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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  



Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:



Policing within the United Kingdom has undergone substantial transformation over the past two decades. The traditional perception of policing as primarily reactive law enforcement has increasingly been replaced by a model emphasising professionalism, accountability and evidence-based practice. Police officers are now expected to operate as reflective practitioners who are capable of responding to complex social problems while maintaining public trust and legitimacy. 

Central to this professionalisation agenda is the work of the College of Policing, which was established in 2012 to set national standards for policing practice, training and professional development. The organisation seeks to enhance policing effectiveness through research-informed guidance, leadership development and education programmes. These initiatives aim to ensure that police officers possess the knowledge, skills and ethical awareness necessary to respond to modern policing challenges. 

As a police officer in the final year of probation, understanding how operational practice aligns with national strategic priorities is essential. The National Policing Curriculum emphasises the importance of reflective learning and professional development in shaping competent police practitioners. This essay reflects upon a domestic abuse incident in which I played a significant role involving a victim and offender. Domestic abuse remains one of the most challenging areas of policing due to the vulnerability of victims and the complexity of interpersonal relationships. 

Using Gibbs' Reflective Cycle (Gibbs, 1988), the essay critically analyses the incident in order to evaluate my decision-making, communication and safeguarding actions. The essay also examines the strategic role of the College of Policing in professionalising policing in the United Kingdom. In doing so, it considers key national frameworks including the Strategic Policing Requirement, Policing Vision 2025, the Workforce Transformation Programme 2018 and the College of Policing Five-Year Strategy. Finally, the essay reflects upon how my role as a police officer has developed during my probationary period and how I am working to fulfil the expectations of a modern professional police officer. 

Modern policing is shaped by a range of national strategies designed to improve capability, professionalism and public confidence. These frameworks recognise that policing must continually adapt to emerging threats and changing societal expectations. The College of Policing plays a significant role in coordinating these developments by providing guidance and standards for the policing profession. 

One of the most influential national strategies is Policing Vision 2025, developed by the National Police Chiefs' Council and the Association of Police and Crime Commissioners. The vision outlines how policing should evolve in response to increasing complexity in crime and public safety. It emphasises the importance of prevention, partnership working and technological innovation in improving policing outcomes (NPCC and APCC, 2016). The document also highlights the need for a highly skilled workforce capable of responding to emerging challenges such as cybercrime and safeguarding vulnerable individuals. 

In addition to this vision, the Home Office introduced the Strategic Policing Requirement (SPR), which identifies national threats that require coordinated capabilities across police forces. These threats include terrorism, serious organised crime, cybercrime and large-scale public disorder (Home Office, 2023). Although frontline officers may primarily deal with local incidents, the SPR ensures that forces maintain consistent operational readiness for national threats. 

Another important strategic initiative is the Workforce Transformation Programme, which seeks to modernise policing by developing a workforce equipped with advanced analytical, technological and interpersonal skills (College of Policing, 2018). A key component of this transformation is the Police Education Qualifications Framework (PEQF), which integrates higher education with operational policing. The introduction of academic qualifications into policing reflects a broader shift towards recognising policing as a professional discipline comparable to fields such as law or medicine (Brown, J. 2020). 

However, the professionalisation agenda has also generated debate within policing. Critics argue that increasing academic requirements may risk marginalising experienced officers who entered the profession through traditional routes (Holdaway, 2017). Others suggest that academic learning must remain closely connected to operational realities to ensure that theoretical knowledge translates effectively into frontline practice. 

Despite these concerns, the strategic initiatives implemented by the College of Policing and national policing bodies have contributed significantly to improving the professionalism and accountability of the police service. 
 
The incident occurred during a late evening response shift when police were dispatched to a report of a domestic disturbance at a residential property. The call had been made by a neighbour who reported hearing shouting and suspected violence coming from the address. Domestic abuse incidents represent a significant proportion of police demand and are considered high-risk due to the potential for escalation and harm (HMICFRS, 2019). 

Upon arrival at the scene with a response colleague, we encountered a female standing outside the property who appeared visibly distressed. She informed us that she had been involved in an argument with her partner and alleged that he had pushed her against a wall and threatened her. The suspect remained inside the property at that time. 

Following established procedures, we separated the parties in order to obtain independent accounts and reduce the risk of further confrontation. I conducted a DASH risk assessment to evaluate the level of risk posed to the victim. During this conversation, the victim disclosed that there had been previous incidents of abusive behaviour, including controlling and coercive conduct. 

Based on the information obtained and the visible distress of the victim, the suspect was arrested on suspicion of assault and coercive or controlling behaviour. I took primary responsibility for communicating with the victim, obtaining an evidential statement and completing safeguarding referrals to ensure that appropriate support services were engaged. 
 
At the time of the incident, I felt a strong sense of responsibility to ensure that the victim was safe and supported. Domestic abuse cases often involve individuals who are particularly vulnerable, and the police response can significantly influence whether victims feel confident in seeking assistance. 

As I am approaching the end of my probationary period, I also felt pressure to demonstrate competence and confidence in managing the situation. While my colleague was present to provide guidance, I was aware that greater independence was expected of me at this stage of my development. 

