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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  _ _04/03/2025 _ _ _ _ _ _ _ _ _ _ _ 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

The objective of the observed session was to deliver direct work and practical support to a family experiencing multiple and complex needs while safeguarding the children’s well-being in accordance with the Social Services and Well-being (Wales) Act 2014 (SSWBA). The session aimed to ensure the children’s voices, lived experiences and developmental needs remained central to planning through early intervention and proportionate safeguarding responses. Although partner agencies recommended Child Protection registration due to concerns about the home environment and the children’s behaviour, a holistic assessment concluded that the threshold for significant harm was not met. Instead, the evidence suggested the children’s difficulties were primarily associated with neurodevelopmental needs, inconsistent educational responses and environmental instability rather than parental maltreatment.

Research indicates that unmet Additional Learning Needs (ALN) and neurodevelopmental difficulties can be misinterpreted as neglect when developmental pathways are not fully considered (Brandon et al., 2020). The session therefore prioritised understanding the children’s sensory, emotional and communication needs, while identifying reasonable adjustments within educational settings in line with the Additional Learning Needs and Education Tribunal (Wales) Act 2018. The parents also required advocacy to navigate housing, education and health services, alongside emotional support to manage the impact of trauma and ongoing environmental stressors.

Prior to the observation, informed consent was obtained from both parents, and the children received age-appropriate explanations about the observer’s role and their right to ask questions or decline participation. I considered the potential impact of the observation, recognising that an additional professional could heighten anxiety due to previous negative experiences with statutory services. To minimise this, I explained that the observation related to my professional development rather than an assessment of their parenting, emphasised confidentiality and maintained a supportive, relationship-based approach. This promoted trust, reduced feelings of scrutiny and encouraged open engagement throughout the visit, supporting the principles of well-being, co-production and proportionate intervention within the SSWBA.

Word count: 315






	Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 


1300 (+/- 10%: include your actual word count at the end of each section).


This critical reflection evaluates my communication methods and skills during an observed session with a family residing in a rural, predominantly Welsh-speaking community. All children are anonymised and referred to as Child 1, Child 2 and Child 3. The reflection adopts a person-centred framework, integrating Welsh legislation, social work ethics, and the Social Care Wales Code of Professional Practice (2022). Particular attention is given to culturally and linguistically sensitive practice, including the principles of the Active Offer and More Than Just Words (Welsh Government, 2012).

The family context was characterised by strong cultural identity, embedded community relationships, and bilingual communication. Within rural Welsh communities, language and culture are central to identity and wellbeing, rather than peripheral considerations. Consequently, my communication approach recognised Welsh language and culture as protective factors integral to relationship-based practice.

In accordance with the Active Offer, I proactively offered Welsh-language communication at the outset and confirmed language preference with both parents and children. This ensured the family did not bear responsibility for requesting services in Welsh, aligning with More Than Just Words (Welsh Government, 2012). Although the family elected to proceed primarily in English, the offer itself demonstrated respect for their linguistic identity and supported equitable access to services. This approach reflects duties under the Social Services and Well-being (Wales) Act 2014 (SSWBA), which emphasises voice, choice, control, and wellbeing. Failure to implement the Active Offer risks reinforcing structural inequalities and diminishing trust, particularly in communities where statutory services may already be viewed with caution.

Prior to the observation, informed consent was obtained from both parents and reaffirmed on the day. Developmentally appropriate explanations were provided to Child 1, Child 2 and Child 3, ensuring they understood the purpose of the session and their right to decline participation. This upheld principles of dignity, respect, and transparency, consistent with the Social Care Wales Code of Professional Practice (2022). Given the family’s previous negative experiences with professionals characterised by perceived judgement and scrutiny, it was essential to minimise any sense of surveillance. My communication therefore emphasised openness, reassurance, and collaboration, positioning the observation as supportive rather than evaluative.

To critically analyse my communication, I applied Schön’s (1983) reflective framework, incorporating both reflection-in-action and reflection-on-action. Reflection-in-action enabled me to adapt dynamically during the session, while reflection-on-action, undertaken in supervision, facilitated deeper critical evaluation informed by theory, research, and legislation.

