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According to Rodd (2013) and Ninan and Essandoh (2020), leaders must genuinely care about their teams, want to get to know them, and motivate them to advance to practise inclusive leadership. According to Centre for Creative Leadership (2021) and Pacey (2021), inclusive leadership involves attending to the unique needs of each kid rather than treating all children equally. Individuals should be treated fairly in an inclusive environment regardless of their ethnicity, culture, gender, or socioeconomic status (Sinar and Wooll, 2021). According to Rawe (2014) and Booysen (2014) inclusive leadership should give people the confidence to be transparent and real while still feeling like they belong. However, they do not alter or adjust who they are.  
According to Ferdman (2017), inclusive leadership entails much more than just fostering diversity among a group of individuals. Everyone should be treated equally, accepted, and free to be who they are without having to hide anything under inclusive leadership (Ferdman 2021). According to Robinson (2019) and Rawe (2014), historically, employees have been seen as being required to minimise their personal lives, conform to expectations, and check their worries at the door when they enter the job. Sinar and Wooll (2021) emphasise that one of the goals of inclusive leadership is practitioners will learn everything there is to know about your workforce, but things are changing. Discover their life, values, and personality, and make sure they feel comfortable being themselves.
According to Ninan and Essandoh (2020), inclusive leadership should make everyone feel appreciated. Ferdman (2021) asserts that inclusive leadership involves more than merely promoting diversity within a team. Under inclusive leadership, everyone should be treated with respect and given the opportunity to express their personalities and values. Environments must be secure, valued, equitable, and interesting for this to be possible, claims Ferdman (2021). According to Ferdman (2021), environments must be safe, appreciated, fair, and engaging for this to be possible. According to Sinar and Wooll (2021), inclusive leadership encourages people to be themselves without putting on a business mask or trying to be someone else to fit in (Sinar and Wooll, 2021).
The significance of inclusive leadership is covered by Ferdman (2017) as well as Roberson and Perry (2021). Roberson and Perry (2021) talk about a study that revealed the impact on inclusive leadership from a leaders' perspective. The study, which examined 27 executives, found that inclusive leaders are crucial in creating a culture where everyone is free to express their thoughts and share common values. People can feel like they belong to the group, that they are appreciated, and that they can contribute when there is inclusive leadership (Roberson and Perry, 2021).
Contrarily, according to Ferdman (2014), employees may be less likely to participate, contribute, or be completely engaged if they do not work in an inclusive leadership environment. According to Deane (2014), inclusive leadership is crucial because without it, people would not feel as safe, appreciated, or accepted, which could result in poor performance and low employee morale (Ferdman, 2014).
The scenario which has been discussed which relates to a little boy called Jordan who is 5-year-old Jordan. Jordan lives with his single father who has been given parental responsibility of him. Jordan father who is called Paul has overcome an addiction and it has been decided by professionals that Paul is able to care for son, Jordan on his own. Jordans class teacher and two other teachers within the school have noticed that Jordan father stands alone while waiting in the playground at home time for Jordan. Jordan’s father seems very shy. Other (mainly female) parents look at him but do not invite Paul to join in any conversation with them and he does not engage with any of the other parents on the school playground collection place. Paul always seems very nervous around Jordan teacher and quickly leaves once Jordan has come out of school and only stays for a short while to talk if needed. Additionally, he abstains from speaking with them and does not attend parent-teacher conferences. Jordan is doing well academically, but he only hangs out with a select few of his buddies outside of school and only plays with them there. 
The child is exhibiting sentiments of isolation, it looks that inclusive leadership is not being used effectively in the situation. According to Lekh (2021) states if a child feels lonely, this could have an effect on the long-term health of the child. Children who are sad and lonely may feel cut off from others, which could cause them to retreat socially (Booysen, 2014).
According to Wages (2016), a child who feels alone may avoid engaging in social activities. Since the Jordan in the hypothetical situation does not have many friends outside of the setting, his loneliness might prevent him from forming new friendships and might make him feel left out.
It should be considered that the father in this circumstance becomes anxious around teachers. According to Siva (2020) if a child sees a parent being anxious, this could influence the child's behaviour. It is more likely that children will exhibit the same emotions as adults when they ask adults for advice on how to react to events (Rubin et al, 2009). Therefore, it's
possible that the youngster in this situation is speaking to the teacher in a nervous and limited way, much like his father was.