Following the incident, I felt satisfied that the suspect had been arrested and that safeguarding measures had been put in place. However, I also reflected on whether additional investigative steps could have been taken at the scene. 
 
Several aspects of the incident were handled effectively. The immediate separation of the victim and suspect ensured that the situation was stabilised and allowed for clear communication with both individuals. Conducting a structured risk assessment also ensured that potential safeguarding concerns were identified. 
Communication with the victim was another positive aspect of the response. Research suggests that respectful and empathetic communication can significantly influence victims’ perceptions of police legitimacy (Myhill and Bradford, 2013). By listening carefully to the victim and explaining the investigative process, I aimed to provide reassurance and encourage engagement with the investigation. 

However, there were also aspects of the incident that could have been improved. For example, I relied heavily on my colleague’s experience when identifying evidential opportunities at the scene. In hindsight, I recognise that I could have been more proactive in gathering evidence independently. 
 
Reflecting more deeply on the incident highlights the importance of evidence-based policing and proactive investigation. Domestic abuse cases often present evidential challenges because victims may later withdraw support due to fear, emotional attachment or external pressure (Sherman, 2013). For this reason, early evidence gathering is essential. 

Potential evidence that could have been collected includes photographs of injuries, body-worn video footage and witness statements from neighbours. Securing such evidence at an early stage could strengthen the case and reduce reliance on victim testimony alone. 

The incident also illustrates the importance of multi-agency safeguarding. Modern policing increasingly involves collaboration with external organisations such as domestic abuse charities, social services and healthcare providers. The safeguarding referral completed following the incident ensured that the victim would receive ongoing support beyond the immediate police response. 

National guidance provided through Authorised Professional Practice emphasises the importance of safeguarding, evidence gathering and partnership working in domestic abuse cases (College of Policing, 2020). Reflecting on this guidance demonstrates how national standards directly influence frontline policing practices. 
 
This reflection demonstrates that the incident was managed appropriately in terms of safeguarding and enforcement. The suspect was arrested, the victim was supported and safeguarding measures were implemented. 

However, the reflection also highlights that I could have demonstrated greater initiative in identifying evidential opportunities. Developing greater confidence in independent decision-making will be an important aspect of my continued professional development. 
 
In order to improve my future performance, I intend to focus on strengthening my investigative awareness when attending incidents. This includes actively identifying evidential opportunities such as photographing injuries, securing CCTV footage and gathering witness statements. 

I also plan to continue engaging with guidance provided by the College of Policing to ensure that my actions align with national best practice. Ongoing reflective practice will help ensure that I continue to develop as a professional and effective police officer. 
 
The College of Policing plays a central role in the professionalisation of policing in the United Kingdom. One of its most important contributions is the development of national standards and guidance aimed at improving policing consistency.
 
The introduction of the Police Education Qualifications Framework represents a significant step towards integrating academic learning into policing. Advocates argue that higher education promotes critical thinking and reflective learning, enabling officers to engage with complex social issues more effectively (Brown, J. 2020). 

Nevertheless, professionalisation initiatives have also faced criticism. Some scholars argue that an overly academic approach may risk undervaluing practical policing experience (Holdaway, 2017). Ensuring that academic knowledge is effectively integrated with operational training therefore remains an important challenge. 

Despite these debates, the College of Policing has played a vital role in strengthening professional standards through initiatives such as the Code of Ethics, which provides a framework for ethical behaviour within policing (College of Policing, 2014). 
 
Reflecting upon my probationary period, I recognise that my role has developed significantly. During the early stages of probation, I relied heavily on guidance from experienced colleagues and supervisors. My primary focus was learning procedures and observing operational practices. 

As I have progressed into my final year, I have been expected to manage incidents with greater independence and confidence. Supervisors increasingly expect probationary officers to demonstrate leadership when attending calls and to apply professional judgement when making decisions. 

Academic learning has also played an important role in my development. Engaging with criminological research has helped me understand the broader social factors influencing crime and victimisation. This knowledge has improved my ability to approach incidents with empathy and critical thinking. 
 
This essay has critically reflected upon a domestic abuse incident experienced during my probationary service. Using Gibbs’ Reflective Cycle, the reflection identified strengths in safeguarding and communication while also recognising areas for improvement in evidence gathering and independent decision-making. 

The essay also explored the strategic role of the College of Policing in professionalising policing through national standards, training frameworks and research-based guidance. Strategic initiatives such as Policing Vision 2025, the Strategic Policing Requirement and the Workforce Transformation Programme highlight the need for a highly skilled and adaptable police workforce. 

As I approach the completion of my probationary period, I recognise that continued professional development and reflective learning will be essential in fulfilling the role of a modern professional police officer. 
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Task 2
Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:




Effective communication lies at the heart of modern policing in the United Kingdom, shaping interactions between officers and the public, influencing perceptions of legitimacy, and supporting operational effectiveness. Within the National Policing Curriculum, key areas such as communication skills, communication strategy, and social media are emphasised as essential competencies for officers operating in an increasingly complex and digitalised environment. The evolution of policing from a reactive model to one that prioritises engagement, prevention, and public confidence has further elevated the importance of communication as a core policing function. 

