Part B (i) 
	
The development of lesson plans is a crucial part of being a teacher. A lesson plan is an extremely useful tool because it reflects our teaching philosophy and provides a record and resource throughout the lesson (Jensen 2001 p.403). Lesson planning is a necessity because it shows that as a teacher, you have thought through what you will be doing in the lesson and you will be prepared for any problems that you may encounter. When planning lessons, it is important that no students finish too early and have no work left for them to do. However, Toney (1991 p.16) argues that ‘‘when planning a lesson, time should be left over for questions.’’ This argument from Toney suggests that you need to prepare and have time spare for questions that may take the lesson off into a strange but wonderful direction. A lesson plan is obviously an invaluable resource, but one needs to be careful that a lesson plan doesn’t turn into a cage for the pupils, where they cannot explore ideas outside the realms of the lesson plan. Sometimes the best lessons are ones that go off in different directions which results in deep and meaningful discussions.
	The lessons in my Scheme of Work mainly followed a thematic approach, where each lesson covered either a Political, Economic, Social, Cultural or Religious theme. However, the first lesson was delivered chronologically because the pupils needed to know what followed the years after William’s victory at Hastings. Schemes of work are essential to every department because they provide a blueprint of what content every year group should be studying. This means that every year group are covering the same topic which provides uniformity throughout the year which will ensure a smooth transition into later years groups. Schemes of work are created to provide a positive resource of what needs to be covered, however it is possible that poorly written schemes of work can become a negative resource instead of a positive. Errington argues that some schemes of work are only created for the purpose of being an administrative document, which will only be brought out of the cupboard to show to inspectors (Errington, 2011). This is a very concerning find by Errington because schemes of work, if created correctly can become an irreplaceable resource to the whole department. I believe that my Scheme of Work is a positive resource, rather than a negative one as Errington sees some because it contains great detail which will be able to guide every teacher through each lesson. Furthermore, it doesn’t act as a cage and curb creativity. My scheme of work allows each teacher to explore other avenues and ways to deliver the lesson in their own unique style. 
	    Throughout my scheme of work, I have incorporated role-play in to as many of my lessons as possible. In my experience, KS3 children respond very positively to historical role-play activities because it makes learning more tangible. The lesson on the feudal system in my scheme of work benefits greatly from the use of role-play. The class would be split up into three different roles of barons, knights, and peasants and by using a piece of paper the students would tear off a certain sized piece depending on the role in society that they were given. My emphasis of role-play in a KS3 scheme of work is supported by Baruch who states that role play is one of the most effective ways to engage students and that it initiates and maintains learning. (Baruch, 2006).

The Training and Development Agency for schools defines differentiation as ‘the process by which differences between learners are accommodated so that all students in a group have the best possible chance of learning.’ (sistemaengland) In my micro teach lesson there were clear signs of differentiation.  Whilst completing the source task that I had set, I gave pupils the option of using sentence starters if they were struggling too much with the task. I used them to give students a push in the right direction when answering the three questions on the source dealing with the brutality of the Harrying of the North. However, I was careful to not provide them with too much scaffolding by giving them the sentence starters immediately or making the work too easy for some students after they received them. I did this because I wanted to keep the students firmly in what Allison and Tharby (2015, p16) call, ‘the struggle zone’, this is the zone that every teacher wants their pupil to be in because this is where ‘effective learning’ takes place. The ‘struggle zone’ is achieved by challenging a student just enough which results in a manageable amount of thinking which means that the learning conditions are enjoyable and of low stress. I had extremely high expectations of the students in my microteach lesson and the Pygmalion effect happened, I expected them to hit the higher levels regardless of their differing abilities which meant that they all performed better than I thought they would.
