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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)

A collaborative approach requires groups to come together to share their knowledge, ideas and information on a particular area for improvement and development (SCIE, 2010). During my first year in practice I have had the opportunity to work collaboratively with professionals, service users and carers in a multitude of situations. I chaired core group meetings, review meetings and various other meetings bringing professionals, families and carers together to provide updates and information to feed into children’s care plans and assessments. Initially when chairing meetings I felt quite nervous and anxious as I knew the information we would be discussing may cause families emotions to run high. I found sometimes certain characters in the meeting could be very over powering and would take over causing the meeting to go off track. I feel that it would be beneficial to gain feedback from service users, professionals and carers to ascertain their views and gain an insight on the areas I need to work on and develop.  I feel it would also be positive for me to observe the seniors or practice lead within my team to identify the skills and approaches they use to inform my practice.

During my first year in practice, as part of my social work role, I have completed several single assessments as well as Public Law Outline (PLO) assessments and court assessments. The purpose of these assessment was to gather and analyse the information to inform the course of action or intervention to be taken. Although I enjoyed collecting the information for the assessments I found it challenging analysing such vast amounts of information and within the required time scales and found it over whelming at times. Holland stated that ‘our analysis of assessment information is likely to be stronger if we draw upon the accumulated wealth of knowledge from international social research’ (Holland, 2011, p. 377). What also added to the challenge was finding the research to back the analysis with in the required time. I discussed this with my supervisor who provided advice on specific research areas to focus on in relation to specific assessments and also discussed breaking the assessment down so it is not so over whelming. Moving forward I will use headings for each area of concern to help break the information down as well as using research to strengthen my analysis. 

During my first year in practice I went out on section 47 enquires with more experienced members of the team. The National occupational standards state that ‘social workers must bring to the decision-making process a rigorous and thoughtful analysis of information and its implications, leading to judgements that can be asserted with confidence to ensure the best interests of those involved’(Social Care Wales, 2011). I found having an experienced member of the team present helped develop my knowledge and skills as well as my confidence. I feel in the future to develop my confidence in my professional judgement I would be beneficial if I could take the lead on a section 47 enquiry. I would then use formal supervision to reflect on how this went.

Word count - 515








	 

Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  Chantal Stone 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)

The observation will be of a parent and child (PAC) placement review meeting. Due to the current COVID 19 restrictions this will be conducted via Microsoft teams. Attending the meeting will be the child’s social worker, mother who is white Welsh, foster carer 1 who is a 67 year old white English female and foster carer 2 who is a 79 year old white English male. I have been supervising 1 & 2 for the past two months and since they have had their current placement.

1 & 2 are approved to care for 1 parent and child placement or 2 respite placements, aged 0 - 18 years. The LA are currently in court proceedings and having completed their assessments are of the conclusion that mother is not able to care for the baby safely. Although mother is able to meet all of baby’s needs in placement the worries are around mother’s ability to keep the baby safe out in the community due to her own vulnerabilities.

Review meetings take place weekly/fortnightly depending on the complexity and needs of the placement as this is good practice. I will be using the signs of safety methodology to structure the meeting. The statutory guidance and code of practice relates to The Local Authority Fostering Services (Wales) Regulations 2018 code of practice highlights the responsibility that we have to ensure that placements meet the ‘ability to provide safe care’ competency which is the purpose of regular reviews. (Welsh Government, 2019)

The objective of the observation is to discuss any worries that foster carers, the child’s social work or mother has. Discuss what is going well in placement, any updates and any next steps that need to be actioned. I will accurately record the information gathered and from then arrange the date for the next PAC review meeting to take place. The review meeting should last around 45 minutes.

Word count - 315











	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)

At present due to the ongoing COVID-19 pandemic the way we communicate with service users has drastically changed. We would normally carry out a placement review meeting with in the carer’s home but due to government guidelines and restrictions many meetings are being held via teams including the meeting I am going to reflect on. When communicating by computer it is important to be aware of confidentiality and privacy and have a good understanding of what types of social platforms can be used. ‘Joseph Rowntree Reform
Trust (JRRT), assessed 46 databases across major UK government departments and found that one quarter were almost certainly illegal under human rights or data protection law, more than half had significant problems with privacy’ (Hill and Shaw, 2011). I have ensured that I have completed the data protection training to support my knowledge on which platforms can and cannot be used to ensure confidentiality.

