A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
Introduction 
This essay is a critical evaluation and an identification of the next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on a critical incident I observed. A critical incident can be defined as ‘an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgment is a significance we attach to the meaning of the incident’ (Tripp, 1993). The use of the word ‘critical’ can cause confusion to the meaning, as rather than it being an incident, in which is ‘critical’, it is a ‘typical’ everyday incident in which is analysed critically.  
Before delving further into the essay, I believe providing the structure and how the essay will be laid out is necessary. Following this introduction, the essay will look at the role of critical reflection, by discussing reflective models and linking to the professional standards for teaching. Next, will be providing context to the observation setting, ensuring the compliance of BERA. This will lead into the next section in which the critical incident will be discussed, providing a link to at least one of the four purposes for the curriculum of Wales. Following this, will be the literature review, in which literature will be linked to the critical incident, with a critical conclusion. Next, will be the reflection and evaluation, using a reflective model. Finally, concluding and summarising the areas discussed and linking to the professional standards for teaching and leadership.   

The role of critical reflection 
When observing and assessing your own or another’s teaching in practice, it is important to reflect. Winch et al. (2013) supports this by suggesting that to have the capacity to critically reflect is a hallmark of the professional teacher’, in addition good teaching is developed through interrogating practice and making assumptions and values that underpin it. Dewey (1993) believes that you can’t just reflect, you need three key attributes to be a reflective individual, those three being: 
· Open-Mindedness  
· Responsibility  
· Wholeheartedness  
When reflecting it is suggested and advantageous to use a reflective model, some of the well-known and regularly used models are; Kolbs (1975 and 1984), Gibbs (1988), Schon (1978) and Brookfield (1998 and 2005). The one in which I feel will help my reflection and professional development is Gibbs’ (1988) reflective model. This cycle consists of 6 stages: 
· Description of experience 
· Feelings and thoughts about the experience  
· Evaluation of the experience, both good and bad 
· Analysis to make sense of the situation 
· Conclusion about what you learned and what you could have done differently 
· Action plan for how you would deal with similar situations in the future, or general changes you might find appropriate (Gibbs, 1988). 
 
To reflect on one's teaching practice it is important to understand the Qualified Teacher Statues (QTS) standards in order to provide further development plans to reach said standards. Gov. Wales (2021) emphasises the importance of QTS, as without these legislated standards you are not able to become a teacher and teach in a maintained school in Wales, these standards are to be met after completing a period of Initial Teacher Education (ITE). Gov.Wales (2021) outlines the standards briefly as; Pedagogy (Refining Teaching, Advancing Learning, and Influencing Learners), Collaboration, Professional Learning, and Innovation. To have an understanding for these in depth will provide the important information and knowledge in order to reflect and develop the mentioned standards to a level that will achieve QTS. The standards in which are most relevant to develop in this assignment will be, pedagogy, this is due to the fact this assignment is looking at a behaviour and student development strategy in the form of Class Dojo. In which hopefully will provide myself with the knowledge and understanding on said strategy and the literature surrounding it. This also links to professional learning as I will hopefully ‘extend knowledge, skills and understanding and can show how reflection and openness to challenge and support informs professional learning to progressively develop pedagogy’ (Gov.Wales, 2018). 
 
Observation/Context 
 As BERA (2018) states the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research. This therefore means the school, staff, pupils etc. will remain anonymous throughout the essay.  
The observation took place in a mixed- gender primary school located in Newton, near Mumbles and in the Swansea local authority. There are 235 pupils between three and 11 years of age on the school register, including 28 part-time nursery pupils. ‘Most pupils live near the school and very few pupils come from outside the catchment area. Around 2% of pupils receive free school meals. This is well below the average for primary schools in Wales. The school has identified approximately 3% of its pupils as having additional learning needs. This is significantly below the average for Wales. English is the day-to-day language of the school and pupils learn Welsh as a second language. Nearly all pupils come from homes where English is the main language. A very few pupils come from ethnic minority backgrounds and have English as an additional language, but no pupils receive support to learn English’ (ESTYN, 2014). ‘The individual school budget per pupil for Newton Primary School in 2013-2014 means that the budget is £3,081 per pupil. The maximum per pupil in the primary schools in Swansea is £15,824 and the minimum is £2,673. Newton Primary School is 71st out of the 80 primary schools in Swansea in terms of its school budget per pupil’ (ESTYN, 2014). 
 
