Factors affecting second language learning
----Based on the chapter 2 in “Factors affecting second language learning.” （Lightbown and Spada，2001）

Introduction
Language acquisition is becoming one of the most critical aspect for the development of human world. Generally speaking, there are a range of languages in the world and one person is usually immersed in one specific language as his or her first language. Plus, it is universally accepted that people should learn a second language. In today's fast-moving world, all learners are eager to learn a foreign language, because they are driven by their innate curiosity to exploring the world and enjoying learning experience, which are their eternal source of inner happiness. (Liuolienė and Metiūnienė, 2011) That is to say, it is becoming common tendency that people are learning second language because people are naturally eager for learning about the world and delighted for exploration. The reasons or advantages of learning second language mainly are “language acquisition is part of the study of language as a human faculty, it helps us understand the notion of language as a ‘human’ characteristic, genetically evolved, it can help teachers develop their teaching methodologies and curricula and it can help policy makers develop their policies about bilingual education”. (Mitchell etl, 2019)  Since learning second language has such important benefits, the researches about second language acquisition are in large amount in its history. This essay will mainly focus on the factors that affecting second language learning based on chapter 2 in “Factors affecting second language learning”. This essay aims to present an overview of the factors that influence second language learning and discuss the factor “motivation and attitudes” in detail with the correspond to the affective filter hypothesis on input process of second language learning which is put forward by Krashen and overall response to the article.

