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AI Acknowledgement


OR:

I acknowledge the use of [AI Tool] [(AI Tool url)] on [Date] to [Purpose my work]. I used the prompt(s): 
1. What does it mean to critically reflect on risks?
2. Can you please put my reference list in alphabetical order.
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 


















Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Endeavour to select a greater depth of appropriate peer-reviewed sources of research for your writing to aid academic support of your key points.


	I have drawn on multiple peer-reviewed and academically respected sources. 

	
Continue to develop a critical approach throughout, offering the opposing view/aspects to be cautious with and limitations whenever possible. Try to avoid the large descriptive summaries where possible.


	I have tried to be more critical with the points I make. 

	


	






Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.

Introduction 

This project will be implemented in a small, multicultural primary school in Wales, educating learners aged 7–11 from diverse socio-economic backgrounds. Schools are increasingly seen as hubs that connect children, families, and communities in ways that support pupils’ academic, social, and emotional development (Epstein, 2011). Epstein (2011) goes on to argue that authentic school-community partnerships must go beyond surface-level involvement and be built on ongoing, reciprocal relationships. In the specific context of parental engagement, Goodall and Montgomery (2014) similarly suggest that schools should move beyond basic involvement such as attendance at event, to develop meaningful, collaborative relationships with families.

This proposal introduces a school market project, where every other Friday, classes will create and sell products or services to peers, families, and local community. Pupils will generate ideas, set fair prices, and decide how to use profits, either for classroom improvements or local causes. Research suggests enterprise education enhances creativity, teamwork, and financial literacy (Ofsted, 2011). studies warn us that without careful design, such projects risk reinforcing inequalities or becoming insincere (Harris and Goodall, 2008). 

Aligned with the curriculum for Wales, which promotes ethical, informed citizens and enterprising contributors (Welsh Government,2022), this project aims to strengthen school-community links, promote inclusion, and promote meaningful pupil participation. 

Literature Review

The proposed school market project is designed to strengthen school-community connections and help learners to take charge of their learning, is supported by a wide range of research. This literature review explores the theoretical foundations of school-community partnerships, the evidence on enterprise education, and the social and inclusion benefits of such projects. It also offers critical reflections on challenges and limitations. 

One of the most influential frameworks in school-community research is Epstein’s (2011) overlapping speres of influence model. In which Epstein suggests that schools, families, and communities are interconnected and share responsibility for children’s learning and development. Her model highlights benefits such as improved school climate, stronger social ties, and civic engagement, emphasising that partnerships must go beyond surface gestures and rely on mutual engagement. This is particularly relevant to projects like the school market, which offer structured opportunities for learners, families and the wider community to work together in meaningful ways. 

Enterprise education provides an additional foundation for the project. Ofsted (2011) reported that when schools embed enterprise activities in their curriculum, learners develop transferable skills such as creativity, teamwork, communication and financial literacy. Raffo and Gunter (2008) argue that enterprise projects can also reshape school culture, encouraging innovation and creating opportunities for learners to take charge of their learning. Daniel and Daniel (2019) emphasise the value of social enterprise education, where pupils not only learn business skills but also reflect on ethical issues and social responsibility. In the school market, learners will be responsible for planning, decision-making, and choosing how profits are used, allowing them to take meaningful ownership of their learning. 

The project is also closely aligned with national educational policy. The Curriculum for Wales (Welsh Government,2022) places a priority on the four purposes, in which this project aligns with two of them closely. Those being ethical, informed citizens and enterprising, creative contributors. Research suggests that learners are more likely to develop these qualities when they participate in real-world projects where they can take charge of their learning, collaborate with peers and reflect on their impact (Daniel and Daniel, 2019; Raffo and Gunter, 2008). By allowing learners to plan, manage, and run the market, the project gives them opportunities to apply and extend their learning beyond the classroom. 

Social capital theory offers another useful perspective. Putnam (2000) highlights the difference between bonding social capital (within-group connections) and bridging social capital (connections across diverse groups). Schools in multicultural, socio-economically diverse communities play a crucial role in building bridging social capital by creating opportunities for children and families from different backgrounds to connect. A school market, which brings together learners, families, staff and residents, provides a simple yet powerful way to strengthen these cross-community ties, enhance trust, and build a more inclusive school culture. 

