SEAL 
Social and emotional aspects of learning.
SEAL is an approach that can be used in primary as well as comprehensive settings it promotes the social and emotional skills that will assist in effective learning outcomes, promote behaviour of a positive nature, attendance will improve, staff effectiveness and the positive well-being and emotional health of all who attend school as well as the staff. A positive feature of both the Primary and Secondary SEAL materials is it offers a whole curriculum framework, with built in progression for each year group. The materials are to facilitate a systematic and spiral approach to learning. This can be achieved through schools using a whole approach to the incentive, for teaching staff to support the pupils in learning all about social and emotional skills to enhance the skills that the students have already learnt. The professional development of the whole school will positively continue.  (Goleman 1995) developed five elements of emotional intelligence with the individual at the centre is 1. Self-awareness where the values and beliefs the strengths and weaknesses. By knowing this he believed the individual would learn more effectively and engage with others using positive interactions. 2.  Managing feelings would involve the expression of ones emotions to cope with possibly difficult feelings and turn them into pleasant feelings. Enabling then to behave more positively and making better relationships and work productively with teachers and peers. 3.  Motivation this would involve working towards goals to show persistence and remain optimistic, to respond positively to setbacks which will then assist in reaching their potential. 4. Empathy would be understanding other peoples thoughts and feelings and supporting others. In doing this the relationships will be stronger. 5. Social skills these are important skills for the maintaining of relationships and also problem solving. This can help to achieve all of these learning outcomes, by reducing the negative feelings and to improve the learning experience. Social and emotional skills are essential for the positive outcomes of all individuals who learn and work within schools. SEAL also supports inclusion by the skills which have been learned will in turn help all pupils succeed and when they use these skills to understand their own feelings they are more successful at controlling their own behaviour it can benefit overcoming possible problems that could lead to exclusion. It also assists the teaching staff as it’s a whole school approach to talk about and manage their own feelings, which in turn will let staff manage more effectively with behaviour of a challenging nature. 
                SEAL also builds on work in primary schools, it was known as primary SEAL and introduced in 2005. The DFES 2005 set out a strategy for schools in England to follow to teach the social and emotional aspects of learning within the school year and it would consist of 7 themes. The first theme would be New beginnings and the aspects to be taught would be social skills empathy motivation and self-awareness. The second theme title is getting on and falling out and would teach the skills of managing feelings social skills and empathy. Followed by the theme say no to bullying these set of skills to be taught alongside this theme would be self-awareness empathy and social skills. The fourth theme is called going for goals and will be taught using motivation skills and self-awareness. The next theme will be good to be me and the skills needed to be taught will be empathy and managing feelings and self-awareness. The sixth theme is relationships and will be taught by the following aspects empathy self-awareness and managing feelings. The last theme of the school year to be taught is changes and the aspects to be covered in the learning are motivation managing feelings and social skills. The secondary level approach is somewhat different the learning materials have only been produced for the first year of comprehensive school year 7 but there is encouragement of extending the materials into year 8 and 9 and to adapt the curriculum for it to promote the social and emotional skills in a way that meets the needs of all the pupils (DfES 2007). This could be established by integrating social and emotional skills across the mainstream subjects. By creating theme weeks that focus especially on social and emotional skills, and if required special interventions to support learners with teaching social and emotional skills for the pupils that may have additional needs. SEAL materials are based on the WAVES model which means the child is at the centre they would require the quality teaching of Social, emotional and behavioural skills, if needed would involve small group intervention for the individuals who need that additional support in developing those skills also the family involvement. Then if needed extra support would be the individual intervention.  
                      Welsh Assembly Government 2010 produced a document called SEAL Cymru for Primary, it was produced for schools to follow using the whole school approach and was targeted at the foundation phase as well as Key Stage 2. The focus again was very similar to( Goleman, D. 1995) five domains of self-awareness, managing, feelings, motivation, empathy and social skills. The above skills along with the supportive environment will assist students in becoming successful learners, make strong friendships, to be able to solve problems. To also be able to manage their own feelings of anger frustration. To recognise their rights and to stand up for themselves. Social and emotional along with behaviour skills contribute to almost every aspect of school home and community life, which is fundamental to the school's improvement. SEAL Cymru aims to support schools with the various materials, most schools in Wales promote social and emotional learning as a key aspect of their setting or school culture. The way they do this is through various other frameworks for e.g as already mentioned the Foundation phase and Key Stage 2, a skills framework for 3-19-year olds in Wales. The Welsh Network of Healthy School Schemes (WNHSS) along with other initiatives like circle time self-esteem approaches etc. The SEAL resource offers schools guidelines and structured approach to integrate the required sills into core subjects. So that a child that joins in the foundation phase will have experienced the resources by the time they leave in year six and will therefore be able to demonstrate progress in the key social, emotional and behavioural skills. The initiative framework will also be used for children who struggle for whatever reason and they may need more support in all areas. 
