	
	
	



Demonstrate how cross curricular teaching and learning can influence Indepth skills and understanding. Underpin this with reference to relevant research, a detailed lesson plan and an enhanced provision material. 

Introduction
[bookmark: _Int_WIpQSFWr]The Curriculum for Wales (CfW) (Welsh Government, 2024) aims to support each school to develop its own curriculum which will allow all learners to develop the four purposes of the curriculum. The Four purposes should be used as aspiration for schools to make sure all learners are ambitious, capable and ready to learn. Allow pupils to be ethically informed citizens of Wales as well as the world. The health of pupils should come first building on confidence to allow them to lead fulfilling lives within the world and finally, they should be enterprising, contributing to life and work. The curriculum is based on "Successful Futures," which originally was created by Professor Graham Donaldson (2015) and examined methods to enhance young learning, including the foundation pedagogy (Welsh Government, 2024) Similarly, the curriculum framework (Welsh Government, 2015) considers how the curriculum fully supports the developmental needs of children including their holistic development. Overall, the Curriculum for Wales (WG, 2024) emphasises on learner-centered approaches, promoting creativity, critical thinking, and collaboration across subjects, encouraging cross-curricular and creating focus on wellbeing. During this writing piece the writer will develop an understanding on the successes and challenges seen within the curriculum. The needs of students is one challenge as when having the flexibility to decide what you would like your pupils in your school to learn it could be difficult to fully establish every individual learning need whether they have additional learning needs (ALN) or English as an Additional Language (Department for Education, 2024) therefore schools need to adopt tailored strategies that will best insure all pupils are supported (Schuelke, 2018). Another challenge that will be acknowledged  is teachers not having enough training due to a change, in what they would have been taught during their initial teacher education, especially those who have been teaching for many years therefore teachers may need additional training to fully implement the CfW if before they have only ever taught one subject whereas now, they may have to teach cross-curricular. However, to begin additional training and buy resources to change the way they teach the school must have money, if they lack money they may face resource limitations. The main part of the CfW that will be discussed is the ‘Cross-curricular skills framework (Welsh Government 2022) which underpin two other frameworks, Literacy and numeracy framework (LNF) and the digital competency framework (DCF). These frameworks are mandatory part of cross-curricular skills therefore creates a responsibility for all practitioners across the curriculum to ensure proper teaching of all skills in line with each school individuals' approach. Through the use of clear language, justification, and a framework for teachers of all disciplines, cross-curricular teaching assists teachers in creating a more creative and cohesive curriculum (Kerry 2015).

