creative contributors (Welsh Government, 2021). 
Within these stations, it demonstrated children using their own ideas of what they/friends/family members and creating it into their own way – such as painting their picture, or drawing, gluing and colouring in their picture. Professor Graham Donaldson (Donaldson, 2015) stated that creativity should be prominent in education. It can suggest why there was such an emphasis on the 12 recommendations in Professor Dai Smiths’ report (Welsh Government, 2015, p.1) where he stated that schools are to become a ‘creative society, of a creative economy and a creative culture’. This can suggest that allowing pupils to become creative, encourages new innovative skills and knowledge such as building on their confidence. Using creativity within the curriculum engages pupils and motivates them to learn (Ahmad and Shaheen, 2011). Fisher and Williams (2012) stated that engaging creativity raises the standards in literacy and numeracy, which can support the National Literacy and Numeracy Framework (Welsh Government, 2019).

Literature Review 
The aim of this section is to critically evaluate the existing and current literature based on two areas of the study which is linked to the critical incident. The critical incident emphasises on the area of ‘assessment for learning’ and ‘group work within primary education’. Including in this literature review, it will also focus on elements of teaching and learning. 
Working in groups within primary education
As a part of the new curriculum for Wales (Donaldson, 2015), collaboration is a part of one of the four purposes as ‘enterprising and creative contributors’, which is emphasised within the report of ‘Successful Futures’ by Professor Graham Donaldson (Welsh Government, 2015). Hattie (2016) acknowledges and states that collaborative learning is effective and beneficial for learners which Donaldson (2015) adds creates a safe environment for children to explore their ideas and test them. Slee and Shute (2015) study identified that half of a primary school class believed that when working in small groups or as pairs, they achieve more than if they were working independently. 
Vygotsky’s ‘Zone of Proximal development’ can support the previous point (Mooney, 2013). The sociocultural theory identifies that learning is an essential social process which should be supported by parents/guardians, caregivers, peers and the society (Vygotsky, 1978). Mooney (2013, p.101) explains that the name of assistance used to support the child can be recognised as ‘scaffolding’. Vygotsky (1978) defined his theory as the distance between the most difficult task a child can do alone compared to the most difficult task a child can do with help.
It is important to highlight that Vygotsky believed that the ‘scaffolding’ does not have to be only from a teacher/adult but also from other children. He emphasised on the importance of the child’s peers who have already learned the desired skill, allowing them to learn from each other. Soto-Icaza, Aboitiz and Billeke (2015, p.1) explains that interaction between the children while working, not only develops their social skills but also cognitive. Mooney (2013) agrees, stating that the two skills work together, to support the child in their development. This can suggest that within the critical incident, Vygotsky’s theory was observed, following from appendix 1, child (1) quickly finished their work to move onto the next area of painting. It can suggest the child did not quite understand the task while not wanting to take their time in completing as there were many other areas set up in the classroom which the child had noticed. 
Obaki (2017, p. 1) explains that when there are too many activities and learning areas prepared, it can impact the childs’ cognitive and social behaviour. However, Barth, et al (2004, p.115) believes that it is important to allow individuals to explore the classroom where they are able to create their own social interactions which will influence learning engagement and motivation. The classroom itself was set out to allow children the freedom of choosing which area they wish to work in which Olds, (2001) has explained that it can be viewed as a positive as when children feel comfortable they tend to explore their surroundings to help support their learning. Department of Education (2022) have acknowledged that through freedom within the classroom, children and young people’s wellbeing has improved, supporting the point made by Olds (2001) that children feel comfortable and secure within their classroom environment. It suggests that the findings from Department for Education (2022) can suggest due to the recent Covid-19 Pandemic, freedom within the classroom and school is vital for individuals to improve their wellbeing, due to the lack of ‘freedom’, for example in ‘lockdowns’ (Organisation for Economic Cooperation and Development, 2020).
As the child came back to the area, it can be seen as ‘imitating’ in what child (2) had done. Mooney (2013) explained that children learn from each other every day and Vygotsky strongly believed this develops on individuals’ new concepts and skills. Therefore, by being able to complete the task again with more knowledge, it can be identified that child (2) can be seen as the ‘scaffold’ within the critical incident (Vygotsky, 1978). 
 