The boy's relationship with the teachers is not growing, despite the fact that inclusive leadership should ensure that relationships are formed if it is correctly executed (Randel et al., 2017). According to CDC (2019), practitioners must be personable and make sure they listen to every child for inclusive leadership to succeed. Moving forward, it is imperative to take this into account when assessing if the professionals in the child’s life are all approachable.
Every child is given the right to be heard when expressing their own feelings and opinions, according to the UNCRC (No date). Although the teacher is giving the boy in the situation the chance to be heard, this right is frequently printed on the school walls. According to Bowers, Robertson and Parchman (2012) and Lekh (2021), if we don't take the time to hear children's voices and opinions, we might be sending the message that we don't value their viewpoints. Children can conclude from this that we, as adults, do not appreciate or value their opinions.
Building relationships is crucial for inclusive leadership to be effective, according to LINC, (2020). The strategy should call for the teacher to arrange a casual conversation with the boy and his father in order to give them an opportunity to speak and give them confidence that Jordan's teacher is approachable and there to make them both feel welcome and supported. Time spent with the practitioners one-on-one could be beneficial for the boy. The teacher and the team in the classroom should set up daily check-ins every time the young boy first enters the classroom The objective is for the youngster to become more at ease around the staff, to be able to communicate any feelings or likes or dislikes, and to allow the staff to get to know him. Setting up this initial step is cultivating inclusive leadership and a good start to getting to know the son and father more, claims (Ferdman, 2021), who claims that in order to be an inclusive leader you need to recognise, address any concerns of equity, and resolve them.
 
After this is ingrained, the long-term objective is to schedule play-focused class time for the child with other students to provide him the chance to develop relationships with other students and to assure staff support if necessary (Ferdman, 2021).
It seems that the dad is not benefiting from inclusive leadership. The father seems uneasy among the teachers and could feel very excluded from other parents. It should be considered what the father in this instance has gone through. The father has conquered addiction (Murray, 2019). According to Thomas (2021), overcoming addiction requires more awareness of when you need help and understanding that continuing to be an addict could cause problems. The first step to regaining control of one's life requires dedication to recovery as well as patience and perseverance (NSPCC, 2019). It is reason for happiness if the father has overcome an addiction. The father might, however, be experiencing guilt and humiliation.
According to Thomas, (2021), shame and guilt are classified as self-conscious emotions. People frequently feel guilty when they believe they have done something wrong. According to Bourke and Titus (2019), persons who are feeling guilty can frequently put off forming new social connections. As a result, in this case, if the father is feeling guilty, it could be the reason why he feels uneasy around the instructors and prevents inclusive leadership from being applied. According to (Mosel, 2021), overcoming an addiction may make it more difficult to form new connections. In this instance, the father-daughter connection is not getting better.
According to (NSPCC, 2019) a person can better support a person and foster relationships if they are fully aware of the struggles, they have had in their addiction recovery. For instance, if the teacher and the father had a friendly, approachable chat, the father might open and share his experiences, which would help the instructor understand the student better (CDC, 2019). According to Daniere et al. (2020), inclusive leaders should exhibit an open mentality, look for others' perspectives with empathy, and comprehend and listen without passing judgement.
According to Bowers, Robertson and Parchman (2012), inclusive leadership should encompass soliciting, accepting, and promoting others' opinions. In this case, the instructor ought to provide the dad the chance to be heard, to express his opinions, and to be appreciated. Rawe (2014), Randel et al., 2018) and Rodd (2020) all touch on the significance of parent-teacher interactions. According to Ozturk (2011) relationships between parents and the professionals in the setting have been demonstrated to enhance children's mental health and social abilities. 
Teachers should not consider parents as clients, according to (Rouse, 2012), but rather as useful resources to improve inclusive practise. By establishing connections with parents, this helps guarantee that inclusive leadership is effectively used (Rouse, 2012). The parent might feel more included if the teacher in the hypothetical situation had an open discussion with him. One of the most crucial components of being an inclusive leader, according to Sheridan (2016), is for the practitioner to be conscious of any bias, admit any personal bias, and promote honest communication. For their relationship to grow and their communication to improve, it is crucial that the instructor in this scenario has an unbiased viewpoint on what the father has gone through (Sheridan, 2016).
According to Brown (2020) the father in the case does not really interact with other parents on the schoolyard, which may indicate that he feels excluded. When people do not feel included, they are said to be feeling left out (Reza, 2021). When people feel excluded, it may be because of how they view themselves (Reza, 2021). Therefore, rather than the other parents not wanting to talk to him, it may be that the dad believes he cannot talk to them.