Prior to the observation I contacted 1 & 2, mother & the child social worker to ensure they were all comfortable with the meeting being observed, all advised that they were. Having read 1 & 2’s form F assessment prior to taking on my role supervising them I am aware that 1 & 2 have only recently moved to Wales and do not speak any welsh. I am aware of the Welsh Language Measure 2011 which gives the Welsh language official status and gives service users the right to communicate in Welsh if that is their first language (Welsh Language (Wales) Measure, 2011). The ‘Active offer’ which is set out in the ‘More Than Just Words document’ (Care Inspectorate Wales, 2019) highlights that we must be actively offering our service in the Welsh language rather than the service user having to ask. The Code of Professional Practice also states that it is our role as social workers to work with service users ‘in ways that maximise their well-being and active participation and balances their rights and responsibilities’ (Code of Professional Practice, Care Council for Wales, 2015). By offering service users the option to speak in Welsh, particularly if that is their first language, this is supporting them to actively participate and will help maximise their well-being. I am aware having asked mother in previous meetings that she is non-Welsh speaking therefore the meeting was conducted in English. 

1 & 2 are relatively new carers and as stated above I have only recently taken over supporting them in the last two months. Due to COVID-19 and the restrictions in place all correspondence with 1 & 2 has been via teams making it challenging to build up a rapport with them. Hill and Ferguson (2014) in Bullock & Colvin (2015) state that ‘the type of rapport developed through face-to-face interactions cannot be duplicated though online interactions’ (Bullock and Colvin, 2015), which I would fully agree with. I feel this particular placement a challenging one as the local authority has completed their assessments and they are negative in mothers ability to keep baby safe if she were to live out in the community. What 1 & 2 are finding challenging is that within placement mother is doing everything asked of her and meeting all of baby’s needs. Although I have taken a person centred approach within the meeting I believe that 1 & 2 still feel that their views are not being listened to as the local authority have already made their decision. Prior to this meeting I have met with 1 & 2 to discuss the local authorities assessment to help their understanding of the concerns but I feel additional work may need to be done around this. As new carers I have empathised with the challenges they have faced building a rapport with mother and seeing so many positives in placement yet having to digest the local authorities stance on the case. I feel if we were able to conduct meetings face to face I would be able to build up a better rapport quicker with 1& 2 to support them in this current situation and am finding it challenging to do that via video call.

The meeting commenced via teams at the time arranged, there was a small delay to 1 & 2 and mother joining due to technological issues. I introduced my colleague was observing and checked again that everyone was comfortable with the meeting being observed to which they all confirmed they were. I used the signs of safety methodology to structure the meeting looking at what is working well, what we are worried about and what needs to happen next (Smeeton, 2013). I feel this gave everyone in the meeting the opportunity to voice their views and opinions. I feel using this methodology helps to give a balanced view of what worries we have but also the positives within the placements in a clear layout that everyone is able to understand.  

Ali Gardener states that person centred practice is about working with individuals to enable them to have more choice in the control and reviewing of the support they are receiving (Gardner, 2013, p. 459). I feel I used a person-centred approach as I actively listened to what each person said and repeated where necessary to ensure that I was recording the correct information. I question, due to the nature of this particular placement as discussed above, whether a person-centred approach has come across as superficial as decisions have already been made by the local authority Ali Gardner states that one of the underlying principles of a person centred approach is sharing power but I imagine in this case both 1 & 2 and mother feel quite powerless (Gardner, 2013, p. 459).

As the meeting was taking place I was also typing to ensure that I had an accurate record of what was being discussed. Prior to the meeting commencing I advised that I would be typing as we spoke to record what was being said to reassure people that I was listening but may not be looking at them as they speak. I feel that this did disrupt the flow of the meeting and can be a barrier to communication, but due to time constraints I felt it was important to document the information as we spoke so that it was an accurate recording of the information discussed. I feel if I had not typed at the time of the meeting taking place information may have been lost of forgotten when typed up later. As the codes of professional practice state it is my role as a social worker to ‘maintain clear and accurate records in accordance with legal and work setting requirements’ (Code of Professional Practice, Care Council for Wales, 2015).


Once the meeting had conclude I arranged a meeting for two weeks’ time and advised that I would finish typing up the minutes of the meeting and email them out to everyone password protected so all parties involved had a copy and ‘respecting confidential information’ (Code of Professional Practice, Care Council for Wales, 2015). I feel that a typed recording of the meeting is vitally important as it gives an accurate discussion of what has been discussed, helps me to develop my listening and recording skills and also strengthens the accountability of my practice. On reflection I feel that due to the placement being very settled and that the local authority have already concluded their assessments I will discuss in the next meeting whether everyone would be agreeable to reduce the meetings down to monthly rather than fortnightly and I will continue supervision with 1 & 2 weekly to support them. 

Word count - 1362







Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

Carers

	Was the social worker on time?  Or if delayed did he or she contact you?

	CS was on time – meeting start was slightly delayed due to technology. Carers say there is often a delay as participants are invited individually to join Teams call from the lobby 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes – CS contacted beforehand to request permission and additionally, carers knew and had met Observer previously. 

Carers confirmed they were aware of the reason why the observer was present and observer confirmed role at the start of the meeting. 

	Were you clear why the social worker met with you today?

	Yes – carers stated they are very aware of the purpose of placement review meetings to keep track and monitor how the placement is progressing.

	How well prepared do you think, the social worker was for his or her meeting with you?