The College of Policing highlights that communication is not limited to face-to-face interaction but extends to digital engagement and strategic messaging. Social media, in particular, has transformed how police forces interact with communities, disseminate information, and promote policy initiatives. However, its use introduces significant challenges relating to ethics, misinformation, and operational security. 
This essay critically reflects on a policing incident involving a domestic abuse victim in which I played a significant role. It evaluates the use of communication skills during the incident and critically examines the role of social media in informing and engaging the public. The discussion considers relevant force policies, identifies commonly used social media platforms in UK policing, and analyses the benefits and risks associated with their use. Academic literature and official guidance are used throughout to support critical evaluation. 
 
Communication skills are fundamental to effective policing and are central to the National Policing Curriculum. Officers are required to demonstrate empathy, clarity, active listening, and adaptability when interacting with diverse individuals, including victims, offenders, and witnesses. Effective communication supports not only operational outcomes but also procedural justice, which emphasises fairness, respect, and transparency in interactions with the public. 
The College of Policing states that communication must be tailored to the needs of different communities and should promote understanding and trust (College of Policing, 2025a). This aligns with the principles of procedural justice, which suggest that individuals are more likely to comply with the law when they perceive police actions as legitimate and fair (Tyler, 2006). 
In practice, communication skills influence several key policing outcomes. Firstly, they enhance victim engagement and satisfaction, particularly in sensitive cases such as domestic abuse. Secondly, they facilitate intelligence gathering by encouraging individuals to share information. Thirdly, they support conflict resolution and de-escalation, reducing the likelihood of violence or escalation. 
However, communication in policing is not without challenges. Officers often operate in high-pressure environments where emotions are heightened, and individuals may be distressed, hostile, or uncooperative. In such contexts, the ability to remain calm, professional, and empathetic is critical. Poor communication can exacerbate tensions, undermine investigations, and damage public trust. 
 
Communication strategy refers to the planned and coordinated approach to delivering messages to the public and stakeholders. In UK policing, communication strategies are designed to ensure consistency, accuracy, and alignment with organisational objectives. They are particularly important during critical incidents, where timely and accurate information can influence public behaviour and safety. 
The College of Policing Authorised Professional Practice (APP) on media relations emphasises that communication should be ethical, proportionate, and transparent (College of Policing, 2026a). Strategic communication involves not only responding to events but also proactively shaping narratives and managing public expectations. 

One key aspect of communication strategy is the management of misinformation. In the digital age, false or misleading information can spread rapidly, potentially undermining investigations and causing public harm. Police forces must therefore adopt proactive communication strategies to counter misinformation and provide authoritative information. 
Another important element is public reassurance. Strategic communication can help to reduce fear of crime by providing accurate information and demonstrating police activity. This is particularly relevant in cases involving serious or high-profile incidents. 
However, communication strategy must balance transparency with operational security. Releasing too much information can compromise investigations, while insufficient communication can lead to speculation and mistrust. Achieving this balance is a complex and ongoing challenge for police forces. 
 
Social media has become an integral component of policing communication strategies. Platforms such as Twitter (X), Facebook, Instagram, and TikTok are widely used by UK police forces to engage with the public, share information, and promote initiatives. 
The College of Policing recognises that social media serves multiple functions, including public engagement, crime prevention, and intelligence gathering (College of Policing, 2026c). It enables police to communicate directly with large audiences in real time, bypassing traditional media channels. 
Social media also supports community policing by facilitating two-way communication. Members of the public can interact with police, ask questions, and provide information. This can enhance trust and improve relationships between police and communities. 
However, the use of social media raises important ethical and professional considerations. Officers must adhere to standards of conduct and ensure that their online behaviour reflects the values of the police service. The potential for reputational damage is significant, particularly if content is perceived as inappropriate or unprofessional. 
 
The incident involved responding to a report of domestic abuse in which a female victim alleged ongoing coercive control and recent physical violence by her partner. I was one of the first officers on scene and played a key role in managing the situation, engaging with the victim, and supporting subsequent safeguarding measures. 
Upon arrival, the victim appeared visibly distressed and hesitant to engage with police. This presented an immediate communication challenge, as victims of domestic abuse often experience fear, shame, and mistrust of authorities. 
 
Effective communication was critical in building rapport and encouraging disclosure. I adopted a calm and empathetic approach, allowing the victim time to speak and ensuring that she felt listened to. Active listening techniques, such as maintaining eye contact, nodding, and reflecting back key points, were used to demonstrate understanding. 

The victim initially minimised the abuse, which is consistent with research indicating that victims often downplay their experiences due to fear or emotional attachment to the offender (Myhill, 2017). Through patient and supportive communication, I was able to encourage further disclosure, which revealed a pattern of coercive control. 
Clear and accessible language was used to explain legal options and safeguarding measures, including Domestic Violence Protection Notices (DVPNs) and referral to support services. This ensured that the victim could make informed decisions about her safety. 
 
