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Chapter One: Introduction
The purpose of this research project is to gain a developed understanding of the various timetabling structures that schools may adopt and the relationship between these structures and the well-being of both staff within the school, as well as the learners. The project will also look at the general promotion of well-being throughout the school and how the timetabling structure may affect other areas of school life. 
The reason behind selecting this topic for the project is due to the recent increase in schools adopting particular timetabling structures. Also, well-being is becoming more prominent in schools to ensure all children are protected and supported to enable them to reach their potential. 
The hypothesis for this project is that a number of schools in Wales have adopted an ‘Asymmetric Week’ timetabling structure that allows schools to finish early on a Friday. Yet, the reason behind the adoption of this structure varies between schools and the use of the vacant time differs also. Thus, exploring whether this structure supports or has a negative effect on staff and learner’s well-being seems relevant to understand the repercussions of a shorter school week. Additionally, there are other timetabling structures available that are not yet being adopted that may be beneficial to staff and learners in school other than the Asymmetric Week that might be worth consideration. 
The first part of this research will focus on how well-being is promoted throughout the school and how it is integrated into the school day. The school is a pioneer school for the new curriculum therefore the will opportunities to observe how they are imbedding well-being into the school as a new Area of Learning Experience (AoLE). Whereas the second part of the project will centre around the correlation between well-being, of both staff and learners, and the timetabling structure that the school has adopted and identify whether there is a connection or not. 
The research methods that will be used to gather the data for an informed project are:
· A review of the topics supported by literature
· Group interviews with learners in various year groups
· Interviews with a range of members of staff  (Teachers, HLTA, LSA, Family Liaison, Headteacher, Head of Wings/Year/AoLE)
· Learning Walk
· Observations
Chapter Two: Literature Review
2.1: Well-being Defined
The definition of well-being is complex and has changed numerously over time, with various sources using a different interpretations of the meaning of the term. The Department of Health (2014) recognise well-being as feeling good and functioning well, they explain that well-being has a range of elements from feelings, mental and emotional health, as well as being physically well. Additionally, they explain that the state of your well-being could affect the quality of life that you have, possibly impacting your life expectancy, behaviour and health which can then have influence education, jobs and family life. Alternatively, Welsh Government (2014) define general well-being as having good quality education; relationships; social, emotional, mental and physical health; protection from abuse and neglect; having rights and contributing to society. Whereas, in a more recent publication Welsh Government (2016) state that well-being means simply that you are doing well, happy, healthy and safe in all areas of life. This highlights the everchanging definition and how the term is defined can vary in the same government. However, previously, definitions were not as developed: Breslow (1972) states that well-being is health, and the eradication of disease in most of the world encouraged the World Health Organisation (WHO) to investigate what health really meant. This led to definition of health being broadened to more than purely having an illness, and it was identified that being healthy is having good social, mental and physical well-being combined. 
However, Dodge et al. (2012) claim that due to the importance of well-being increasing and the current emphasis on the topic in all aspects of life, that it is difficult to define, and the complexity of the area means there is no one definition. He states due to the significance of well-being and the necessity to measure it, definitions must be more than a description and rather a definition of what well-being is comprised of. Dodge therefore proposes that well-being is possessing the psychological, physical and social resources to tackle the psychological, physical and social challenges of life. Taking inspiration from Hendry and Kloep (2002), having the resources to approach the challenges creates a balance and that balance means that an individual’s well-being is supported and of a good standard. 
Overall, it is apparent that well-being is a difficult term to define and is subjective in different contexts, but for the purpose of this project well-being will be seen as being regarded physically, emotionally and mentally well. 