Body part
In this chapter, the authors claim that all normal children are able to successfully master their first language under normal education, which contrasts obviously with the experience of second language learners. There are wide varieties of the success of second language acquisition between learners. 
It is believed that learners have certain characteristics that have more or less contributed to the success of language learning. (Clément, 1986) In addition to personality traits, other factors commonly considered to be related to language learning include intelligence, aptitude, motivation and attitudes, learner preferences and learner beliefs. Another critical factor is the age when learning begins. That becomes the authors generally exploration in the chapter. The authors declare if anecdotal evidence is supported by the results of the study in this chapter to see If have information about the personality, general and special intellectual abilities, motivations, or ages of two people, how much can be predicted their differences in success in second language acquisition. The authors also showed their position for the researches and do the further exploration on specific factors. As the overview of the factors in their research mentioned in this chapter, it could be concluded briefly. The term "intelligence" 
Is employed to cite the performance on some tests, which means the Intelligence quality scores are usually regarded as a good way to show the success of learners. The recent studies demonstrate that the intelligence and some second language skills might be closer to each other than other language abilities. For instance, “a study of French immersive students in Canada found that although intelligence is related to French second language reading, grammar, and vocabulary development, it is not related to oral production skills (Genesee 1976)”. There are also finding which are similar to report this assumption. That is to say, studies show that intelligence does have something to do with some language skills, but it plays little role in oral skills. What does this mean might be intelligence may be a powerful factor that influence second language acquisition. However, since the major focus of classroom teaching more on communication and interaction, which are the main function of speaking ability, intelligence might have less impact on the classroom teaching. 
The aptitude factor is proved that some people have a special “talent” to learn quickly in language learning is a significant feature of talent. Aptitude: Aptitude qualifications are made up of different types of capabilities, which are the ability to recognize and remember new sounds, the ability to understand the role of specific words in sentences, the ability to find grammatical rules from language samples and new word memory. For the students, if the individual have certain talents for the language learning, they may learn faster and better than those lack of such aptitudes. Personality: Many personality traits are thought to affect second language learning. Some studies have found that many successful language learners do not score well on extraversion. Plus, suppression is a negative force, which is also witnessed that it could at least supporting the pronunciation of the second language. Motivation and attitudes: The overall results indicate that positive attitudes and motivations are related to the success of second language learning (Gardner 1985). When speaking a new language, some identity marks of another cultural group are used. As to learner preferences and leaner beliefs, learners have a crystal preference for how to learn new materials. “Visual learners” or “aural learners” refer to people are not easy to learn something unless they see or hear it once or twice. For other learners who are called "kinesthetics", they need to add body movements during the learning process. Additionally, almost all learners, especially older learners, have strong beliefs and perspectives on their teaching methods. These beliefs are usually based on the assumption (right or wrong) that previous learning experiences and a particular type of teaching are the best way for them to learn. Age: Age trait is easier to define and measure than personality, talent, or motivation. The "critical period hypothesis" states that during human development, the brain tended to successfully learn languages ​​for a period of time. Most often, this critical period ends around puberty, but some researchers believe it may be even earlier.
Motivation and attitudes discussed in detail: The affective filter hypothesis is the relationship between learner variables such as anxiety, self-confidence and motivation and the second language learning process by showing how their affective filter level influence their acquisition. Strong affective filter drives students to have an unreachable input to the brain, which means that even learners could understand the message, the input outcome might be filtered by the learners’ emotion. (Higgs and Krashen, 1983) That is to say, with the affective filter, learners would not be immersed into an entire input environment. Besides, students with strong affective filter might not master the messages even they have accepted. This explains the relationship between learner variables such as anxiety and foreign language acquisition by affective filter hypothesis. Krashen (1983) proves that students with high motivation might have weak affective filter, whom could be easy to be engaged in the input process; while demotivated students are likely to have strong affective filter, which might have bad impact on the input process of second language learning. Same as the anxiety which refers to negative attitudes of students (Phillips, 1992), when students hold the negative attitudes towards language learning, anxiety might be occurred. Anxiety might lead to strong affective filter of students, which may cause them not easy to engage themselves in the learning process as well and they may have bad memory of the knowledge. The following are the motivation and bad attitudes relates to anxiety in the classroom learning in the input process associated with affective filter.
Motivation is an emotional factor that affect the input as a learning process. Williams and Burden (1997) claimed that motivation refers to “a state of cognitive and emotional arousal” which accounts for an aware decision to act. This increase “a period of sustained intellectual and/or physical effort”, which help people achieve the goals set previously. This means motivation is an emotional state of people that could drive people to act and give rise to attain the personal goals. This elaborates a definition of motivation. In foreign language learning, motivation could be illustrated as the emotional factor that contribute students to learn and master the knowledge of foreign language. It is widely accepted that motivation is the essential factor which affect the rate of achievement in second language learning. Lacking of sufficient motivation, even students with high ability cannot reach long-term goals in foreign language learning. While students with high motivation could compensate the shortage in learning conditions and language talent. (Dörnyei, 1998) To be specific, motivation would influence the foreign language learning in a large degree. Low-motivated students might not perform well in the foreign language learning process compared with high-motivated students. This suggests how motivation of learners bring in classrooms. Related to the affective filter hypothesis of Krashen (1983), learns who have high motivation usually have weak affective filter in input process, which allows them to be presented in the learning material and transfer the messages internally. The effectiveness of input to these students might be contributed. On the other hand, low-motivated students may have strong affective filter, students may not be exposed to the learning material or transfer the messages they received inside. The input effectiveness might be reduced in this way. This explains the ways that motivation influence input process in foreign language learning. Furthermore, Intrinsic motivation and extrinsic motivation are two types of motivation. Intrinsic motivation is the willingness to be engaged in activities driven by enjoyment, such as interest and self-esteem of students, which comes from inside of students. Extrinsic motivation comes from outside of students including students’ desire of approval by peers, getting rewards from teachers or avoiding punishment. Compared to intrinsic motivation, the level of self-esteem of extrinsic-motivation students are lower and the anxiety level of them are high than students with intrinsic motivation. (Hall, 2017) That is to say, intrinsic motivation and extrinsic motivation are caused by different factors, which shows the cause of motivation could be diverse. This provides the factors that could lead to high motivation and low motivation even demotivation. For example, if a student is desired at getting approval by peers or teachers, he/she might have a high extrinsic motivation, which means he/she have a weak affective filter. He/she might be willing to be exposed by the learning material and transfer received messages. That is to say, the effectiveness of input process might be constructed. Therefore, the input process as a learning process might be influenced in this way. From this way, the influence of motivation to input process has been discussed. That is how motivation of learners influences the input process as a learning process in foreign language learning classrooms. 
In addition, according to Phillips (1992), if students have negative attitudes towards language learning, they may have anxiety during the second learning process. Anxiety of learners might affect the input process in foreign language learning classrooms. Under the environment of second language learning, anxiety is deducted into the feelings of self-conscious, worry of the adverse feedback from teachers and peers and fear of not achieving personal goals. (Kumaravadivelu,2006) To be exact, in foreign language classrooms, anxiety is featured as self-awareness, fear of being evaluated by peers and teachers and worry about not living up to standards of oneself. This illustrates the character of anxiety in the context of foreign language learning. Anxiety usually appear in the input process when learning foreign languages. MacIntyre and Gardner (1994) proposed that at the input stage, anxiety refers to the fear of students when exposed to new words or phrases in target language. That is to say, at the learning process of foreign language, the input anxiety is an apprehension of learners’ experience when students are presented with new knowledge. This regards to the definition of input anxiety in foreign language learning classrooms. Input anxiety may affect the effectiveness of input in a negative way by reducing the anxious learners’ capacity to attend the learning material given by instructor and limit the ability to present internal input. (Tobias,1977) To be specific, input anxiety might cause difficulties in students’ engagement of learning material presented by teacher and obstacle the inside input of students. This explains how input anxiety influence the input process negatively. Students might not be totally engaged in the learning material due to emotional state as anxiety, which is likely for them to receive less message. That may hinder the complete input to students. What’s more, under the influence of emotion, the internal learning of students might not be performed completely. That means anxiety could also prevent students to state inner input in a degree. Therefore, anxiety may affect the input process. 

Conclusion
In a word, as the authors mentioned, partly due to the lack of clear definitions and methods for individual characteristics, studying individual variables of learners is not easy and the results are not entirely satisfactory. Therefore, it is still difficult to accurately predict how a person's personality characteristics will affect his or her success as a language learner. That is to say, it is necessary to consider the factors that affecting second language acquisition cautiously in the classroom language teaching and performing further research.
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