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[bookmark: _GoBack]Evaluation part B (i)

I have created a scheme of work for a year nine, mixed ability geography class encompassing the topic of globalisation. This scheme of work aims for learners to be able to understand what globalisation means, how it is reflected in aspects of their lives and through what sectors globalisation is associated with. They will also discuss varying perspectives and consequences of globalisation and what the future of globalisation is and whether it’s sustainable. For my microteach I decided to teach the first lesson from the globalisation scheme of work which is an introductory lesson to discuss what globalisation is, what TNC’s are and how they are involved in their lives.

There are many opposing theories that state how children learn new knowledge dating back to Socrates (469-399 BC) who thought questioning is the key to learning. He states that wisdom and knowledge are gained from discussion with others as long as we’re prepared to see our own faults so that we’re open to learn new things (Bates B., 2015). Within my microteach many of the activities involved discussion whether it be in pairs, groups or as a class and questioning was an effective tool used by the learners to interpret each other’s knowledge and the teacher’s leading questions would guide them to expand on their understanding of globalisation.

Another key aspect used in my microteach is belief in the learners which is reflected in Merton’s Self-fulfilling prophecy (1960) that’s based on Aristotle’s thinking that if the learners see that the teacher has confidence in them, then they shall perform better. Aristotle’s philosophy was later revisited by Locke J. (1632-1704)  in which learners are blank pages and they develop knowledge from experience. However Plato’s learning theory states that the ability of the learner is pre-determined and no level of expectation would elicit a different outcome as it is not in their nature. Descartes (1596-1650) agrees with Plato’s viewpoint that learners already have knowledge and the experiences follow i.e. I think, therefore I am.

Behaviourism is a learning theory that has been debated for many years. Pavlov believed that from conditioning a learner would have them associate a stimuli with a positive response. By teaching the learners how globalisation associates with their lives and providing simple tasks that they were rewarded by praise for correct answers their confidence in the subject matter is improved and they want to learn more so we gradually escalate the tasks and expand their learning. Although behaviourism is seen to have merits Skinner felt it needed to be developed further to incorporate negative stimuli but he does emphasize that the ‘positive reinforcement’ is more effective. Critiques of behaviourism is that it focuses on learning outcomes whereas the development of the individual learners aren’t seen as important.

Constructivism is a key principle that opposes behaviourism as it refers to building on learners prior knowledge and experience (D H Jonassen, 1991) to further their learning rather than conditioning them. As this was an introductory lesson its main focus was to assess the learners prior knowledge and use questioning and a variety of examples to help the learners expand their knowledge on globalisation. Despite that there are still concerns with cognitive theories such as constructivism as they focus too much on development rather than outcomes.

Vygotsky noted that learners needed to be supported in order to develop and learn new concepts and the support should come from a ‘more knowledgeable other.’ As used in the globalisation scheme of work Vygotsky notes that learners tend to learn from social interaction and therefore many discussion and team work activities are present throughout the scheme of work. Vygotsky is also acknowledged for the construction of scaffolding as a concept used today. The Zone of Proximal Development is a key feature of Vygotsky’s theory as it states that learners need to be within this zone to be able to achieve. The ZPD denotes the area where the task is not too easy (comfort zone) or too hard (viewed as impossible to the learner) and is also known as the struggle zone. In the introduction to globalisation it was important to assess the learners prior knowledge in order to stretch their thinking for future tasks. In the microteach the class was sat in mixed ability groups so that some more knowledgeable than other could share their knowledge. 

Piaget agreed that learners gain knowledge from others i.e. social transmission (Piaget, 2001) and that the focus should be on the learning process and learning outcomes are also vital. Piaget’s work focused on cognitive development and that children learn differently through varying biological stages of development (Brooks, V., Abbott, I., Huddleston, P., 2012). Ernst Von Glasersfeld was a constructivist theorist that went even further to develop radical constructivism. The difference here is that Von Glasersfeld’s radical constructivism has more emphasis on the subjectivity of the learners and that their experiences in which they build their knowledge upon is seen through different eyes and therefore will always be individual (Von Glasersfeld, E., 1995).

 In contrast to this Bruner felt that learning occurs through continuous processes and that a ‘spiral curriculum’ would be an effective way to build on learners previous knowledge (Bruner, J. S., 2009). This would entail topics repeated throughout a learners education at different stages so that the main themes are revisited and built upon as they go along the different developmental stages (Smidt, S., 2013). Although the learners may not have learnt about globalisation in my microteach it was still imperative to make the connections with their prior knowledge and build upon it. Bruner also developed scaffolding as a method to provide support for a learner so that they are able to complete tasks that would have initially been beyond their ability (Wood, J., Bruner, J S., Ross, G., 1976).