2.2: Well-being of Learners
Welsh Government (2014) state that in specific relation to children, well-being encompasses all that has been previously mentioned, with the addition of a child’s welfare and their development physically, emotionally, socially, behaviourally and intellectually also. This again contributes to the complexity of defining well-being by suggesting that the term may differ for various age groups. Moreover, UNICEF (2007) state that the UK is the lowest country on the well-being table in Europe, this is supported by the NHS (2018) who claim that 1 in 8 children have a diagnosed mental health disorder. In Wales specifically, Welsh Government (2019) found that mental well-being of children in Wales is worse than the rest of UK, furthermore Embury-Dennis (2016) reports about a study by the European Commission which found that residents of Wales had the worst quality of life in the UK when assessing factors that affected people’s well-being. These statements show that measures are necessary in both Wales and the rest of the UK to improve the well-being of all. Therefore, Welsh Government (2015) created and legislated a Well-being of Future Generations Act that to encourage public bodies and policy makers to consider the impact on people and communities when making decisions, and to attempt to overcome consistent problems such as poverty, inequality, healthcare and climate change. It strives to make Wales healthier, more resilient and prosperous by offering additional support in various areas to improve work, amenities, health and lifestyles for all in Wales to ameliorate the quality of life for all residents. Welsh Government (2019) found that well-being deteriorates in all areas as an individual ages, therefore bills such as this one are tackling that problem and attempting to ensure Wales is an inclusive and supportive country. 
Additionally, in regard to well-being in education Donaldson (2015) introduced a new AoLE into the proposed Welsh curriculum surrounding Health and Well-being that is dedicated to ensuring good mental and physical well-being for all children. One of his four purposes of the curriculum is for children to be “Healthy, Confident Individuals” (Donaldson, 2015, p. 30) who are building on their well-being through developing resilience, confidence and empathy, this shows that well-being is imbedded throughout the curriculum. In addition, it is evident that Donaldson (2015) holds well-being in high regard as he claims social, emotional and physical well-being is essential to access the curriculum and succeed in education, therefore justifying his holistic approach to well-being. Ecclestone (2015) argues that some of the current interventions targeting an improvement of learner’s well-being could realistically be harmful due to the labels placed on children without always the full perspective, the strategies and approaches introduced with little impact and suggests that these could be encouraging sensitivity and fail to prepare them for real world scenarios. However, she does agree with Donaldson (2015) that a challenging and stimulating curriculum is relevant in supporting pupils’ well-being and preparing them for the future, but she does also suggest integrating what pupils want in regard to well-being to ensure the practice is inclusive. 
Furthermore, Education Minister, Kirsty Williams states that “We are committed to the success and well-being of every learner, regardless of background or personal circumstance” (Kirsty Williams, 2017, p. 3). This shows that the Department for Education are dedicated to ensuring all learners’ well-being is supported in Wales, therefore the Welsh Government (2017) made it one of their national priorities for education. They aim to ensure that all schools in Wales are inclusive and commit their time to being excellent schools that support both equity and well-being. Public Health England (2014) assert that supporting pupil well-being has links to higher attainment within the school. They claim that well-being can be used as a predictor for academic engagement and progression and that performing better in school often results in an individual being happier with their lives. They elaborate claiming that social and emotional skill development, such as problem-solving, planning and Dweck’s Growth Mindset – then assures pupils that intelligence can be developed and therefore is not fixed (Dweck, 2006) – can result in learners achieving better. Also they claim that higher attainment is also linked to being physically active, both in and out of school, and linked to a strong ethos and celebration of culture in the school (Estyn, 2014). However, YoungMinds (2017) state that there is too much emphasis on attainment in schools and the promotion of mental well-being should be given more attention. They urge the Government to update existing legislation to prioritise well-being more, imbed well-being in inspection frameworks for schools, find a consistent way to measure well-being, ensure all teachers are trained in the area and increase funding. Interestingly, a survey by the National Education Union (NEU) (2018) found that there is also a link between current educational framework and student well-being. 82% of the professionals questioned in different areas of education believe that tests and exams are detrimental to a student’s mental health, and 67% of these professionals stated that this was due to the pressure for students to achieve well academically. This suggests that the pressure to attain well and be academic sacrifices their well-being from a young age, therefore perhaps supporting the campaign for an updated curriculum and legislation that is conscious of pupil well-being and mental health to reduce the emphasis of attaining to an expected standard. 
