The purpose of this task is to provide a review of adult learning which is to be included in the PCET professional development portfolio.  This review will consider some theories of adult learning and will attempt to link some theories together.  Firstly, the humanistic model will be discussed with reference to Knowles (1990) and andragogy.  This will be followed by a look at the weakness in Knowles theory by crediting works of Hare (2017) and linking this to the self-deterministic model and Maslow’s hierarchy of needs.  Finally, a brief insight into reflective practice will conclude this review after considering the opinions of Taylor and Hamdy (2013).
[bookmark: _GoBack]When researching adult learning, it soon becomes evident that adults learn in several diverse ways (Merriam et al., 2012). Furthermore, the theories that explain the different styles of adult leaning all have their own intrinsic worth as to how we can understand adult learning and become better educators or better students ourselves. Subsequently, to be able to deliver purposeful education to adult learners; knowing how to utilise one or all the theories will ensure good practice for educators and students alike.
[bookmark: _Hlk514887367]The humanistic theory is a theory which is learner-centred and promotes individual development and self-actualisation; key supporters of humanism are Abraham Maslow and Malcolm Knowles (David, 2015). The humanistic approach aims to create a learning environment which is self-directed and internally motivated (Canipe and Brockett, 2003). The idea of self-directed learning, when considering adult learners suggest that as adults, learners are better at planning and evaluating their own learning (Taylor and Hamdy, 2013). Theorists such as Knowles (1990), recognised that the pedagogic method of teaching children did not apply to adult learners.  Therefore, to explain how adults learn, Knowles coined the term ‘andragogy’; which is known as the theory behind adult learning.  Knowles (1990), credits that adult learning is intrinsic and self-directed, proposing that adult learners are more likely to take the initiative in their learning and that adult learners are more likely to diagnose their learning needs based on their future goals and by what motivates them.  According to Hare (2017), the basic principles of andragogy signify that adults need to be included in the planning of their lesson and the evaluation of their instruction. Furthermore, experiences, both good and bad, provide a core for learning activities and outcomes.  Additionally, that adults are most interested in the relevance of the learning, thus signifying that adult learning is more focused on problem solving and strategy. Therefore, adults are more likely to learn for a problem-solving reason; such as the need for better living standards or achieving promotion at work (Hare, 2017).
However, Hare (2017), brings attention to the fact that since self-directed learning is a primary theme in Knowles’s theory, the burden is on the adult learner’s initiative and motivation.  Therefore, if the adult learner should fall behind in their studies, this will impact on their motivation and their desire to learn; signifying the learner will no longer receive any intrinsic value from learning.  Since adult life is full of unexpected mishaps, the chances that an adult learner will fall behind is high. 
[bookmark: _Hlk514886725]Hare’s (2017) criticism shares some attributes with the self-deterministic model.  The model appreciates the importance of motivation and credits that adult learners require three motivational needs; autonomy, competence and psychological relatedness (Ryan and Deci, 2000).  Such needs are said to be universal, innate, and psychological; they are deemed as essential for the well-being and psychological health of adult learners.  The link can be made here to Maslow's hierarchy of need since adult learners must meet essential motivational needs before they can finally reach self-actualisation.  Furthermore, “self-actualisation provides the basis for self-esteem and confidence” (Maslow and Frager, 1987).  Consequently, if any of the necessities are lacking in any way, then the likelihood is that the motivation to learn will diminish.  Furthermore, if learners have little confidence in their ability to achieve, the motivation to learn will also be absent (Weiner, 1992).  Areas of the self-deterministic model also share many similarities with Knowles (1990) and andragogy, since both credit that the motivation to learn is both intrinsic and satisfying (Deci, 1971).     
[bookmark: _Hlk514889353]However, Taylor and Hamdy (2013), credit that all adult learning theories overlap and relate to each other in one way or another; also, no one theory better explains adult learning than the other.  Subsequently, Taylor and Hardy (2013) opine that learning is a continuum, a sequence of events and experiences in life from which learning is procured naturally.  Based on this assumption, adult learning can be closely linked to the transformative learning theory; this theory considers how critical reflection of an event or an experience can be used to challenge how adult learners can change their behaviour (Mezirow, 1978).  Critical reflection can help adult learners make sense or understand a situation and can be described as “a reasoning process to make meaning of an experience” (Bart, 2011). Furthermore, by utilising a reflective model that advocates change; Schon (1983), argues that reflection can lead to action that changes behaviour by learning from mistakes.  Taylor and Hamdy (2013), agrees with Meizrow (1978) and Schon (1983), that by using reflective practice as a tool to enhance knowledge, adult learners are providing themselves with the skills to become better educators to students who are learning autonomously.  
Upon Conclusion the process of adult learning is not just about acquiring new knowledge, adults must be able to make sense of that knowledge, and be intrinsically motivated.  Knowles (1990) credits that adult learning is different to the learning that is experienced by a child; therefore, class activities and learning strategies will differ considerably for adult learners.  Reference has been made that adult learners are motivated intrinsically to learn; however, Taylor and Hamdy (2013) argues against this and suggests that learning happens naturally through life experiences and events. Yet adults cannot really understand or learn from a situation until they have been able to make sense of it; subsequently, applying some reflective practice will help adult learners process and change behaviours.  Therefore, when considering adult learners, there is no one way or one theory, as they all complement each other and should all be considered for effective adult learning.








Word Count 1032.
References
Bart, M. (2011). Critical Reflection Adds Depth and Breadth to Student Learning - Faculty Focus | Higher Ed Teaching & Learning. [online] Faculty Focus | Higher Ed Teaching & Learning. Available at: http://www.facultyfocus.com/articles/instructional-design/critical-reflection-adds-depth-and-breadth-to-student-learning/ [Accessed 24 May 2018].
Canipe, J. and Brockett, R. (2003). New Perspectives on Self-Directed Learning. Adult Learning, 14(4), pp.4-4.
David, L. (2015). Humanism - Learning Theories. [online] Learning Theories. Available at: https://www.learning-theories.com/humanism.html [Accessed 23 May 2018].
Deci, E. (1971). Effects of externally mediated rewards on intrinsic motivation. Journal of Personality and Social Psychology, 18(1), pp.105-115.
Hare, C. (2017). Andragogy - Adult Learning. [Blog] Available at: https://www.linkedin.com/pulse/andragogy-adult-learning-chris-hare [Accessed 23 May 2018].
Knowles, M. (1990). The adult learner. Houston: Gulf Pub. Co.
Maslow, A. and Frager, R. (1987). Motivation and personality. New Delhi: Pearson Education.
Merriam, S., Caffarella, R. and Baumgartner, L. (2012). Learning in Adulthood. New York: John Wiley & Sons.
Mezirow, J. (1978). Perspective Transformation. Adult Education, 28(2), pp.100-110.
Ryan, R. and Deci, E. (2000). Self-determination theory and the facilitation of intrinsic motivation, social development, and well-being. American Psychologist, 55(1), pp.68-78.
Schön, D. (1983). The reflective practitioner. London: Temple Smith.
Taylor, D. and Hamdy, H. (2013). Adult learning theories: Implications for learning and teaching in medical education: AMEE Guide No. 83. Medical Teacher, 35(11), pp.e1561-e1572.
Weiner, B. (1992). Human motivation. Newbury Park, Calif.: Sage.








