A written assignment critically evaluates how assessment for learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience. 
Introduction
The purpose of this assignment is to critically evaluate how assessment for learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience. Assessment for learning (AFL) is used in education to encourage pupils to progress in their learning. Throughout this assignment, I will examine Assessment for Learning to find the positive and negative outcomes of AfL. There are two types of assessment which are formative and summative. In this assignment, I will be focusing on formative which includes questioning, feedback, peer assessment and self-assessment. 
                   Assessment for learning was created by British academics Paul Black and Dylan Wiliam to help teachers track students' progress across all subject areas and gauge their level of engagement with their learning. (Education, 2020) Progression in education aims to outline the learning route to develop pupils' knowledge and skills.  (teachmint@wp, 2021)
                The learning descriptors and progression principles are used in the Welsh curriculum, which help to motivate pupils in their learning. (Welsh Government, 2020) Pupil progression should be based on a continuum of learning, rather than from one lesson, but each lesson should be reflected using AfL strategies to guide and support learners. 
                I will create three lesson plans using the Athrofa instructions, using three areas of learning and encouraging AfL. The three chosen areas of learning I chose for a year 6 class are Languages, Literacy and Communication; Science and Technology; Mathematics and Numeracy. I choose these areas of learning as tasks can be differentiated for all pupils in the class. In the year 6 class, there are three abilities, Lower ability, middle ability and higher ability. 
               I chose Languages, literacy and communication as an area of learning for the topic of space, as it directs learning throughout the whole curriculum. Language, literacy and communication encourage pupils to gain knowledge and skills in their literature. Another area of learning I used for the topic of space was science and technology. 'Ambitious, capable learners, ready to learn throughout their lives should engage with scientific and technological change.' The third area of learning I used for this topic was mathematics and numeracy. I chose this area of learning for pupils to become 'ethical informed citizens of Wales'. (Welsh Government 2020) 
                 Previous learning is essential in education to encourage pupils to develop their understanding, skills and ability, to progress in their learning. (Mrs Strickey 2021).  Prior knowledge is embedded into pupils’ education to deepen their understanding of the topic. (Tay, C. (n.d.). Prior knowledge is a pedagogical test that is essential for teachers to engage with previous learning before the presentation of new knowledge. Pupils may be engaging with their prior knowledge however it may be difficult for some pupils to make connections. For this reason, teachers need to look back on previous learning before learning new knowledge.  (Tay, n.d.)
                 It is required that pupil progression is tracked regularly to ensure pupils learning is developing over time. Its main aim is to assess student progress, so teachers can use pupils' knowledge and understanding in teaching and learning. The curriculum for Wales assesses progression by progression code. The code regulates the progression steps that all pupils are anticipated to achieve by the ages of five, eight, eleven, fourteen and sixteen. (hwb.gov.wales. n.d.) The new curriculum designed progression steps to help each pupil progress in their learning at the ability they are at. Progression steps were created to help learners develop in the learning journey. Researchers agree that there is not a single 'immaculate progression'. All pupils develop their learning in ways to develop better understanding and knowledge. (Anon, n.d.) Assessment for learning is vital in education as it plays an important role in enabling each pupil to progress in their learning at their own pace. 