Research on inclusion highlights the importance of careful design in school-community projects. Goodall and Montgomery (2014), focusing on parental engagement, stress the need for schools to reflect on whose voices are included and whose are left out. Harris and Goodall (2008) caution that schools can unintentionally favour families with more time, confidence, or resources, which may exclude marginalised groups. Raffo and Gunter (2008) similarly warn that enterprise projects can become adult-driven or insincere if learners are not given meaningful decision-making roles. Daniel and Daniel (2019) note that social enterprise initiatives need careful planning to avoid reinforcing existing social inequalities. For the school market, this means ensuring all learners – including those with English as an additional language, additional learning needs, or economic disadvantages have fair opportunities to participate and take charge of aspects of their learning. 

Professional reports further reinforce these messages. While Estyn’s (2018) work mainly focuses on school and parental communication, it encourages schools in Wales to use creative strategies to engage families form all socio-economic backgrounds, which has implications for wider community engagement. Ofsted (2011) also highlights that enterprise education can improve pupil outcomes and community relationships. These reports suggest that schools should design activities that are inclusive, equitable, and are tailored to local needs – exactly what the proposed school market aims to achieve. 

The school’s local context adds further weight to the project’s justification. The school serves a highly diverse population, including learners eligible for free school meals, pupils form minority ethnic backgrounds, and learners with English as an additional language. Research suggests that learners in such contexts benefit greatly from activities that promote non-academic skills, build social capital, and offer a sense of belonging (Harris and Goodall,2008; Putnam, 2000). Many of these learners and their families may have limited opportunities to engage with the local community outside of school, and the school market provides an accessible platform to bring them together. Importantly, the project gives learners the chance to take charge of their learning by shaping the market, making decisions, and see the impact of their efforts. 

However, as the literature makes clear, success is not automatic. Schools must ensure that projects are not just well intentioned but also well planned. Goodall and Montgomery (2014) recommend actively reflecting on participation, voice and inclusion. Harris and Goodall (2008) highlight the risk of reproducing inequalities if schools do not address barriers to participation. Daniel and Daniel (2019) stress that success should not be measured solely by profit but also by the quality of learning, collaboration, and social outcomes. For the school market, this means prioritising meaningful pupil involvement, ensuring all pupils have roles, and creating accessible pathways for families and community members to engage. 

In summary, the school market project is well supported by a broad base of literature. The research highlights the potential of school-community partnerships, enterprise education, and social capital building to improve outcomes for learners and strengthen local ties.  It also offers important barriers to take into consideration about inclusion and participation, which will be essential to address in the projects design. By responding to these lessons and tailoring the initiative to the needs of its school community, the project has potential to create a meaningful and inclusive learning experience that allows pupils to take charge of their learning and deepen their connections with the local community. 

Project Aims

The central aim of the school market project is to strengthen school-community relationships while helping learners take charge of their learning by developing enterprise and social responsibility skills. The project is designed as a regular, learner-led initiative where learners create, market and sell products or services every other Friday. The project is rooted in a commitment to promote equality, inclusion, and social justice, drawing on research that highlights the importance of addressing educational inequalities linked to social class, language, and cultural background (Reay,2006; Thompson,2011). 

Specifically, the project aims to:
· Develop pupils’ entrepreneurial, collaborative and critical thinking skills (Ofsted, 2011; Craft et al., 2002 Extending Thought in Young Children). 
· Promote inclusion by ensuring all learners, regardless of background or ability, can participate meaningfully (Thompson,2011, Promoting Equality). 
· Strengthen relationships between the school and the wider community, including families and locals (Epstein,2011; Putnam, 2000).
· Build learners sense of social responsibility, including decisions about how profits are used to benefit their classroom or local causes (Daniel and Daniel, 2019)
· Reflect and celebrate cultural and linguistic diversity, including the use of Welsh language and culture (Andrews, 2011, Welsh in the Twenty-First Century). 

The intended outcomes for learners are improved teamwork, communication, problem-solving, financial literacy, and greater confidence and leadership (Raffo and Gunter, 2008; Ofsted, 2011). By making decisions and reflecting on their choices, pupils will develop stronger critical thinking and ethical awareness. This supports Craft et al.’s (2002) emphasis on extending children’s thinking in ways that are collaborative and relevant to their lives. 

For the school, the outcomes include stronger partnerships with families and locals, particularly those less engaged in traditional school events (Goodall and Montgomery, 2014). The project will also help weave a culture of inclusion, creativity, and enterprise across the school community, as recommended by Thompson (2011).

For the wider community, the outcomes include increased opportunities to connect with the school, improved cross-cultural relationships, and the development of shared social capital (Putnam, 2000). Importantly, Andrews (2011) suggests that we must integrate the Welsh language and identity into public and community life, which this project can support by including Welsh-language materials and interactions at market events. 