Critical Incident  
It was registration for the class, they were supposed to be sitting on the carpet in the correct position, singing along to an alphabet song. A large majority of the class were not sitting with legs crossed and were distracting each other and talking, however, one pupil was sitting properly and singing along to the music just as they were asked. Instead of shouting at the pupils for being naughty, the teacher out loud said “well-done” to the pupil and how brilliant they were, and for this good behaviour they will receive a Dojo point. ‘Class Dojo 'is a software that allows students, and their parents to follow the activity levels in the classroom using fun avatars. Giving feedback and rewarding good behaviour in the form of points’ (Cetin, H & Cetin, I, 2018). Anyway, following this action taken by the teacher, the misbehaving pupils quickly sat properly and followed the teachers’ instructions by singing along to the music. This seemed to be due to the suggestion of dojo points for a pupil who was leading by example and following the teachers’ previous instructions. Looking at this situation that arose in the classroom, the critical incident that stood out was the way in which the teacher used dojo points to reward and improve the behaviour of the classroom, all without getting angry or raising their voice. You will see this critical incident sheet (critical incident sheet 3) and two others in the appendices. 
When looking at this critical incident, it seems to link to a couple of the four purposes of the curriculum for Wales. Gov.Wales (2015) suggesting the four purposes being ambitious, capable learners; Healthy, confident individuals; Enterprising, creative contributors; and Ethical, informed citizens. The first purpose that links to this incident, is the ‘Ethical, informed citizens who: understand and consider the impact of their actions when making choices and acting’. This links to the critical incident as this experience provides the pupils an understanding of their actions, as for someone choosing to be responsibility and sensible, they were rewarded and the teacher showed appreciation, however, pupils who were acting irresponsibly and silly they could see the negative impact it has on the teacher and how the teacher only appreciated good behaviour. This is something that can impact the students as they will gain an understanding for how their behaviour and actions can cause a negative or positive reaction/impact on others. The second link from the critical incident is to ‘Healthy, confident individuals who: form positive relationships based upon trust and mutual respect’. For the pupil who was sitting and behaving fantastically, this creates a mutual respect and therefore trust between the pupil and the teacher, as the teacher can trust this pupil will follow rules and act in a mature manner, hence the teacher awarding Dojo points. This also impacts the pupils who see how the teacher responds to the respect given by the pupil and would hopefully follow by example and respect the teachers rules and orders.  
 
