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Importance of Environmental Learning towards Outdoor Adventure Education
Blake (1806) once said ‘Great things are done when men and mountains meet;
This is not done by jostling in the street’. As outdoor educators we must harness what little free nature is left, to show the world what it truly means to go outdoors and experience all the elements of the outdoors with nature. The environment plays a strong role in outdoor adventure education, primarily by helping create connections between students towards the land, as well as the interaction between the land and outdoor education. 

As instructors and teachers of outdoor activities, we have access to the greatest tool, the natural environment around us. Learning to harness this tool can give us a one up on teaching groups effectively. The environment is important to outdoor adventure education because it creates solid, understandable connections to the activities and events that take place in an outdoor setting. To prove this, we must look at the fact that not everyone learns the same way, and we all require different methods and techniques for understanding new materials. 
‘We all are individuals, and we all learn differently from one another. For example, some of us are auditory learners and others of us are visual learners. Some of us have to hear something in order for it to make any sense, and some of us have to see it, or picture it in our minds, before it can sink in.’ (Alsenoy, 2011). 
Using the environment as a middle ground to demonstrate real-life examples, educators can help anyone understand outdoor adventure education material. It gives the students an opportunity to build their own unique connections and learning patterns which help them complete outdoor adventure activities. The environment around us is not only a backdrop for the activity but a key component to success. Learning about the environment can teach us more than saving animals and the planet. According to, Campbell (2017) stating 
‘Environmental education provides important opportunities for students to become engaged in real-world issues that transcend classroom walls. They can see the relevance of their classroom studies to the complex environmental issues confronting our planet and they can acquire the skills they’ll need to be creative problem solvers and powerful advocates.’
This process of learning with real-life surrounds is what outdoor education is all about. This is explained by, Henderson and Vikander (2007, p.256) say ‘Striving to actively engage students with places is a sure step towards creating a collective connection to landscapes and a more sustainable future.’ As well as Brown and Wattchow (2011, p.196) state ‘It is about helping people learn about themselves, how they relate to other people and the environment’. Bringing students closer to nature can unlock a greater potential for learning from themselves, others, experiences, and the land. Focusing on the fact that the environment creates an understandable connection for students to actively engage themselves in learning about outdoor adventure education. Using more than just the land, focusing on the ideas it represents, creates a solid foundation everyone can learn and build from. This idea of using the land as a tool for flexibility in teaching is called the landfull framework, Henderson and Vikander (2007, p. 250) state
‘The “landfull framework” is proposed as a holistic approach to integrating environmental education into adventure-based programming that allows for flexibility based on differences in program type, instructor background, and student groups’.
The idea of flexibility is extremely helpful when instructors and teachers want to teach large diverse groups, as it opens the outdoor adventure education world to a bigger audience, preventing isolation of people who want to take part in the activities, who may not be fit or capable to do so. As well as flexibility in teaching, the landfull framework helps enrich students with actual learning according to Henderson and Vikander (2007, p. 250) who states that landfull also ‘Enables students to discover and develop their own definition of landfull that is personally significant, and to become self-directed in moving through the levels of landfullness.’ Using this technique can help students learn their own personal way, improving the overall quality of activities and experiences in the outdoors. An example of using the land effectively Henderson and Vikander (2007, p.252) says ‘Rather than relaying historical facts and figures, instructors can reveal the story of the land and people over time to spark curiosity’. This is a very effective way of using the land to enlighten outdoor adventure. There is no force-feeding of pointless facts, theories and ideas, such as those relied on by public schools which can kill any student interests and passion for the subject. The landfull framework lets the student develop a passion for what they are doing, and in turn, helps outdoor adventure education stay genuine. Talking about genuine outdoor education Andy Williams comes to mind, he has some good points and understanding concepts that help students connect to the place of study. Williams (2018) states 
‘Connecting to a place means developing an increased understanding and awareness of the place where the outdoor activities occur. I would suggest there are three complementary ways in which connecting to place can be explored: consideration of how the current generation live in and around a particular outdoor place; consideration of the different ways that previous generations have lived their lives in that same outdoor place; and consideration of the concerns and issues that might arise for future generations in that place.’ 
Based on these examples, connecting students to a place for outdoor adventure education shouldn't be too hard. There is a large variety of tools to use when teaching, but sometimes there is a totally opposite effect when using the land. Mainly due to the fact that most people are losing connection to these places, Leopold (in Henderson and Vikander, 2007, p. 247-246 ) states that 
‘The problem, then, is how to bring about a striving for harmony with land among a people many of whom have forgotten there is any such thing as land, among whom education and culture have become almost synonymous with landlessness.’
This loss in harmony with land and people hurts the environment and the outdoor adventure education society as a whole as both subjects rely on each other. If the environment is poor outdoor adventure education will suffer. This all leads to a concept called 
‘Landlessness ‘which, according to Leopold, was manifesting itself in two distinct but related ways: the literal loss of places wild and free; and the figurative loss of our collective awareness of, and admiration for, the land’ (Henderson and Vikander, 2007, p. 247). 