In summary, it is clear well-being is becoming more prevalent for learners in school through Welsh Government policies and Curriculum 2022 due to the impact it may have on quality of life, engagement and attainment. However, it is suggested that more should be done to ensure that all well-being strategies positively impact learners and assist them in developing their resilience and confidence alongside their social, emotional, mental and physical well-being. 
2.3: Well-being of Staff
Welsh Government (2014) state that well-being of an adult surrounds how much control they possess over their daily life and their participation in work. Unfortunately, teachers have the highest rates of work-related stress, anxiety and depression of any profession in the UK (Health and Safety Executive, 2019) which highlights the need for additional support for educational staff’s well-being in particular. Ofsted (2019) investigated the cause for low well-being within the profession and identified a range of facts that contribute, such as being undervalued, having a heavy workload that makes the work to home life balance difficult to maintain, and in particularly: marking, as it can result in longer hours and interruption of social and family life. Mastin (2018) acknowledges the negative effect the British marking culture can have on staff workload and therefore stress levels, thus implying that change is necessary. Additionally, Ofsted (2019) add that lack of resources, behaviour and relationships with parents can also impact well-being as well as lack of support from senior leaders or management within the school. Mastin (2018) states that senior leaders need to trust that their staff are delivering quality lessons and marking accurately without constant scrutiny and re-assessment. However, Ofsted’s report (2019) claims that most senior leaders do support staff and encourage autonomy and listen to teacher’s ideas. Therefore, this disagreement may imply that the level of support can vary from every establishment. Moreover, NEU (2018) report that of the teachers they questioned, 81% had considered leaving the profession due to the workload specifically and 84% claim that the workload is hardly ever manageable and that the dissatisfaction with the workload is the same for both experienced and newly qualified teachers. The teacher participating in the study suggested that unnecessary extensive preparation for inspections would reduce stress, alongside less data collection as 43% of professionals claim that it does not benefit children’s progression. However, Kirkup et al. (2005) claim that generally the use of data in primary school assisted with tracking pupil progress, identifying targets, informing planning and benefitted teachers by monitoring the effectiveness of strategies, helping with transitions and performance management. Therefore, some may argue that data is not an unnecessary addition to the workload as it can positively impact various areas within a school, however the amount of data may have increased over time. Moreover, in order to try and improve teacher well-being through reducing workload, Welsh Government (2019) published a development plan to improve the quality of work for the workforce in education in order to value professionals and improve overall well-being and satisfaction within the profession. They outline that they will maintain an excellent workforce by supporting staff and ensure that the Government accumulate all appropriate data and information regarding the workforce so the Government attain a greater understanding of the workforce; preparing the workforce for upcoming changes within education to ensure they are trained and informed in order to perform well; and improving the recruitment, support for newly qualified teachers and the retention of experienced teachers to improve the profession’s quality. Additionally, Kirsty Williams also pledged to introduce a charter surrounding the well-being of the workforce to be utilised in schools, to refresh and promote the resources already available, creative a cohesive approach using case studies from around Wales and complete an audit to discover the impact and imbed the required improvements into policy (Welsh Liberal Democrats, 2019). Therefore, it appears that the demand for improved support for staff well-being by reduced workload has been acknowledged and is being developed currently.
Furthermore, the importance of improving staff well-being may not only be for the benefit of the staff member, but also the children in which they teach. Ginott (1972) describes the importance of the nature of the teacher, stating that the teacher creates the climate of the classroom and has the power to determine a child’s mood and their experience in school. Richardson, Watt and Devos (2013) support this stating that poor staff well-being can negatively affect student’s attainment as the staff’s main priority is not the progression of their students- emphasising the link between staff and learner well-being and the significance in supporting staff to subsequently benefit students. Additionally, Glazzard and Rose (2019) found that most teachers admit their mental health may affect their practice and that their well-being is considerably worse around times of national tests, transitions and inspections. However, interestingly they discovered that often students may change their behaviour for the benefit of their teachers such as changing their behaviour and working harder to attempt to make their teacher happy but overall learner’s education was negatively affected by stressed or unhappy teachers. Overall, this indicates that staff well-being, whether good or bad, will impact a learner’s well-being and attainment- thus displaying the link between staff and learner well-being and the importance of supporting both. 