The suspect was located nearby and displayed aggressive behaviour. Communication strategies focused on de-escalation, including maintaining a calm tone, giving clear instructions, and avoiding confrontational language. These techniques were effective in gaining compliance and preventing escalation. 
This aspect of the incident highlights the importance of communication skills in managing risk and ensuring officer safety. De-escalation is a key component of policing practice and requires both verbal and non-verbal communication skills. 
 
Following the incident, the force issued a social media campaign focused on domestic abuse awareness. The campaign aimed to encourage reporting, provide information on support services, and reassure the community. 
While the specific incident was not disclosed, the messaging aligned with broader safeguarding objectives. This demonstrates how social media can be used strategically to complement operational policing and promote public awareness. 
 
Social media provides a rapid and efficient means of disseminating information to the public. Police can issue updates, warnings, and appeals in real time, enhancing public safety and awareness. 
Research indicates that social media improves information flow and allows police to reach wider audiences than traditional media (Fielding, 2021). In this case, the domestic abuse campaign increased visibility of support services and encouraged community engagement. 
However, the speed of information dissemination also presents risks. Incorrect or incomplete information can spread quickly, potentially causing confusion or harm. Police must therefore ensure that all communications are accurate and verified. 
 
Social media enables direct interaction between police and the public, supporting community engagement and relationship-building. This aligns with the principles of community policing, which emphasise collaboration and partnership. 
Studies suggest that social media can enhance perceptions of police legitimacy and trustworthiness (Fallik et al., 2020). In the context of the incident, public responses to the campaign indicated increased awareness and support. 
However, engagement is not always positive. Police may face criticism, abuse, or misinformation online. Managing these interactions requires careful moderation and clear communication strategies. 
 
Social media is an effective tool for promoting policy initiatives, such as crime prevention campaigns and safeguarding programmes. It allows police to reach diverse audiences and tailor messages to specific groups. 
The concept of “influence policing” highlights how digital communication can shape public behaviour and attitudes (Horgan et al., 2024). In this case, the domestic abuse campaign aimed to encourage reporting and reduce stigma. 
However, the effectiveness of such campaigns depends on audience engagement and trust. Messages must be clear, relevant, and culturally sensitive to achieve their intended impact. 
 
Police use of social media is governed by strict policies and professional standards. The College of Policing APP outlines key principles, including accuracy, professionalism, and accountability (College of Policing, 2026c). 
Officers must ensure that their use of social media does not compromise investigations or breach confidentiality. They must also maintain professional conduct at all times, both in official and personal use. 
Corporate communications teams play a key role in managing social media accounts and ensuring consistency. These teams provide guidance and oversight, helping to mitigate risks and maintain public trust. 
 
Social Media Platforms Used in UK Policing 
UK police forces use a range of social media platforms, including: 
1. Twitter/X for real-time updates  
1. Facebook for community engagement  
1. Instagram for visual campaigns  
1. YouTube for video content  
1. TikTok for reaching younger audiences  
Each platform serves a different purpose and audience, forming part of a comprehensive communication strategy. 
 
Benefits of Social Media in Policing 
Social media offers numerous advantages, including: 
1. Rapid dissemination of information  
1. Enhanced community engagement  
1. Support for investigations  
1. Cost-effective communication  
1. Increased transparency and accountability  
These benefits contribute to improved public trust and operational effectiveness. It also shows transparency to the public which makes them feel more connected to the police that serve them.
 
Risks of Social Media in Policing 
Despite its advantages, social media presents several risks: 
1. Misinformation and rumours (College of Policing, 2025b)  
1. Reputational damage  
1. Operational security concerns  
1. Public criticism and scrutiny  
1. Ethical and legal challenges  
These risks require careful management through policies, training, and oversight. 
 
The incident demonstrated the importance of communication skills in achieving positive outcomes. Building trust with the victim enabled effective safeguarding and support. Communication with the offender ensured safety and compliance. 
Social media played a complementary role by raising awareness and engaging the community. However, its use must be carefully managed to avoid risks and maintain professionalism. 

A key learning point is the importance of integrating communication skills with strategic communication and digital engagement. These elements are interconnected and essential for effective policing. 

Communication skills, social media, and communication strategy are central to modern UK policing. This essay has demonstrated their importance through a reflective analysis of a domestic abuse incident. 
While social media offers significant benefits, it also presents challenges that must be carefully managed. Effective communication, both online and offline, is essential for maintaining public trust and delivering effective policing. 
 
Word count: 1816










Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


Leadership within policing is a cornerstone of operational effectiveness, ethical decision-making, and public legitimacy. The National Policing Curriculum emphasises that leadership is not confined to rank but is a professional expectation across all levels, requiring officers to demonstrate adaptability, accountability, and sound judgement in complex and often volatile situations (College of Policing, 2023). In modern policing, leadership must balance competing demands, including enforcement, safeguarding, procedural justice, and organisational accountability. 