Literature Review. 
The evidence from The Welsh Curriculum (2022) shows the concepts of assessment for learning and its main aim of assessment approaches in Welsh Education. Assessment for learning is one of the Welsh pedagogical principles. (gov. wales, n.d.) In order to align with the language used in the Welsh curriculum from 1998 to 2008 and 2022, assessment for learning and progression was employed. (Supporting progression in language learning: assessment in the Curriculum for Wales, n.d.) 
                  Assessment for learning is a phrase that is used to express an extensive variety of different practices used in the classroom. Paul Black and Dylan Wiliam were the first professors to establish "inside the black box." (TeachingEnglish, n.d.). The black box was designed to raise better levels of achievement through classroom assessment. Black and Wiliam used the 'Black Box' to explain what happened in classrooms. Evidence showed that formative assessment and self-assessment had better academic achievement. (Black, P., and Wiliam, D. 1998).
                 The literature suggests that assessment for learning has had an important role for pupils to fulfil their potential. Black and Wiliam decided that "formative assessment does improve learning". (Black and Wiliam 1998, p.61).   David Didau, who is a former English teacher, wrote a blog on "Why AfL might be wrong, and what to do about it."  In the blog, he argues that formative assessment is "fundamentally, and fatally, flawed." In Didau and Rose's report, they argued that testing pupils should not be done in learning and that the pedagogical armoury should be used to help students progress (Didau and Rose, 
                      The importance of students' learning is significantly impacted by assessment for learning. It is essential for pupils to learn to make sure they have good knowledge to understand the task and to show good engagement, this will lead to progression and pupils will be more active in their learning. (Boud & Falchikov, 2006)
                    The significant role of pupil progression is for teachers to monitor and track the progress of pupils learning and development over some time. (Learning Ladders Education, 2020). According to Popham formative assessment is a process, not a test. (Popham 2008,6). However, others argue formative assessment is used to make adjustments to teaching and learning to meet pupils' needs. (Black and Wiliam 1998a). Hattie and Temperly state that "formative assessment with appropriate feedback is the most powerful moderator in the enhancement of achievement." (Hattie & Temperly, 2007). John Hattie's evidence shows that Assessment in learning has the biggest outcome on low-achieving students, as results showed that students had a positive effect on their learning with a result size of 0.79. (Cambridge Assessment International Education, 2011)

 
Assessment for learning allows teachers to differentiate a wide range of AfL strategies, it aids in lesson preparation. Teachers can assess pupils’ performance and identify areas of performance. (Cambridge-community.org.uk, n.d.)
                         To consolidate AfL into learning some elements need to be started at an earlier stage which include learning intention and success criteria. This stage is when pupils have an understanding of what they are going to do in the lesson. Teachers share the learning intention at the beginning of the lesson to help pupils focus. It gives pupils more of a responsibility for their learning. As stated by research success criteria are used in education to help increase the learning intention for pupils to meet their target. (John Hattie learning intentions and success criteria). John Hattie describes how important it is to share the learning intentions and success criteria with the learners as students are all at different levels in their learning. Research showed that if teachers shared the learning intention at the beginning of the lesson pupils had a clear understanding of what needed to be completed in the session. (Gulikers & Baaertman 2017)
                         Another element of AfL is formative feedback this is when pupil knows about the quality of their work, so they have a clear understanding of what they need to improve on in the next session. Feedback is given to pupils in a formative way to make teaching and learning effective. D. Royce Sadler was the first professor to introduce "formative assessment." (D Royce Sadler – Google Scholar). Formative assessment is used in education on how to make judgements on pupils learning. The literature states that formative feedback is a main element in AfL as it has a successful outcome. Ramaprased expresses that "feedback is information about the gap between the actual level and the reference level of a system parameter which is used to alter the gap in some way." (Ramaprasad, 1983, p.4) Feedback has an impact on the teacher and the learners. Teachers are assessing and making decisions about where the student is. Students use feedback to observe the strengths and weaknesses of their learning. Ball (2010) argues with other educationalists that there is a small percentage of "what works best" in pupil feedback. (Ball 2010) Others disagree as they argue that feedback can be considered as good as it always varies. Walser agreed that there was more support when feedback is varied as it supports all individuals in their learning. 
                                 Another element is peer and self-assessment enables pupils to recognise what other pupils are doing in the class and to see what is outstanding and what they might be able to improve on. (CCEA, 2007) The definition of self-assessment is for students to critically reflect on their learning. (Roberts, 2006). Self-assessment is a major component of cognitive and constructivist theories of learning. Self-assessment is used in education to adapt students' links to improve their confidence and motivation in their learning. (Mc Millan, J.H and Hearn J 2008). There is evidence that self–assessment improves student achievement (Hughes et al., 1985; Schunk, 1996; Sparks 1991) and improves student behaviour. (Henry, 1994; Nelson et al, 1995; J. Ross, 1995) Literature shows that students had a better understanding of when using self-assessment in their learning. Pupils stated that it was fairer for self-assessment as it encouraged pupils to develop their learning further. (J. Ross et al., 1998) Archer has claimed that there is no evidence to prove the effectiveness of self-assessment. He suggests that self-assessment needs to be moved from individualised internalised self-assessment to self-directed assessment, with the support of external feedback. (Archer, 2010) However, I had to be cautious when using this AFL element as the literature has stated that there are issues with using success criteria in education. Royce Sadler implies that if pupils are given a large, amount of information it is harder for pupils to process. (Sadler, D. R. 1983) Wiliam implies that success criteria should be shared with pupils so they have a goal to achieve. However, David Didau argues that sharing the success criteria is unnecessary as there are better suggestions and models to complete a task.  (Didau, 2014)


