Katie assignment
Observations of two lecturers and Reflection on my own lecture.
Beverley Howard
This work will examine the current thinking and guidance in relation to behaviour management and effective learner engagement from both an academic and legislative perspective. Included in this work will be a reflective account on two lectures I observed delivered by two teaching professionals with particular attention being paid to how learner engagement was managed, and how strategies and approaches were used. Critical reflection will be given to one episode of my own teaching practice taken from my own experience of working within a post compulsory learning setting.  A focus on teaching and learning approaches and consideration will be given to best practice and implications for my own teaching practice.  Consideration of potential targets for future professional development in relation to behaviour management and learner engagement skills will also be included within the appendices. 
Office for Standards in Education, Children’s Services and Skills (OFSTED (2014a) and Spielman (2019) advise that by implementing effective behaviour management and refusing to tolerate disruption within the classroom enables an educator to ensure that bad behaviour does not disrupt lessons or effect those students who wish to learn without the interruption and disruption that one badly behaved individual can cause, reasoning that by being able to effectively manage behaviour within a classroom, educators will be able to deliver quality education for all in their class, aligning with professional standards of being able to teach and support learning.  Sword (2021) explains that it is mandatory for schools’ to have behaviour policies in place and that they must be published on the school website available for all to read,  behaviour policies must be made known to staff, students and parents and should be available in writing, also advocating that it is good practice for all educational settings to adhere to this practice in order for it to be effective.  Ellis and Todd (2015) proposes that the main rationale for creating behaviour policies within education is to make sure legal requirements are adhered to and promote positive behaviour, empathy and respect, to clearly set out standards that are required, to provide a safe and effective learning environment and to give clear guidelines of what is expected behaviour and the consequences if these guidelines are not followed appropriately, thus students know that incidents will be dealt with fairly and proportionately, therefore creating an environment of trust and wellbeing, this could possibly align with the revised Professional Standards Framework (PSF) (2023) of supporting and guiding learning.
Malik (2020) suggests that student behaviour and engagement within education is vital for effective learning to be achieved, advising that this usually will be achieved through two approaches which are reactive and proactive, with proactive being used to prevent a situation from occurring and reactive being used if a situation has already started and then measures would be taken to prevent escalation of the situation.  Franklin and Harrington (2019) are of the opinion that using a proactive approach is the most effective to use because it is used as a preventative measure and allows for the teacher to have strategies in place to keep students engaged and motivated, promoting the ethos that if students are engaged and motivated this could negate the need for them to misbehave. GOV.UK (2022) advocates that by understanding behaviour and the impact it can have to learning allows an educator to determine how to respond to disruptive behaviour but to also have strategies in place as a preventative measure, such as being able to identify signs that may trigger bad behaviour, therefore allowing a teacher to plan a response and act accordingly. Roffey (2012) believes that by fostering positive relationships with students’ and understanding and knowing how individual students engage with the learning process allows teachers to build a collaborative partnership with students based on mutual respect, statistics show that if a student feels valued and included it can give individuals a sense that they are in a safe and caring environment thus allowing for more effective learner engagement due to students wanting to be in a classroom that promotes learning and understanding, reasoning that if you create an environment that students want to be a part of then they are more likely to grow and develop, therefore promoting participation in education and equality of opportunity for learners in alignment with professional standards. Bennett (2018) suggests that within higher education teachers will interact with many different individuals each with their own added outside pressures in life and no matter how positive, kind or assertive a teacher maybe there will still be times when negative and disruptive behaviour will occur, advising in these situations teachers should be able to rely on each other for support and asking for help is a positive choice and not a last resort, thus good institutions will provide a supportive line management system.
Barron (2020) informs that there are several pieces of legislation in relation to managing behaviour within a teaching environment, United Nations Convention on the Rights of the Child (UNCRC) (1989) and The Equality Act (2010) to name a few and it is important that educators are aware of the legislation in place, thus it is a major part of a teacher/lecturers professional practice to take health and safety concerns seriously for the learners for whom they are responsible for. (OFSTED) is the government organisation that hold schools and colleges accountable, and they promote improvement within education, and they base their guidelines on the current legislation in place to ensure that schools, colleges, and universities implement these legislations into their policies and that staff are also implementing the policies correctly. Department of Education (2012) provide guidance for governing bodies regarding behaviour and discipline in schools and they must ensure that these policies are adhered to, they must keep the head teacher at schools informed and parents and students alike, transparency must be maintained always. OFSTED (2014b) identifies that higher education has a fundamental role in supporting learners who wish to access education, advising that teachers have a duty to ensure that they understand the purpose of higher education and use a wide range of teaching strategies and approaches that effectively enhance the development of all learners regardless of the varying abilities of the students in their classrooms.










