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Basic Acknowledgment format of AI tool use:

I acknowledge the use of Microsoft Word Editor and ChatGPT (https://chatgpt.com/) during May 2026 to support grammar corrections, proofreading and rephrasing of my own written work in academic standards. 

I used the prompts:
1. Can you check this paragraph for any grammar mistakes, also checked on Microsoft Word Editor 
2. Can you rephrase this sentence into clearer academic language 

I confirm that I have not presented any AI generated text as my own work

I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 









How effective are short-term interventions in improving engagement in early years children? 
Engagement in all early years setting plays a significant role in supporting children’s learning and development (Williford et al., 2013). Children with low engagement may be at risk of poor outcomes. This project will explore how effective short-term interventions are in improving engagement in early years settings.

Literature review 
Research states that engagement is strongly linked to children’s development and their school results. For example, Fredricks et al. (2004) suggests that higher levels of engagement are related with improved academic success. This highlights that promoting engagement within the early years sector is important for supporting children’s overall development. Similarly, Kasari et al. (2010) found that a caregiver-meditated intervention significantly improved joint engagement in toddlers with autism. This comparison implies that short-term interventions can have a positive impact on children’s engagement. 
In addition to this, research within early years settings highlights the importance of adult-child interactions in overall improving children’s engagement. For example, Pianta et al. (2012) emphasise that effective teacher and child relationships are key to encouraging engagement in the classroom environment. Likewise, Landry et al. (2006) found that responsive parenting interventions led to major improvement in young children’s social and communication skills, showing that short, focused activities can have a positive impact on children’s engagement. Justice et al. (2010) showed that structured activities such as print-focused read-aloud can increase children’s attention and involvement in early ears education. However, while these studies show the benefits of short-term interventions, they also suggest that such improvements may not be sustained without consistent and ongoing support. 

While research demonstrates the benefits of short-term interventions, some studies suggest that their impact may not be sustained over time. For example, Pianta et al. (2012) highlight that consistent and ongoing adult-child interactions are necessary to maintain children’s engagement. This indicates that short-term strategies alone may not be sufficient in supporting long-term engagement in early years settings. Therefore, whilst short-term interventions can be beneficial, their long-term impact may be restricted without continued reinforcement. Fitzpatrick (2012) suggest that engagement in early years is a reliable indicator of later learning outcomes and can be enhanced through more intervention strategies. This supports the idea that targeted low attention interventions can play an important role in supporting children’s engagement overtime. 

Along with intervention techniques, research shows that other aspects also play a significant role in influencing children’s engagement within early years. Pianta et al. (2012) suggest that the quality of adult and child interactions is a main element in keeping children engaged. This shows that children who have positive and consistent relationships at home encourages children to want to learn and involve themselves in the academic activities. Similarly, Sylva et al. (2004) found that high-quality early year’s settings are related with higher levels of involvement and engagement in children. 
This shows that children’s engagement isn’t just based on tailored and targeted interventions to suit them, but the environment the children are in and what is around them can also have an impact on their engagement. Additionally, Sheridan et al. (2011) highlight that the level of teaching methods within early years can greatly affect children’s degree of engagement. This also implies that engagement isn’t just formed by certain interventions, from the research it has shown there are many more aspects that have an influence on children’s engagement like the larger learning environment and practitioners’ methods and approaches. 

Various kinds of short-term interventions have been explored within early years research, with mixed results. For instance, Kasari et al. (2010) discuss caregiver-mediated interventions, where adults assist children’s participation through structured tasks. This implies that interventions which involve adult support can help to improve children’s engagement, especially for those children who struggle with lower levels of activity. This is particularly important in early years, as children who experience low engagement could possibly rely more on adult support to take part in activities. However, the effectiveness of these interventions may be dependent on how frequently they are used and how well they are adjusted to meet the needs of the child participating. 

Even though research indicates short-term interventions are effective, research also highlights a range of limitations. One main concern is that improvements in engagement may not be maintained over time without ongoing support. Pianta et al. (2012) point out that continuing, high level adult and child interactions are extremely important for keeping up children’s engagement, which suggest that short-term strategies alone may not be enough. In addition, some academic resources imply that interventions may be less effective if they are not completed consistently or if practitioners do not deliver successfully. This provides evidence that while short-term interventions can provide short-term advantages, their long-term outcomes depend on how often the activities are being provided, practitioner delivery and the learning space. This further suggests that practitioners need a clear view of how to put into practice interventions effectively, as irregular use may have a reduced effect on the child. This suggest that the effectiveness of short-term interventions may vary depending on how often they are carried out to provide long-lasting engagement. Therefore, the success of these interventions depends not only on the strategy but also on how often the interventions are being put into practice. 