Bloom’s Taxonomy refers to a hierarchy of learning levels so that learners expand on their knowledge and how they think. Rather than lower levels of knowing and comprehending it shows that learners need to provide a deeper thought into their topics to be able to make connections, solve problems and evaluate information (Bloom’s, T.M.E., 1965). This is seen in the globalisation scheme of work during a few lessons e.g. perspectives on globalisation, where the learners must evaluate whether globalisation is beneficial or not for each character and what the implications are; Sustainability in globalisation is also a key example where the learners must evaluate from their information cards whether their companies can be more sustainable, whether their doing enough and also what solutions could they implement. The last task in the microteach where the learners must create an image of globalisation and assess what’s missing, this is an example of synthesizing as they must create and compile all their knowledge on globalisation into one image.

The possible future curriculum in Wales is being adapted by Donaldson and the Successful Futures development where the current curriculum states what content is taught at the various stages will possibly be changed to a curriculum that focuses on the skills the learners will develop rather than the subject specific content. With regards to this globalisation is a vast topic that some schools may choose to cover as naturally develops many cross-curricular skills. Another change to the curriculum Donaldson proposes is that it also must determine assessment activities (Donaldson, G., 2015) that are formed to enhance education not hinder the learners.

Literacy, numeracy and digital competence are key skills that are now considered to be cross-curricular therefore it is important that every teacher no matter the lesson content reinforces those skills. The national literacy programme by the Welsh government states that it is essential for all learners to develop their literacy as it would be beneficial for their future. To incorporate literacy into this scheme of work activities using new key words, developing a wider range of vocabulary, sentence structures and verbal discussions. The literacy and numeracy framework is also designed to help learner progress and provides guidance for schools on how they can be supportive. Within the globalisation microteach the starter used was a simple way of practicing the learners numeracy skills with a few simple maths equations they needed to solve.

As a way to develop the curriculum Cymreig into the microteach it was asked of the learners to come up with one key word that may link to globalisation and if they felt confident then to provide more. Throughout the scheme of work it is also relevant to use examples of Welsh companies and how globalisation interacts within Wales as another way to interlink the topic with their surroundings. The curriculum Cymreig is a scheme set up by the Welsh government that asks schools to incorporate the Welsh language, culture, environment, music and history into their lessons and celebrate living in wales.




Evaluation part B (ii)

This scheme of work is designed to teach globalisation to a variety of year nine learners. By the end of this scheme of work the learners will be able to: 1. Understand what globalisation means. 2. Comprehend how it reflects in aspects of their lives 3. Consider what sectors operate within globalisation 4. Understand different viewpoint of globalisation and what the consequences of globalisation are on those people. 5. Evaluate if globalisation is or can be sustainable.

Key geographical skills they will improve upon include geographical enquiry as lessons within this scheme of work encourage the learners to question ethical boundaries and investigate into different perceptions. Within this set of lessons the learners will also reinforce their general map skills and knowledge about global locations by studying where each case study is, where the trans-national corporations manufacturer and retail their goods and what types of countries benefit and where are the ones that are disadvantaged by globalisation.

Included in this scheme of work are lessons and activities that also introduce many other key skills. Through learning new key terms and using them in class discussions, partner consultations, group debates and individual analysis the learners develop their literacy, communication and collaboration skills. In order to ensure the learners improve upon their numeracy skills within this scheme of work they will be expected to understand and interpret statistical data encompassing TNC’s carbon output creating a graph to compare the data. Digital competence is another cross curricular skill that is detrimental to develop within each subject therefore in this scheme of work interactive white boards, powerpoints, Kahoot!, publisher and google classroom are all used. There are also opportunities for plenaries or starters involving digital competency for example QR code questions, Popplet, BookWidgets, Quizlet and Padlet. Globalisation is a topic that is easily associated with global citizenship but also many questions on sustainability develop while researching into globalisation and therefore a whole lesson within this scheme of work is associated with education for sustainable development and global citizenship (ESDGC). This lesson will discuss examples of TNC’s and whether their performing in a sustainable manner.

As this is a mixed ability class is it imperative that the learning is accessible to all learners and therefore differentiation will be key throughout this scheme of work. Scaffolding will be evident in some tasks so that each learner is challenged to the appropriate level to be actively in their own struggle zone. During each lesson it is expected that teachers differentiate by support and questioning so that each learner is seen clearly as an individual and their confidence and morale is boosted. As each lesson proceeds is also important that we as the teaching staff assess learners’ understanding of the subject matter as we go on so that if more attention is needed on a specific part of the scheme of work then it should be explained further.

For the microteach I decided to teach the first lesson within the globalisation sequence which is an introduction to globalisation. By the end of the lesson the learners would be able to name key terms associated with globalisation, define the meaning of globalisation, name examples of TNC’s and consider how globalisation interacts with their lives.