Experience Reflection Action (ERA) (Jasper, 2013)
This is a reflective account of two observations of two different teaching professionals using Jasper (2013) (ERA) reflective cycle with specific focus on how learner engagement was managed during the session. Observation one was a lecture given to nursing students and the lecturer immediately welcomed students and enquired if the students were all okay and did a recap of the last lecture undertaken to ensure that all the students understood the content of the lecture, and all were comfortable to move onto the next session, aligning with professional standards of teaching and supporting learning. Benney (2019) promotes the use of recapping at the start of a lecture in order to revisit knowledge and improve recall, advising that this practice allows for students to retrieve previously learned information after a gap in learning.  Students were informed of the aims and objectives of the lecture and the lecturer was clear and concise and knowledgeable on her subject matter, thus her core knowledge was in keeping with professional standards. The lecturer sometimes had to rephrase some questions for some of the students who found it hard to understand at one point in the lecture and the rephrasing meant that it was explained in simpler terms for all to understand, this ensured that the lecturer respected that individuals are diverse and have different learning abilities. All key information was reiterated and pitched at a level appropriate for the abilities of all the students.
Discussion was encouraged during the lecture, and this allowed the lecturer to assess and give feedback and for the lecturer to assess students level of understanding of the topic discussed in keeping with professional standards. The lecturer was accepting and understanding of opinion differences, thus students felt comfortable in giving their own opinions which opened discussion and learner engagement even further. Towards the end of the lecture students did lose some focus and the lecturer utilised humour to refocus the student’s attention, this worked due to the lecturer not becoming angry or shouting but the lecturer did raise their voice slightly when speaking and this did convey to the students that their attention was required. Pretorius and Koen (2020) are of the opinion that using positive humour within the classroom can facilitate learning, advising that the findings within their journal were that when lecturers take advantage of positive humour it has been found to facilitate both students learning and engagement. The lecturer checked that all students understood the information that had been discussed in the lecture and were all okay to move on to the next lecture for the following week. 
Observation two was given to students studying Children and Young People on the Digital Health and Care Program and as with observation one the lecturer welcomed the student to the lecture and checked that all were okay with what had been discussed in the previous lecture. The lecturer did a recap of the previous lecture to remind the students of information already discussed for the assignment. The lecturer began the lecture by going around each table and asking individual students how they were coping with the workload and imminent assignment, recognising that individuals are diverse, and some students will learn at different levels, thus by recognising this, promoting participation in higher education.  Varga et al (2020) and Armitage et al (2010) believes that recognition of diversity within higher education allows for inclusivity to be practiced, and the advantages of an inclusive higher education system is that it allows for all to be educated without a class system that may only educate the brightest of students, thus enabling those students who may learn at a more moderate pace to access higher education as should be the rights of all. 
The lecturer was very interactive with the students, eye contact was maintained while addressing students and hand gestures were used to illustrate points, body language and eye contact can have a strong impression on students and it can be used for effective classroom management, eye contact could possibly be the most effective way that human beings connect with each other (Kochoska and Gramatkovski, 2016).  The lecturer encouraged debate and discussion, therefore allowing for the lecturer to assess throughout the lecture on the student’s engagement with the content of the lesson, Doody and Condon (2012) promote that using debate and discussion throughout a lesson increases student involvement and learning, reasoning that structured student discussion and debate are key for developing and promoting competence and in-depth knowledge of the topic relevant to your subject matter. The lecturer answered all questions that were asked, even those questions that were not pertinent to the subject matter, this was a positive reaction designed to reassure the students that all questions are relevant and that they could feel safe in the environment where they would not be made to feel stupid, which in turn could prevent student engagement in the future due to feeling vulnerable and open to criticism (Boyd, 2016).  The end of the lecture was concluded by the lecturer asking if all students were clear on the information imparted to them and for students to feel free to ask any other questions that they may have had.
This section is a critical reflection of my own teaching practice on a lecture given to nursing students regarding Harvard referencing skills that they would need to complete further assignments academically. The students were level 4 which means they were in their first year and I was giving them one of their first lectures, a few of the students were feeling stressed when I asked them how they were feeling, most felt like they were out of their depth.  National Health Service (NHS) (2020) and Jackson and Thurgate (2011) advise that for students entering university stress can be one of the biggest issues, I advised the students that the university had a very good advisor on campus that is available to all students who feel that they are struggling with stress and that they should feel free to ask for help if they felt that they needed it, aligning with professional practice of enabling me to teach and support learning.  Harvard referencing can prove to be tricky for some students to grasp so it was essential to the lecture that the content was broken down into sections in order for the students to understand the topic. Greene (2023) and Robinson (2019) agree the use of breaking down information into manageable sections for students in order to make it easier for students to digest the information, reducing the demand on a student’s working memory, allowing for small pieces of information to be drip fed to students that will aid in the retention of the information given. 
I used reiteration throughout the lecture to ensure that the information given to students was digested and understood, Lebor (2017) promotes the use of reiteration in order to positively reinforce information without seeming to nag of bully students into listening to information, suggesting that reiteration is an important aspect of communication that allows an educator to say something repeatedly but in slightly different ways.  In criticism of my lecture I would say that my timing could have been better managed, discussion and debate was encouraged for learner engagement but at times students did go off topic and time was wasted, this is identified as a common problem in education, so in the future I will be setting appropriate time limits on discussion and offering support if I feel that discussion is getting side-tracked, setting discussion worthy topics and breaking the students up into smaller groups could possibly help with preventing students from going off topic (Cox, Bachkirova and Clutterbuck, 2018). 
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Teacher Observation Form 
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	Teacher