Assessment for learning
Within the new curriculum for Wales, assessing now involves the children, where they have the opportunity to voice their opinion to ensure they are challenged and supported as individuals and are progressing at their own level (Welsh Government, 2015). It is important to acknowledge that children have different learning styles and learn at different paces. To support this, Romanelli, Bird and Ryan (2009, p.1) identified that pupils who understand their own preferences and techniques when learning, has an overall positive effect on their education. 
Within the critical incident, reading from appendix (1), child (1) is seen to move around the classroom and unable to concentrate on the one activity. The class can be seen as ‘rotation learning’ where individuals move around each table which have different activities to complete throughout the day. Kim, et al (2020, p.2) identified that around 83% of children were engaged in new friendships when working within smaller groups. However, Cilleseen and Marks (2017) believes children should work in a whole classroom approach, by learning through the teacher. It can suggest that Cilleseen and Marks (2017) believes that the teacher is identifying as a focal point, where they are the centre point of learning. While Slee and Shute (2015) argues previously children achieve more when working in smalls groups.  If the classroom was set up in how Cilleseen and Marks (2017) believed it should, there would be a small chance that child (1) and child (2) would had communicated with one another, as observed on the playground that are not within the same ‘friendship group’.
Hattie (2012) describes Assessment for Learning as ‘more visible’ where it supports individuals on how they can develop their own work to reach their own individual development level. From appendix (1), the activity can be seen as formative assessment which Wiliam, Lee, Harrison and Black (2004, p. 105) describes as ‘guided student learning’. This can suggest that the small groups within the class have been planned to shape and guide learning activities by the teacher. Sol (2020) adds that formative assessment allows teachers to know how individuals are progressing and can use the learning activities to make necessary adjustments to ensure all understand and are developing. 
Many have argued that using that questioning the pupils is a method which helps understand what children understand already and what they possibly need support in. Hall (2016) explained that the gap in between what a child understands and what they need support in is known as the learning targets. It was identified that questioning is one of the main methods of formative assessment, as it allows children to develop their thinking skills (Education, 2008) .  However, Hattie (2012) does explain that although it is a quick an effective method to use, it does work for all, such as those will low self-confidence in their learning and development. Donaldson (2015) adds that assessment is an effective way to double the speed of learning. He suggested that when done correctly, learners can do ‘what could take up to a year, can be done in six months’ (Donaldson, 2015, p.68).
It can suggest that child (1) can be seen as to questioning themselves when observing that child (2) had completed their work. Possible questions could had been asked is ‘what do I have to do?’, ‘how can I complete this?’ while also asking child (2) how they had created theirs (Hattie, 2012). The child had the opportunity to observe child (2), with an indication that they are a visual learner which is defined as people who find it easier to learn through seeing things (Raiyn, 2016).
Before this, child (1) did not want to participate in the activity, which reflecting on, that there were no examples for the child to understand what is expected within the activity. Once child (1) had seen child (2) work and received positive reinforcement, they were able sit and complete the activity to a high level. This demonstrates that although the positive reinforcement was not aimed at child (1), it still had an impact on them. Skinner’s theory positive reinforcement from Skinner’s theory (Ferguson and O’Donohue, 2001) allowed the child to understand that when child (2) had completed their work, they were seen as being ‘rewarded’ through being praised.  Lucero and Chen (2020) explains that those who are reinforced positively, their self-confidence develops. This can suggest that although the child was unsure what they had to do within the activity, through positive reinforcement and observation, they were able to complete their work to the best of their ability, identifying as Article 29 within the UNCRC (Unicef, 2020, p.1) where ‘education must develop every child’s personality, talents and abilities to the full’. Donaldson (2015) can suggest that child (1) is identifying as an ambitious, capable learner through communicating with others such as the child (2) to help them develop and complete their task and by the end trying their hardest with their work (Welsh Government, 2015).

Reflection – 
Using the reflective model by Gibbs (1988) as shown below, I will be discussing the critical incident through the six stages of; description, feelings, evaluation, analysis and conclusion. 







	Figure 1: Reflective Model by Gibbs (1998)
Description: During my time within the school, I had the opportunity to observe a morning session in year two. Three critical incidences were observed throughout the school, however, I believed that the incident that occurred within year two demonstrated as the most interesting one to evaluate and discuss. Within (appendix 1) gives an idea of the incident which occurred in year two, with a positive outcome.
Feelings: Throughout my observations, all had positive outcomes allowing me to learn from the teachers within the classes which will support my professional practice now and in the future. All teachers used different strategies which reassured me that not everyone teaches the same, in the same way that not all children learn the same (Solvik and Glenna, 2022).  Although I had been in the class for the morning, I did not feel as though my presence disturbed the observation in a negative way. I had communicated and discussed with the children what they had been doing but I did not feel as though the ‘Hawthorne effect’ had occurred (Oswald, Sherratt and Smith, 2014, p.53).
Evaluation: As discussed previously, the incident focused on an individual who through positive reinforcement, scaffolding and observing others, completed their work to a high level. This demonstrated the use of Vygotsky (1978) and B.F Skinner (Ferguson and O’Donohue, 2001) theories being used within the practice by the children themselves. The first time the individual completed their task, it was quickly finished, identifying that they were not engaged. By communicating with child (2), it demonstrated the importance of collaboration which encourages individuals’ social skills and learning to continue developing (Donaldson, 2015). 
Analysis: It is important to remember that this was only one session in a day, which is not a considerable amount of time when in a school and classroom environment. After further reading, I have developed my understanding on theories being used within the classroom and the impact they have on the children. 
Conclusion: Overall, it demonstrated that child (1) learns best within a smaller group, using visual aids to support and also positive reinforcement – such as encouragement and praise. The class had clearly been designed and structured to support individuals such as child (1), allowing to move around the class/activities freely (Olds, 2001). It demonstrated that the teacher is well aware of the individuals and their needs as the children have been involved in the set out of the classroom and the strategies that have been used are there to support them as individuals to reach their full potential – article 6 within the UNCRC (Unicef, 2020).
Action plan: By observing and researching this critical incident, it has encouraged me to think about the professional next steps to take in my learning and education to become a teacher in the near future. Strategies such as rotation learning which the teacher had used to support children and their learning encouraged collaborative work. It allowed children with mixed abilities and personalities to work together encouraging one of the four purposes; ethical, informed citizens (Donaldson, 2015).