The intended long-term impact is to create a school culture that promotes equality, inclusion, and social justice while equipping learners with lifelong skills. However, As earlier mentioned if these projects are not designed properly, they can just reproduce the inequality that we looking to tackle. To ensure this is not the case the project will prioritise fair participation, ensuring all learners have meaningful roles and not measuring the success of each market by just profit but by the inclusivity and learning quality. By critically reflecting on participation and adjusting practises as needed, the school will help enable the project to achieve its full educational and social potential. 

Implementation 

The school market will run over one academic year, with events held every other Friday. Each class will design, create, and sell a product or service, guided by teachers and supported by teaching assistants. Senior leaders will oversee the project’s alignment with school priorities and the Curriculum for Wales (Welsh Government, 2022). Teaching assistants will provide targeted support for learners with additional learning needs or English as an additional language, ensuring equitable access (Thompson, 2011).

To encourage sustainability, each class will receive a modest startup budget of £20–£50, drawn from school funds or small grants. learners will be expected to reinvest early profits to sustain future markets, promoting financial literacy and ethical decision-making (Daniel and Daniel, 2019). Care will be taken to avoid relying on pupils’ or families’ personal resources, reducing the risk of reinforcing social inequalities (Reay, 2006).

Markets will be held in accessible school spaces, with translation support where needed and integration of Welsh language materials (Andrews, 2011). Teachers will monitor participation to ensure all pupils, including less confident learners, can take charge of their learning (Raffo and Gunter, 2008). 

Measuring Impact

Measuring the impact of the school market project is essential to ensure it achieves its aims of developing learners’ skills, strengthening school-community relationships, and promoting inclusion. As Daniel and Daniel (2019) note, enterprise projects should not only be evaluated by its immediate outcomes but also for long-term benefits such as increased confidence, collaboration, and ethical awareness. 

At the learner level, teachers will assess skill development using simple observation checklists and reflective activities. Learners will complete short written or verbal reflections after each market event, considering what went well, what they learned, and what they could change. This promotes metacognitive skills and aligns with Craft et al.’s (2002) emphasis on enabling young learners to reflect on their thinking. To gauge improvements in confidence, teamwork, and communication, teachers will also compare observations form early and later market events. 

For family and community impact, the school will track attendance at market events and gather feedback through short forms or informal conversations. Goodall and Montgomery (2014) call attention to the importance of parent voice in school evaluation, while Estyn (2018) recommends culturally inclusive methods to ensure all families can contribute. Translation support and Welsh-language materials (Andrews, 2011) will help capture input form diverse families. Monitoring which groups engage will help identify whether the project reaches underrepresented families, addressing concerns raised by Thompson (2011) about promoting equality. 

Teachers will gather learner voice through things like secret squirrel, which is mini white boards, or circle time discussion depending on time, methods that I am personally familiar with and confident using. Additionally, simple pre and post project questionnaire could help track confidence, attitudes toward teamwork, and awareness of ethical issues. 

Inclusion will be carefully monitored. As Reay (2006) and Raffo and Gunter (2008) warn, social inequalities are easily reproduced through poor planning of an activity such as this. Teachers will track which learners take on active roles and ensure all are meaningfully involved, including those with additional learning needs or English as an additional language. This will be done through a class rota, ensuring each learner can try tasks of their choice. Regular reflection on fairness and inclusion will help the school adjust practise as needed. 

Finally, the leadership team will review evaluation findings at year-end and share them with staff, governors, and the school community. This aligns with Estyn’s (2018) recommendation for transparent evaluation to inform school improvement. By using multiple methods and reflecting critically on inclusion and participation, the school can ensure that the project’s impact extends beyond the market events and contributes to lasting educational and social change. 

SWOT Analysis Evaluation

The school market project presents a valuable opportunity to strengthen school-community relationships while developing learners’ enterprise and social skills. An evaluation of the project’s strengths, weaknesses, opportunities, and threats provides critical insight into how it can be effectively delivered and sustained. 

A key strength is the enthusiasm of both learners and staff, who are eager to engage in new, creative projects. This enthusiasm provides a strong foundation for success, as learner motivation is closely linked to engagement and deeper learning (Craft et al., 2002). The school’s existing ethos, which promotes inclusion, enterprise, and creativity, further supports this initiative and aligns with the curriculum for Wales’s goals of further developing the four purposes. Additionally, the project builds on the school’s experience with fundraising and class-based activities, meaning staff are not starting from scratch. 