Literature Review 
From this critical incident, there is literature/theory in which it can be linked to, some of this literature may support said incident, whoever some may create an argument against. Within this literature review will be the review of Positive reinforcement and Operant conditioning, also it will be looking at the comparison of intrinsic motivation and extrinsic rewarding, followed by an evaluation and comparison of class Dojo’s and other forms of behavioural management methods.  
To start off this literature review, an area of theory in which supports the critical incident is skinners (1948) Operant Conditioning theory. Skinner (1948) defines operant conditioning as a theory in which positive behaviour is reinforced with rewards, whilst poor behaviour is punished. This in turn would make it more likely for the positive behaviour to be repeated and lessen the occurrence of the negative behaviour. Cherry (2021) suggests that there are different types of positive reinforcement, the one in which fits the critical incident mentioned prior is the ‘Token reinforcement’, in which is a points or token (Dojo points) based rewarding system for certain positive actions. However, Cherry (2021) suggests a downside to this is that tokens or points won’t be as effective for pupils at an older year group as they don’t value these points as much as foundation phase and Key Stage 1 pupils. Kazepides (1976) also highlights an area of scepticism for operant conditioning, as he outlines that it may be appropriate for establishing certain habits in which repetition is needed, however it is not effective for the acquisition of propositional learning. So, in simple terms the pupil can sing a ten times table song but may not have the cognitive understanding of how to do it, so it is just a memory process rather than a comprehension of the work. However, Kazepides (1976) empathises with the theory by suggesting that it is used more as an incentive for learners to get involved in activity or improve a student’s performance or behaviour. Overall, implying that it may be a limited tool for developing pupils understating, but rather a way of aiding or driving a learner to get involved in an activity.  
A key aspect to operant conditioning is positive reinforcement, Maag (2001) and Kohn (1993), suggest that the use of positive reinforcement is a principle that naturally occurs in an education setting, and therefore educators should plan for its occurrence in order to promote and increase appropriate behaviour, rather than incorrectly promote inappropriate behaviour. Both suggest that to correctly use positive reinforcement, educators should prepare to use it in a manner that promotes the positive behaviour in the classroom, otherwise creating a focus on negative behaviour rather than the appropriate behaviour. Sigler & Aamidor (2005) support the previously suggested use of positive reinforcement, as they believe it is an effective tool to identify and teach appropriate student behaviours. Lane et al. (2008) adds to this argument by suggesting that not only is it beneficial for teaching individual students the correct behaviour but can be implemented as a school wide positive behavioural support system.  
Additional literature in which coincides with the previously discussed critical incident, is the comparison and discussion of extrinsic rewards and intrinsic motivation. Intrinsic motivation is the motivation to do something for its own sake, for the sheer enjoyment of the task itself. Extrinsic motivation is the motivation to do something in order to attain some external goal or meet some externally imposed constraint (Hennessey et al., 2015). Deci et al. (2001) highlights that psychological research has shown that extrinsic rewarding negatively affects students’ intrinsic motivation to learn. They outline that this could be down to the extrinsic rewards undermine the intrinsic self-motivation, curiosity, interest, and persistence at learning tasks. Looking at this may suggest that extrinsic rewarding may be a short-term solution to motivating pupils but in the long term leads to pupils not having the intrinsic motivation they need. In addition, Boggiano et al. (1987) suggest that extrinsic rewarding is the most effective way of promoting positive behaviour, but, for younger children in a primary school environment. As for pupils at a college or secondary school age range, they aren’t as easily motivated by rewards but rather are motivated intrinsically on how they feel they should or want to behave/act, thus backing up Deci’s suggestion that extrinsic motivation isn’t something that works long-term or as you get older but is rather the intrinsic side that motivates you as you are older. When going more specifically into the forms of external