This essay critically reflects on a domestic abuse incident in which I played a significant operational role, evaluating my flexibility in leadership style and analysing how leadership strategies evolved in response to changing circumstances. It draws upon leadership theories including transactional, transformational, situational, and distributed leadership, while integrating UK-specific frameworks such as Authorised Professional Practice (APP), the Code of Ethics, the Victims’ Code, and safeguarding tools such as DASH (Domestic Abuse, Stalking and Harassment risk assessment). 

The essay argues that effective leadership in policing is inherently dynamic and requires a critical balance between structure and adaptability. It further contends that while leadership models provide useful frameworks, their practical application is constrained by organisational culture, policy requirements, and real-world operational pressures. Through critical reflection, this essay demonstrates how leadership flexibility can enhance teamworking, improve victim outcomes, and align with professional policing standards. 
 
The incident involved a high-risk domestic abuse call, graded as urgent due to intelligence suggesting escalating violence and potential harm. On arrival, I was among the first officers at the scene. The victim had exited the property and appeared highly distressed, while the alleged offender remained inside. The situation required immediate action to safeguard the victim, manage risk, and secure evidence. 

Although not the senior-ranking officer, I assumed an informal leadership role, coordinating actions and directing initial responses. I have begun delegating roles to people which relied on teamwork and respect to carry out tasks set by another same rank officer. The way you communicate with your colleagues is important to not come across as patronising or having a superior complex.  This reflects the concept of distributed leadership, where leadership is not restricted to hierarchy but emerges through necessity and competence (Bolden, 2011). In policing, this is particularly relevant due to the unpredictable and time-critical nature of incidents. 
The authorised professional practice on domestic abuse emphasises that victim safety must be prioritised at all stages and that officers must take positive action to protect victims, reflecting obligations under the Human Rights Act 1998, particularly Article 2 (right to life) (College of Policing, 2022; Human Rights Act 1998). This legal framework shaped the urgency and seriousness of my decision-making. 
 
In the initial phase, I adopted a directive, transactional leadership style, focusing on immediate control and risk management. This included: 
1. Allocating roles to officers, such as detaining the possible suspect, identify possible scenes, house to house and CCTV enquiries.
1. Establishing containment  
1. Coordinating communication with control  
Transactional leadership is characterised by structure, compliance, and clear expectations (Bass, 1985). In policing, it is often necessary during high-risk incidents where rapid decision-making is required. With one clear voice of command, it can help produce clarity and calmness in a high stress incident that requires immediate action.

This approach was effective in stabilising the scene and ensuring officer safety. However, it also revealed limitations. Transactional leadership prioritises task completion over interpersonal engagement, which can be problematic in incidents involving vulnerable victims. 
Cockcroft (2014) argues that policing’s reliance on command-and-control leadership reflects entrenched cultural norms, which may inhibit flexibility and responsiveness. In this incident, my directive approach initially limited engagement with the victim and reduced opportunities for team collaboration. 

However, it could be argued that directive leadership is not only appropriate but essential in the early stages of high-risk incidents. The National Decision Model (NDM), underpinned by the Code of Ethics, supports structured decision-making in situations involving threat and risk (College of Policing, 2023a). Therefore, the use of transactional leadership should not be viewed as a weakness but as a necessary component of effective policing. This form of leadership occurs on a daily basis, especially with the lack of experience in response policing.
 
The Code of Ethics provides a framework for decision-making, emphasising principles such as integrity, accountability, and respect (College of Policing, 2023d). It requires officers to act with fairness, demonstrate empathy, and prioritise public trust. 
Code of Ethics 
In this incident, ethical leadership was demonstrated through: 
1. Prioritising victim welfare. This includes safeguarding such as medical treatment and to neutralise any immediate or future threat to them.
1. Ensuring respectful communication  
1. Acting proportionately and lawfully, such as identifying any possible offences and taking immediate action that is proportionate from the information gathered.
 
The Code of Practice for Ethical Policing highlights that ethical behaviour is fundamental to maintaining public confidence and legitimacy, and that officers must demonstrate empathy and procedural justice in their interactions. 

While the Code of Ethics provides clear guidance, its practical application can be challenging. Officers must balance ethical considerations with operational demands, often under time pressure. This can create tension between idealised ethical standards and the realities of frontline policing. This is scrutinised a lot by higher ranking officers who have become detached from the reality of frontline policing, putting further unnecessary pressure on individuals to get things correct first time.
 
As the situation stabilised, I transitioned towards a situational leadership approach, adapting my style to reflect the changing context. 
This involved: 
1. Delegating tasks to experienced officers  
1. Engaging with the victim to build rapport  
1. Encouraging team input  

Situational leadership emphasises adaptability, suggesting that leaders must adjust their approach based on the needs of the situation and team members (Hersey and Blanchard, 1969). 

At this stage, I utilised the Domestic Abuse, Stalking and Harassment risk assessment tool, which is central to domestic abuse policing in the UK. The Domestic Abuse, Stalking and Harassment toolkit is designed to identify risk factors and inform safeguarding decisions. 