	Joanna fender

	Date
	6th February 2023


	Group
	
Children and Young People (Digital Health and Care)

	Topic/Context
	Adverse Childhood Experiences


	Notes on the lesson:

	Lecturer welcomes the students and 
The assignment was re-examined to ensure all students understood the task.
All key information was reiterated.
Discussion and debate were encouraged. It did become quite loud at one point when the lecturer did ask the students to be mindful of other classrooms either side of them which immediately calmed down the students and order was restored to the room. 
The lecturer was not rude at any time and was respectful of her students, this seemed to ensure that they in turn were also respectful of her.









	recaps on the previous lecture. It is good to note that classroom behaviour can depict the success of a lecture, therefore, needs to be controlled in such a way that the content is always teacher led and not at any point taken over by the students. Some of the content was relatable to childhood experiences which is also another factor to consider when delivering such lesson content. You could observe reaction, facial expressions and behaviour which was also noted and considered by the lecturer. Students were reminded that if any of the content was too sensitive for them to listen to, they were able to take a break.

	What I have learned:

	
Every class and lecture is unique. Ensure the class is comfortable for the students.
One bad lesson does not set the tone for the other lectures. 
Adapt teaching for each student.
Treat students with respect.
Understand that students are diverse and may need different teaching methods.








	

	Targets to improve my own practice (mapped to professional standards):

	Use appropriate methods for teaching and learning.
Teach at the correct level for the learner.
A good lesson plan is key.
Assess appropriately and give feedback.
	












Teacher Observation Form 
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	Teacher

	Amanda Owens

	Date
	9th February 2023


	Group
	
Nursing Studies

	Topic/Context
	Living with Care: The Older Person


	Notes on the lesson:

	Lecturer welcomes the students to the classroom.  Students are asked how they are feeling about the assignment.  There is a recap on the last lecture given. All students were ensured that help is available if it is needed. Discussion and debate were encouraged although the noise levels did rise at several times within the classroom. All questions were answered respectfully.  









	

	What I have learned:

	It can sometimes be difficult to keep all students engaged within the lecture. It is important to break down the topic so that all students can understand the content of the lecture. Language barriers can sometimes present problems within the classroom. Core knowledge is essential, and timing is key when delivering a lecture. 









	

	Targets to improve my own practice (mapped to professional standards):

	Design and plan learning activities. Worksheets are useful for guiding learning. Assessing and giving feedback is important to understand the stage of learning a student is at. Treat students with dignity and respect at all times. Adapt teaching to incorporate strengths and weaknesses of all the students in the classroom.
	












[bookmark: _Toc48127146]Lesson Plan Template

[image: Text

Description automatically generated]

                                                 
Lesson Plan

	Topic: Personal and Academic Development
	Class: Level 4 Nursing Studies


	Date: 30th January 2023

	
	Number of students: 10

	Resources required: power point. Handouts.

Internet Access


	Aim of Lesson
To discuss with learners the Harvard Referencing System in academic writing.




	Learning Outcomes – The Learners Should Be Able To:
Understand the Harvard referencing System.
Understand the reasoning behind using Harvard referencing.
Be able to apply Harvard referencing within their assignment.







	Previous student knowledge required for the session:	

None Required




	Anticipated difficulties (if applicable):

Technical Issues with PowerPoint



	Professional Standards (where are these being met within the session)
Respect individual learners and diverse learning communities. 
The use and value of the appropriate learning technologies.
The subject material.
Assess and give feedback to learners.
Promote participation in higher education and equality of opportunity for learners.




	
	
	
	

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction











Development 















Plenary/conclusion




	On Harvard Referencing System and how to use it in academic writing.









Discuss the factors of Harvard Referencing, why it is used and the purpose of referencing work.











Bring the lesson to conclusion by:




	Power point presentation to be delivered on the Harvard reference System. This will allow learners to become familiar with Harvard referencing and understand how it is used within academic writing.  Books, journal articles, web cites, and newspaper articles will be introduced into the power point in order for the learners to practice how to reference different sources of information.


Identify the importance of referencing work in academia in order to avoid plagiarism.