According to the Welsh Government (2016) arranging an open conversation with the dad and ensuring daily check-ins with him. Giving Jordan’s father the opportunity to come to the early year setting and talk about anything he would want would allow the teacher to reassure the parent that she is there to help him and his son. Freud (no date) explains that introducing the parents to the school is a useful initial step to promote parental participation. The teacher's awareness of and familiarity with the family can encourage the family in feeling welcomed, make them feel included, and foster relationships.
Belli (2013) suggests that we may help parents feel involved by using certain expressions, for example we would like you to be here and let's work together on this. The innovative Families First program's potential benefits for the dad could also be considered. The purpose of the programme, according to the Freud (no date), is to assist families in ensuring that their needs are satisfied in accordance with specific specifications. The programme includes communication with the experts involved, in this case, the teacher and the father, as well as, if necessary, aid from specialists such mental health services.
Freud (no date) claims that the programme is well positioned for schools to take part in any family help they feel is necessary to support parents and offer counselling as needed. to guarantee the application of inclusive leadership. It is necessary to give organising a community event more thought, as well as to look for any activities that might already be taking place in the area. As a result, the father might get to know more of the parents and other people.
The greatest way to accomplish inclusion in schools, according to Newstead and Isles-Buck (2019), is to offer teachers the knowledge they need to evaluate their own performance and be conscious of their own teaching methods. By emphasising how the advantages of inclusive leadership are not being observed with the boy and the dad in the situation, the instructor has critically analysed the role. It is crucial to take into account the teacher's approaches because they might need to be revised, investigated for potential causes, and modified. According to Scanlan and Johnson (2020), an inclusive leader is someone who can communicate a vision to the team and make sure that every employee feels appreciated and able to contribute. Considering this, it should be thought about whether the teacher in the example is considering every member of her team.
According to Randal et al. (2017), for inclusive leadership to be effective, leaders must be prepared to share decision-making and listen to all staff members. Considering this, many of the decisions made in the classroom don't necessarily involve the entire team. As a result, the teacher may need to encourage the entire team to participate in decision-making. This might encourage inclusion in the classroom, which might eventually lead to inclusion for all the teachers, the dad, and the boy. Additionally, it should be considered that the teacher could have sought to incorporate every team member by using inclusive leadership, but it is not functioning.
According to Welham (2015) inclusive leadership has occasionally been used in settings, but leaders have not noticed any effects. According to Mackenzie, Cologon and Fenech (2016), a leader may wonder why they launched the initiative if inclusive leadership does not appear to be working inside the team. There is no assurance that people will make the most of their knowledge, judgement, and abilities or initially see inclusion favourably (Freud, no date). The scenario's teacher might be in this predicament, which might be making her feel downhearted. Another thing to think about is whether the teacher has received inclusive leadership training or whether it needs to be updated. 
The Welsh Government's (2016) Inclusion and Pupil Support document states that teachers should conduct annual self-evaluations and that planning should be done with the goal of arranging any necessary training. The self-evaluation is intended to let teachers know if any more training is necessary to encourage inclusiveness for both themselves and their team. In this situation, it should be taken into account that the teacher might require more training in inclusive leadership or even that she might not have had any as all (Welsh Government, 2016).
If a teacher employs inclusive leadership while also targeting process bias, there is another factor to consider. Process bias is described by McGeary (2021) as the tendency of leaders to seek information that supports their personal viewpoint when they ask for others' opinions. This may result in the teacher simply looking for the responses she wants to hear rather than respecting other people's perspectives. As a result, this can limit the application of inclusive leadership (Welsh Government, 2017).
The importance of leaders creating an inclusive environment, according to Murray (2019), is to accept people's opinions and their own sense of variety. For instance, a leader is more likely to judge someone objectively if they are worried about their own personal vulnerabilities. According to Murray (2019), it's possible that the particular leader concerns about what other people may think of them. They may have felt excluded at some point, which would explain this. Due to the leaders' own worries, this could provide some challenges for supporting and promoting inclusive leadership within a team. This might be what the instructors are going through right now, which is why inclusive leadership is not being used (Ryan, 2006).