A Rewards approach to reward positive behaviour in classroom management. (Open University ) Managing behaviour through reward charts is a way to encourage positive behaviour particularly with young children. Although previous theories on rewards systems in the classroom express a concern, as it can affect the goals of the individuals and therefore have a negative effect on motivation and achievement. (Elliot & Dweck, 1988) state as children may be motivated to achieve the goals for different reasons, and this can impact on the children's engagement and response to situations academically. To follow on if pupils are showing the desired behaviour as explained within the rules then resulting in a rewarding opportunity to take place then this will possibly mean the positive behaviour would happen in the future. The pupils however that respond to the rewards system approach have to take into consideration what they actually learning? For e.g if the reason the pupil demonstrates positive behaviour is to avoid the sanction or to gain the reward, this would then ask the question is that learning experience sufficient. The issue in this being that the behaviour may only be demonstrated when the rewards or sanctions are available for e.g the pupil just behaving in the classroom and not in the school yard. 
             (Kohn 2000) believes that rewards attempt to make bad behaviours simply vanish through manipulation, which is a way of doing things to students rather than effectively working with them. Rewards and sanctions are only effective in cases where the pupil is equipped with the necessary skills to carry out what has been asked of them, and the understanding of the task in the first place. (Mosley, J. 1996) states that the reward system can be viewed as a strategy in its own right as a  celebration of success for behaviour. The incentive of ‘golden time’ involves the whole school establishing time usually on a Friday afternoon with their class when pupils are able to participate in an activity of their choice. At the start of each week all pupils have the same amount of golden time awarded for the Friday, but if any child misbehaves then minutes are deducted from their golden time. The bad behaviour can be anything deemed unsuitable that interferes with the golden rules which are: We are gentle, We are kind and helpful, We listen, We work, We look after property, We play safely, We are honest. These rules along with golden time would only be suitable with younger children of primary age. Golden time however a positive notion can express concern that the individuals that exhibit positive behaviour all the time can be overlooked. Their reward time received in golden time will automatically be given and it is then that the pupils who have shown the negative behaviour through the week will experience the loss of minutes to take part in the activities, though they are given visual warnings which are used before those minutes are deducted. Fo e.g the child displaying the negative behaviour is then able to make a choice if they wish to continue the behaviour then they will lose minutes. If this has been the result then the child has to sit and wait for those missed minutes to pass before they can start their golden time. (Mosley and Sonnet 2005) state that it is essential for the child to witness what they are missing whilst their peers are engaging in the activities, this will enable the child in that time to reflect on their actions and realising the consequences of that behaviour. (Lever, C. 2011) mentions that rewards can have a negative effect on children for e.g if they are given out to often it can result in pupils demanding a reward every time they do something good this will then have an outcome on the pupils values of the reward system. What works for a young child may not work for an older age child making the system essential in getting the balance right. (Rogers, B 2011) states that rewards don’t need to be material in value, to recognise the pupils effort and achievements is the most valuable reward available.
Conclusion
The SEAL approach to managing behaviour within both primary and secondary schools within England and Wales seems to be a positive incentive and will only be successful if its tackled using a whole school approach and all staff being fully onboard. The secondary SEAL at the moment is only adapted for year 7 but is encouraged to extend the learning aspects into year 8 and 9 by implementing themes throughout the weeks and embedding the skills required in the core subjects. There may be a need for additional support for some pupils to learn the required skills for the SEAL to be effective. The Primary SEAL is equipped to be used for the whole of Foundation phase and Key stage 2 and is used in most schools in England and Wales. Rewards approach to behaviour management seems to have mixed reviews from negative aspects of a false sense of security and the learning of the outcome being of a negative aspect, clearly not a one size fits all approach. Although it is seen by theorists as being positive in some aspects there is room for improvement and as the idea of golden time is only beneficial for young children that kind of reward system wouldn’t have the same positive impact within a comprehensive setting. So only useful in Primary settings. There also needs to be a level of understanding from the child’s perspective before the reward system can be understood. There needs to be consideration for pupils who would need extra support in understanding. The way of rewarding positive behaviour is more valuable by recognising the effort and achievements of the pupils work so stepping away from material rewards is more beneficial to the pupils.  
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