rewarding, Deci (1971) suggested that the more tangible form of rewarding such as giving out points and prizes, can decrease one's intrinsic motivation, however suggesting verbal rewards actually increases intrinsic motivation. This raises the question, if you are given a dojo point in which the teacher praises you but also gives the dojo point, is this going to cause a negative or positive effect on intrinsic motivation. However, Cameron and Pierce (1994) argue that teachers should implement any form of incentive systems in the classroom, whilst also diminishing Deci’s theory that extrinsic rewarding can negatively affect intrinsic motivation, as they believe all forms are positive in a classroom environment. But theory backing Cameron and Pierce is limited as Deci et al. (2001) concluded through research and studies that tangible extrinsic forms of rewarding for school aged children, massively undermines intrinsic motivation. This being a problem as in this study it suggested intrinsic motivation links to high-quality learning. This study, although seeming very well done and very well informed, does seem to have an air of bias when promoting intrinsic rewarding over intrinsic motivation due to the prior books in which Deci and others have written on intrinsic motivation and its greatness. But you cannot argue with the other theorists in which backup said conclusion, and the limited data that suggests otherwise.  
When looking specifically at Class Dojo, there is a lot of literature surrounding this, which is both positive and negative. Krach et al. (2017) expresses an issue in which they believe Dojo can be used as a shame-based tool, as all pupils are able to see on the interactive whiteboard how many points each pupil has, in which they found parents shared this concern, suggesting the points should only be shared with specific students and parents. Singer (2014) added to concerns by suggesting that the showing and ‘shaming’ approach that class dojo takes is a violation of children and family rights to privacy and record protection, under the Family Educational Rights Privacy Act (FERPA, 1974). But this can be simply resolved by the teacher using a handheld device to track Dojo points. Warschauer et al. (2004); Leach and Tan (1996) all suggest a key issue with Dojo is that for low socio-economic schools, it is unlikely that the parents will have access to their children’s data, as they have limited computer or internet access. Whereas it will be a more available tool for children in higher socioeconomic areas. Along with this data against Class Dojo, there is also data supporting Dojo. Krach and McCreery (2016) believe that Class Dojo provides much more data for teachers to use in decision making about children’s needs and the level of service students need, compared to other behavioural management services. In another study carried out by Krach et al. (2017) Class Dojo resulted in 17 times more data points than other school approved methods, 4 times more than teacher made methods. This suggests Class Dojo could be the most effective behavioural management service, but this doesn’t necessarily mean it's very effective in the grand scheme of things. A limitation to this study is that it was only taken in a single school.  
When looking to compare Class Dojo with paper-based behavioural management charts (BMCs). Tillery et al. (2010) suggest that teachers who use paper-based BMCs did not consistently provide ratings for pupils, and are more likely to lose data on pupils. Whereas Class Dojo is able to store and save data on pupils which can be used to inform teaching and behavioural decisions.  
To conclude, the use of operant conditioning in education, seems to be a very useful tool when trying to gain incentive for pupils beginning a task or improve students' performance and behaviour. However, it may be a limited tool for developing pupils understating, but rather a way of aiding or driving a learner to get involved in an activity. Secondly, when looking at the use of external rewarding and internal motivation, literature suggested that external rewarding is a useful tool to motivate young children, however it can negatively affect future intrinsic motivation, therefore suggesting external motivation should be used but in proportion to ensure pupils still have the ability to intrinsically motivate one's self. Lastly, when looking at literature on the use of Class Dojo as a tool for behavioural management, it seems that currently it is the most effective way of measuring and collecting data on behaviour, but comes with issues such as privacy and pupil shaming, and finally the issue of accessibility for lower socioeconomic areas compared to the higher socioeconomic areas, creating a divide in accessibility of resources.  
 