While DASH is widely used, it has been subject to criticism. Some research and practitioner feedback suggest that it may oversimplify risk and rely heavily on victim disclosure, which can be inconsistent in domestic abuse cases. From my experience, most victims of domestic abuse are unlikely to give any relevant information regarding crimes. Therefore, leading to officers struggling to fill out the DASH assessment to put the correct safeguarding in place.

This raises important questions about evidence-based policing. While tools like DASH provide structure, they should not replace professional judgement. Moura et al. (2022) argue that effective leadership requires critical engagement with evidence, rather than reliance on procedural tools. 

However, it could be argued that DASH provides a necessary standardisation of risk assessment, ensuring consistency and accountability across policing. Without such tools, safeguarding decisions may become subjective and inconsistent. With this in place, it gives officers the opportunity to highlight the risk of future domestic abuse without the victim supporting prosecution.
 
A key aspect of the incident was engaging with the victim in a manner consistent with the Victims’ Code, which outlines the rights of victims to be treated with dignity, respect, and sensitivity. 

The Code of Practice for Ethical Policing highlights that officers must consider victim welfare and ensure appropriate support is provided. This also helps when victims are not confident in disclosing possible offences to officers.

Initially, my focus on operational control limited engagement with the victim. However, as I adopted a more situational leadership approach, I prioritised communication and emotional support. This improved the victim’s willingness to engage and provide evidence. 
This demonstrates the importance of emotional intelligence in policing leadership, particularly in cases involving vulnerability, as it is important that the officer can be trusted by the victim.
 
In the later stages, I demonstrated elements of transformational leadership, including: 
1. Supporting colleagues  
1. Encouraging reflective discussion  
1. Reinforcing shared values  
Transformational leadership is associated with improved morale and organisational performance (Bass and Riggio, 2006). It aligns with the professionalisation agenda within policing. 

While transformational leadership has clear benefits, its application in policing is contested. Cockcroft (2014) argues that policing culture, characterised by hierarchy and risk aversion, may limit its effectiveness. 
In this incident, transformational leadership enhanced team cohesion but was secondary to operational demands. 

Despite these limitations, transformational leadership remains important for long-term organisational development. It fosters a culture of learning and accountability, which is essential for improving policing outcomes. 
 
Policing leadership is shaped not only by theory but also by legal and policy frameworks. In domestic abuse cases, officers must consider: 
1. Human Rights Act 1998 obligations  
1. APP on domestic abuse  
1. Duty of positive action  
These frameworks emphasise the need to protect victims and ensure effective investigation. 
Equality Act 2010 
The APP highlights that failure to act appropriately can result in harm to victims and loss of public trust. 

This creates a risk-averse culture, where officers may prioritise procedural compliance over professional judgement. While accountability is essential, it can limit innovation and flexibility. 
 
The incident highlights the importance of leadership flexibility. 
Strengths 
1. Ability to adapt leadership style  
1. Effective communication  
1. Awareness of risk and vulnerability  
Limitations 
1. Initial over-reliance on directive leadership  
1. Limited early collaboration  
1. Hesitation in delegation  

This reflects a broader issue within policing: the tension between control and collaboration. While leadership models emphasise adaptability, organisational culture often reinforces hierarchical approaches. 
 
From this incident, several strategies were developed: 
1. Blended Leadership Approach 
Effective leadership requires combining transactional, situational, and transformational styles. 
2. Evidence-Based Decision Making 
Leaders must critically engage with tools like DASH rather than relying on them uncritically. 
3. Ethical Decision-Making 
The Code of Ethics should underpin all decisions. 
4. Victim-Centred Practice 
Leadership must prioritise safeguarding and victim engagement. 
 
Leadership theories provide useful frameworks but may oversimplify complex realities. Policing involves uncertainty, risk, and competing priorities, which cannot always be captured by theoretical models. 

Some argue that too much flexibility may undermine authority and create confusion. In high-risk situations, clear leadership is essential. 

While evidence-based policing is widely promoted, its application may be limited by time constraints and resource pressures. 
 
Using Gibbs’ reflective cycle, this incident highlights the importance of learning and development. 
Reflection enables officers to: 
1. Identify strengths and weaknesses  
1. Develop leadership capability  
1. Improve future performance  
The College of Policing emphasises that reflection is essential for professional development (College of Policing, 2023a). 
 
This essay has critically examined leadership and teamworking within a policing context, demonstrating the importance of adaptability and critical thinking. Through reflection on a domestic abuse incident, it is evident that effective leadership requires the ability to transition between different styles in response to changing circumstances. 

While leadership models provide valuable frameworks, their application is constrained by organisational culture, policy requirements, and operational realities. The integration of UK-specific frameworks such as APP, DASH, the Victims’ Code, and the Code of Ethics highlights the complexity of policing leadership. 
Ultimately, effective leadership in policing is not about adhering to a single model but about balancing structure, flexibility, and ethical decision-making to achieve the best outcomes for victims, teams, and communities. 
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


The National Policing Curriculum emphasises the importance of coaching, mentoring and assessment as fundamental mechanisms for developing competent, reflective and ethical police officers. These approaches underpin the professionalisation of policing in England and Wales, ensuring officers meet organisational standards while supporting personal development. The probationary period, typically lasting three years, provides a structured environment in which learning, development and performance are continuously assessed through formal and informal processes. 