The starter task for this lesson was a series of mathematical questions and the answers corresponded to a letter of the alphabet to spell out the term global as an introduction to the new topic. This starter is a simple way to reinforce the learners’ numeracy skills and keep the learners practicing handling numbers. The next activity I asked the learners to take a look at their surroundings and belongings and discuss what countries they’re from and consider whether they themselves had any connections with other countries. This activity gets the learners to start thinking and make connections from their world to globalisation. It also begins the class discussion on what globalisation might be. This task was rather successful as it settled the class quickly to get them working and thinking straight from the beginning of the lesson. To improve this activity it may be beneficial to create a harder sheet of equations for the MAT students to complete as there were 2 difficulty levels available but it would have been useful to have one sheet one step harder to push the MAT students more rather than leaving them too comfortable. This is relevant for developing my skills as a teacher to be successful within the QTS standard S3.1.1. i.e. ‘to set challenging teaching and learning objectives which are relevant to all learners.’

To further develop the learners’ curiosity the next task asks them to think what globalisation is for 30 seconds. Providing thinking time for the learners to develop their answers before writing them down I feel is a great strategy to make their answers more rounded. The next step was to discuss their ideas as pairs to expand on their own ideas and maybe see different sides to globalisation. Finally we compiled their answers to a few key points as a class as to what key aspects would come into globalisation. The problem with this is asking them to think without giving them a basic understanding or even a broad definition therefore the students that hadn’t heard of globalisation before would find it disheartening that they didn’t know. This would go against QTS standard 3.3.1 that states the learners should feel secure amd confident. However, this didn’t occur in this lesson and they responded well and interacted enthusiastically but in future I would definitely consider providing a brief statement defining globalisation broadly and ask them to think about that and comment instead so that the learners feel more confident in their answers and therefore are more willing to share and discuss.

Next I asked the learners to think of 3 key words that could be linked to globalisation in order to keep them thinking about what globalisation is or could be. Again it may have been useful to provide a vague definition of globalisation so that pupils can be more certain on terms that link into it and less concerned about being wrong. Also as a part of this task I also asked for a Welsh word connected to globalisation and provided them with some key terminology in Welsh e.g. globaleiddio, cwmnïoedd traws-wladol etc. I found this to be a useful way to incorporate the curriculum Cymreig (which is named as a requirement in QTS standard 3.3.2) and also an important way to open up the subject so that some learners find it more accessible. I hindsight I could’ve asked for creating sentences using these key words in order to develop literacy skills further.

Next we went over a detailed definition of globalisation so that the learners would have a clear and concise way to understand what globalisation is and be able to look back on this if they’re ever in any doubt. Unfortunately due to time constraints as it was only a half an hour lesson we did not spend much time on this definition and if we had more I’d like to have them write it out and different students to read each point out. Also ideally it would’ve been useful to go over the definition in Welsh too rather than just give it to them as it’s unlikely they would ever read it at their own accords.

The fourth task was a fun activity to introduce the idea of Trans-National Companies and provide clear examples on how globalisation is linked with their lives through these companies. This activity also means they’d be able to think of strong examples of TNC’s easily in future assessments. I feel for this activity the critique is more on me as a teacher rather than the activity itself. Looking back I can see that there was a lack of praise for the learners that got the answers correct rather than just saying yes, correct.

Task 5 plays on the higher levels of Bloom’s taxonomy as it involves creating which comes under the synthesizing form of development. For this task the learners needed to draw an image representing what they thought globalisation is. It needed to include all the aspects they felt interlinked with globalisation. Upon reflection a success criteria would’ve been extremely useful for this task as we could’ve compiled it as a class and collected all the aspects they felt were relevant. This success criteria then could’ve been used in order for them to self-assess or peer-assess this task and note how to improve their work so that they gain more experience evaluating work. This task was also difficult as some learners wanted to be artistic and make it look creative whereas other wanted to do the bare minimum so that all the aspects were included but quickly drawn on the page. This then meant that learners were finishing at different stages so the follow up questions were definitely an important aspect for this task as the ones that finished quickly still had work to move on and had to self-assess and peer-asses how well they’d done and how they needed to improve.

After task 5 we went over some examples I’d found on the internet so that the learners could evaluate this work and make suggestions on how to improve on them. During the microteach we did not spend much time on these at all although in a lesson with a longer period of time it would’ve been a very useful way to bring in that class discussion on how to improve work and what elements really make the difference.

As a summary for the microteach it was sort of a word fill with me as the teacher starting the sentences and asking individuals to complete them. These sentences were linked to the learning objectives at the beginning although I do feel I could’ve made that clearer so that the learners are aware that they have achieved what we set out to at the beginning of the lesson but as a whole the summary was an effective recap and it showed to me that the learners have understood the concept of what globalisation is, what TNC’s are, what sectors are involved in globalisation and made connections between their lives and globalisation. 

Some main areas that I can see since being on placement in Ysgol Y Preseli is that my tone of voice, classroom management and my questioning need to improve. To improve my tone in future I must project my voice more and vary it depending on what I’m trying to say. This will in turn lead to a more effective behavioural management in the classroom. In order to improve my classroom management I feel that observing lessons with the sole purpose of assessing the effectiveness of class management and how best to implement them is key. This will lead to more ideas as to how to develop my own style of class management. Questioning is a difficult skill to develop from my point of view and it seems that with more practice I should see an improvement so that I can then prompt the learners to develop their thinking further rather than just surface knowledge. 
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