Summarise by revisiting the topic with the learners. Students give feedback by explaining what they have learnt. Ensure that the aims and objectives have been achieved. 
	30 mins











20 mins















10 mins





Lesson Detail:




	Assessment Strategies: when and how are they included in the lesson?
Formative assessment was utilized throughout the lecture, with the emphasis on the level of learner engagement. Debate throughout the lecture to assess learners understanding of the topic through feedback.








	Informal reflection (to be completed after the session)
The students were focused and did engage with the lesson. 
The fact that students were in their first year did mean that they were quite nervous but talking and making sure that they knew there was support there for them seemed to calm the situation down. 
Discussion was a good measure of how well the students understood the topic.
Inviting questions was also a good way to encourage students to participate in the lesson. 




























Handout Given in Lecture.
Harvard Referencing Summary Sheet
These are some must know key points within Harvard referencing. 

•	Cite when you write.
•	A reference is: An acknowledgement that you have referred to (cited) information from published sources in your own work.
•	Why reference?
To show the range of sources you have used in your assignment, and that they are relevant and trustworthy 
•	When to reference? 
When you paraphrase or use theories, arguments, or someone else’s viewpoint.
•	Never need to reference ‘common knowledge’.
•	Direct quotes need quotation marks. 
•	Paraphrasing will get you more marks. 
•	Every source requires two things, these are: Citation and Reference 
•	Citation can either be placed at the front of the sentence or the end.
•	When providing a citation, we need at least 2 things…
Author’s surname & Year of publication
•	 When providing a citation for a direct quote we need 3 things…
Author’s surname, Year of publication & Page number (if applicable)
•	Always put in brackets what you wouldn’t say out loud
•	As Cottrell (2019 pp. 9) states/ believes/ suggests /indicates/ points out / observes/ explains/ argues/ outlines/ contradicts / proposes, “…….”. 
•	Avoid aggressive words such as ‘states’ when paraphrasing. 
•	2 authors - (Houk and Post, 1996)
•	3 authors - (Flanagan, Jarvis and Liddle, 2019)
•	4 authors - (Cushman et al, 2001)
•	No date? Put down the current year. 
•	There is always an author.
•	When referencing a book, you need: Name of the Authors, (Year published) Full title Edition (if applicable). Where it was published (Town or City) & Publisher. 
•	Multiple works within the same year use the A and B system. 
•	Referencing a journal/magazine, you need: Author, Year of publication (in brackets), Title of article in ‘inverted commas’, Title of journal in italics, Volume number (if present), Part/issue number (if present) & Page number(s)
•	When referencing a website, you need: Author/editor/organisation, Year written or updated (in brackets), Title of page accessed - in italics, URL - web page address & Date you accessed it (in brackets)

 



Smart Action Plan 

Specific: develop my teaching style. Incorporate new effective teaching strategies. Utilise technology such as online quizzes and games to keep learners engaged. Introduce new teaching styles, utilise IT tools such as kahoot, canva and menti into the lecture.  Keep records of student feedback to assess my learning and improvement as well as that of the student. Plan effectively and meet all deadlines. Time management is essential for all deadlines to be met. Plane lessons effectively as a good lesson plan is essential to a successful lecture.

Measurable: Requesting feedback from students will enable me to assess my performance and student engagement and knowledge gained from the lesson.  Set realistic goals for both myself and the students, achieving this could be through calendar management and engagement. Assess the  number of students turning up for lectures as attendance could give clear indication if the students are engaging with the subject matter. Set realistic goals, keep students engaged by promoting trust within the lecture. Research subject matter and try to keep learners engaged with interesting lessons, utilise tutorials to build up trust and rapport with the students.

Attainable: By working hard, good communication skills and actively listening to the students to help me to develop a teaching style that I can implement and feel proud of.  Have informal discussion at the start of the module to put students at ease and for them to feel that they can approach me if they need to. I need to remain realistic in my expectations and to set realistic goals that are attainable for the students in order to keep motivation at an optimum level. Realise that students work at different levels and may require different approaches to learning. Monitor student engagement by incorporating fun activities and technologies.

Relevant: Have realistic expectations and goals that can be achieved. Set targets that are achievable, that are relatable for the students and interesting in order to keep students motivated.  To keep in mind that some lectures will require group work which could prove challenging for some students to complete their work, not all students like to take part in group work and would prefer to work alone.  Discuss initially how all the students in the class feel about working in groups.  Try to provide a classroom environment that feels safe and comfortable for the students, allowing for a more productive lesson.

Time based: Ensure that effective time management is utilised. Understand that some students may have less time available to them to complete assignments, and although I cannot change deadlines, I could try to ensure that students can work on assignments through tutorials. I should make effective use of my lesson planner and ensure that all relevant subject is covered in order for students to complete the assignment.
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