Reflection and evaluation  
As previously discussed, to maximise professional development, the use of critical reflection is key. Going forward, it is important to reflect on the mentioned critical incident and the literature which supported or was against it, therefore being able to analyse and draw conclusions in which will help to create a plan to further develop my professional standards and development.  
As mentioned in the ‘role of critical reflection’ section of this essay, I will be using Gibbs (1988) reflective model to evaluate and reflect what has been discussed in this essay. This cycle consists of 6 stages: 
· Description of experience 
· Feelings and thoughts about the experience  
· Evaluation of the experience, both good and bad 
· Analysis to make sense of the situation 
· Conclusion about what you learned and what you could have done differently 
· Action plan for how you would deal with similar situations in the future, or general changes you might find appropriate (Gibbs, 1988). 
 
First of all, to describe the experience; It was registration and a large portion of the class were not sitting sensibly and talking, instead of the teacher highlighting this and telling them off, she loud and clearly picked a student who was sitting perfectly and said how well they were sitting, in which has earned them a Dojo point. This led to the rest of the class reacting positively by following the example that student had made, and the whole class was quiet and ready to listen.  
Secondly, my initial thoughts and feelings were that this seemed like a great behavioural management technique as rather than focusing on the poor behaviour it highlighted the great behaviour and gave that pupil a reward. As for when teachers just tell off bad behaviour, normally the pupils behaving well are just ignored and rewarded for good behaviour. Secondly, it made me very intrigued to know what other areas of teaching and educating that Class Dojo could be used to increase performance and whether this may only be effective for lower age groups.  
The next obvious step to take was to evaluate and analyse the experience and to look at supporting and opposing literature to see whether this was as good as it seemed at first glance. When reviewing literature, it seemed necessary to look into operant conditioning and positive reinforcement, in which data supported the use for behaviour management and getting pupils into a task, however suggested limitations for developing pupils and gaining a cognitive understanding. Secondly, a comparison between external rewards (Dojo points) and internal motivation. This literature allowed me to discover that for younger children, external rewarding is a great tool, but too much can negatively affect one’s internal motivation. Literature also suggests that as students get older, they become less motivated or persuaded by external rewards, but rather internally motivate or demotivate themselves. Finally, I reviewed literature in which discussed the pros and cons for Class Dojo, in which to summarise, indicated that compared to other methods of behavioural management was one of the best methods, but had its problems, such as it being used to shame pupils who hadn't had as many points as others in the class, also the limitations to the accessibility of ClassDojo for parents in a low socioeconomic area. 
To conclude, it seems that the use of Class Dojo is a great tool for behavioural management in early years, Key stage 2, also can be used as a tool to create incentive for pupils to start tasks and do it to the best of their ability. However, clearly there are limitations for the use of operant conditioning methods such as Class Dojo for developing a student's cognitive learning. Also, it seems that external rewarding is great to use for primary age groups, however it loses its emphasis and motivation as students get older, that is why it's important to not over use external rewarding as it may negatively affect a student's internal motivation. 
Finally, when reflecting on what has been discussed and analysed above for my own professional development, the data suggest that in a similar situation to the critical incident mentioned I would deal with it in the same way, as it was a very effective method for behavioural management. However, the literature review was very necessary as it allowed a further scope on when and when not for this method to be used, in which I can take into future teaching practice.  
 
Conclusion  
To summarise and conclude from viewing the mentioned critical incident and undertaking a literature review, with the previous use of a reflective model it seems there are both pros and cons to the use of Class Dojo. Literature outlined that Class Dojo is a beneficial tool for behaviour management and getting children to start tasks, and is one of the best BMC’s available to teachers (Kazepides,1976; Maag, 2001; Sigler & Aamidor, 2005; Tillery et al. 2010; Krach et al., 2017). However, opposing literature suggests that external rewarding such as Class Dojo shouldn’t be used too regularly as its negative effect intrinsic motivation, also is not an effective method for children to gain cognitive understanding (Deci et al., 2001; Kazepides, 1976). To draw a conclusion from these points and my personal experience, I feel Class Dojo is a great tool when used in proportion, to avoid over use. 
Finally, in the ‘Role of critical reflection’ section of the essay, I outlined the Gov.Wales (2018) professional standard which was most relevant for development in this essay. The first was ‘Pedagogy’, this standard was exercised as I feel through research of the critical incident, I am able to refine my teaching in order to find the best outcome for advancing and influencing learners. Lastly, was professional learning, and as Gov.Wales (2018) suggests, I believe I was able to ‘extend knowledge, skills and understanding and can show how reflection and openness to challenge and support informs professional learning to progressively develop pedagogy’. To conclude, this essay was a great way to reflect on professional practice which is a key way of developing as a teacher and providing me with tools for future teaching.  
 



Appendices  
Incident Sheet 1  
[image: ]
Incident Sheet 2 
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Incident Sheet 3 
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Observation/Field Notes

Record 2

Date and Time, Year group: 10:30, 22/09/2021, Year 1

Where and When: context of the observation- Subject/AOLE, general classroom context
In the classroom, in a separate section allocated to snacks, whilst other children were
playing and doing tasks/activities.

What happened: a detailed description of the critcal incident (the more detail the better to
refer to in your later work).

Students who had finished work or were chosen were able to cut up fruit for themselves
and other students for snack time. But it was important that they cleaned up after they had
finished eating.

Areas of possible exploration: what you think could be “under the hood in these
incidents? What avenue of research could you consider?