Estyn (2020) states the practitioner might consider rating her inclusive leadership abilities by filling out the Inclusion and Pupil Support paperwork could be used to put this into effect. Welsh Government's (2016) say this will show whether the instructor needs to be more knowledgeable about inclusive practise. The best course of action would be to make sure that everyone on her team is fully aware of inclusiveness and has first-hand experience with it once this has been determined. If done effectively, this might result in the instructor implementing inclusive leadership, which, in turn, could create a productive environment for the entire team to work in. If inclusion is successful, this could result in a win-win situation for the father and the son (Department for Education, 2010). 







This section will assess the New Curriculum for Wales policy's ability to support inclusive leadership in early childhood education. The term policy emphasises direction or plans for a course of action, as recommended by (Baldock, Fitzgerald and Kay, 2013). Ferdman, 2021) remark that policy is an organisational effort to reason through a means of reaching a purpose. But as noted by Pollack Porter, Rutkow, and McGinty (2018), macro-level policymakers are unaware of or underestimating the difficulty of policy implementation in educational contexts. Baldock, Fitzgerald, and Kay (2013), who contend that it is challenging to argue against certain policies as they are pushed ahead to completion, concur with this. Policies are important because they express beliefs, encourage action, and give settings structure for adhering to legal requirements (Pollack Porter, Rutkow, and McGinty, 2018). 
According to Gibson and Blandford, (2005) curriculum development is primarily driven by policymakers, and practitioners in educational settings are then required to put policy into practise in order to practise effectively. The Welsh Government's 2020 New Curriculum for Wales approach also seeks to create ethical, informed, and lifelong learners, but educators are under pressure to provide an inclusive curriculum that is appropriate for their institutions and the students that attend (Donaldson, 2015). In this section, with a focus on The New Curriculum for Wales, we will evaluate whether inclusive leadership is feasible in light of the professional guidelines and early years provision policies. 
The Welsh Government (2020) contends that in order to raise academic standards and expand possibilities for all aspiring students in Wales, a new curriculum for Wales should be developed with input from all educators, institutions of higher learning, and the general public. The curriculum's design aims to acknowledge and promote the different cultural traditions of society in an increasingly interconnected globe, developing appreciation, equality, and social cohesion (Welsh Government, 2021). For the reason that, a co-constructive method rather than the previous educational policies' hierarchical approach has been chosen to build the New Curriculum for Wales (OECD, 2017).
According to Welsh Government (2016), schools and settings must co-create a curriculum that is inclusive of their school while collaborating with students, their families, and the larger community. Teachers will have more control over inclusive leadership as a result, and education for students will alter in a positive, significant way (Welsh Government, 2017). Welsh Government, (2021) states as a result, teachers will be more prepared to customise inclusive education to each child's needs, developing identity confidence.
Welsh Government (2020) continues by saying that every teacher will get support and feel empowered to develop curricula that consider the various ways in which all groups and individuals have contributed to realising this vision. The professional standards for leadership and teaching back this up. (Bradbury, 2013), which state that teachers must exercise leadership and take on both personal and professional obligations to demonstrate coherence and a team effort to realise the pedagogy vision.
However, as stated in the Welsh Government's 2020 document Education in Wales: Our National Mission Guidance, educational achievement involves collaboration, with all people valued and the diversity of experiences and talents valued (Estyn, 2020). The goals of the New Curriculum for Wales are that practitioners must implemented similarly, by adopting a complete school-focused strategy rather than a policy-driven one, with leadership acting as the implementation of the curriculum's driving force, as suggested by the OECD (2017). Nishimura (2014), who argues that the development of strong, visionary leaders who are driven by values is required for the successful implementation of the New Curriculum in Wales policy, supports this.
The Professional Standards for Teaching (Welsh Government, 2021) do not contain any mandatory provisions to support the professional development of staff at all career stages, despite the Welsh Government's 2020 recommendation that effective curricula and inclusion policies be implemented by all staff. Therefore, failing to provide a set of professionals, such as those aspiring to inclusive leadership roles, with the knowledge they require to advance their professions could potentially impede the curriculum from being implemented successfully and prevent inclusion for all pupils (Harris, Jones, and Crick, 2020). 
Harris, Jones, and Crick, (2020) contend that while the New Curriculum for Wales policy requires inclusion, the success of the initiative is ultimately up to the administrators and faculty. Children’s Commissioner for Wales (2020) states the knowledge, attitude, and beliefs of all employees and potential leaders as being critical to the success of inclusive leadership. In agreement, the Welsh Government (2015) asserted that instructors can lack the assurance, knowledge, or skills required to serve as inclusive leaders. As a result, creating a curriculum for schools may lead to a less inclusive policy if the staff is unaware of its importance. 