The most frequently utilized form of teacher talk in classroom interactions is questioning. (Farrell & Mom, 2015). Effective questioning strategies that involve type choice help students widen their knowledge and evolve their thinking skills. Research has explained that effective questioning in learning helps pupils consolidate, deepen and extend their learning. Effective questioning assists teachers in assessing students' learning and to ensure they have an understanding across all subjects. (cambridge-community.org.uk, n.d.) To develop critical thinking and independence students must ask themselves questions. The (2000) National Reading Panel conducted a review of two hundred and three studies on reading comprehension instruction and discovered the most scientifically based evidence was asking pupils to ask questions because reading enhances reading comprehension. (2000).  





Discussion. 

The focus of my lessons is on space, the areas of learning I have used are Languages, Literacy and Communication; Science and technology; Mathematics and numeracy. 

The areas of learning I chose for pupils to create a leaflet on instructions were languages, literacy and communication. I decided on this area of learning as it is an important part of a child's growth. It encourages pupils to have a good understanding and to develop effective communication. (hwb.gov.wales, n.d.)
              This area of learning supports pupil progress throughout the curriculum and encourages students to expand their knowledge in Welsh, English and literature. 
This area of learning worked the best for this lesson as the learning intention was for pupils to create a leaflet of instructions to train an astronaut to go into space. The curriculum skill for this is "I can plan and write for different purposes and audiences." (Welsh Government, 2019). 
                I decided on this lesson as designing a leaflet of instructions encourages pupils to develop new skills. The lesson has the potential to aid pupils in enhancing their writing, research and design skills. Pupils were asked to write a leaflet and organise the information they found clearly and concisely. (How to create a leaflet, n.d.) 
              The progress of the pupil's learning was broken down into 5-minute sessions so pupils could engage with their prior knowledge. I did a five-minute starter which included an activity on key features using whiteboards in pairs. I then engaged with their prior knowledge to see what they already knew about key features and to make sure they had a clear understanding of what they needed to add to their writing. For the main activity to were asked to complete the leaflet using their research and prior knowledge of key features to write a set of instructions on how to train an astronaut. The task was set to their ability lower ability, middle ability and higher ability as shown in lesson plan A. 
                 In all my lessons I demonstrated AfL strategies to engage with pupils' prior knowledge. I used AfL at the beginning of each session to see how much pupils had understood from previous lessons. 
The AFL element I used to test this strategy was quality of talk. The strategy that was used was mini whiteboards. I chose to test this AFL strategy as Vygotsky (1896-1934) argues that when pupils are given independent tasks, they don’t perform as well when working with peers. Black and Wiliam state that "if teachers use formative assessments as part of their teaching, students can learn at approximately double the rate." Evidence shows that using formative assessment encourages real-world differences in their achievements. 
I chose to do this Afl Strategy at the beginning of a literacy lesson. The lesson I did was on key features. I chose one person in the class to explain what they wrote. I chose other pupils in the class to explain the meaning of the key features to expand their knowledge and help them in their writing.
This lesson was successful as pupils were able to engage with their prior knowledge and increase their confidence.  However, I will spend more time on whiteboards before starting the task so pupils can have more of an understanding of the topic. 
The advantages of mini whiteboards are that pupils enjoy using mini whiteboards as their answers aren't permanent. Mini whiteboards can also be done with think pair share. 
The disadvantage of using mini whiteboards is that some pupils do not join in as they hide behind others or copy others in the class. 
In a video, Dylan Wiliam stated that mini whiteboards get students engaged with their learning as their answers are not permanent and teachers can observe to see if they have understood the lesson. (Education, 2020.)  However, David Didau argues that whiteboards are not effective as he observed a poor result in behaviour as he stated pupils were having a chat which leads to children being off task and getting the answer wrong.  In his research, he suggested that if pupils need to write they can make it permanent. (Didau, 2022) I feel that using mini whiteboards was successful in this lesson as pupils were able to work together in pairs to share what they already knew. 


