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Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	Target 1
	‘Continue to read a wide range of academic literature’.
I have met this target by researching different views of both strategic planning and the restorative approach through books, academic journals, and articles.

	Target 2
	‘Make further links between theory and practice’. 
I have met this target by making links between the restorative approach and different behaviourist theories. I have also thought about how I could use this approach within my future practice. 

	Target 3
	‘Avoid the temptation to bring everything back to the new curriculum. Only make links when they have developed your argument’. 
I have met this target by considering the links between the restorative approach and the new curriculum, and only including relevant literature within my assignment.



Component 2: How a school develops one aspect of its School Development Plan (SDP): a report that critically reflects on the actions, impact, and evidence base. 
Within this assignment, a report has been written that aims to outline the school development process and address an action point taken from a School Development Plan (SDP). The Restorative Approach (RA) has been chosen as an aspect from a SDP that will be critically discussed. Using the SDP, this report will demonstrate how the chosen aspect was addressed and how the impact was measured within an evidence-based framework. 

For the purpose of this written report, the school being discussed will be referred to as ‘School X’. School X is situated in the Rhondda Cynon Taff and currently has three-hundred pupils enrolled, aged between three and eleven. Twenty-eight percent of children are eligible for free school meals in the school (Estyn, 2016a). This is considerably high since the all-Wales average is nineteen percent, however, the Rhondda Cynon Taff authority has been revealed as being one of the most deprived in Wales (Welsh Government (WG), 2019). The percentage of children with additional learning needs (ALN) is also higher than the national average; thirty-eight percent of children have statements of ALN. Furthermore, no pupils in School X speak Welsh at home and ‘very few’ pupils speak English as an additional language (Estyn, 2016a). 

Since the Education Regulations in 2014, it is a requirement for all schools in Wales to take part in strategic planning and have in place a three-year SDP (The Education Regulations, 2014). Strategic planning is a continuous cycle in which a school identifies targets for improvement, develops approaches to address these targets, implements them and assesses the impact (WG, 2014). These targets within the SDP draw from a priority which are informed by the school’s own performance and by reflecting on recent Estyn inspections. The WG (2014) emphasise how this is a live document that should be regularly checked to reflect the school’s progress in meeting its priorities and targets. 

Throughout the process, the whole school and wider community should be aware of the school’s improvement plans and be engaged in the initial preparation of the SDP. This is because “parents/carers and the community are an important asset in raising standards and improving learner outcomes” (WG, 2014, p.18). The regulations state that the governing body are responsible for the preparation and revision of the SDP and ‘sign it off’ as a result (The Education Regulations, 2014). While the governing body has general responsibility for the SDP, the head teacher will liaise with them and all staff in producing the SDP and carrying out targets to enable improvement. Preedy et al (1997) infer that strategic planning is a vital management tool to help bring the whole community together to review challenges and achieve goals. 

In contrast to evidence which presents the view that SDPs facilitate improvement, an alternative perspective by Fernandez (2011) illustrates that the process can waste valuable time and resources and there is no evidence that such new public management strategies work. This is supported by Levine and Leighbert (1987) who state that the development process often overloads teachers and administrators leading to inflexible practices. This may be accurate for mandatory planning required by schools in Wales. However, Hayes et al (2004) argue that when planned effectively and as an entire school community, the SDP is unnegotiable to aid improvement in schools.

The SDP by School X aligns with the five inspection areas within the common inspection framework by Estyn (Estyn, 2020). The inspection area addressed within the SDP being reviewed within this report is ‘wellbeing and attitudes to learning’; one of the school’s main priorities under this is ‘To improve the wellbeing of pupils’ (School X, 2020). Bethune (2018) describes how schools have an essential role to play in supporting children to make healthy lifestyle choices and understanding the effects of their choices on children’s health and well-being. Childhood is a critical period in the development of long-term attitudes towards personal well-being and lifestyle choices (Barrell et al, 2017). The importance of wellbeing in schools in Wales is further demonstrated through the Well-being of Future Generations Act which puts children’s well-being at the heart of improving future generations (WG, 2015). This demonstrates the justification for Estyn including wellbeing as an inspection area within their common inspection framework and School X for including it as a priority within their SDP. 

Within their SDP, School X have identified the Restorative Approach (RA) as a particular strategy that they feel is a component of improving and supporting the wellbeing of pupils. McCluskey (2018) defines the RA an alternative way of addressing discipline and behavioural issues. Initiated during the 1970s in Canada, the approach maintains a focus on accountability of actions with an emphasis on empathy and repairing of harm (Zehr, 2002). Thorsbone and Blood (2013) describe how the RA is more than a tool used by staff in key behaviour management positions; it is a mindset, providing the foundation to build, maintain and repair relationships. 