	Carers stated CS is very efficient – very well prepared for this, and every meeting.

	  How has the social worker listened to you and respected your views and wishes?

	Carers reflected on the current placement being a difficult and unusual circumstance and stated they feel ‘a bit lost’ in the process as assessments have been completed and LA plans prepared to be presented to Court. Carers stated they feel as if they are being told to keep their opinions to themselves and it appears to them that decisions have been ‘shut down’. 
Carers wanted to commend CS on trying to help them understand this situation, the supervision session on daily recordings they found especially useful but they are feeling frustrated with the wider processes.


	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes – carers confirmed they understood everything that was said in terms of the language used and way information was communicated. 



	How has the social worker’s involvement met your expectations for this visit?

	Yes – the review meeting went as expected 

	Are there any other comments or suggestions that you would like to make?
	None



Mother

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes – CS was on time for the meeting 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes – CS asked for permission beforehand and Mother noted she had met the Observer in other meetings previously. 

Yes – mother understood the role of the observer being to observe how CS conducted the meeting.

	Were you clear why the social worker met with you today?

	Yes - Mother confirmed she understood the purpose of placement review meetings to get an update on what has been working well and any worries.

	How well prepared do you think, the social worker was for his or her meeting with you?

	Very well prepared. Mother described CS as polite and courteous, felt she was looking for solutions, trying to negotiate and balanced about the strengths and worries. 

	  How has the social worker listened to you and respected your views and wishes?

	Mother stated CS always checks she is happy, if she has anything further to contribute, any questions to check she understands.

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes – understood everything that was said in the meeting.


Yes – the language was clear 




Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)

The All Wales Child Protection Procedures 2008 are ‘based on the fundamental principle that the protection of children from harm is the responsibility of all individuals and agencies working with children and families’ (Welsh Government, 2008). The Social Services and wellbeing (Wales) Act 2014 is the ‘legislation that provides the framework for the Wales safe guarding procedures’, part 7 of the Act relates specifically to safeguarding (Social Services and Well-being (Wales Act), 2014). The definition of Safeguarding as defined within the All Wales Child Protection Procedures (Welsh Government, 2008) is ‘protecting children from abuse and neglect; preventing impairment of their health or development and; ensuring they receive safe and effective care’.

For this case study I am going to be discussing a case I managed while in the area team. I will use numbers rather that the families names to ensure confidentiality (Date Protection Act, 2018). Parents are 3 who is a white Welsh female who is pregnant with her first child and 4 who is a white welsh male. The family live in an urban area in Wales. A referral came in from 3’s midwife who raised concerns along with a PPN from the police regarding a domestic violence incident between 3 & 4. I went out with a senior in the team to complete the initial S47 visit. There has been previous social services involvement in respect of 4 due to concerns around his mental health historically. Parents were offered to complete the assessment in Welsh in line with the active offer (Care Inspectorate Wales, 2019) but declined and advised that they do not speak Welsh and that their first language is English and therefore they would like for the assessment to be conducted in English. At the time I was allocated the case 3 was 4 months pregnant.

The concerns raised were that 3 had told the midwife that 4 had never had any involvement with the police but 4 later informed the midwife that he had regular involvement with the police and that he was also suffers with Schizophrenia. There was then a PPN report from the police detailing a domestic violence incident between 3 & 4 which had resulted in 4’s father having to pull him away from 3. Concerns around 3’s mental health and her ability to be open and honest and concerns regarding 3 & 4’s drug misuse. I was tasked to complete a single assessment following the S47 to assess the concerns and devise a safety plan and identify family support. Through discussion in supervision I reflected on how ecological systems theory would support my assessment and help me to consider how Micro-systems e.g. home environment and exo-systems e.g. parents employment will impact on a child’s development.  I used The Framework for Assessment of Children in Need and their Families (Department of Health, 2000) as I felt this linked well with systems theory and provided the structure to the assessment. I found in challenging finding a balance between the amount of information I felt I needed to gather and the timescale I had to complete the assessment but through discussions with my pod leader I was able to provide an over view of what was the key concerns within the single assessment then the additional information I have gather would feed into further assessments.

As the assessment progressed 3 along with her family provided details of previous domestic violence incidents along with concerns around 4’s mental health and drug use. At this time 4 had been sectioned under the Mental Health Act  due to concerns around his presentation and mental health (Mental Capacity Act, 2005). 3 had also taken out a restraining order against 4 due to her concerns. Initially I felt with 3 was working well with the local authority and was showing a good incite to the concerns raise and acting appropriately to safeguard her baby. Referrals were made to the domestic abuse team so 3 & 4 could attend separate sessions around healthy and unhealthy relationships, also the parenting support team to support 3 & 4’s understanding of child development. It appeared that 3 had a good family support network around her and during a family meeting we were able to put a robust safety plan in place using the signs of safety methodology (Smeeton, 2013). I found using the signs of safety methodology extremely useful as I was able to clearly map the harm, danger, complicating factors, strengths, existing and required safety (Bunn, 2013). In writing my danger statements I used clear language with no jargon in to ensure that the family fully understood what we were worried about and what needed to happen to ensure safety. I found putting the responsibility on the family and support network helped to produce a plan that was realistic and that the family would commit to as they had developed it. I also used traffic light colour to identify what the safety people would see if everything was well with 3 & 4, if things were starting to slip and what things would look like at their worse.