This essay critically reflects on my three-year probation, examining how coaching and mentoring have contributed to my personal, professional and organisational development. It explores key theoretical frameworks underpinning coaching and mentoring, evaluates their application in policing, and analyses how feedback processes have shaped my learning and performance. Through this reflection, I argue that coaching and mentoring are essential to bridging the gap between theoretical training and operational competence, although their effectiveness depends on consistency, organisational culture and the quality of relationships established. 
Coaching and mentoring are often used interchangeably; however, they represent distinct yet complementary developmental approaches. Mentoring is typically defined as a relationship in which a more experienced individual provides guidance, advice and support to facilitate the development of a less experienced colleague (College of Policing, 2024). This relationship tends to focus on long-term career progression, professional identity and personal growth. This can benefit the probationer significantly due to the hands-on experience they get, along with the instant guidance and feedback from the tutor.

In contrast, coaching is generally more performance-oriented, involving structured conversations aimed at improving specific skills, behaviours or outcomes (Police Superintendents’ Association, 2018). Coaching is often short-term and task-focused, enabling officers to reflect on practice, identify solutions and enhance operational effectiveness. Some people can benefit from this style of learning but some find it difficult.

Within policing, both approaches are embedded in the National Policing Curriculum to support continuous professional development (CPD). The College of Policing emphasises that coaching and mentoring contribute to leadership development, cultural change and improved service delivery (College of Policing, 2024). This aligns with broader professionalisation agendas, including the Policing Education Qualifications Framework (PEQF), which promotes evidence-based practice and reflective learning. 
Critically, mentoring in policing may be formal or informal. Research highlights that informal mentoring relationships often emerge organically and can be highly influential in shaping professional behaviours and decision-making (Worden et al., 2025). However, reliance on informal processes may also lead to inconsistencies in support and access, raising questions about equity and standardisation. 
 
One of the most widely used coaching frameworks in policing is the GROW model (Goal, Reality, Options, Will), developed by John Whitmore. This model provides a structured approach to problem-solving and reflection, encouraging individuals to identify goals, assess their current situation, explore options and commit to action. 

During my probation, the GROW model was implicitly used in supervisory discussions. For example, after attending incidents, supervisors would guide reflection by asking what the objective was (Goal), what happened (Reality), what could have been done differently (Options), and what actions I would take in future (Will). This approach promoted self-awareness and accountability, aligning with Kolb’s experiential learning cycle. 

David Kolb proposed that learning occurs through a cyclical process of concrete experience, reflective observation, abstract conceptualisation and active experimentation. This model is particularly relevant in policing, where learning is largely experiential. 

Throughout my probation, I engaged in this cycle repeatedly. Operational experiences provided the ‘concrete experience’, while coaching sessions facilitated reflection. Mentoring supported conceptual understanding, and subsequent deployments allowed for experimentation. This iterative process enhanced my ability to apply theoretical knowledge in dynamic environments. 

Albert Bandura’s social learning theory emphasises learning through observation, imitation and modelling. In policing, this is evident in the influence of experienced officers on probationers. 

My early development was significantly shaped by observing senior colleagues’ communication styles, decision-making and professionalism. Mentors acted as role models, reinforcing appropriate behaviours and organisational values. However, this also highlights a potential limitation: negative behaviours may also be learned if not addressed through effective supervision. 

Transformational leadership theory, associated with James MacGregor Burns and later expanded by Bernard Bass, emphasises inspiring and motivating individuals to exceed expectations. Coaching aligns with this approach by empowering officers, fostering intrinsic motivation and encouraging innovation. 

In practice, supervisors who adopted a coaching style—rather than a directive approach—enabled me to develop confidence and autonomy. This was particularly evident in complex incidents where guidance was provided without undermining my decision-making authority. 
 
Initial Stage: Transition and Dependency 
The initial phase of my probation was characterised by high levels of uncertainty and reliance on others. Coaching and mentoring were essential in supporting this transition from academic learning to operational policing. 
Mentors provided reassurance, contextual knowledge and practical guidance, helping me navigate organisational processes and expectations. This aligns with research suggesting that mentoring supports confidence, competence and professional identity formation (College of Policing, 2024) . 
Coaching, meanwhile, was used to address specific performance issues, such as communication skills and decision-making under pressure. Structured feedback enabled me to identify areas for improvement and develop strategies to enhance performance. 

Development Stage: Increasing Competence and Confidence 
As my probation progressed, the focus shifted towards developing independence and competence. Coaching became more reflective, encouraging critical thinking and problem-solving. 
Mentoring continued to play a key role, particularly in career development and resilience. The policing environment can be challenging, and mentors provided emotional support, helping me manage stress and maintain wellbeing. This reflects evidence that mentoring contributes to increased self-efficacy and confidence (College of Policing, 2016). 
Importantly, informal mentoring relationships became increasingly influential during this stage. These relationships allowed for honest discussions and personalised advice, which may not always be possible in formal settings. 