2.4: Timetabling Structures in Education
There are a range of timetabling structures that schools across the UK and the world have adopted. OECD (2018) state that Welsh Government asserted in 2009 that term dates are determined by Local Authority’s but affirm that there must be at least 188 school days in the academic year, commencing in September and concluding in July. In most schools the school day begins at 9 a.m. and finishes at 3:30 p.m., with a 15-minute break in the morning and an hour allocated for lunch, running from Monday to Friday (Oxford Royale Academy, 2015). However, not all schools follow this structure. Public Policy Institution for Wales (PPIW) (2016) published a document regarding an ‘Asymmetric Week’ structure that has been progressively adopted by a number of schools in Scotland. An ‘Asymmetric Week’ entails extending the school day for 4 days of the week in order to shorten one of the school days, this could be for financial saving, professional development for staff or enriching activities for children that may not be included in the curriculum (PPIW, 2016). However, they do acknowledge that this may create difficulty in regard to childcare, transport and extra-curricular activities. Furthermore, Thompson (2019) states that reduced school weeks have a negative impact on male students and students from low-income homes, however questions whether these impact the children more than oversized classes and lack of funding. However, Hewitt and Denny (2011) state that there is little different in academic performance from a traditional structure and the reduced timetabling and says the implementation should be based on the school’s finances as that is what will be most affected. Moreover, PPIW (2016) add that the structure may improve children’s well-being as it encourages them to spend more time with family and friends, relax or partake in recreational activities surrounding their personal interests. 
However, there appear to be benefits for staff. Booth (2019) claims that when trialled in New Zealand in a different profession, stress was lowered due to a reduced workload and more flexibility in balancing the home and work life, also the productivity of staff was improved. Cairns (2019) believes that although more often introduced in other settings, it would also be a welcomed change in schools, claiming that it can improve staff health and reduce the carbon footprint of the school as a whole. In agreement with this, Busby (2019) explains that a school that has adopted the structure saw general improvements in staff happiness and are confident that it will not affect the attainment of their learners. Therefore, this suggests that as well as the benefits in relation to school budgets, there are various positive impacts on staff in schools due to this structure also. 
Moreover, there are other timetabling structures that are less popular and adopted in the UK and Wales in particular. An alternate structure adopted in Scotland is ‘Block Scheduling’ where learners have longer sessions of the 4 same subjects every day for a term, the 4 subjects would then change transitioning into the next term (Education Scotland, 2020). EEF (2019), when assessing the effect of the structure, state that it had a positive effect in some subject areas but in other areas the impact was less apparent, and the structure sometimes masked the differences between subjects- perhaps causing confusion. Although, they do stress the importance of how the teacher uses the additional time in order to ensure all time of the sessions is worthwhile and educational, which may add to the workload and pressure of staff. A study by Deuel (1999) on the implementation of this structure found that were some slight improvements in behaviour and attendance acknowledged by teachers but no significant improvement for student attainment. Therefore, this structure is most commonly implemented in secondary schools, however there is no apparent reason this could not be introduced to primary schools due to the increased teacher – learner time and more focussed curriculum. 
Overall, there are a range of additional timetabling structures that may be used across the UK, but it appears both the ‘Asymmetric Week’ and ‘Block Scheduling’ have their benefits and limitations which may impact both staff and learners. 