While completing my assessment 3 resumed her relationship with 4 although for a period of time denied this. I discussed my concerns with my supervisor as research shows that ‘domestic violence during pregnancy puts a pregnant woman and her unborn child in danger. It increases the risk of miscarriage, infection, premature birth, low birth weight, foetal injury and foetal death’ (Refuge, 2017). I was worried about 3 & 4 playing down the local authority’s concerns and concluded my assessment recommending that we proceed to conference and arrange a legal gateway meeting to discuss if we meet threshold for Public Law Outline (PLO). Intervention to protect children from harm and abuse must be in compliance with the European Convention on Human rights (ECHR), article 8, and the right to respect for private and family life. ‘Intervention must be legally sanctioned, necessary to protect the rights of the child and ‘proportionate’ (European Convention on Human rights, 1953).

It was decided that PLO would be initiated and a pre-birth assessment was to be completed. I felt overwhelmed by the amount of information that I would need to gather but again used ‘The Framework for Assessment of Children in Need and their Families’ (Department of Health, 2000) to help break down the different areas and structure the assessment by looking at parenting capacity, environmental factors and child development. I used supervision to discuss time scales, progress and ensure I was meeting deadlines as well as theory and research that would be relevant to the case and inform my decision making.

Once the restraining order had been retracted 3 returned to live with 4 and they requested to be assessed as a couple to care for baby. I carried out several assessment sessions with 3 & 4 individually and together to assess their ability to safely parent and their understanding of the concerns. On one of my initial sessions I met with 3 & 4 in their home, on arrival I smelt a strong smell of cannabis in the property. This was of concerns as 4 had told me previously that smoking cannabis impacted negatively on him mental health and that he had stopped. Also 3 had said that she had stopped smoking cannabis too as we had discussed the impact this could have on baby’s development while in the womb. I addressed this with 3 & 4 who said the smell was coming from a neighbouring flat I challenged 3 & 4 on this but they were both adamant it was not them. I feel that previously I would have not felt confident in addressing this with parents but due to my experiences over the year I felt my resilience had grown and I was more confident in challenging what parents were saying and using my professional curiosity. I spoke with 3 individually on some of my visits, as I felt she may feel she is not able to speak openly about her worries in front of 4, she continued to play down the allegations of domestic violence that she had previously alleged, and stated 4 had been unwell mentally in the incident but that he was ok now. I felt disconcerted that 3 continued to play down the concerns of the local authority and was not working openly and honestly with the Local authority. Looking at research around why women stay in violent relationships I was able to reflect that there are many challenges to taking that step. ‘On average high-risk victims live with domestic abuse for 2.3 years and medium risk victims for 3 years before getting help’ and this can be due to a variety of reasons including they may not feel they are in an abusive relationship, may still love their partner even though they are being abusive, may not know where to get help or may be too afraid. (SafeLives, 2015). With this I mind I tried to afford 3 with lots of opportunities to discuss any worries with me individually and worked on identifying her support network if she felt at risk at any time.

During the assessment sessions with 3 & 4 I used a variety of solution focused questions to identify and build on their strengths and abilities and to encourage them to reflect on how they have dealt with problems previously and use those skills moving forward (Teater, 2013, p. 480).  I chaired regular core group meetings to gain information from professionals working with 3 & 4 which also helped to inform my assessment. I used the scaling questions in line with the signs of safety methodology to ascertain how concerned professionals and family were about the safety of the unborn baby which again fed into my assessment (Smeeton, 2013). I recognised and respected the role and expertise of other professionals involved and worked with them in partnership (Code of Professional Practice, Care Council for Wales, 2015). As part of the assessment a psychological assessment was requested in respect of 4. I received this prior to my assessment being completed so this could also inform my decision and care planning. I found the psychological assessment a lot of information to take in and used supervision to discuss and break down the information to then be able to use it to inform part of my conclusion.

During the assessment process parents engaged with the parenting worker and 3 attended the domestic support group while 4 provided several reasons why he could not and advised that he was doing similar work with his probation worker which was not the case. I feel that during the assessment process parents showed disguised compliance as they would attended most of the sessions arranged or provide excuses as to why they could not and would minimise the concerns raised by professionals. Reder et al (1993) in Learning from case reviews briefings NSPCC (October 2019) defines disguised compliance as ‘parents and carers appearing to co-operate with professionals in order to allay concerns and stop professional engagement’ (NSPCC, 2019). I regularly discussed this in supervision and reflected on the importance of professional curiosity and not accepting information for face value and this can lead to serious case reviews. Initially I felt uncomfortable particularly as parents were already guarded, but as my confidence has grown and my understanding about why professional curiosity is necessary, I feel my skills have developed and I have become more comfortable in applying my professional curiosity. In this particular case I  carried out several unannounced visits which enabled me to confirm my suspicion that parents were continuing to smoke cannabis even though they had stated they had stopped and provided the opportunity to assess home conditions in a situation where parent were not able to prepare providing me with more of a realistic picture.