First this can link to Glasser's (1965) reality therapy closely looking at ‘children’ being
motivated by five-needs’_ The main need being power, as they are given responsibilty, and
are getting treated like an adult with trust and respect. It also linking to the other four
needs;

Survival- Being safe when cutting

Freedom- Having the trust to cut fuit on their own

Fun- Its a fun task of cutting up fruit

Belonging- It is inclusive as everyone is able to do this

Finally, this is an example of Skinners (1948) operant conditioning, as the children who are
able to have snacks first are as a reward for finishing work or working well

Notes: any details you can note (is it a busy environment, is it after lunch, are there lots or
distractions, are directions made explicit- the more you can refer to the better)

Children are made clear who can do the task. A reward for finishing work. Also the
classroom was busy with pupils doing a variety of tasks.
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Observation/Field Notes

Record 1

Date and Time, Year group: 8:45, 22/09/2021, Year 1

Where and When: context of the observation- Subject/AOLE, general classroom context
It was as the students arrived in the classroom at the start of the day for registration.

What happened: a detailed description of the critcal incident (the more detail the better to
refer to in your later work).

Children came into the classroom, put bags and coats away and in addition to this routine
they all then went to a wall in the classroom which had a sheet with categories on it
(Excited, Happy, Sad, Worried). They put a picture of themselves in the section they felt at
that moment, so the teacher could get an understanding for pupils' feelings.

Areas of possible exploration: what you think could be “under the hood in these
incidents? What avenue of research could you consider?

Looking at the professional standard this critical incident links to is being innovative, as the
teacher has used a new ideaftechnique to gage student well-being

This also links to Whittington et al. (2015) support strategy, as it is a way of creating a safe
and trusting environment and can allow the teacher to pass on information on well-being.

Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of
distractions, are directions made explicit- the more you can refer to the better).
Tired children in a busy classroom environment as everyone is settling down for the day.
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Observation/Field Notes

Record 3

Date and Time, Year group: 8:45, 22/09/2021, Year 1

Where and When: context of the observation- Subject/AOLE, general classroom context
Children were sitting on the carpet waiting for registration to begin, whilst listening to a
song

What happened: a detailed description of the critcal incident (the more detail the better to
refer to in your later work).

It was registration for the class, they were supposed to be sitting on the carpet in the
correct position, singing along to an alphabet song. A large majoriy of the class were not
sitting with legs crossed and were distracting each other and talking, however, one pupil
was sitiing properly and singing along to the music just as they were asked. Instead of
shouting at the pupils for being naughty, the teacher out loud said “well-done” to the pupil
‘and how brilliant they were, and for this good behaviour they will receive a Dojo point.).
Anyway, following this action taken by the teacher, the misbehaving pupils quickly sat
properly and followed the teachers’ instructions by singing along to the music. This
seemed to be due to the suggestion of dojo points for a pupil who was leading by example
and following the teachers’ previous instructions. Looking at this situation that arose in the
classroom, the critcal incident that stood out was the way in which the teacher used dojo
points to reward and improve the behaviour of the classroom, all without getting angry or
raising their voice.

Areas of possible exploration: what you think could be “under the hood in these
incidents? What avenue of research could you consider?

Refining Teaching- Managing the learning environment.

Positive reinforcement’ operant conditioning, this is  linked form of theory as the teacher
rewarding good behaviour is a key factor of operant conditioning, called positive
reinforcement

Extrinsic motivation and intrinsic rewarding, this is linked as Class Dojo os a form of
extrinsic rewarding. So comparing and contrasting these two could be a great discussion
Gamification?

Comparison between Dojo and other BIMC, seeing if Class Dojo s the only or best option
for behavioural management out there, and how it compares to other forms. Also looking
atliterature against the use of Dojo in education.

Notes: any details you can note (is it a busy environment, is it after lunch, are there lots or
distractions, are directions made explicit- the more you can refer to the better).

Loud classroom, all sitting and watching/singing along with a song

Veery mixed ability class, and behaviour on the carpet is not a great area for the class|