According to Welsh Government (2020), the New Curriculum for Wales policy places a high degree of trust in practitioners to be aware of and prepared to abide by the realities and guiding principles of change. Leaders and staff must manage their talents and comprehension to effectively build, administrate, and practise inclusive leadership, nonetheless, given the reported incoherence between curriculum policy recommendations and delivery within educational settings (Welsh Government, 2020; Waters, 2016; and Welsh Government 2020). Therefore, a lead organisation is essential to ensuring the adoption and implementation of the new curriculum, and programmes for continued learning and development to support the next generation of inclusive leaders must be put in place (Pietarinen et al. 2017).
If future inclusive leaders do not receive clear direction and instruction on how to create policy intents and conceptions, they will also be forced to make decisions concerning their ability to exercise professional autonomy (2021b Welsh Government). By giving staff members at all career stages the chance to increase their knowledge of inclusive leadership, we can foster a more successful inclusive workplace and increase students' and aspiring leaders' comprehension of it. Additionally, Wales' new curriculum provides possibilities for growth and direction for inclusive leadership (Welsh Government, 2022).




According to (siraj and hallet, 2013) when working with fathers and their children, this blog is aims to promote inclusive leadership. Every school setting that promotes a setting that fosters a sense of belonging for children and their family’s needs inclusive leadership. This blog will discuss how fathers contribute significantly to children's development and how professionals may promote engagement and involvement.
According to Nakamura, Milner, and Milner (2020), inclusive leadership requires a leader who is thoughtful, sensitive, open-minded, and willing to act on situations and make changes to promote the health of children and their families in the community. World Health Organisation, 2018; Children's Commissioner for Wales, 2017 states a leader can be inclusive by paying attention to children and their families. In support of this, according to the UNCRC (No date); Bateson et al. 2017, children have the right to voice their opinions and should also have their specific needs satisfied.
According to Ryan, (2014); Allport et al. (2018), practitioners of inclusive leadership should be knowledgeable of and comprehend a variety of facets of families’ own cultures and their needs. Talking with the children and their families to understand their needs and cultural norms might help practitioners learn more, according to Allen et al. (2021), especially when they encounter something they may have never seen before. The best way for a professional to learn about the children's and families' needs is to listen to their tales because doing so will help them understand their unique requirements, which is inclusive leadership (McGeary, 2021).
In order to prevent fathers from feeling excluded from their children's upbringing, Allen et al. (2018) argue that professionals and settings can provide inclusive activities and scenarios. In order to foster equality between mother and father and to boost involvement and the positive aspects of father engagement, Alemann, Garg, and Vlahovicova (2020) suggest parenting programmes and policies that work with families to promote this equality. Therefore, to promote attendance and increase involvement, practitioners could provide father groups (CLPE, 2020).
In order to be inclusive, father group advertising should include a diversity of fathers, according to the World Health Organization (2018) and McGeary (2021), and it should be placed in areas where fathers may access it. Therefore, it makes sense to publicise and invite people to events through practitioners who work in schools. According to Boysen (2014) Practitioners may provide parents handouts at pick-up time for the all the fathers to be able to attend. Professionals must have an inclusive mindset to value diversity and inform all the children’s fathers (Ferdman, 2014).
According to Glynn and Dale (2015) fathers should be encouraged to go to groups with their children to foster engagement between them and social development of the child. According to Kilgore (2017), parenting groups give fathers the chance to connect with other like-minded fathers as well as engage in planned community activities, promoting the welfare of both father and child. Therefore, practitioners can promote inclusion and a sense of belonging by offering and encouraging dads to attend parenting groups (Takeuchi, 2018). The importance of fathers' involvement in the environment and with their children for the development of the latter can be understood by practitioners, who can also urge fathers to be active in their children's life. Additionally fosters relationships (Hayes, 2020).
To facilitate a culturally inclusive environment, it is crucial to promote inclusive leadership to everyone. Reading literature that celebrates diverse cultures and talking to children’s families to understand the children’s beliefs and values can both help to promote good inclusive leadership. The need of inclusive leadership cannot be overstated in order to enhance children's emotional well-being and produce the best outcomes for the children in the environment (Balu, Lee, and Steimle, 2018).
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