Overall, the literature gathers that short-term interventions can have a positive impact on improving children’s engagement in early years settings, primarily when they are experiencing adult-child interactions. Studies used such as Kasari et al. (2010) bring into focus the benefits of organized interventions, while research from Pianta et al. (2012) emphasises the importance of continuous interaction and stability. Although, the evidence also shows that the impact of short-term interventions may not be persistent without ongoing support and effective practice. This is evident that further consideration of how these interventions are carried out in practice is necessary. 

Methodological considerations
Methodological considerations are a very important part of educational research as they help researchers make the decision on what methods are most appropriate for gathering and assessing data. Creswell and Creswell (2018) explain that research methodology gives general structure for how a study is carried out. This includes the choice between qualitative, quantitative and mixed-method approaches. In early years research, selecting a suitable methodology is particularly important as younger children may communicate and engage differently to adults. This portfolio, which investigates the effectiveness of short-term interventions for children with low engagement, would focus mainly on a qualitative approach. 

Qualitative research focuses on gaining greater insight and understanding of behaviour, experiences and interactions in everyday settings (Creswell and Poth, 2018). This relates to the study because children’s engagement is often demonstrated through behaviour, participation and interaction rather than focusing on quantitative data. Therefore, choosing the correct methodology is essential to make sure the study is appropriate, reliable and competent of analysing children’s engagement within an early year setting. 

This study would take place within an enhanced inclusion provision (EIP) in a primary school setting and would mainly focus on children who display lower levels of engagement during classroom time, activities, play and daily tasks. The sample would consist of six children. This would allow the researcher to gather more detailed observations and gain a better understanding of their participation. 

The research would be based on purposive sampling as the children would be selected based on the aims of the research instead of through a random selection. Cohen, Manion and Morrison (2018) state that purposive sampling allows the researchers to select participants who are most relevant to the study. This would be appropriate for the current study because it focuses specifically on children who demonstrate lower levels of engagement within an early year’s setting. A smaller sample size would be most appropriate for this study as it would allow the researcher to gather more in-depth and specific observations of each child’s levels of engagement. 

Observation would be the main method used within this research as it allows researchers to observe children’s actions, interaction, and behaviour within everyday surroundings. Mukherji and Albon (2018) explain that observations are mainly valuable within early childhood research because younger children may not always be able to communicate their experiences verbally. This method would be most appropriate for this study as children with lower levels of engagement may show their feelings and involvement through their behaviour rather than verbal replies. In addition, Mac Naughton, Rolfe and Siraj-Blatchford (2010) suggest that observation allows researchers to develop a better understanding of children’s experiences within everyday practice. Therefore, using observations within the EIP setting would allow the researcher to gather detailed information and examine the children’s engagement during activities and daily classroom routines. 

The study would use non-participant observations within the EIP setting to analyse the children’s engagement during classroom time. Non-participant observation allows the researcher to observe the children’s behaviour without becoming closely involved or hands on in the activity ongoing. Mukherji and Albon (2023) state that this type of observation tends to help the researcher gather more genuine and detailed information about children’s behaviour within early years environments. These observations would take place during structured and play-based activities to assess the children’s levels of engagement. This method would support the researcher in developing a deeper understanding of how the children respond to short-term interventions within everyday routine 

Although observations would be the most suitable method for this study, there are also some limitations that need to be considered. One limitation is the Hawthorne Effect, where participants could possibly adjust their behaviour as they may be aware of their surroundings and being observed. Cohen, Manion and Morrison (2018) explain that this could influence how reliable the data collected is as children could perform differently when an adult researcher is in their surroundings. However, observations would still be considered appropriate within this study as early years children particularly in the EIP environment may struggle to express their feeling, emotions and engagement levels verbally through other types of methods like interviews or questionnaires. 

Another limitation is the Halo Effect. Mukherji and Albon (2023) explain that researchers’ opinions or knowledge on the participants they may already have formed a relationship with could unintentionally influence how behaviour is analysed and documented. The researcher may already be familiar with the children in the setting, and this could affect the reliability and impartiality of the observations. To reduce this limitation, the researcher would be expected to remain professional and focus on the behaviours that are directly observed during the observation time. 