Conclusion –
Throughout this assignment, it has acknowledged relevant theories to the critical incident, which has been supported by a variety of literature research, the UNCRC (Unicef, 2020) and the new Curriculum for Wales (Welsh Government, 2015). The critical incident has given me opportunities to understand the importance of the role of reflection. This will help to continue to develop my role as a teacher in the near future. Using observation within the critical incident has encouraged me to not be afraid of changing the structure of the classroom or how lessons are to be taught, as Solvik and Glenna (2022) emphasised that not all teachers teach the same, in the same way as not all children learn in the same way. 















Appendices – 
Observation/Field Notes
Appendix 1
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did not take long for child (1) to come back and recreate their picture to  higher level for
them. Demonstrating that the use of positive reinforcement (Krishnan and Amuthan,
2014, p.682) encouraged child (1) to complete their own work to then be acknowledged
and praised also. This can also be seen as ‘hunain asesu’, due to the child noticing that the
‘work they had first completed was not the best they could do. Choosing to come back and

be motivated to complete the task again to the best of their ability.

‘Areas of possible exploration:
The teacher had mentioned previously that sometimes a change in routine can cause for
the child to become frustrated and also confused. The child had not been in school the
previous week, and therefore missed out on the beginning of the new theme. This could
suggest as to why they were not fully involved with the lesson and moving around

activities.

Notes:
The child began their day quite noticeable upset and frustrated. From walking into the
classroom first thing in the morning, they did not wish to sit down for long for ‘amser mat’
or when they started to reflect on what they did last week. However, as mentioned
previously, this could be due to the fact the child was absent from school the previous
week. The child was eager to move around the classroom before lesson time had even
began,

It Is important to acknowledge that | was only in the classroom for the morning, on a
Monday, which could have possibly been the most difficult day of the week for the child

tosettle back into school, learning and routine.
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Record 2
Date angTme, yemr o
Dydd Mawrt, 115y,
250972022

By 2

Whers snd Wher
Withinthe cssroom,aftr brektm th steen chien gstered onthe mat. The tescher
‘went through ifau ool This esson came under th Ares o Lerning and Experience of
Mathematics and Numeracy (Welsh Governmere, 2020]. The rtical ncidnt became on the mat
withthe chren but moved with one ndhidusl o ‘rdaloce

Whathappened:
Sefoe the ity began,th chd had naticesbly complted mast actites sround the
casroom just aferbrek tme. Al ctiites e complted . ighleve - which the eacher
had mentioned s not unusulfor them a2 an ndnicual

The scity on themat was recognised 2. qick mathematcs’approsch Hre,chidren were
Iesning o double numbersand what thy equalled . Th tesche demanstated  simple sum
Showing tat 54510 wth then3dding 3 0o e ' I can 350 lok ke 50450+100

The tescher noticed that s th ldeshow went along,mostchidren became lghly confused,
‘where thetesche then made the deciion o stop the actity and continue o s the
morings wor The ndidual ok temselves away (. tie, where hey coud sl see the
Interacive whiboard with e dfufl mathemati questons. I hel ow time hey took out
3 plece of scr3p pape, copled the sum romthe bosrd and complete . Here,th chd was st
o thelr own,completayTocusedan the work they nad e for themsehes. st beore luh,the
teacher asked 0 see what they had been doing even though t ad been observed what they
had beendoing). The chd ad notony completed the more chalengingsum, bt 1 rested
thlrown; demonstatng an undersanding o theformt used and way ofearingfor that
partiar st

Treas o o xploraton

Teacher had discussed that fidingth eve i th indiidua which i chalinging enough bt
il o contine o keep them engaged with tei learning has nt et been managed. Thechid
can be seen a5 an exmapleof 3 MAT (More Abl and Taleted(Welsh Goveramen, 2015).