Science and Technology was my preferred area of learning for this lesson, as pupils were to experiment with how we have night and day. I used this area of learning as science and technology play an important role in everyone's day-to-day life. In the Welsh curriculum, it states, "Ambitious capable learners, ready to learn throughout their lives should engage with scientific and technological change." Pupils are encouraged to experiment with science and technology to expand their understanding and learn how to embrace challenges. The learning intention is for pupils to understand why we have day and night. The curriculum link to this is "I can engage with scientific and technological evidence to inform my own opinions." (hwb.gov.wales, n.d.)
The ability to learn about the day and night can aid in the development of skills in children. By doing this lesson children enhanced their critical thinking, scientific reasoning and observation skills. (www.teachingexpertise.com, 2022)
The progress of learning was broken down into four activities. The first activity was to demonstrate the experiment. Pupils then activated with their prior knowledge of what they already know on night and day. They did this by using KWL grids. The main activity consisted of differentiation worksheets on the rotation of the earth. In the session, I did a mini plenary to see what other pupils had found using the chrome books. This encouraged other pupils to ask questions on what they didn't already know. (See appendices 2). 
                   In the Cambridge assessment report Mary James stated that "Students need to learn for themselves how they move up to the next level." (James, 1998) For this AfL element, the strategy I focused on was peer and self-assessment. 
I used KWL grids ( K – What they know about the topic. W – What they want to know. L – What they have learnt. The purpose of using the KWL grid in this session was for pupils to engage with their prior knowledge and encourage critical thinking. It is a learning log so that it can be done at the beginning of the session for example: What do I already know? What do I want to know? How am I going to find out? Then at the end of the session, pupils can say what they have learnt. This encourages learners to think about their learning. It enables children to set their own goals in their learning so that they can achieve them.  I used this strategy in my science lesson for pupils to engage with their prior knowledge on what they already knew about space. 
I found this AfL strategy challenging as pupils who had no prior knowledge found it difficult to fill in the first box as they didn't know much about the subject. However, I found that it can help pupils with their progress and keep on track with their learning. 
The advantage of using the KWL grids is that it engages with their prior knowledge. The teacher can observe to see what they already know. It encourages pupils to progress and monitor their learning. The disadvantages of this strategy are that students who didn't have any prior knowledge found it difficult to engage and some pupils found it hard to understand. 
Wray and Lewis (1997 and 1999) stated that the strategy was effective in learning as it motivates pupils to do their research and encourages pupils to read. (Wray, D. and Lewis, M. 1999). However, Murdoch argued that pupils may not have any prior knowledge which may lead to pupils feeling uncomfortable in the classroom when the classroom has a positive atmosphere. (Murdoch, R. 2014)