Curriculum Cymreig plays a key role in the third lesson of my Scheme of Work. It is stated in the ACCAC that Curriculum Cymreig is a ‘statutory requirement’ (ACCAC, 2003 p.3) and ‘an essential part of the curriculum’ (ACCAC, 2003 p.3) this means that my third lesson, with a heavy focus on Welsh history, meets the requirements set. By focusing on castles in Wales as opposed to just English castles, students have a better idea of their local history and learning feels more tangible. The students will learn about the importance of castles and all examples of castles will be Welsh ones. Towards the end of the lesson I will ask the students if they can give me any examples of Welsh castles that they know or have been to. They will also see a map of castles in Wales which will give them a true idea of how important and how many castles there were in Wales. Curriculum Cymreig aims to provide students with ‘a sense of belonging’ (ACCAC, 2003 p.4) and ‘a sense of place and heritage’ (ACCAC, 2003 p.54). It is briefly discussed above, but by focusing on local castles and areas I am expecting students to be more invested in the learning. They can relate more to things that have happened locally because they can see the results of the history that was once there. It is much more beneficial to focus on local castles than English ones, due to the fact that most pupils would have never seen or heard of them before. 
[bookmark: _Hlk530131148]	The PISA 2015 publication shows that the literacy and numeracy skills of pupils in Wales are considerably lower than those of their counterparts in England, Scotland and Northern Ireland (NFER). Improving literacy skills has been the main focus of PISA since their 2009 report, however over six years there has been no improvement whatsoever and the literacy scores in Scotland have even dropped. This information suggests that schools are not doing enough to improve the reading ages of their pupils.  Compared to the rest of the UK, Welsh pupils again scored significantly lower (NFER) than their English, Scottish, and Northern Irish counterparts. Since 2012 PISA has focused on improving numeracy scores, however like literacy there has been little improvement and the scores have remained stable.
The Welsh Government has attempted to tackle these low scores and bring Welsh pupils up to speed with the rest of the UK by making literacy and numeracy skills a ‘priority’ in Welsh schools (learning.gov.wales). The reason why there is such a strive to improve literacy and numeracy skills of pupils is because they are ‘absolutely essential’ (learning.gov.wales) for children to reach their potential and either continue their studies or look for employment. It is essential that before leaving school, students know basic literacy skills; writing emails, letters and reports which are free of any glaring grammatical errors. In the work place these skills will be needed on a daily basis and if school-leavers cannot perform simple writing tasks then they will struggle in the world of work. 
As I have previously discussed above after making numeracy and literacy skills a focus in schools, results still haven’t improved. Results can only improve if every single teacher (not just English and Maths) makes a conscious effort to improve literacy and numeracy skills in their lesson regardless of the subject that they are teaching.  As a History teacher, there are many opportunities for me to improve the literacy and numeracy skills through reading and writing reports, to dealing with statistics. Therefore, improving literacy and numeracy of pupils is one of aims throughout my microteach lesson and scheme of work. 

























Part B (ii)

The lesson that I delivered for microteach went well and overall, I think it was a good lesson. However, after feedback from my tutor and peers there are many things that I would change to make the lesson better. For my starter task there was a map of England on the whiteboard which was labelled with places and events that would provide a problem to William. The concept of this exercise I am happy with, my aims were to provide a sense of geography and to provide a visual picture of what was happening throughout different parts of the country. I achieved these aims because students knew what I meant when I was referring to ‘The North’ or different parts of the country. However, this task should have been resourced better by providing each student with a map of their own which they could have referred to throughout the lesson and annotated further. This would have improved learning because on reflection it is unlikely that all students would remember where everything was on the map and what was discussed, whereas if they had a hard copy their brains would remember more and thus make more learning effective. Moreover, I was extremely vague when I was referring to the ‘enemies in the North’ and missed the opportunity to link back to prior knowledge that the students had. I should have quickly recapped on the fact that Northern England had historical links with Scandinavia and the link was so strong that Harald Hardrada, the king of Norway believed that he had a legitimate claim to the English throne. On reflection I would have adopted the constructivist way of learning because as Pritchard (2009) argues ‘learning takes place when new information is built into and added onto an individual's current structure of knowledge, understanding and skills’ so if I was able to recall prior knowledge and then build on it, the students may have reacted better to my starter task.