My aim throughout the assessment was to work in an anti-oppressive manor. I used a holistic approach using theory to inform my decisions. I ensured that family were involved in the assessment process and made referrals to the family and friends team to assess potential family members to care for baby. Unfortunately none of these were viable options. I feel that I could have worked harder to support 4 and challenged the lack of support he felt he was getting from mental health services. I wonder whether through an unconscious action I did not due to views that 4’s mental health challenges were largely influenced by his misuse of drugs. This is why it is important to take a holistic view throughout the assessment and look at what experiences 4 has had that have caused him to turn to drugs and struggle with his mental health (Burke, 2013, p. 414).

Having drawn on all the evidence gathered my recommendation from the PLO assessment was that when baby is born she is placed in local authority foster care and an interim care order be requested from the court while an addendum core assessment is completed. I found this a conclusion challenged may ethics as research tells us that the best place for a child is within their family but through supervision I was able to reflect using Borton’s Model of reflection. I was able to look at what had happened and related theory and research to back my conclusion up. I was able to recognised that although there had been some positives the risk of significant harm to the baby outweighed these (McClean, 2019). UNCRC article 9 states ‘Children must not be separated from their parents against their will unless it is in their best interests (for example, if a parent is hurting or neglecting a child)’ (UNCRC, 1992). 

When baby (5) was born we attended court and the local authority was granted an interim care order under section 31(1)(a) of the Children Act 1989. This places a child in the care of the local authority who will share parental responsibility with parents (Children Act, 1989). I remember having feelings of sadness and empathy towards parents even though I knew it was in the best interests of the child, I could not imagine what they must have been going through. I was able to explore these feelings through supervision using Borton’s reflective model (McClean, 2019). I discussed what processes would follow. I was able to draw on my past experiences working with families where there was concerns around domestic violence and the impact that had on the child to make sense of my decision. I was reassured that my supervisor felt my report was clear and detailed and gave a fair but accurate detail of the concerns and risks. 

Following the interim care order being granted 5 was appointed a guardian who is independent from the local authority. The guardians role ‘is to make independent enquiries and check the local authority’s care plan to ensure that it protects children, promotes their welfare and is in their best interests’ (Cafcass, 2017). Due to 5 becoming a looked after child she was appointed an independent reviewing officer (National association of Independent Reviewing Officers, 2014). The IRO is there to promote the voice of the child, ensure that care plans are meeting the needs of the child and to ensure that the local authority in a good ‘corporate parent’ (National association of Independent Reviewing Officers, 2014). This is encompassed in the UNCRC Article 25 stating ‘If a child has been placed away from home for the purpose of care or protection they have the right to a regular review of their treatment, the way they are cared for and their wider circumstances’ (UNCRC, 1992).

During initial court proceedings a contact plan was proposed for parents and agreed by the courts to ensure that 5 had regular contact while the addendum assessment was completed. ‘The Children Act 1989 requires that local authorities promote and support contact between children who are looked after and their families unless it is not in the best interests of the child’s welfare’ (Fostering & Adoption Practice in Research, 2014). I was on annual leave when 5 was born so was unable to attend court, in my absence it was agreed that parents would have contact five days a week. On my return I was not in agreement with this as research shows that ‘Frequent visiting without skilled parenting support will not result in relationship building and enhance the chance of family reunification’ (Humphreys and Kiraly, 2011)’. The quality of the contact is much more important than how often it is as at a young age such regular contact could be disruptive to their routine and hinder their ability to settle in placement (Fostering & Adoption Practice in Research, 2014). I raised this in supervision but due to it having been agreed it court we were not in a position for it to be changed. I also found this challenging as the supervised contact centre would only do maximum of three contacts meaning I had to supervise the other two. With a high case load due to not having a full team and other court reports needing completing on other cases I raised this in supervision and it was arranged that some of the support staff within the team would cover some of the contacts for me so that I was able to meet deadlines for my other assessments. Contact was very positive and during the sessions 3 & 4 were able to meet all of 5’s care needs and continued to attend sessions but again it was disguised compliance as drug tests had been requested by the court which showed that parents continued to smoke a high level of cannabis which I had evidenced had a negative impact on 4’s mental health.

