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Section One 

The meaning of quality is one that is interchangeable depending on the service it is relevant to. Martin, Elg and Gremyr in 2020 state that the issue with a singular definition of quality goes beyond the individuals who use the service, it needs to strike a balance between professionals and practitioners’ views of quality, quality of service and the public views of what quality is. The idea that the term quality has different meanings to different people is also supported by Cottle and Alexander in 2018. Moss (2016) has a similar view of quality in that there is such a vast range of definitions of quality depending on what they are used for. Moss (2016) goes on to state that the process of defining quality within an early years setting considers a range of factors such as the opinions of professionals, parents, and the children themselves. Government programmes such as Wales’ foundation phase curriculum strive for children to receive quality care across the country, the Welsh Government in 2016 state that by providing a high-quality early year’s care and education service through their curriculum they aim to reduce inequalities linked to socio-economic difficulties that can create barriers during education. Studies conducted by Siraj-Blatchford et al in 2002 to measure effective pedagogy in early years found that settings that more frequently used sustained shared thinking provided more positive outcomes for children’s learning and development. Similarly, a project conducted by Sylva in 2004 found that along with high levels of attendance, a high-quality setting led to children having long-term positive benefits. Sylva (2004) also found that high-quality services led to positive social behaviour. 
PACEY (2022) explain that quality in early years’ service is measured mainly through inspections from either the Care Inspectorate Wales if it is a nursery or childminding setting or from Estyn if it is a school-based setting. 

Quality provision in early years is imperative to the healthy development of young children (Sylva et al, 2004). Children attending a high-quality setting has lasting effects on their overall care, wellbeing, and education by providing positive outcomes. Achieving quality within the early years has posed some difficulties, as previously mentioned by Moss in 2016, Cottle and Alexander in 2012 agree that due to the large number of stakeholders involved within the settings, perceptions of quality can be subjective. Cottle and Alexander (2012) state that some settings they observed found quality to be achieving a good rating in an inspection and ensuring they went above the minimum standards whereas some settings placed the level of quality upon the children’s learning, development, and happiness. Ishmine (2011) suggests that to be able to accurately measure the quality of a provision, there needs to be a balance between structural quality, which includes measurable features such as ratios, staff qualifications and policies, and process quality which relates to staff and child communication/interaction and positive interaction between peers. 

The quality of a provision can be measured through quality assurance tools, such as the ‘sustained shared thinking and emotional well-being (SSTEW)’ scale, the ‘infant/toddler environment rating scale (ITERS-R)’. Both scales mentioned are not required under government legislation, whereas the SASS form which includes a statement of purpose, and a quality-of-care review is required by all childcare settings on an annual basis. It is recommended to by the Welsh Government (2014) for settings to register with an umbrella organisation such as Early Years Wales, to enhance quality assurance methods within the setting. This essay will investigate the SASS form and the SSTEW scale side by side to ensure a deeper understanding of different quality assurance tools that can be used within settings. 

Section Two

One form of quality assurance used within early years is the ‘Self-Assessment of Service Statement’ (SASS) form. The SASS form is a legal requirement that the registered person of a childminding, childcare or play setting must complete once a year in line with Childminding and Day Care (Wales) Regulation of 2010. The SASS form is used to monitor the compliance of service and allows the Care Inspectorate Wales to effectively plan their inspections. The SASS form is comprised of four main elements, these are service profile, service finance, service delivery and the running of the service. Within the service profile, childcare providers are required to submit their statement of purpose alongside their quality-of-care review. 