Hendry (2009) describes how schools that work restoratively find that relationships are stronger, and as a result, learning is more effective. This is because the restorative perspective views misbehaviour as an ‘offense’ against relationships and so there is less need to resort to sanctions and punishments to try and manage behaviour (Wachtel, 2014). Giving children a responsibility to make decisions on issues that affect their lives, their learning and their school is a key implementation of the RA. Hopkins (2011) describes this aspect to be a benefit of using the RA as it allows children to feel valued and that they have ownership over their outcomes. Encouraging this behaviour can also lead to children beginning to manage their own conflict (Thorsbone and Blood, 2013). 

The RA can be linked to Glasser’s Reality Therapy of promoting effective behaviour management (Glasser, 2000). Also referred to as the ‘Choice theory’, Reality Therapy indicates that teachers should encourage children to reflect on their own behaviour and suggest strategies that aid them to make better choices in life (Glasser, 2000). Similarly to the RA, learners are able to understand and empathise with other people’s viewpoints and feelings. This practice is supported by Wubbolding and Brickell (2005) who infer that behaviour is purposeful and chosen to meet our needs. However, Piaget’s development theory suggests that during the ‘Preoperational Stage’ of child development, children tend to be egocentric and fail to see things from the perspective of others (Pound, 2014). This indicates that using the RA as a strategy to improve the wellbeing of pupils may be difficult when conversing with egocentric children.  

Another limitation of implementing the RA is that the preparation and actual dialogue can take a considerable amount of time (Newton and Mahaffey, 2008). This may be the case if there are many individuals involved. Newton and Mahaffey (2008) criticise the RA and argue that disciplinarily punishment typically takes less time. However, when dealing with behavioural issues, many schools do engage in a timely investigation process that can either be rationalised or eliminated with a restorative system (Thorsbone and Blood, 2013). Therefore, even if the RA takes longer to carry out, it is more likely to result in more sufficient outcomes, the time saved by preventing future contact with the alleged discipline system can make the RA more time-efficient than the alternative.  

In order for a school to make sustained improvements and achieve a long-term vision, the WG have proposed a ‘school development planning cycle’ for schools to follow (WG, 2014). It consists of four stages: self-evaluation, strategic planning, making improvement/ action and reviewing impact (WG, 2014). This cycle will be discussed in relation to School X’s SDP and their vision of implementing the RA to improve pupil wellbeing. 

The first stage in the SDP cycle proposed by the WG is ‘self-evaluation’ (WG, 2014). This is where schools reflect upon their performance to identify next steps for improvement. Estyn (2016b) emphasises the importance of schools carrying out self-evaluation to identify areas for improvement and has recognised a link between school self-evaluation to the improvement of learner outcomes. When evaluating wellbeing and attitudes for learning, teachers in School X found that few pupils have difficulty with emotional literacy and in dealing with their emotions, and through data analysis, the school raised exclusions last year compared to previous years (School X, 2020). 

Identifying that children have difficulty with emotional literacy and dealing with their emotions provides qualitative data that directs School X to proposing solutions in addressing this and making it a priority within their school. Likewise, for School X to identify the raise in exclusions last year, they would have had to carry out data analysis during the self-evaluation stage. Kyriakides and Cambell (2004) state that quantitative studies should be conducted to explore the relationship between the school’s self-evaluation and the school’s effectiveness as it is measured through the performance of students. The WG (2014) explain how robust self-evaluation consists of both qualitative and quantitative data. Therefore, this data analysis justifies the need to improve the well-being of pupils in School X and demonstrates the robust and honest process of self-evaluation School X have undertaken. 
 
The second stage of the cycle is ‘strategic planning’ (WG, 2014). This is where School X will have reflected on their self-evaluation process and identified actions to address the improvements suggested. Here, the RA was identified as a particular strategy that School X feel is a component of improving and supporting pupils’ wellbeing. It links to literature by Wachtel (2014) who states that implementing such an approach will support children’s wellbeing by giving them ownership of outcomes and faith that they will be heard, resulting in less sanctions and punishments (Wachtel, 2014). As a result of this, School X aim to lower the number of exclusions by the next academic year (School X, 2020). 