Chapter Three: Methodology
The research undertaken to inform this project was completed in Primary School in Pembrokeshire. All staff interviewed were kept anonymous to encourage them to be honest and open with their answers. Crow and Wiles (2008) state that anonymity is imperative to ensure that your research ethical and guarantee confidentiality, however they do acknowledge that it is difficult to maintain completely as perspective and context is sometimes relevant to clarify specific areas of research. Therefore, staff participating in this research provided the titles of their role in the school but did not provide any names. Ainsworth et al. (2011) claim that anonymity can encourage deeper engagement and participation in an activity and also may lead to a better quality of answers as some pressures are relieved. Additionally, Bouchard (2016) states that anonymity may allow participants to discuss more sensitive or serious issues within reason. Moreover, due to the benefits of anonymity, all learners participating in the research were also informed that their identities will remain anonymous to encourage them to be honest, but their age and year groups were noted, again for perspective and to compare the results across the school. 
All research was carried out ethically following both the Athrofa and University’s Research and Ethics Code of Practice and BERA Guidelines (David, Edward and Alldred, 2001). Furthermore, all participants were also informed their responses and participation would be kept confidential in line with the General Data Protection Regulations (2018) and would only be used for the purpose of the project which would be destroyed following assessment and mark verification from the associated University towards the end of the academic year (Appendix 1). 
The first strategy undertaken was a ‘Learning Walk’ to understand how well-being is promoted throughout the school. A learning walk takes place causing minimal disruptions to classes and teachers, focusing on a specific aspect of teaching and learning and is a non-judgemental form of research (Estyn, 2017; NEU, 2019). This is seen to be useful as it may provide the researcher with various perspectives on how a certain aspect of education is imbedded in different year groups and areas of the school. However, Estyn (2017) do state that due to the nature of the learning walk and the pace of a school day, the specific area is not always seen and there may not be opportunities for explanation regarding specific items around the school. 
Furthermore, observations were also a method of research used to inform this project. Estyn (2017) describe an observation as being placed in one class looking at a group of learners and different aspects of the class. However, for this research the observation of the embedment of well-being in the curriculum and the classroom was the main aim of this method. Steber (2017) states that observation research is beneficial as it allows the researcher to observe people naturally and see their automatic responses and actions in certain situations. However, Boyko (2013) claims that these observations may not be truly representative of how something works as it is only a short insight into how something works. Steber (2017) acknowledges this also and adds that there may be obstacles that occur preventing an accurate observation, as well as stating that biases may occur in observational research due to the nature of opinions and perspectives. Moreover, observations have been used for centuries with theorists like Bowlby and Bruner observing children to identify characteristics and create new approaches to benefit a child’s development and learning (Pound, 2014). 
Lastly, interviews were used to gather specific opinions and standpoints regarding certain areas for a more accurate and informed data collection. Staff were mostly interviewed individually to allow them to elaborate on their answers. Ryan, Coughlan and Cronin (2013) explain that face-to-face interviews entail more conversational and informal interactions between the interviewer and interviewer, and state that in this scenario the interviewer must have adequate background knowledge, good listening skills and prepared questions to ensure they are professional and successful- suggesting they may be somewhat time consuming. However, they also add that they are not always the most reliable method of gathering research as often the interviewer may understand an answer differently to how it was intended and the rapport between the two may influence the depth of answers and comfort of the interviewee. On the other hand, Bullock (2016) claims that interviews are an effective method when you want to collect opinions and thoughts on a topic as it allows explanation and provides clear qualitative data. Although, in some cases staff and learners participated in group interviews to reduce the intimidation of the interview (Greig and Taylor, 1999). This again provided a range of answers and insights to certain topics, and they were able to encourage each other throughout the interviews. Furthermore, a range of open and closed questions were asked in order to get simple opinions to interpret into quantitative data if necessary in some areas, but also provide opportunities for extended answers. Copeland (2017) states that although closed questions may be quicker, easier to analyse and less pressure – they may prevent relevant answers with additional detail being provided and may be misinterpreted as feeling stronger than they realistically do. Additionally, he states that open questions do allow more detail and creativity with answers and provide a greater insight to professional’s opinions, they are more time consuming, intimidating and may be more difficult to analyse. Although, Vinten (1995) states that organised use of the two can be an interesting way of interviewing someone and may provide the level of detail required. 