The statement of purpose is a document that explains the vision for the setting, alongside how the needs of the children using the service will be met. The purpose of this document is to provide evidence to the Care Inspectorate Wales about how different areas of the business such as staffing, training, activities and leadership will lead to promoting positive outcomes for the service users (Care Inspectorate Wales, 2020). The statement also is used to show how a setting can meet the standards set out by the Care Inspectorate Wales and the National Minimum standards, once an inspection has taken place, the CIW are able to assess whether the service being provided is in line with what information has been put into the statement of purpose. As previously mentioned, a quality-of-care review is also required when completing the SASS form. The quality-of-care review sets out different areas such as care and wellbeing, leadership and management and environment. The report is personal to each service that completes it, and settings are required to show evidence of how they are reaching the goals and recommendations made. Examples of the type of information that can be included in the quality-of-care review could be looking back over the past year which can include both positive and self-constructive feedback; future improvements, how they are going to be achieved and what benefit they have for the setting and it’s service users; staff feedback results regarding training, the management or job satisfaction; comments and feedback from parents of the children who attend the setting, how they feel about how the setting is run and any possible improvements they feel would be beneficial to their child’s wellbeing; an action plan to show what improvements are currently being made and how these will continue to be achieved. 

The Care Inspectorate Wales (2019) states that the registered individual is responsible for completing the self-assessment of service statement, statement of purpose and the quality-of-care review. The registered individual is responsible for ensuring a high-quality provision and supporting those who use the service to achieve positive outcomes. The responsible individual is accountable for service quality and overseeing the management of the service to ensure it is a safe and effective service. 

Although the use of the self-assessment of service form is required by law, there are other ways of assessing the quality of a setting. One particular method of ensuring quality within a service is by using the ‘sustained shared thinking and well-being scale (SSTEW)’. The SSTEW scale was created to be able to assess the quality of interaction within the early years (Howard et al, 2018). The SSTEW scale focuses on the pedagogy used within a setting to support children’s learning and overall development, it uses the sustained shared thinking model which is where two or more people share values or ideas to be able to enhance their knowledge, resolve conflict through problem solving and extend understanding (Siraj et al, 2015). Brodie (2014) states that using sustained shared thinking within early years allows children to explore different ideas and encourages them use problem solving skills with support from adults or their peers. Sustained shared thinking requires staff to be aware of a child’s interests and their current levels of understanding to be able to accurately use sustained shared thinking in a way which will develop their knowledge and skills (Hoare, no date). 

The SSTEW scale is formatted into a seven-point scale which is broken down into five sub-scales. The first two subscales of the SSTEW scale assess the quality within a setting for children’s socio-economic development, these two subscales acknowledge that high-quality settings provide opportunities for children by providing engaging and interesting activities (Siraj et al, 2015). The following three subscales focus on children’s ability to have positive interaction with adults and their peers, emotion regulation and their ability to achieve set goals. The five subscales are: 
· Building trust, independence, and confidence. 
· Social and emotional well-being. 
· Supporting language and communication. 
· Supporting critical thinking. 
· Assessing learning and language. (Hoare, no date) 

Through the sub-scales, there are different points which are to be considered when evaluating quality. For example, the ‘building trust, independence, and confidence’ subscale includes marker points of ‘self-regulation and social development’, ‘encouraging choices and independent play’, and ‘planning for small group and independent interactions’ (Siraj et al, 2015). Each point is then marked through a seven-point scale which ranges from ratings of ‘inadequate’ to ‘excellent’. When marking on the scale, evidence must be provided to show how and why they achieved the score they were given. This process is repeated for each subcategory and their individual points. 

Before a setting uses the SSTEW scale as a method of quality assurance, it is recommended that practitioners attend a SSTEW scale focused training course, using the scale requires a high level of knowledge and understanding as many of the concepts used within the scale are completely different to other environment rating scales (Siraj et al, 2015). Siraj et al (2015) also place great importance on practitioners having a sound understanding of early years education and child development. 