Taking into consideration the continuing concerns my final statement and care plan recommended that adoption would be in 5’s best interests and the guardian was in agreement. Alongside the assessment we were twin tracking. This is where adoption plans are progressed at the same time as pursuing other options for 5. Twin tracking aims to reduce the time, after the final hearing, that a child can move on to adoption if that is what is proposed in the care plan (SCIE, 2004). I feel that this can be quite challenging for parents to comprehend as the assessment progress is being undertaken and found that parents questioned me asking if I had concluded adoption already. I used my communication skills, communicating in an appropriate, open and straight forward way (Code of Professional Practice, Care Council for Wales, 2015) to explain to parents the processes we follow and the purpose of twin tracking. I found that this did alleviate some of parent’s worries that I had made a decision already without completing a full assessment. I feel that now I have more knowledge around the processes of twin tracking and the purpose of it, if I were in a similar situation again I would ensure that I explained this early on in the process so that parents fully understand that although we are twin tracking that does not mean that I have come to that conclusion in my assessment.

At the final hearing I was particularly nervous as it was the first time I had attended a final hearing and parents were contesting the local authorities plan. I feel that training I had attended in my first year around court skills provided my with a bit of knowledge about the processes but quite a bit of time had passed since the training. I feel it would have been more beneficial to have attended the training once I knew I had a case that would be in the court arena. I was anxious that I may need to give evidence and ensured I read over my assessment the night before so that it was fresh in my mind. My senior and legal reassured me that I have completed a comprehensive assessment which had considered all the options for 5 before concluding adoption. In the end I did not have to give evidence as parents had changed their stance. I felt a sense of relief but also sadness and empathy for parents. One reflection I feel for my future learning it would have been beneficial to experience giving evidence in court to develop my skills in this area but now that I have moved to the fostering team I do not complete assessments for court. Although I would have been able to transfer some of the skills I would have developed over. During panel when having completed form F assessments you are asked questions by panel about your assessment but thankfully there is no cross examination.

In conclusion I feel that my assessment and decision was in the best interests of 5. If feel the use of supervision, reflection, discussion and support from my colleagues really aided my learning and development through the process. Supervision helped encourage me to expand my knowledge of theory and research to inform my practice and using critical reflection helped me to try to challenge oppression and consider ways in which my practice could be improved. I continued to be case manager through to adoption and found it really rewarding seeing 5 settle into her new home. I feel I received good support and guidance from legal and my pod leader which in turn has made me more confident in my decision making skills and my understanding of thresholds. If I were to do this again I don’t feel there are any major area’s that I would change and I hope that moving forward I would have more confidence in my decision making as I develop my knowledge of processes and research that informs my decisions.
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)

I am currently based within a child and family team within my Local authority. I completed the Safeguarding Adults Level 2 training in March 2020, which was facilitated by my local authority. The training has developed my knowledge and understating of the relevant legislation, and the local and organisational policies and procedures for safeguarding.

The social services and wellbeing (Wales) Act 2014 came into force in April 2016. ‘The Act imposes duties on local authorities, health boards and Welsh Ministers that requires
them to work to promote the well-being of those who need care and support’ (Social Services and Well-being (Wales Act), 2014) . Section 7 of the Act details safe guarding procedures, provides a definition of an ‘adult at risk’, give definitions of abuse and neglect as well as indicators to look out for (Social Services and Well-being (Wales Act), 2014), this replaces the definition of a “vulnerable adult” included within In Safe Hands (Welsh Assembly Government 2000) (safe guarding over view) . The Act outlines the expectations of the local authority if they have ‘reasonable cause to suspect that a person within its area is an adult at risk’ (Social Services and Well-being (Wales Act), 2014) and the process that they must follow. It also introduces the Adult Protection and Support Orders (APSOs) which allows an officer to speak in private to an adult they suspect to be at risk and to determine if that person is making decisions freely. (Social Services and Well-being (Wales Act), 2014).

The SSWBA also encompasses a number of the rights included in the European convention of human rights, including Article 2 ‘the right to have life protected’ and Article 3 ‘the – right not to be subjected to inhuman or degrading treatment’ (European Convention on Human rights, 1953).
 
The working together to safeguard people provides the statutory guidance in relation to section seven of the SSWBA 2014. It sets out the arrangements for multi-agency adult practice reviews if there are concerns that an adult is at risk or abuse or neglect. The guidance is directed at all Safeguarding Adults Boards and the agencies they work in partnership with. The aim of the review system is to encourage a positive culture of multi-agency adult protection learning and reviewing in local areas. It also outlines the time scales for enquiry’s to take place. 
 (Welsh Government, 2016)