Prior to the session, I considered the potential neurodevelopmental needs of Child 1 and Child 2, alongside the parents’ heightened anxiety due to inconsistent professional responses. This informed my decision to adopt a structured, predictable and low-arousal communication style. During the session, I continuously evaluated whether my communication remained accessible, empathetic and non-judgemental. Reflection-in-action involved adjusting my tone, pace, and language to support emotional regulation, as well as modifying my physical positioning to reduce perceived authority. I also utilised simplified language, visual cues, and clear sequencing to enhance understanding, particularly for Child 1.

These adaptations reflect a person-centred and strengths-based approach, as required under the SSWBA. They also align with relationship-based practice, which emphasises attunement, empathy and responsiveness as central to effective safeguarding. Observing behavioural cues such as withdrawal, fidgeting or sensory-seeking behaviours allowed me to adjust my communication in real time, ensuring it remained appropriate to each child’s developmental profile.

Communication with the parents required equal sensitivity. Early in the session, they expressed feeling judged and blamed by previous professionals. In response, I employed active listening, reflective summaries, and strengths-based language to validate their experiences while maintaining professional curiosity. For example, where parents described challenges linked to financial hardship, I acknowledged systemic pressures rather than attributing difficulties to individual failings. This approach aligns with anti-oppressive practice and the SSWBA duty to consider wider determinants of wellbeing.

Transparency was a key component of my communication. I clearly explained my role, the purpose of the observation, and the limits of confidentiality. This reduced defensiveness and supported trust-building. The Social Care Wales Code (2022) requires practitioners to communicate honestly and act with integrity; by doing so, I aimed to create a safe environment for open dialogue.

Communication was tailored to each child to ensure their voice was heard, in line with SSWBA principles. For Child 1, who presented with indicators of sensory sensitivities and processing difficulties, I used structured communication, reduced environmental stimuli, and predictable interactions. For Child 3, who demonstrated greater verbal confidence, I adopted a more conversational approach, using open-ended questions and offering choices to promote autonomy. This differentiation ensured that each child could participate meaningfully, reflecting their individual needs and capacities.

The Active Offer remained integral throughout. Although Welsh was not the primary language used, maintaining awareness of bilingual communication reinforced respect for the family’s identity. Language is closely linked to dignity and cultural belonging; therefore, embedding linguistic sensitivity within communication is essential to ethical practice in Wales.

Ethically, my approach sought to counter the parents’ previous experiences of stigma and surveillance. By adopting a strengths-based perspective, I aimed to empower rather than undermine. This is particularly important given that families experiencing poverty or additional needs may be disproportionately subject to safeguarding interventions when contextual factors are not fully understood. My role involved advocating for the family within multi-agency contexts, ensuring that their experiences were accurately represented.

During subsequent professional discussions, I engaged in respectful challenge where necessary. Drawing on evidence gathered during the observation, I highlighted that presenting concerns were more consistent with unmet neurodevelopmental needs than neglect. This required clear, analytical communication and confidence in professional reasoning, consistent with safeguarding responsibilities under Welsh legislation. Importantly, this challenge was delivered collaboratively, maintaining focus on the best interests of Child 1, Child 2 and Child 3.

The outcomes of this communication approach were significant. They included improved engagement from the parents, greater participation from the children, and a shift in professional understanding. This contributed to access to appropriate assessment pathways, tailored support, and a move away from unnecessary escalation within safeguarding processes. These outcomes demonstrate how effective, person-centred communication can lead to more accurate assessments and proportionate intervention.

Feedback from the parents indicated that they felt listened to and respected, which is a key indicator of effective relational practice. The children’s engagement further evidenced that communication methods were appropriate to their developmental needs. These outcomes align with the core principles of the SSWBA, which emphasise wellbeing, participation, and co-production.

In conclusion, this reflection demonstrates that my communication practice was grounded in Welsh legislation, ethical principles, and person-centred values. By integrating the Active Offer, culturally responsive practice, and reflective frameworks, I was able to adapt my communication to meet the diverse needs of the family. The use of Schön’s reflective model strengthened my ability to evaluate and improve my practice. Overall, the session highlighted the critical importance of communication that is respectful, adaptive, and rooted in an understanding of culture, language and individual need within Welsh social work practice.

Word count: 1,312










Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Yes

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think the social worker was for his or her meeting with you?

	Very well

	  How has the social worker listened to you and respected your views and wishes?

	She always listens and shows respect.

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes, she always does.



	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	We thank her for her help. We feel heard and understood like she is going to help us and not just think we’re doing something wrong.
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