Mathematics and Numeracy was my third lesson for this topic. The progress of maths has consistently been closely linked to the development of civilisation. By teaching maths and numeracy in schools' pupils will become ethically informed citizens of Wales. To build on foundations established in the early years, learners must be given the chance to work both independently and collaboratively. (hwb.gov.wales, 2020)
           To assess pupils’ prior knowledge, I got pupils to explain the diameter, radius and circumference. To encourage collaboration, I did an example question on the board for pupils to work out with their partners. I encouraged collaboration as the social forms of constructivism imply that pupils engage with their teachers and peers daily. (Welsh Assembly Government (2010) (See appendices 3 for lesson plan)
                 Questioning can provide teachers with information about the current knowledge of where their pupils are at by questioning. (Black & Wiliam, 2009). (Earl, 2013) argued that to provide diagnostic information teachers should use questioning in a way that is appropriate so that students can progress. I conducted an open–ended question exercise with all the class to engage with their prior knowledge. The strategy pose-pause-pounce-bounce (PPPB) assists pupils in using talk and group discussions while assisting them in moving away from simple answers. (Gardiner, J.B., 2019). A strategy I used for questioning was pose, pause, bounce and pounce as it encourages differentiation throughout the classroom. The technique for this strategy includes pose, I ask the class an open-ended question. Pause I gave the class five seconds to think about the answers. Pounce I selected a student in the class to answer the question. Bounce I then answered another student to expand on the answer. Bruner has argued that pupils do their best when they are faced with real-life challenges. (Woolfolk, Hughes & Walkup, 2013)
Yang (2022) implies that using a strategy like PPPB requires less preparation. The efficacy of instructional strategies centred around active learning has been demonstrated by numerous studies. (Askia et. Al., 2016; Khan et. Al, 2017; Yang, 2022). According to a study, students' speaking abilities improved when they used the PPPB AfL strategy. They had very weak speaking abilities prior to employing this learning technique. (Moi, K.S.,).
               The disadvantage of this strategy is that children may be hesitant to answer because of their anxiety about getting the answer wrong. Another disadvantage to open-ended questions is that it takes a lot of time to respond to the question. However, the advantage, of an open-ended question is that pupils have a range of answers, and they can expand on their responses.

To conclude, Assessment for Learning is used in education to aid pupil progression. AfL has been employed by the curriculum to ensure that it meets pupils' needs and teachers can observe where pupils are at. 
AFL aims to identify areas of improvement and to inform and enhance classroom practices and policies. AFL in the classroom should have a well-defined learning goal. To utilize a range of assessment techniques and provide feedback.   
I discovered that using AFL improved my lessons because it allowed me to see the student's current stage. Using AFL strategies, I was able to assess prior knowledge at the start and the end of the lesson. I was able to evaluate the student’s level of engagement with the lesson and determine whether they understood it well enough to move forward in their learning. In my opinion, I think AFL is successful in learning as pupils make progress and gain a deeper understanding. 
The AFL strategy that worked best for me and the class was the Pause, Pounce, Bounce and Pounce questioning. As this strategy was able to be differentiated other pupils were able to expand on answers. I was able to assess pupils’ knowledge and understanding and to see what needed working on in the next lesson. Teachers can facilitate more effective learning and increase pupils’ ability to apply more advanced problem-solving skills by helping them make connections between their prior knowledge and the new information they are learning. 
I am going to incorporate more peer assessments into my lesson plans because it is a helpful AFL strategy that allows students to review and comment on each other’s work. Which will motivate them to refine their abilities. Exit tickets are a form of assessment given at the end of a lesson to gauge the student's level of understanding. This is another AFL strategy that I will cover in a future session.
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I can plan and write for different purposes and audiences.

Rebuilding up a body of knowledge and have the skills to connect and apply that knowledge in
different eontexts:

Health and Wellbeing -
Pupils can develop and apply a range of skills in familiar, unfamiliar and changing situations, exploring space
reatively in response toa variety ofstmli. | can motivate myself o engage confidently i regular physial

Personal Targets (targets and consequent impact on Ieammg refer to any targets that have been identified in learing journal or weeKly reflection meeting and describe
the desired impact on learning)

P1- Develop new behaviour management strategies.
B6- Demonstrate knowledge of needs for those below expectations when planning for language.

P8 - Demonstrate a knowledge of pedagogies in the relation of Welsh.

Difference between explanation and instructions.
- How to do something.
- Howaan
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Role of the teacher & support staff:
.., key questions, retrieval of pior learning,
modeling and explanations, checking.
understanding, planned use of additional oduls.

Choice of pedagogical model or of the 12
‘pedagogical principles

To ensure all pupils are engaging and
ensuring they understand and see

what they can remember from
previouslesson.