Mac Naughton, Rolfe and Siraj-Blatchford (2010) indicate that research methods used within early childhood settings should be suitable for children’s developmental stages and communication needs. While interviews and questionnaires are often used within educational research, they would not be the most appropriate for this study. Questionnaires are commonly used for collecting large amounts of quantitative data and for written responses (Cohen, Manion and Morrison, 2018). However, this research focuses on early years children within an EIP setting who quite possibly could struggle to communicate how they are feeling and what they are feeling which means they would not be able to communicate verbally or through a written response. Mukherji and Albon (2023) explain that early childhood research commonly requires methods that let the researchers observe children naturally while the children are in their own environment rather than depending on the participants to answer direct questions. Interviews could also be less effective as some of the participants with lower engagement levels could struggle to maintain attention, understanding questions, unable to have a conversation or articulate how they feel. Therefore, observations would be viewed the most appropriate method for this study as they allow the researcher to collect more detailed information about the children’s engagement during their routine in the classroom. 

Denscombe (2021) explains that triangulation can improve research by allowing results from different methods to be compared and confirmed. Triangulation involves the use of more than one method of data collection with the aim of improving validity and reliability of the findings. Cohen, Manion and Morrison (2018) state that triangulation lets the researchers compare different types of data to improve a wider understanding related to the research topic. This involves merging methods like observation, questionnaires and interviews. However, triangulation may not be required within this research as the research question focuses on children’s observable engagement within the setting. 

Overall, a qualitative methodological approach using non-participant observations would be considered as the most suitable method for this study. Observations would allow the researcher to gain in-depth data regarding children’s engagements during the observation in the EIP setting while continuing to be vulnerable to the children’s developmental and communication levels. Although limitations like the Hawthorne Effect and research bias may affect the results, planned and structured observations may help reduce these issues. As a result, the chosen methodology which is observation would support the aims of the study and offer meaningful insight into how effective short-term interventions are. 

Ethical considerations 
Ethical considerations are an important part of research in education, especially when carrying out research involving young children and vulnerable participants. British Educational Research Association (BERA,2024) guidelines explain that researchers have a duty to protect the participants and their wellbeing, dignity, privacy and rights throughout the research process. Ethical practice is highly important during early years research as children may not always fully grasp the understanding or reason of research. They also may not be able to communicate discomfort verbally. As well as this, the United Nations Convention on the Rights of the Child (UNCRC, 1989) Article 3 states that the best interests of the child should be always given priority, while Article 12 highlights children’s rights to state their opinions and involve themselves in decisions that affect them. Therefore, careful ethical considerations would need to be put in place throughout this research study to make sure the safety, wellbeing and confidentiality of all participants involved. 

Voluntary informed consent would be essential in this research study to make sure that the participants and their guardians can thoroughly comprehend the purpose of the research before taking part. BERA (2024) explains that participants should be provided the information clearly regarding the aims of the study, explain how the data will be collected and directly tell them about their rights throughout the whole process. As this study is going to involve early years children in an EIP setting, parental consent would be essential to any observation that takes place involving the child. As well as parental consent assent from the children taking part would be needed. While some of the children may have trouble communicating or lower engagement levels, the researcher would still need to observe children’s non-verbal and verbal responses to make sure they feel comfortable to take part in the research and to be observed. Article 12 of the UNCRC (United Nations, 1989) shows that children have the right to express their views and be involved in decisions that affect them. Participants, parents or carers would also be made aware of their right to withdraw from the research at any point without having to explain themselves or any consequences.
As some children within the EIP classroom may have struggles with communicating verbally, the researcher would need to examine and consider carefully non-verbal signs and behaviours or any upset, distress or discomfort. This could include becoming dysregulated or unsettled, avoiding interaction, withdrawing from activities, or refusing to engage during the observation. If a child shows any of these signs or appears uncomfortable, the observation will immediately stop, and the child’s views would be acknowledged and respected. 

Accountability and transparency would also be important throughout this process. Guardians should all be provided with an information sheet before the research study begins, this sheet would provide a clear explanation on the purpose of the research, how the observations would be carried out, how the information collected would be used and who would see it and how long the study would take. The information sheet would also explain that participation is optional and that every participant and their guardian have the right to withdraw from the research at any stage. BERA (2024) notes that researchers should be provide the participants with all the information needed to allow participants to make informed decisions before consent is received.