Main Body
[bookmark: _Int_aiOnyIiv]The LNF (2022) is separated into 9 subsections which allows teachers to refer to it when they need for example, the listening section when they are looking at teaching a listening task. Each section has what we call progression steps which outline how children should progress overtime (WG, 2022). The framework helps outline the skills and knowledge that learners should develop. It provides a structured approach to learning and assesses literacy and numeracy across the curriculum making sure these skills are taught affectively whilst being integrated into other parts of the curriculum such as humanities. The DCF (2022) focuses on developing learners’ digital skills to support them in everyday life as well in future. It emphasises the importance of integrating digital competence across the whole curriculum, ensuring that learners are equipped with the necessary skills to navigate and contribute to the digital world. Both frameworks are integral parts of the curriculum for Wales (2024) therefore it is important for them to be imbedded within all areas of learning and experiences. One important factor both frameworks must have is application to learners across the primary age range. According to ESTYN (2024) The curriculum framework (WG, 2015) establishes that young children learn best through first-hand experiences especially play therefore teachers should make sure that the frameworks are incorporated within play. This then allows foundation learners to engage with the skills found in the curriculum in a way that they will affectively build on them whereas, key stage 2 learners will begin gaining the skills in more structured ways. Teachers will begin to deliver lessons that explicitly incorporate the frameworks, ensuring that learners build upon their foundational skills and apply them to other subjects within the CfW (WG, 2024) which then allows learners to achieve the four purposes especially allowing learners to be ambitious, capable and ready to learn (WG, 2024). 
In 2019, the Welsh Government conducted research which included pupils and educators across the sector including nursery practitioners and higher education lecturer to gather a wide range of opinions on the implementation of a changed curriculum although, majority of respondents were supportive of the curriculum, many saw flaws including practical issues such as resources, the support that teachers would receive and time in order to fully implement the curriculum in the classroom with a headteacher saying that the change will not fulfil the potential that it could (WG, 2019). Others claimed that organising the curriculum into six AOLEs would dilute subject disciplines making teaching the curriculum and ensuring relative coherence between the curriculum and qualification agreements would pose challenges potentially undermining the parity of esteem of certain disciplines reducing provision. Although there seems to be some challenges there is some strengths and opportunities that underpin the curriculum change one being the holistic approach. Hooks (2010) said it enables students to have a more holistic understanding, giving them the skills to construct knowledge from a different perspective other than from the AOLE that is being taught. However, a lack of resources and money will create barriers to this such as unable to afford digital tools or even members of staff, affecting the integration of cross-curricular teaching with 60% of schools unable to afford resources according to the National Governance Association (2024). Another opportunity young learners will benefit from is learner-centered approaches, promoting creativity, critical thinking, and collaboration across subjects, encouraging cross-curricular and creating focus on wellbeing. This is important as learner-centred approaches adopts an environment which allows students to take an active role within their learning, allowing for more meaningful learning experiences helping to support personal development as well as cultivating critical development and independence whilst also collaborating with others. This further engages the learning of real-world contexts that students should apply to real-life, which instantly makes learning more engaging and more likely to stick (Adamson, 2024).
The writer believes that cross-curricular learning is the integration of other subjects into teaching. For example, including science and technology into a numeracy-based lesson. This opinion is backed by Beckmann (2009) who states that cross-curricular teaching is when subject boundaries are crossed, and other subjects are combined into the teaching for a specific purpose or objective. Cross-curricular learning is designed to make connections between various areas of study, allowing students to draw on and integrate knowledge from different domains to develop a more holistic understanding of subjects. Cross-curricular learning is widely seen throughout the foundation phase which the writer had witnessed during school experiences whether that was during focus tasks and enhanced tasks. One good example that was observed was in a nursery class learning the story of ‘Billy Goats Gruff’ and the teaching assistant in the class had got the pupils to act out the characters in the books using printed masks this not only incorporates expressive arts but language and communication as well. This could be further adapted by looking into the origin of the book for humanities or even counting objects in the book for mathematics and numeracy.
The resource shown in Appendix B was designed using a hook of ‘Cantre’r Gwaelod’ with a character called Seithenyn as a main character. The type of resource is enhanced provision which are provisions set to support the teaching of a particular skill or area of learning. These activities enable learners to apply the frameworks and cross-curricular learning but independently compared to the focus task (WG, 2015). As outlined in Appendix A the main AOLE for the enhanced provision is expressive arts where the pupils will begin to understand how to express their opinion through art. This then is adapted by asking the pupils to label what they have drawn using adjectives, verbs, and nouns. This allows them to engage and then adapt their language, literacy and communication skills AOLE. To further develop these skills the more advanced learners of the year 2/3 class can then in collaboration with the Learning support assistant (LSA) can use a Welsh dictionary to translate the words they have used to label from English to Welsh. Afterwards the children can use an iPad to scan the QR code attached to make their drawing become alive which then reinforces the play aspect of foundation learning as the children then believe they are playing instead of adapting their digital competency as part of the DCF. This provision was trialled in School X with a year 2/3 class, and it was observed to be successful. The writer believes this is due to them not realising they are learning as well as having complete control over the task with little reinforcements from the LSA or class teacher. However, one criticism of this task is that due to the independence and potentially the ability of the pupils some children may not preform to their best ability and therefore not adapt their knowledge. One way to improve this could be to separate the task into ability groups that the class already has or even separate the task into multiple mini tasks meaning that the pupils would not feel pressured to do so much on one occasion. However, to make the task still cross-curricular and enhanced provision the task would need to be considered effectively to fully engage cross-curricular learning.
 