To hand marking ladders out to each
table.

Pupils’ learning and activities:
What will the pupils be learing to do and what activties /
resources will faciitate this?

Please refer to Foundation Learning planning document for
details of continuous provision.

Key Activity will be
displayed on the white board. Timer for 2
minutes.

Leaming aim — To write a leaflet of
instructions to train an astronaut to go into
space — Wrmdoywﬂirkymvwllneed

Inclusive Strategies
(incl
differentiation):
Reasons for and detais of
scoffolding.

Types of representation in
tosks.
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Observe pqxls prior knowledge.
Help Individuals.

Ensuring they are adding in key
features.

a Prifysgol Cymru

\1 Athlo

O minutes | Mini plenary-
-
"

= )
know? To make sure they understand
what they need to add |nt0 their writing.
Write down on whiteboard key features in

chronological order — To make sure they
add them in when writing

writing from the previous leson which
includes Astronaut facts and their workout
cards to complete a leaflet of instructions
on how to train an astronaut to go into
space.

Pupils will complete a leaflet including key
features for example title, subheadings,
introduction, a chronological list,
imperative verbs and adverbs and
diagrams.

Lower ability — will have a word map to
help them complete the task.

They will have ywagal} to give pupils more
of an understanding on what they need to
complete. They will have a leaflet already
created. Pupils will also be able to use the
chrome books to help them spell and
sound words out. To write 4 instructions
and diagrams.

Middle ability will have a word map and
use their prior knowledge to complete the
task. To write 5 instructions and dia 3

aleaflet of
instructions on How
to train an Astronaut.

Higher ability will use their prior knowledge
to complete the task. To write 6
instructions and diagrams.

Middle of the task — show pupils work on
the visualiser — What do you like about
their leaflet — what have they done well —
What can they add in, in green pen.

A
their work \M’ICl’l |s|oﬁndvooabulary
connectives, openers and punctuation in
their writing. - To do this, pupils will use
different coloured hlghllghters and akey to|
show what they VCORP.

LA Leaﬂel already

MA and HA - Create
their own leaflet —
Diagram shown on
PowerPoint to help
them complete it.
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Science and Technology. (please note

‘that this

may be a

continuous

session):
Science.
Lesson —Wive do we have day and night?

 Understanding and forecasting phenomena requires curiosity and a search for
Solutions.

o Technology and creativity are provided by engineering and design thinking to sstidfn
Societal demands.

o Our universe is defined, and our lives are shaped by the way it behaves.

o Our digital world is built on computation.

Principles of i
Increasing effectiveness as a learner.

Increasing breadth and depth of knowledge.

Refinement and growing sophistication in the use and application of skills.

°
°
°
o Making connections and transferring learning into new contexts.

reflection meeting and describe the desired impact on learning)

PL- Develop new behaviour management strategies.
P& - Demonstrate knowledge and needs below expectations for planning for language.
P8 - Demonstrate a knowledge of pedagogies in the relation of Welsh.

For pupils to understand why we have day and night.

'« I can explain how night and day occur.
I canexplain that day and night is due to rotation of the Earth.





image5.png
N ravsiomy | Yr Athrofa

) University of Wales | Centre for Education

Role of the teacher & support staff:
e.z. key questions. retrieval of prior learning.
‘modelling and explanations, checking.
understanding. planned e of additional aduls

Choice of pedagogical model or of the 12
‘pedagogical principles

Starter. - To do an experiment
showing where on earth it is night-

Minutes | time and where it is daytime.

To do a model example.

Assessment for learning strategy.

‘Main activity.
To observe pupils.
To work with a group.

Prifysgol Cymru
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To explain the task.

“Assessment for learning.

‘Mini plenary

5 minutes [ Plenary - Exit fickets.

Pupils’ learning and activities:
What wilthe pupits be learning to do and what activities /
resources will faciltate this?

Please refer to Foundation Learning planning document for
details of continuous provision.

Demonstrate experiment - Turn the torch
on and hold the ball up so the light is shining
onto one side.