Overall, a range of methods are being used to provide a range of data and feedback to be used in the research project. 



















Chapter Four: Results and Discussion
This chapter will interpret and discuss the information and data gathered from the research gathered in school. 
4.1: Learning Walk
As previously stated, a Learning Walk is a non-judgemental form of observation with a specific area to in mind, that’s avoids the disruption of particular classes (Estyn, 2017). Whilst completing this Learning Walk, well-being was the key area to be observed, specifically the integration and promotion of well-being across the school. Estyn (2018) claim that a whole school promotion of well-being can improve pupil happiness, participation and may improve standards of attainment. O’Dea (2012) agrees, and states that a holistic focus on promoting health in school, whilst including the curriculum, can highlight the significance of being healthy and encourage children to have a positive attitude towards it which may benefit all children’s lives in the future. 
Children of all ages are encouraged to be ‘Healthy, Confident Individuals’ (Donaldson, 2015) from introducing associated characters for younger learners to a 4 Purpose Wheel toward the upper end of the school which ensured that all students were familiar with the purposes. Moreover, there were additional displays in each wing encouraging children to be kind, put themselves in others shoes and help each other in all aspects of school, creating a strong sense of school community. A Harvard Study (2014) found that most parents place too much focus on performing and achieving well academically than being kind and empathetic to others and that the caring and kind characteristics are increasingly important throughout children’s lives and careers. Therefore, these displays attempted to provide them with the ‘people’ skills that they may not be supported to develop by their parents. 
Overall, this method did provide insight into and general context of the integration of well-being around the school and emphasised that children are encouraged to be kind to everyone and be healthy for their benefit. However, despite this method displaying the embedment of well-being, there was no specific connection to the timetabling structure that the school had adopted in this time, therefore was not the most beneficial research strategy to investigate the initial question. 


4.2: Observations
Again, as stated in Chapter Three, observations are a more formal method, being placed in a specific class with a particular interest (Estyn, 2017). The observation was undertaken with the aim to observe the daily integration of well-being and how staff and learner’s well-being could be supported daily in the classroom. Pellegrinni, Simmons and Hoch (2004) state that observing children in their natural is a more reliable way of understanding the structure of their lives and their behaviour as they are mostly fully comfortable and familiar with the daily structure. However, Hayes et al. (2014) suggest that in some cases observation can make both children and adults feel uncomfortable and should not be carried out if so, therefore the purpose of this observation was made clear to both the staff and children in the class at the beginning of the observation to avoid adding pressure or discomfort into the environment. 
The observation took place in a Year 2 class of around 30 pupils, with a teacher and a teaching assistant (TA) supervising and supporting the learners. At the beginning of the day the children were greeted formally by the teacher and asked how they were by the TA which was entitled ‘Check In’. Following the question, the children would respond with either 1, 2 or 3 depending on how they felt that morning, 1 being happy and 3 being unhappy- if the child responded with a 2 or 3 they were then questioned and comforted by the TA to ensure that they can support the child throughout the day and are aware of any issues outside of school. Shackleton (2017) claims that ‘checking in’ with your pupils is important for a child’s emotional development as it assists them in identifying the emotion they feel, the cause of the feeling and the strategies they can use to improve their emotions. Additionally, she states that ‘Check In’ indicates to the staff which children may need extra support and the reason for this, as well as building trust and a caring environment. 