When people lose interest in the land it leads to negative side effects for outdoor adventure. According to Baker (Henderson in Vikander 2007, p. 247-248) stating
 ‘It may be assumed that the environment plays an integral role in adventure-based programming simply because it is there. Oftentimes, however, the land becomes a backdrop surrounding the adventure experiences. The myriad of modern-day forces distracting our awareness from the land can be both overwhelming and insidious: it is all too easy to divert our attention toward the activity, the group, the gear, the gadgets- pulled away by the map, the altimeter, the GPS, by everything but the landscape that can inspire our travels.’ 
These negative outputs lead to an overall loss in the beauty of the land and the concepts and connections made by students. The environment plays a huge role in outdoor adventure education, as students become more engaged, cognitive and aware when the proper use of the environment is developed. 
‘I approached the small steep ravine where the climb began. At the foot and directly in front of me was a tall plant with a magnificent deep blue flower. It impressed me, which was most unusual as I always ignored flowers. I then moved past, thinking how very vulnerable the flower would be if this particular scramble became popular, and concentrated on the climbing.’ (Mortlock, 2001, p. 69).
This interaction between Mortlock and the flower he found on the mountain might not seem like much but, in reality, he has had the most beautiful and powerful interaction between the environment as part of his outdoor adventure. Just by viewing the flower Mortlock has been moved and can see the vulnerability. No one needed to tell Mortlock to feel the need to protect the flower; it was a natural way of life for the adventurer. At the end of that day according to Plummer (2009, p. 1) stating ‘Outdoor recreation is free time activity that occurs in the outdoors and embraces the interaction of people with the natural environment.’ This is exactly what Mortlock did when he found that flower. When important interactions happen between the environment and man it establishes and reinforces the importance of taking care of the planet. The responsibility we have as educators and students should not be overlooked, and it is our job to establish these interactions for a better world. Stemba and Bisson (2009, p. 375) say
‘As outdoor adventure pursuits increase in popularity, so too does the strain that visitors place on our natural areas. Though many outdoor adventure enthusiasts and professionals are familiar with Leave No Trace, many are unfamiliar with the area of study undergirding it-recreation ecology. This lesson introduces students to the importance of recreation ecology and the basic theory involved in the area of study. Equipped with this information, students will have a better understanding of both the land management practices implemented in natural areas and the important role that they will play as outdoor educators in promoting proper care for our natural areas.’
If we do not see the importance of taking care of the planet ‘Alterations of Earth's climate will have a profound effect on the resource base upon which outdoor recreation relies as well as directly influencing particular outdoor activities.’ (Plummer, 2009, P. 89).  Since each event heavily relies on each other they will drastically affect one and other. Whether these changes are positive or negative is up to us. As outdoor educators 
‘Building a ‘better world’, through improved self-knowledge or social relationships, encouraging engagement in the democratic process, or countering the effects of environmental degradation are all worthy aims for outdoor educators.’ (Brown and Wattchow, 2011, p. 197)
Only so much damage can be done to our planet before it is too late to turn back. As outdoor educators, we have a duty to understand our position and the importance of working with our fellow humans and the land. Henderson and Vikander (2007 p. 124) says ‘Working with the environment and friluftsliv creates opportunities to tie theoretical knowledge to what is encountered in everyday life. It is about finding possibilities and connecting experience to knowledge.’ We know as educators that the experiences we are learning from the environment can help the everyday lives of ourselves and others. At the end of the day, its all about becoming a better person, becoming spiritually aware of our actions and selves, setting the example for generations to come. Yet we have a long way to go even in the outdoor adventure education industry. 

To summarize, environmental learning for outdoor adventure education is important because it helps connect students to the land and creates interactions that help students learn from the land. There is no better feeling as an instructor than to see a student grasp the knowledge from the land to learn and grow. This is why ‘An increasing number of adventure-based programs are placing a higher priority on the inclusion of environmental objectives in their curricular.’ (Henderson and Vikander, 2007, p. 248) The importance of environment in outdoor adventure education extends further than any other aspect of the outdoors. It is not always about the activities, but simply connecting people to the land in their own personal way is a greater lesson of experience than anything else. It is hard to gain this understanding of the land today as only ‘A few generations ago many people still lived outside the cities and encountered nature on a daily basis. In those days, children often spent more time with adults who could share their knowledge and experience things together with their children” (Henderson and Vikander, 2007, p. 121). Although we must work harder to earn these experiences outdoors we must not forget where we have come from and what the environment truly means to us as outdoor adventure education students and instructors. We have a very delicate job to undertake, as it is not only the activities but the long-lasting learning experiences that can change lives and worlds. 
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