However, weaknesses need careful attention. Staff capacity is one of the biggest challenges; teachers and support staff already face significant workloads, and adding a regular project requires thoughtful planning to avoid burnout or uneven delivery. Learners’ varied confidence and ability levels are another concern, as some may need additional scaffolding to participate meaningfully (Raffo and Gunter, 2008). A small start-up budget of £20-£50 per class also means resources must be carefully managed, and learners may need explicit teaching around budgeting and sustainability (Daniel and Daniel,2019). Finally, there is a risk of uneven participation across classes or learners if inclusion is not proactively planned for. 

Externally, the project offers several promising opportunities. It has the potential to increase the relationships with families, carers, and local businesses, building social capital and build a sense of shared purpose (Epstein, 2011; Putnam, 2000). It can also help increase parental engagement, particularly for families who may feel less connected to the school (Goodall and Montgomery, 2014). By having Welsh language materials and celebrating cultural diversity, the project can support a more inclusive school experience in planning, teamwork, and ethical decision-making, which are crucial life skills. 

At the same time, several external threats must be considered. Economic hardship in the community may limit some families’ ability to participate or purchase items, raising the risk of exclusion. Language barriers or variable levels of parental involvement may also affect engagement, making translation support and flexible participation strategies essential (Thompson, 2011; Andrews, 2011). Unpredictable external factors, such as weather or local economic challenges, could disrupt market events. Most significantly, there is a risk of reinforcing social inequalities if the project is not deliberately inclusive (Reay, 2006). For example, learners form more privileged backgrounds may dominate planning or sales, or families with fewer resources may feel unable to take part. 

To address these risks, the school will need to embed inclusion into every stage of the project. Teachers should actively monitor participation, provide differentiated support, and ensure all learners have meaningful roles, regardless of ability or background. Communication with families should be accessible, using translation or community champions where needed, and learners should be encouraged to reflect on fairness and social responsibility in their planning. The leadership team should review the project regularly, using learner, staff, and family feedback to identify success and areas for improvement (Estyn, 2018). 

Overall, the school market project offers significant educational and social potential. By critically engaging with the challenges identified in the SWOT analysis and embedding inclusive, reflective practices, the school can deliver a project that strengthens skills, relationships, and community connections. 

Conclusion 

The school market project offers an engaging and inclusive way to strengthen school-community relationships while supporting learners to develop enterprise, teamwork, and decision-making skills. Aligned with the Curriculum for Wales (Welsh Government, 2022) and informed by research on enterprise education, social justice, and inclusion, the project help learners take charge of their learning and develop a sense of ethical responsibility (Daniel and Daniel, 2019; Thompson, 2011).

A key strength of the project is its ability to provide meaningful, real-world learning opportunities while promoting family and community engagement (Epstein, 2011; Ofsted, 2011). The integration of Welsh language and cultural elements further enhances its relevance and inclusivity (Andrews, 2011).

The SWOT analysis has identified important risks, including limited staff capacity, budget constraints, and the need to ensure equal participation (Reay, 2006). However, the implementation plan addresses these through careful planning, differentiated support, and ongoing reflection.

Overall, the project has the potential to make a positive and lasting impact by developing learners’ skills, strengthening school-community links, and embedding the school’s values of inclusion, creativity, and social responsibility.
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Appendix 
SWOT








	
	Helpful
	Harmful





	
	Helpful
	Harmful

	Internal
	Strengths-
Enthusiastic learners and staff willing to engage in new projects   - Strong school ethos promoting creativity, inclusion, and enterprise   - Builds on previous experience with school events and fundraising   - Supports development of learners’ teamwork, communication, and decision-making skills.

	Weakness-
- Limited staff time and capacity to plan and oversee events   - Learners’ confidence and ability levels vary, requiring differentiated support   - Small initial budget (£20–£50) may restrict resources at first   - Risk of uneven participation if not carefully monitored across all classes and learners.


	External
	Opportunities-
Strengthen relationships with families, carers, and local businesses   - Increase parental engagement, especially from underrepresented groups   - Celebrate cultural diversity and use of Welsh language   - Offer meaningful, real-world learning experiences to learners.

	Threats-
- Financial hardship in the community may limit families’ ability to engage or purchase items   - Variable levels of parental involvement, including language or cultural barriers   - External disruptions (e.g., weather, local economic issues) could affect market events   - Risk of reinforcing inequalities or exclusion if planning does not prioritise inclusion.
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