T chld has now began attencing E1SA sessons. 1w g ghted tha ahaugh th chid s st
 igher lvel of larning an progrssing than others withinth classroom, confsion ca cause
thechd tobecome fusraed with themselvs.Fo example he teacher had dcussed ith
myslf that st ek, the chd completed ‘addingsums whichall the chidren were dang for
that partcular esson - st different abiity levels. Those answers were all corrct,whichthen e
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the teacher to create sums which included both adding and subtracting. The child got themselves
confused as they were so used to completing tasks quickly; e.g with sums being the same such as
all being an ‘adding’ worksheet. They had not taken the time to read the question correctly,
leading to them becoming upset and frustrated with themselves. This could suggest that they
have been used to having one worksheet with the similar sums, they do not fully engage with the
work. This tested the child.

_

Al other children worked in groups and completed their activities together. The indiivdual
worked alone and preferred to be left alone to complete their sums. The area they worked in
was possibly the quietest area within the classroom. The child outside the classroom happily
played with others including being on the yard at playtime and lunchtime. However, it does
suggest that when it comes to learning and completing work  they prefer to work alone.
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Record 3

Date and time
Afternoon session 12pm-2pm
Year group: Derbyn

‘Where and When:

‘Amser Mat’ after lunch
Children are having their fruit and milk after coming back in from brea.

Each child had their own mat to st to encourage them to sit tdily on the mat.

The critical

fent began after coming back in from break.

‘What happened:
Al children lined up to go inside after break time. One individual refused, explaining they wanted

to play more and not ‘do hard work. The teaching assistant encouraged the child that it will not
be ‘hard work’ and that the teacher has something fun for them to do al together.

‘The teacher acknowledges that the child does not wish to come i

o the children sitting on the mat tha they wil be using instruments during thelr music lesson
today. This demonstrates that the teacher learly understood that the child enjoyed musiclessons
and used it to encourage them to come and st on the mat with everyone else but does ot wait
toasofyet,

Allinstruments are gone, apart from the ‘tely’ ~ which the child did not want and begins o get
upset,

The teacher highlighted that the child does not have to join but explained it would be nice for
them tosit with theirfiends on the mat.

As so0n a5 the teacher gave positive reinforcement of i the chid did something nice - such as
itting and lstening to thir friends,the chid lstened and particpated through the remainder of
the session

‘The lesson can link towards Expressive Arts and also Language, iteracy and communication out of

the six areas of learning in the Curriculum (Welsh Government, 2020).
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Areas of possible explorat
“The child did not have the opportunity to play on the push bike at break time. Before it was their

tur, the bell had gone, and it was time to go inside. This could have caused the child to feel upset

and confused as they were told they could play on the bike.

Notes:
‘The class was a busy environment - with 42 children.

One teacher and one teaching assistant.
“This child had been off school the day before - may had felt out of routine due to being absent.
‘There could have been many other factors which caused the child to be upset, however | only saw.

the bike and instruments, therefore important not to assume that is allthat i the matter.
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Date: Dydd Llun 26/09/2022
Time: 10:15am cyn amser egwyl.
Dosbarth Blwyddyn 2 - plant 6-7 miwydd oed.

‘Where and When:
This activity focused on the theme of the classroom ‘Fy Nghorff Arbennig’ where children

had to cut, glue and stick parts of their face onto a cut out version of themselves. The

activity was one of many areas set up within the classroom for children to use at their own
time and their own choices on where they wish to play within the classroom. As a part of
the Six Areas of Learning and Experiences, this activity can be placed under the Health and

Well-being area (Welsh Government, 2020).

‘What happened:
The classroom was a positive environment, where the teacher had discussed with the
children beforehand on the mat, what activities are available for the children to choose
from. Giving children the opportunity to make their own choice on what they wish to do
that day (Children’s Rights). Children seemed motivated and ready to learn about their
new theme ‘Fy Nghorff Arbennig'. A group of four children came swiftly to the table where
they all sat down and began a conversation through the medium of Welsh, asking “who
are you going to make?". Here, can be viewed as progressing on their Welsh language
skils, which can come under the Ethical, Informed Citizens purpose within the Four
Purposes the curriculum (Dauncey, 2015). Child (1) had quite quickly lost interest in the
activity and wanted to move on to paint. They had rushed their cutting out and gluing and
decided to colour the whole picture in the colour green. Trying to persuade the other child
(2)sitting next to the to leave the activity and join painting. Child (2) refused and it was
‘overheard that they (child 2) will paint after they have completed their gluing and sticking.
As the child (1) began the next activity they had acknowledged that praise had been made

for how well child (2) had completed their work to high level for them as individuals. This