Consolidation Stage: Professional Identity and Autonomy 
In the final stage of my probation, coaching and mentoring supported the consolidation of my professional identity. I became more autonomous, requiring less directive guidance and more collaborative reflection. 
Coaching conversations focused on refining skills, improving decision-making and preparing for future roles. Mentoring shifted towards career planning and leadership development, aligning with organisational goals of developing future leaders. 
At this stage, I also began to take on informal mentoring roles with newer probationers, demonstrating the reciprocal nature of mentoring and its role in organisational learning. 
 
Coaching and mentoring significantly contributed to my personal development by enhancing self-awareness, resilience and confidence. Reflective discussions encouraged me to evaluate my strengths and weaknesses, leading to continuous improvement. 

Mentoring also provided emotional support, which is critical in a high-pressure environment. This aligns with research highlighting the role of mentoring in promoting wellbeing and self-efficacy (College of Policing, 2016). 

Professionally, coaching and mentoring improved my operational competence, communication skills and decision-making abilities. The application of structured models, such as GROW, enabled me to approach incidents systematically and reflect on outcomes. 

Furthermore, exposure to experienced officers through mentoring enhanced my understanding of policing culture, ethics and professional standards. This contributed to the development of a strong professional identity. 

From an organisational perspective, coaching and mentoring support workforce development, performance improvement and cultural change. The College of Policing emphasises that these approaches are essential for developing effective leaders and improving service delivery (College of Policing, 2024). 

My development as a competent and reflective officer contributes to organisational objectives, including public confidence, efficiency and ethical policing. Additionally, the mentoring of newer officers supports knowledge transfer and organisational continuity. 
Coaching and mentoring facilitated my learning by bridging the gap between theory and practice. While academic training provided foundational knowledge, real learning occurred through operational experience and reflective practice. 

Coaching encouraged critical reflection, enabling me to learn from both successes and mistakes. This aligns with Kolb’s learning cycle, where reflection is essential for transforming experience into knowledge. 

Mentoring provided contextual understanding and practical insights, enhancing my ability to apply knowledge in complex situations. The combination of these approaches improved my performance, enabling me to respond effectively to diverse incidents. 

Research supports this, indicating that mentoring is particularly valuable in policing due to the discretionary nature of the role and the need for experiential learning (Worden et al., 2025). 
 
Assessment is a key component of the National Policing Curriculum, ensuring that officers meet required standards of competence and professionalism. During my probation, assessment was conducted through a combination of formal evaluations, workplace observations and reflective practice. 

Coaching and mentoring played a crucial role in preparing for assessments by identifying development needs and providing guidance. Feedback from supervisors and mentors informed my learning objectives and supported continuous improvement. 

However, there are challenges associated with assessment, including potential inconsistencies and subjectivity. The effectiveness of assessment depends on the quality of feedback and the ability of assessors to provide constructive, evidence-based evaluations. 
 
Providing and receiving feedback is central to coaching, mentoring and assessment. Effective feedback should be timely, specific and constructive, enabling individuals to understand their performance and identify areas for improvement. 

During my probation, receiving feedback was essential for development. Initially, feedback was often perceived as criticism; however, through coaching, I developed the ability to view feedback as an opportunity for growth. 
Structured models, such as the ‘feedback sandwich’ and reflective questioning, were used to deliver feedback in a supportive manner. This facilitated learning and encouraged self-reflection. 

As my experience increased, I began to provide feedback to peers and newer officers. This required the development of communication skills, emotional intelligence and professionalism. 
Providing feedback also reinforced my own learning, as it required reflection on best practices and organisational standards. This aligns with the concept of reciprocal learning in mentoring relationships. 
 
While coaching and mentoring have clear benefits, there are limitations and challenges. The effectiveness of these approaches depends on the quality of relationships, organisational culture and the availability of trained coaches and mentors. 
In some cases, coaching may be inconsistent, with varying levels of engagement from supervisors. Similarly, access to mentoring may depend on informal networks, potentially leading to inequalities. 
Furthermore, there is a risk that mentoring may reinforce existing organisational cultures, including negative behaviours, if not properly managed. This highlights the importance of formal training and oversight. 
Despite these challenges, the overall impact of coaching and mentoring during my probation has been positive, contributing significantly to my development and performance. 
 
Coaching, mentoring and assessment are integral components of the National Policing Curriculum, supporting the development of competent, reflective and professional officers. 
This critical reflection demonstrates that coaching and mentoring have played a vital role in my three-year probation, contributing to personal growth, professional competence and organisational objectives. Through the application of theoretical frameworks, such as the GROW model and Kolb’s learning cycle, these approaches have facilitated continuous learning and improvement. 
While challenges remain, particularly in relation to consistency and accessibility, the benefits of coaching and mentoring are evident. They provide essential support for officers navigating the complexities of modern policing and contribute to the ongoing professionalisation of the service. It also outlines the fundamental necessities that come with the job from how to converse with people professionally, to how to progress complex incidents to achieve justice for the victims.
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