The rotate the ball. The ball will rotate to
show that earth rotates in space. As the
earth turns, each part of the planet comes
into the light from the torch. As it
continues to turn, each part falls into the
shadow becoming nighttime.

‘What do you already know about night and
day?

Differentiated worksheets.
Rotation of earth.
How it causes the day and night cycle.

LA - For pupils to complete the sentence
using the word bank. To create a picture of
the sun and earth and colour in the picture.

daytime and which part is in nighttime.
MA - To write their own sentences and
explain why we have day and night by using
the words in the box to complete the task.
To create a picture and show which part of
the Earth is in daytime and which part

why we have day and night-
ime using their prior knowledge and the
word bank given.
Traffic lights.
Red - T need more help.
Orange - I am almost there.
Green- I did it.

Visualiser - Ask questions.

‘What I have learnt.
My question is.

Inclusive Strategies
(including
differentiation):
Reasons for and details of
scoffolding.

Types of representation in

tasks.

Ball and torch.

Differentiated
worksheets.

To colour a spot in

their book. To show if

they are
understanding or if
they need help.

‘What they have found

out.

To show
understanding of the
lesson.

To recall what they
have learnt.

APLP
N
PDPA

Check what pupils know,
understand, and can do:
Key questions, types of retrieval
practices, self and peer assessment
‘opportunities, purposeful AfL
strategies, live marking
opportunities, planned feedback.
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Mathematics and Numeracy. Tuesday 12" December.
(plmse note
that this
may be a
continuous
session):

Personal Targets (targets and consequent impact on learning -refer to any targets that have been identified in leaming journal or weeKly reflection meeting and describe
the desired impact on learning)

PL- Develop new behaviour management strategies.
Db - Demonstrate knowledge and needs below expectations for planning for language.
P8 - Demonstrate a knowledge of pedagogies in the relation of Weish:

SN iea o | Yr Athrofa N\,

To be able to find the circumference of acircle.

To be able to work out that the radius is half the length of the diameter.
To be able to calculate the perimeter of a shape in centimetres.

To be able to measure the length of sides of rectangles and squares.

To be able to add the measurements of sides together to calculate perimeter.

~ Pupils may not have any prior knowledge on area, radius and perimeter.
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Role of the teacher & support staff:
e.g, key questions, retrievalof prior leaming,
‘modellng and explonations, checking
understanding, plonned use of odditional adults.

Choice of pedagogical model o of the 12
~edogogical principies

To assess their prior knowledge.

To assess what They already know.
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To help a group.

To ensure pupils understand.

To go through the questions once
they have reached question five.

Pupils’ learning and activities:
What will the pupis be learning to do and what activities /
resources willfaciltate this?

Please refer to Foundation Learning planning document for
details of continuous provision.

How do you work out diameter, radius and
circumference?

To do an example question on the board of
how to work out diameter, radius and

circumferenee:

To look at the shapes of all the dif ferent
planets and look at the diameter, radius and
circumference. To get pupils to estimate

different measurements work out correctly.

(Do example on whiteboard. Assess how
much they know.

Lower ability - Practice drawing the shapes
and finding the perimeter.

Middle ability - Practice drawing shapes and
find area and perimeter.

Higher ability - To be able to draw shapes
correctly and find the area and perimeter.

Inclusive Strategies
(inclu
differentiation):
Reasons for and detais of
scoffolding.

Types of representation in
tosts.

o assess prior
knowledge on what
they lready know
about area and
imeter.
To assess what They
already know and to
see if they need any
more guidance before
the main task.

Differentiated
worksheets.

For pupils to see what
they already know and
what they have learnt

APLP
N
PDPA

Check what pupils know,
understand, and can do:
Key questions, types of retrieval
practices, self and peer
ssessment opportunities,
purposeful AL strategies, ive
marking opportunites, planned.

groups. Points for which
ever group gets the

APLP
N
PDPA

"Assessing how much
they know by showing
where their thumbs are.
If below meddle do
another question on the
board.

Pause, pounce bounce.