Conclusion
[bookmark: _Int_soOQMQ6t]In conclusion, the literacy, numeracy, and digital competency framework carries crucial importance as it orders that educators should teach cross-curricular skills as part of the curriculum for Wales (WG, 2024) allowing pupils to develop the four purposes and  creates a responsibility for all practitioners across the curriculum to ensure proper teaching of all skills in line with each school individuals' approach (Kerry 2015). The frameworks help outline the skills and knowledge that learners should develop. It provides a structured approach to learning and demonstrates ways for teachers to assess the growth of pupils. Both frameworks are integral parts of the curriculum for Wales (2024) therefore it is important for them to be imbedded within all areas of learning and experiences. Overall, this gives young learners the opportunity to adapt learner-centered approaches, promoting creativity, critical thinking, and collaboration across subjects, encouraging cross-curricular and creating focus on wellbeing.  Cross-curricular learning allows teachers to cross subject boundaries and combine other subjects into teaching for a specific purpose or objective (Beckmann, 2009). This will allow the writer to make sure when creating their own lessons for their teaching practices they will implement all aspects of the curriculum for Wales. This might influence the writer during their in-school practice to begin to understand that cross-curricular learning aids in the management of the learning environment by ensuring that the four purposes are met by encouraging positive learning behaviours and habits. In addition to influencing the teacher's understanding, cross-curricular activities involve curriculum design and innovation ideas and the creation of cross-curricular subject matter that are pertinent to the AOLEs. During planning, preparation, and instruction, curricular learning will also support the needs of all students, guaranteeing that the four purposes serve as the catalysts for the learning process (WG, 2019). Overall, the frameworks and the six AOLES are a huge benefit to the Welsh curriculum as it allows newly qualified teachers as well as those who have been in a field for a while to be able to direct the learning to benefit the pupils they teach with no pressure to achieve certain criterions. As a result, they can focus on important aspects of teaching and the wellbeing of individuals in the setting.
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Appendix
Appendix A
	Student-teacher:
	Louise Wood 
	Class / Group:
	Year 2/3

	AoLE or Subject:
	
Expressive Arts
	Date (please note that this may be a continuous session):
	21/02/2025

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, ‘previous’ curriculum...)
	Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curious and creative individuals. Responding and reflecting, both as artist and audience, is a fundamental part of learning in the expressive arts. Creating combines skills and knowledge, drawing on the senses, inspiration and imagination. 
PS1- I can explore and experiment with a variety of creative techniques, materials, processes, resources, tools and technologies. I am beginning to explore ideas, feelings and moods in a variety of creative work. I can listen to and respond to views about my own creative work and that of others.
PS2- I can communicate ideas, feelings and memories for an audience and for purposes and outcomes in my creative work. I can use creative materials safely and with some control under supervision.




	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	LLC- Understanding languages is key to understanding the world around us. Expressing ourselves through languages is key to communication. Literature fires imagination and inspires creativity. I can recognise and follow pictorial and/or spoken information and multi-step instructions about familiar topics and routines. I can use a variety of cues to predict the general meaning in a variety of familiar and unfamiliar spoken contexts. I can infer meaning from text and images. I can experiment with newly learned vocabulary.   

DCF- I can distinguish between someone I know and someone I have never met. I can work with others to produce digital work. I can identify steps to success in response to questions with support. I can explore familiar software. I can explore and use animation and video. I can give an opinion about my own work and suggest improvements based on the success criteria. I can recognise and follow instructions in the appropriate order to perform a task. I can control devices giving instructions, i can change instructions to achieve a different outcome 


	Personal Targets (targets and consequent impact on learning - refer to any targets that have been identified in learning journal or weekly reflection meeting and describe the desired impact on learning)  N/A


	Learning Intention
‘This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.’ (Crichton, H., and Mcdaid, A. 2016 p. 196)

	All Children- Be able to draw, label, and colour Seithenyn from Cantre’r Gwaelod 
Most Children- Be able to work with LSA to find the English words and translate them into Welsh using a dictionary 

	Success Criteria 
What the pupils need to demonstrate to successfully meet the Learning Intention.

	-It must be coloured in
-it must be your own opinion
-I can use labels to describe what Seithenyn looks like.


	Planning for misconceptions:
Use this section to anticipate pupil errors and misunderstandings and your planned responses to them.

	Use of iPad- not enough to go round= therefore will split everyone into groups that rotate 
· Out of charge= make sure that they are all put on charge prior to completion of the task 
· Internet gone down= will tweak the task so they won't require the use of internet
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