Furthermore, each activity that was introduced had a designated purpose from the 4 Purposes (Donaldson, 2015) so the children were aware of what traits they needed to apply to a task and informed them of ways to be a healthy and confident, for example. Also, in regard to the staff and learner’s physical well-being, all engaged in a ‘Just Dance’ video tutorial prior to learning to wake the children and prepare them for the day ahead. Lumpkin (2013) says that teachers are role models for the learners’ character and morals, therefore if the staff have a positive attitude to being physically active due to the benefits then this could inspire the children to do the same. However, within the class all activities were organised in mixed-ability groupings, Kutnick et al. (2005) found that although mixed-ability groups can be beneficial as pupils can learn from each other and it removes the titles of lower-ability group and higher-ability group. However, they acknowledge that this can have a detrimental effect on learners’ well-being as the teacher’s attention is often not equally divided between all pupils which results in the pupils feeling less supported, additionally the observation showed that the lower attainers may be intimidated by their peer’s ability which could also affect their well-being. 
However, due to the observation taking place on a Wednesday, again there was no observation of anything in relation to timetabling structure that the school has adopted. But, the observation did provide the opportunity to, again, see how well-being was integrated into the school to give context and allowed the teacher and TA to be interviewed. 
4.3: Interviews with Staff
As mentioned in the previous chapter, both group and one-to-one interviews were conducted with a range of members of staff to gain a better perspective of the benefits of the Asymmetric Week on their own well-being and that of the learners in their care, some were more presentational, and others were asked prepared questions on a form (Appendix 2) with signed permission following University guidelines (Appendix 3). 
Following all interviews, it was clear that all staff are confident in knowing what well-being is and having adequate training to ensure they are able to support the well-being of their learners. Mental Health Foundation Scotland (2018) found that 70% of teachers are not provided with enough training to support or even address problems such as mental health with their pupils, however the staff appeared confident and described their extensive training around the topic. 
In specific relation to the adopted timetabling structure (Asymmetric Week), 100% of the staff members claimed that the asymmetric week has benefitted their well-being, due to the opportunities to spend more time with family, engage with hobbies and book appointments that they may not have been able to do with the old timetabling structure. Gropel and Kuhl (2011) state that there is blatant links between work-life balance and well-being and that the balance improves job satisfaction and improves work ethic, all contributing to the overall well-being of teachers. Additionally, they all stated that the asymmetric week has benefited their practice also, as they have had the opportunities to receive treble the amount of training in areas that required development (i.e. mindfulness, expressive arts) and undertaking research projects to better educate themselves in specific areas to benefit their wings within the school (BBC, 2019). Furthermore, Estyn (2019) state that specific training can improve student well-being by developing strategies, as well as ensuring that all children can be supported in all areas of the curriculum – helping them attain, which as previously stated has a connection to a child’s well-being. PPIW (2016) also state that the Asymmetric Week is intended to allow more time for professional development. 
Overall, although originally apprehensive, no staff would reinstate the original structure, or change to an alternative structure, as they enjoy the asymmetric week and can see the impact on well-being throughout the school. However, some staff suggested a change in structure such as a reduced summer to ensure children do not lose their routine, however they are aware of the negative impact on staff well-being. Shinwell and Defeyter (2017) found that the current summer break allows children enough time to lose certain academic skills, such as spelling and reading as they often go the duration of the break without applying these skills. Although, when the idea was presented to staff the feedback was negative due to the required time for family and to relax in order to support their own well-being.
[bookmark: _GoBack]Question 5 specifically asks about parental responses regarding the structure, from the staff opinions and the letter sent home, provided by the Headteacher, there was a range of responses. Staff claimed that it was generally positive from parents but that working parents had the initial problem as they felt their children did not have the opportunity to leave school (Elsworthy, 2017). However, PPIW (2016) acknowledge this concern but the enriching activities provided in school should encourage children to stay if childcare is not available. Although, staff did claim that parents were becoming more positive about the implementation of the structure. On the other hand, the summary letter surrounding feedback (Appendix 4) provided by the Headteacher claims that 78 of the 116 parents that responded to a questionnaire were positive and had no questions, with 82 of the respondents claiming they would use the facility either always or sometimes. Therefore, it is clear that the feedback ranged as often questionnaires fail to get enough responses from parents and the responses may not be from a range of parents from different backgrounds (Savacool, 2011). Additionally, one member of staff did state that the Asymmetric Fridays can encourage parents to engage with their children in interventions as the day finishes early and they can take their children from school. Estyn (2018) state that parental engagement supports pupil attainment and well-being. 