To support this stage in planning, School X involved many stakeholders. The governing body consulted with all school staff, learners, parents/carers, and others involved in the life and work of the school (School X, 2020). This is because the wellbeing of pupils is not constrained to the classroom and everyone has a commitment to the school’s improvement agenda. The WG (2014) support this practice by asserting that for school development planning to be most effective, all school partners and stakeholders should be involved. Additionally, the RA is a whole school approach and therefore it is essential in involving all school staff to implement it efficiently. 

The third stage of the cycle proposed by the WG (2014) is to make the improvement and put the targets outlined in the SDP into action. Since the initial production of the SDP, School X has had access to a training package to train some staff at an appropriate level in using the RA, including peer mediators and workshops for parents (School X, 2020). This demonstrates that the school are committed to their actions. However, literature by McCluskey (2018) reveal that the RA must be a whole school approach that is understood by all. Consequently, if School X are only training certain members of staff in the school, then their impact results may not be reflected upon the success of the approach.  

The final stage of the cycle proposed by the WG (2014) is ‘reviewing impact’. The WG (2014) highlight how the SDP should be considered as a live document that is continually checked and monitored. This stage is vital as it ensures that the school’s improvement planning, and targets reflect the current progress of the school. As part of this process, School X plans to measure the impact of the RA throughout the year through pupil voice and by conducting observations (School X, 2020). It is important to note that as outlined by Newton and Mahaffey (2008), the preparation of the RA can take a considerable amount of time. Therefore, School X should not expect to observe immediate improvements and may consider this action as an ongoing target in improving pupils’ wellbeing in the school. 

After reflecting on School X’s SDP, it is clear that they have followed the school development planning cycle proposed by the WG (2014) and have endeavoured to address different priorities identified from their own performance. The SDP includes the progress of the RA every six months, however due to the current restrictions with the pandemic, they have been unable to solely focus on this priority during online learning (School X, 2020). Nonetheless, the SDP does state that staff have been modelling the RA and language effectively within the school (School X, 2020). This suggests that the RA may continue to be on the SDP as an ongoing target. 

Additionally, the process that School X took in involving all stakeholders demonstrates that they are aware of the importance of including stakeholders within their development planning. However, only a few teachers were trained in the RA. McCluskey (2018) states that the RA is most effective when everyone is aware of the approach and are ‘on board’. A solution to this is for the trained teachers to deliver sessions on what they have learnt, or to organise staff from different jobs in the school to undertake the training, thus encouraging a wide range of audience.  

Another limitation during the analysis of School X’s development process is that the school intend to measure the impact of this target by using pupil voice and conducting observations (School X, 2020). It can be argued that these qualitative data collection methods allow us to collect data from our five senses only, the observer does not learn about motives, attitudes, intentions, or feelings (WG, 2015). In this way, the school are in danger of making assessment decisions based on short periods of observation. Similarly, this data collection tool does not eliminate researcher bias. Teachers may have contrasting views on the RA which may influence their thoughts on the school’s vision. Ratner (2002) asserts that the teachers in School X will need to acknowledge their own biases and put them aside to view the data neutrally and make reliable interpretations.

A recommendation that I would suggest to improve this development process is to invite school staff to give feedback through meetings or conduct questionnaires as an additional way of measuring the impact. In this way, the evidence will be strengthened by teachers who can represent egocentric children who may have difficulty in understanding the approach (Pound, 2014). Mertler (2009) describe how school staff should have a say in all matters that involve them.

Overall, this report has demonstrated how the SDP is an effective management tool that brings the whole school community together to evaluate school progress and achieve goals (Preedy et al, 1997). Analysing this literature has allowed me to understand how a school develops aspects of their SDP and reflect on how these can be enhanced for maximum learner improvement. In future practices, I aim to use this knowledge and contribute to school development planning. Fernandez (2011) imply that strategic planning is most efficient when the whole school community is involved. This addresses one of the Qualified Teacher Status (QTS) standards under ‘Leadership’ where the student teacher “demonstrates an understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the successful fulfilment of the school’s vision” (WG, 2017, p.60). 

Due to the aspect of focus being wellbeing and attitudes to learning, the RA was explored during the report and encouraged me to think how I could work towards improving the wellbeing of pupils in education. The RA has provided me with an alternative way of looking at and addressing behaviour in schools. If I were to encounter the RA in future practice, I would feel more confident in practicing this approach and fulfilling the school’s vision. Before my Newly Qualified Teacher (NQT) journey, I intend to research further the topic of wellbeing to ensure that I can provide children with a supportive learning environment, allowing each pupil to maximise their potential. 
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