	The activity that followed the starter task relied heavily on role-play and discussion. Pupils put themselves in the position of William and thought individually about how they would solve the problems William faced after the Battle of Hastings. They then discussed their thoughts with a partner and then I quizzed pairs randomly on how they would respond. The strength of this activity was that when I revealed how William dealt with his problems (very brutally), there was a ‘shock factor’ in the room because all the pupils when quizzed, said that they would solve the problems very diplomatically. Upon reflection, this activity was extremely successful, students started to realise that the Normans favoured the use of brutality and terror to gain control of the country, instead of other means which meant that after this activity they were closer to meeting one of the learning objectives. There is one change I would make to this activity however, we were ten to fifteen minutes into the lesson and even though we had had extremely good discussions, the students had not written anything down. My desire to change this activity by making the pupils write down how William responded to his problems is influenced by feedback that I received whilst on my placement in Chepstow school. Ms. K. Benjamin stressed that even though at the time pupils may seem to understand concepts through discussion and teacher-led explanations, they are very unlikely to remember what was discussed in future lessons. Therefore, it is crucial that students have made notes in their books of what was discussed so they can refer back to the information received and have a physical record of what was covered in the lesson. This will help them remember and improve their learning.
	The activity that followed was one that looked at two sources which were written at the time describing the brutality of William. The purpose of this activity was that I wanted to consolidate the view that William used brutality to gain control of the land by looking at evidence which was written at the time. I did this because Ashby, R, (2010) states that sources are useful to develop a purpose, and my purpose was to try and stress to the students how William used terror and brutality to gain control of England. However, on reflection the discussion and use of the sources could have been delivered much better. There were two sources that were put up on the board and if there were any visual impairments among the students then they may have struggled to read them. It would have been much better to put the sources up one at a time and discuss them individually. During my PTE I have learned from the history department that if you are going to introduce sources to the class then you need to think why you are introducing them. I introduced these sources just to highlight the brutality of William, but they could have been used for so much more. The author of one of the sources, Florence of Worcester was not discussed, and I could have developed further the importance of why it mattered so much that the source was written only 5 years after the event. I also failed to mention that William’s actions must have surely been extremely brutal and cruel, because if people in Medieval times (an extremely brutal era anyway) were shocked by the brutality, then the Normans must have been extremely barbaric.
	    On reflection, the next part of the lesson I relied too heavily on the PowerPoint presentation. I felt that the students needed an overview of the harrying of the North but reading off the slide was not the best way to do it. Moreover, when I asked the question to the class ‘why is it significant/interesting that it only took five months for William to gain the crown’ I didn’t allow the students long enough to think about it and answered the question for them. During my PTE I have learnt and been introduced to the ‘think-pair-share’ learning strategy which would have been perfect for this situation in my microteach lesson. The reasoning behind using the technique ‘think-pair-share’ is that it improves student’s communication skills and helps them focus and engage with the lesson (readingrockets). However, these discussions need to be managed well to ensure that the pupils are talking about the task and not something else that has nothing to do with the lesson.
	My placement in Chepstow school has taught me that visual aids, like video clips are an invaluable resource in the classroom. My microteach lesson contained a video on the Harrying of the North which explained what happened and what is was in only ninety seconds. This video was invaluable to my lesson because it would have taken me a lot longer to explain what the Harrying of the North was. Moreover, I knew that the students would get more out of the ninety second video, than they would have if I had tried to explain it. However, as I have mentioned previously in this essay the pupils had not made any notes during this activity. If I was doing this lesson again, I would make sure that I stopped the video at crucial points and tell the students that they need to write down that fact because even though they might remember the fact in the lesson, if it’s not written down they will not remember it when they look back through their notes.
	The source task on Orderic Vitalis’ account of the Harrying of the North was aimed to increase pupils understanding about how brutal the event was. Moreover, I wanted to introduce some source work to KS3 and discuss why authors might record an event in a certain way because of their background/experiences. However, on reflection, I should have put more thought into the task because firstly for a KS3 lesson it would have only suited a high ability Year 9 class because of how technical and complicated the task was. Moreover, I had not put in enough thought on what I wanted the pupils to get out of the task that I was setting. When planning the lesson, I just felt that a task was needed at this stage, so if I delivered this lesson again, because of the complexity of it, I would have gone through the task with the students first and then asked them to record their own thoughts in their book. 