The Wales Safeguarding procedures came into force in November 2019 and replace the Interim Policy and Procedures for the Protection of Vulnerable Adults. ‘The Procedures help practitioners apply the legislation from the Social Services and Wellbeing (Wales) Act 2014 and statutory safeguarding guidance Working Together to Safeguard People’ (Welsh Government, 2016). 
The Mental Capacity Act 2005 is also an integrally part of safeguarding adults at risk. The mental capacity act has been inforce since 2007. The purpose of the MCA is to ‘safeguard decision-making within a legal framework’. It does this by empowering people to make decisions and choices themselves and by protecting people who lack capacity by ensuring that the needs are central to the decision making process (Mental Capacity Act, 2005). ‘Where there is doubt as to a person’s ability to make their own decisions, whether that be around what to wear, or where to live, the Mental Capacity Act (2005) might apply’ (Mental Capacity Act, 2005).
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	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)

One of the differences between adult safeguarding and children’s safe guarding is capacity. When it comes to adult safeguarding we must consider capacity under the mental health Act 2005. We must always assume that someone has capacity until proved otherwise (Mental Capacity Act, 2005). If a woman or man is in an abusive relationship we can inform them of the risks and offer support but if they have mental capacity we cannot remove them from the situation we can only support them to make informed decisions.  Under part 7 of the Social Services and Well-Being Act it details the actions that can be taken if the police suspect that a person is an adult at risk. An adult protection support order enables a police officer to speak in private with the person deemed of being at risk to ascertain if they are making their own decisions and if any further action needs to be taken.

If it is suspected that someone is lacking capacity as defined under the Mental Heal Act 2005 then an assessment must be carried out and a best interests meeting held. ‘Deprivation of Liberty Safeguards (DoLS) are an amendment to the MCA’. DoLS are in place to safeguard and protect a person who does not have mental capacity, this may mean restricting their freedom to keep them safe and prevent them from being harmed (Mental Capacity Act, 2005).

If a child were living in a home where they were witnessing or experiencing domestic violence then they would be considered at ‘risk of significant harm’ under the Children’s Act 1989. In this case the All Wales Child Protection procedures would be initiated and a section 47 enquire would commence (Children Act, 1989). Often parents or carers will be asked to provide consent but if there is concern that a child is at risk of suffering significant harm parental consent can be over ridden as ‘the welfare of the child is paramount’. The identified categories of abuse for children are physical, sexual, emotional and neglect. The categories of abuse for adults and the same but with three additional categories which are financial abuse, discriminatory abuse and institutional abuse (National Safeguarding team, 2016). The SSWB(W) Act 2014 has addressed the imbalance in legislation by implementing orders as well as the development of adult safeguarding boards to protect adults at risk (Social Services and Well-being (Wales Act), 2014).
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)

Since completing section 2 of the portfolio my role with in child and family services has changed. I am no longer a front line child protection social worker but have moved to the fostering team and commenced my current role as a supervising social worker. I began this role on the December 2019. I have also had a period of time where I have been on maternity leave from June 2019 to March 2020 in which time there has been a lot of changes in the way we practice due to COVID-19.

I have used critical reflection as much as possible throughout my first, second and third year and have found it beneficial in aiding my learning and development. I used Borton’s model of reflection to support me in challenging assumptions and to help me consider different theories to improve particular practice situations (McClean, 2019). I have used supervision to discuss preconceived assumptions and how to challenge these and change the environment accordingly (Code of Professional Practice, Care Council for Wales, 2015). I feel this model has really motivated me to find different and alternative solutions, and different ways of working as well as supporting in particular cases where progress does not seem to have been made.

At the beginning of my first year in practice I did not feel confident chairing meetings and found that if there were particularly strong characters in a meeting they would take over and I would struggle to keep the meeting on track. During my second and third year of practice I have been able to shadow more experienced members of the area team and the fostering team. I feel this has really supported my learning and development as I have been able to draw on the skills and approaches I have observed and used it in my own practice. For example I have been able to observe core group meetings and placement agreement meetings. Since observing different meetings within the area team and fostering team I have felt much more confident in chairing meetings and ensuring that everyone in the meeting gets the opportunity to contribute. I found one particular case I was working on quite challenging as there were a lot of family in the meeting who were very loud and had strong opinions. I discussed this in supervision using Borton’s reflective model (McClean, 2019). I was able to reflect that the family may have preconceived assumptions about my role as a social worker and considered strategies to develop their understanding to support my work with them. I found this particularly helpful as I felt much more prepared for the next meeting and found talking to the family about their views of my role and then explaining this to them really helped me in building a positive working relationship with them.

Over the last two years I have written several assessments within the fostering team and the area team. I feel I am becoming more confident in producing quality and informed assessments. When completing form F assessments I use ‘Undertaking a fostering assessment’ by Rodger Chapman which provides guidance on collecting and analysing information provided by applicants (Chapman, 2010).  I found this really beneficial as helps me to break down the information I have collected and use my analytical skills that I have developed to provide calculated and confident recommendations. Also as I am in my role longer the more research I am using to develop my learning and inform my decisions but feel this is an ongoing learning need.

Within section 2 I discussed taking the lead on a section 47 but due to moving teams I did not have the opportunity to do this but I had other opportunities to develop my decision making skills and safety planning through two of my cases with were in PLO and went into the court arena. I found this a very nerve racking experience but felt supported through talking to other colleagues about their experiences and through supervision. I was complemented on the quality of my assessment by the child’s guardian on one of the cases which was very positive.