To summarise, all responses from staff were similar and cohesive. The interviews showed that the asymmetric week does have a positive impact on staff well-being, and as a result of the time for additional training and support of their own well-being- learner well-being has improved from a staff perspective. 

4.4: Interviews with Learners
Moreover, group interviews were undertaken with learners to accumulate their standpoints of the Asymmetric Week and whether there is a link to well-being. Morison, Moir and Kwansa (2000) state that interviewing children is a good way of understanding their experiences and knowledge first hand, however acknowledge that language ability, gender and adult biases are all factors that may disrupt the reliability of this. However, children were selected by the class teacher at random but they were aware of the expectations of participating and interview questions were prepared in advance (Appendix 5). 
In specific relation to the different timetabling structure that the school has adopted, all but two children that participated in the interviews enjoyed the half-day Fridays due to the increased family time, recreational time or the opportunities to socialise with friends whether they remain in school or leave the school. This was an initial intention by PPIW (2016) when they studied the structure. Montessori was an early campaigner for free time for children, as they were able to process what they had learnt and apply it in realistic contexts (Pound, 2014). This appeared to have a positive impact on their well-being, in their opinion, as they feel happier in school and look forward to this time every week with the majority of respondents regarding Friday as their favourite day of the week for this reason. However, interestingly around 56% of the children asked believed they were learning less due to the asymmetric week, yet the older participants were aware of the adjustments to timings in the school day to ensure that no learning time is lost (BBC, 2019). 
In addition, 44% of the participants believe that they work harder throughout the week due to the asymmetric week and just 3 of the participants would change the timetabling back to its’ original structure. Microsoft in Japan saw a similar outcome following their reduction of work hours and claim that productivity improved by 40% (Paul, 2019). 
67% of the respondents believe that the structure was implemented to reward them and encourage them to engage with their families more, contributing to their well-being. Cumming (2018) claims that family time provides children with the sense of belonging they desire, builds relationship and helps development. However, from discussion with the Headteacher, it was clarified that this particular school introduced the structure due to additional professional development and to support staff more than pupils. 
However, although the majority of participants enjoy the Asymmetric Week and believe it makes them happier. For the minority of pupils it may affect their well-being negatively as their friends may go home leaving them alone or they may be jealous that they cannot leave and spend that time with their families also. In addition, PPIW (2016) suggested that if implemented, it would have to be assessed how vulnerable children may be supported if they are not taken home early or their home life may put them at risk but there was no evidence of this being considered. 
Overall, again the responses were similar from most children and the feedback was mostly positive as it provided more time for hobbies and family time, without affecting their learning time. Although, it can affect learner’s negatively as they may not get the same opportunities as the other children. 













Chapter Five: Conclusion
The initial aim of this project was to study general well-being support in school and identify whether there is a relationship between staff and learner well-being and timetabling structures. 
From this project it can be concluded that the Asymmetric Week has more benefits for staff well-being as it allows additional personal time and professional development, which was the main intention for introducing the structure in this specific school. However, there is less emphasis on learner well-being, their well-being is mostly benefitted by staff having training to better support them, having improved well-being which may improve the quality of teaching and mood of the classroom. Although the increased free time may impact learner well-being explicitly as it removes pressure and encourages learners to develop hobbies or strengthen relationships with their families. On the other hand, some children who may not have the opportunities to benefit from the structure may experience a negative effect on their well-being, which may need more attention if being adopted. 
Overall, this study has highlighted the importance of improving staff well-being to be able to support learners fully, whether experiencing a different timetabling structure or a traditional one. 
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