Both the SASS form and the SSTEW scale place emphasis on providing a high-quality provision to create positive outcomes for the children who attend (Welsh Government, 2020; Siraj et al, 2015). The SASS form requires the registered individual of a setting to complete the form, with the potential use of feedback questionnaires from parents or staff members (Care Inspectorate Wales, 2020). The form requires the registered individual to look back over a certain period, usually the last year, to divulge into areas of potential weakness or areas where high quality was achieved and how this was done. As part of the SASS form, the registered individual is required to complete a statement of purpose which entails important information about the setting, their aims and how the setting will achieve these through different methods. Once the SASS form is completed and submitted to the Care Inspectorate Wales, an inspection will take place to ensure that all information submitted into the SASS form is factually correct and that staff are providing opportunities for children to develop their learning in a high-quality setting. When comparing the SASS form with the SSTEW scale, there are some elements that are notably different. Firstly, the SSTEW scale is not required under legislation like the SASS form, however it is recommended to use the SSTEW scale as a way of further ensuring a high-quality provision. The SSTEW scale is recommended to be used over a long period of time to ensure that all the subscale sections and point are accurately observed, allowing practitioners to make highly informed ratings of the quality of the service. The SSTEW scale places a focus on the quality of interactions between children and adults or their peers as an indicator for a high-quality provision. Using the SSTEW scale alongside the SASS form can ensure that there is consistent monitoring of the service to ensure it is up to and above standards, therefore providing better outcomes for the children who attend the setting. 

However, it is understood by Mercher (2000) that early years staff already face pressure when completing the statutory quality assurance assessments and it may be difficult for them to complete further assessments which are not required. Siraj et al (2015) state that the use of the SSTEW scale is an assessment that needs to be completed over an extended period and although this poses as a benefit in being able to accurately assess the setting’s quality, some settings simply might not have the time to complete it when considering the amount of work that must go into the statutory SASS form. As previously mentioned, Siraj et al (2015) have recommended that practitioners who intend to use the SSTEW scale to measure quality go onto a specialist training course to gain an in depth understanding of how to use the scale accurately and how it works, this could be seen as a disadvantage when comparing different methods of quality assurance as some settings may not have the funding or the time to be able to complete this training. Mercher (2000) goes on to state that some settings may have the advice to use a multitude of quality assurance tools which could cause confusion within the setting and result in a lack of understanding when using the tool. 

Using a range of quality assurance tools alongside those that are required by the government has a vast number of benefits to ensuring the setting is providing positive outcomes for the children who attend; however, it should be carefully considered which quality assurance tool is going to be used that will have the most benefits for the individual setting. As shown, the SSTEW scale has a lot of benefits and covers a range of topics which directly relate to a high-quality setting, however it may not be as beneficial to a setting who do not have the funding to allow staff to go onto a specialist training course. It is recognised by the Welsh Government in 2014 that additional quality assurance tools are beneficial to running a high-quality service however, it is also important for settings to seek advice from independent umbrella companies such as Early Years Wales to ensure they choose the best quality assurance tool for the setting. 

Section Three 
At the start of the module, I had a basic understanding of the use of a quality-of-care review and the statement of purpose and had briefly looked into other quality assurance tools such as the SSTEW scale during other modules. However, I did not have as much in-depth knowledge of how either of these quality assurance tools worked and I was not fully aware of the benefits of using additional quality assurance tools within early years settings. Throughout the module, I have learnt a vast amount of information which supports the idea of high-quality provisions ensuring that children receive positive outcomes. The presentation enhanced my team working skills whilst also gaining important knowledge about government legislation relating to the importance of using supervisions and appraisals within the setting. I have been able to gain a deeper understanding of how staff’s job satisfaction directly relates to providing a high-quality setting for those who attend. The written task of the module has allowed me to look deeper into journal studies regarding quality assurance and methods, I feel that I have been able to enhance my levels of comprehension of resources. Through further reading of resources, I have been able to understand to a high degree what the SSTEW scale is, how it works, and it’s benefits and disadvantages. This module has provided me with transferrable skills that I can take into my practice as a care officer for children with disabilities. I can confidently understand different types of quality assurance and I can apply these to my everyday practice. 
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