As part of my current role I carry out regular supervision with my carers this involves me asking them if they are happy with the level of support I provide. This gives carers the opportunity to provide any feedback and then this can help to inform my practice. For example two of my carers felt that their opinion was not valued in relation to the local authority’s assessment. I was able to empathise with the carers but also develop their understanding of processes and why the local authority had made that decision and to reassure them that their views are valued in accordance with the code of professional practice promoting carers to have a voice (Code of Professional Practice, Care Council for Wales, 2015).

I have attended training courses over the last two years including and am aware of the code of professional practice and my duty to ‘undertake relevant learning and development to maintain and improve my knowledge and skills’ (Code of Professional Practice, Care Council for Wales, 2015). As part of my continuing development I will ensure that I identify relevant training opportunities that will support my practice.
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	07.11.2018

	2
	05.02.2019

	3
	10.04.2019

	4
	21.10.2020



Notes 

I was on Maternity leave from the 25.06.2019 – 30.03.2020 so moved from cohort 12 to cohort 14.







	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

Unfortunately the learner has a number of different mentors over the course of this programme due to the extended time frame, a change of job role and Team and time off for maternity leave. This has been difficult, but also afforded the learner with greater variety of learning opportunities in different service areas throughout the programme. I took over as the learner’s supervisor / mentor in the latter stages of the programme, since July 2020. 

I have had sight of what was written by the learner in Section 2 as well as the more recent perspective given in Section 6, and also had the opportunity to observe a direct practice session on December 9th 2020. 

The direct practice observed was the learner chairing a placement review meeting for a parent and child placement and feedback was obtained from both the foster carers and the child’s parent. This is a complex scenario with the case in Care Proceedings and the Final Hearing approaching. The learner was able to sensitively question and gather information about what is working well within the placement, as well as discuss the worries and provide opportunities for professionals, carers and the parent to contribute to discussions. The foster carers provided feedback feeling frustrated by wider Local Authority processes and feeling that their opinions are not valued within these processes, but it is also evident from the feedback that the learner has sought to explain and aid understanding. The carers were very positive about the learners overall approach, the rapport developed and working relationship. 

The learner identified at the outset of the programme the need to build confidence and experience in chairing meetings effectively and it is pleasing to observe how she has benefitted from shadowing and learning opportunities to enhance her practice in this key area of working collaboratively with service users and professionals. The learner has been able to adapt and apply the Signs of Safety approach to chairing meetings to ensure detailed information is gathered in relation to both strengths and risks to inform the assessment and planning for children and young people. This will have further assisted the learner with structure and focus to meetings, to ensure the information gathered is accurate, specific and relevant. 

Similarly this approach has helped the learner to develop practice within regards assessment analysis and written skills. As noted in Section 6, the learner as had the opportunity to complete a variety of different types of assessment over the course of this programme including Single Assessments and more recently Form F Assessments for Fostering. The learner has been able to adapt and utilise transferable skills in the assessment of children, young people and adults. The learner has made use of training opportunities to hone her assessment skills and continues to put this into practice. Assessments are dynamic and it is important this learning evolves and continues over time; with assessment ongoing within the fostering service via carer supervision sessions and annual review processes beyond the initial Form F approval stage. Ongoing training and learning in this area will assist the learner to further develop and build on these skills to ensure she keeps abreast of research to inform practice, evidence based assessments and the application of professional judgement in decision making.  
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Section 8

Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Chantal Stone 

2. Learner’s University Number: 1811416

Address for Correspondence:
33 Brynteg Road,
Gorseinon
Swansea,
SA4 4FJ

Telephone: 07500906121

E-mail: Chantal.stone@swansea.gov.uk

Date of Professional Qualification: December 2017

Date of registration with Social Care Wales: December 2017



3. Name of Learner’s Agency: City & Council of Swansea

Agency Contact details: Foster Swansea

Name: Tracy Bowen

Address: Guildhall

Telephone Number: 01792 633888

E-Mail address: tracy.bowen@swansea.gov.uk



4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only X


Mentor’s details

5. Mentor’s details:

Name: Laura Jones

Address: Gulidhall, Swansea

Telephone Number: 07887 055157

E-Mail address: Laura.jones@swansea.gov.uk 



	6. Observer details 

Name: Laura Jones

Work Address: Guildhall, Swansea

Professional Qualification and date of qualification: July 2013

Email and telephone number: Laura.jones@swansea.gov.uk  07887 055157








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  C.Stone (Learner)

Date: 12.01.2021




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: L.Jones  (Observer)

Date: 12.01.2021 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: TRACY BOWEN
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: 12.01.2021



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	

	
Name of Team/Agency 
	

	
Name of Mentor 
	

	
Name of Line Manager 
	



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 
(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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