	  I used a plenary at the end of the lesson in order to pull everything together that they had learnt throughout the lesson. If I did this lesson again however, I would have delved further into the key ideas and spent more time explaining why the Harrying of the North was so significant. I would have also explored the question ‘what impact did the Norman conquest have on English people?’ more thoroughly and explored if the peasant classes were more affected than the upper classes for example. If I had done more research, I could have had the debate were people worse off in the North, South, East, West under the Normans and did life stay roughly the same in these areas or if was there a drastic change. I could have played devil’s advocate and explored the idea of was it possible that your life may have improved under the Normans as an English person or is it possible further that life didn’t really change at all. As a result of this the pupils would have had greater knowledge of how the Norman conquest impacted different people in society.
[bookmark: _GoBack]	Since delivering my microteach lesson my thinking as a teacher has developed. After receiving feedback from my subject mentor, I am closer to meeting QTS standard 3.1.2. which is to lesson plan effectively. With access to the school system I know the needs of every learner which is QTS standard 1.1. and as a result, I now lesson plan more effectively. By looking on the school system I have a plethora of information about every child and when I am lesson planning, I can use this information to help those who have additional learning needs. By looking at their reading ages I will be able to differentiate tasks that are heavy on literacy and make the lesson accessible to everyone.  Moreover, I also have access to their target grades and their attainment in previous years, so I know where every student needs to be. If a student is currently performing below their target grade, then I may need to focus my attention and lesson resources to them, so they are challenged and are able to achieve what they should be getting. On the other hand, it is crucial that I don’t neglect those students who are meeting their target grades because as QTS standard 3.3.1. states a teacher needs to have high expectations for every pupil, so even if they are meeting their target grade then I need to challenge them further, so they can ‘over achieve’ and do even better than they thought possible.
	







Reference List 

ACCAC. (2003) Developing the Curriculum Cymreig [www] http://www.wasacre.org.uk/publications/wag/E-developingthecurriculumcymreig.pdf (date accessed: 16 November 2018).
Allison, S & Tharby, A. (2015) Making every lesson count: six principles to support great teaching and learning. Bancyfelin: Crown House Publishing.
Ashby, R. (2010) ‘’Understanding historical evidence: Teaching and learning challenges’’ in Davies, I. (ed.) Debates in History Teaching, London: Routledge.
Baruch, Y. (2006) ‘Role-play Teaching’, Sage Publications Inc., Management Learning, 2006., 37, (1), 43 – 62.
Differentiation [www] http://www.sistemaengland.org.uk/differentiation/ (date accessed: 16 November 2018).
Errington, M. (2011) ‘Developing meaningful schemes of work’, Economics & Business Education Association Teaching Business & Economics, 2011., 15, (1), 8 – 12.
Jensen, L. (2001) Planning Lesson [www] http://caite.fed.cuhk.edu.hk/projects/english-flipped/modules/m6/files/S9-Jensen-planning_lessons.pdf (date accessed: 16 November 2018).
Key insights from PISA 2015 for the UK nations (2016) [www] https://www.nfer.ac.uk/publications/99960/99960.pdf (date accessed: 16 November 2018).
National Literacy & Numeracy Framework (2013) [www] http://learning.gov.wales/docs/learningwales/publications/130415-lnf-guidance-en.pdf (date accessed: 16 November 2018).
Pritchard, A. (2009) Ways of learning: learning theories and learning styles in the classroom. London: Routledge.
Think-Pair-Share [www] http://www.readingrockets.org/strategies/think-pair-share (date accessed: 16 November 2018).
[bookmark: citation]Toney, M. (2001) ‘Lesson Plans--Strategies for Learning’, Training and Development, 1991., 45, (6), 15 – 18.