Confidentiality and anonymity would be crucial throughout this process to protect the identities and privacy of all the participants involved. BERA (2024) states that researchers have a responsibility to make sure all personal information is kept confidential and safe throughout the whole study. At this study would be taking place in an EIP classroom involving younger children, anonymised identifiers would be used in the observation notes and any other notes to protect their identities. Any identifying information relating to the participants, the school or any staff would not be able to be included in the study. Observation notes and research data would also be kept away in s a safe place security protected and will only be accessible by the researcher if essential. Sustaining confidentiality and anonymity would help safeguard the children and reduce the potential risk of emotional dysregulation or unwanted identification in the research. 


Protecting participants from harm would be one of the most important ethical considerations within this research. Article 3 of the United Nations Convention on the Rights of the Child (United Nations, 1989) highlights that the best interests of the child should always come first. One potential risk to the children in this study is dysregulation or emotional discomfort during the observation. As the research would involve children in the EIP setting, some could become upset, distressed or overwhelmed when the researcher is in the room observing. This could have an impact on the child’s feelings, wellbeing, engagement and general behaviour. To limit this risk, observations would take place adapting to the participants daily routine. The same classroom for familiarity and regulation. The researcher would also carefully watch for signs of upset or unsettledness and immediately stop the observation if signs were shown. 

Another possible risk to the children is that children may feel pressured to take part in the research study as there could be adults within the classroom environment like teachers or researchers. As the children taking part are young, some may not understand that taking part is optional or they could feel expected to join in with the researcher because familiar staff and adults are around them and they are following school instructions. Article 12 of the United Nations Convention on the Rights of the Child (United Nations, 1989) notes that children should have the right to express their opinions and make choices that affect them. To reduce this risk, factor the researcher would make sure that assent is always closely checked throughout the observations and that children do not feel like they must or are encouraged to take part if they show signs of discomfort. The researcher will also often remind staff and the guardians of the participants that they can stop at any time throughout the process if they wish.  

Risks to the researcher would also need to be considered. As the research would be taking place in an EIP setting involving children with additional learning and emotional needs, the researcher could deal with pressure or mental stress when carrying out research on dysregulated or distressed behaviours. There could also be difficulties regarding the researcher keeping a professional manner and remaining neutral during observations, especially if the researcher may be already familiar with the children. To mitigate these risks, the researcher would ensure to remain professional throughout the study and follow the school’s policies regarding safeguarding and behaviour management. The research would only take place in the appropriate classroom environment and support from staff members will be usable. It would be useful for the researcher to use reflective practice to think about their actions and decisions to stay aware of possible sources of bias while maintaining professional judgement throughout the research process. 

Risks to the university would also need to be assessed. If ethical guidelines were not followed correctly, this could affect the university’s professional image. Such as breach of data protection, failure to safeguard the participants or their wellbeing could have a negative impact on the university and the researcher. To decrease these risks, the researcher would need to make sure all policies are followed throughout the study like ethical guidelines and safeguarding policies. The data collected would be safely stored on a password-protected device with the General Data Protection Act 2018. The research would remain professional and compliant with the university’s ethical standards at all stages. 

Data collected throughout this study would need to be stored and managed thoroughly in line with ethical guidelines and legal obligations. Observation notes and collected data would be safely stored on a password-protected device and only used by the researcher when needed. Any personal identifiers related to the children, staff or the school would be removed instantly to keep confidentiality and anonymity. The General Data Protection Regulation (GDPR) and the Data Protection Act 2018 state that the significance of protecting personal data and making sure information is handled in a lawful and secure manner. Collecting and storing the data is important to make sure the participants privacy is being protected and to reduce the risk of confidentiality breaches. Once the research is completed, all data and observation notes would be deleted in line with the university and ethical standards.
In line with the UK GDPR and the Data Protection Act 2018, participants and guardians can also have the right to request access to any information regarding the research. If this research was requested the researcher would supply the relevant observation records while continuing to uphold the confidentiality and anonymity of other participants involved in this study. 

Overall, sustaining effective ethical practice throughout this study would be crucial to protect the children, demonstrate professional conduct and safeguard the rights, wellbeing and privacy of all individuals involved. 
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