ECPT6009 Action Research Project
Introduction/Justification
This action research project (ARP) investigates motivational factors leading students to undertake a Professional Certificate in Educational Training (PCET). McAteer (2013, p34) recognises ‘action research (AR) as a systematic inquiry process approach’ used by educators when undertaking projects as part of their professional development. Winter (1987) states action research should be both practical and theoretical in approach (cited in McAteer 2013). Therefore, a literature review has been conducted researching relevant theories and studies on educational motivational factors and a questionnaire created to test these theories using PCET student responses as primary data. This project links with professional standards by ‘using evidence informed approaches from research’ to construct recommendations for future action (V3 Advance HE 2011).
Lomax (cited in Briggs 2007, p158) constructed a series of questions for undertaking AR to advise on purpose for a research topic. Their question ‘can I improve my understanding of this practice so as to make it more just?’ has helped shape my chosen AR investigation. ‘Motivation is a key factor in successful learning’ and so it will be interesting to research how student teachers today are motivated, therefore improving my understanding on this topic (Reece 2007, p76). In line with a study by Richardson (2007), this project aims to ‘contrast and contextualize the entry motivations for teaching candidates’ using the FIT Choice Model as a framework. This work is timely now, when ‘governments and employing authorities confront growing teacher shortages, attempt to improve teacher recruitment and reform initial teacher education and professional development’ (Richardson 2007, p198). Research is relevant now as ‘continuing and substantial numbers of qualified teachers leave the profession within five years’ and staff retention is a longstanding problem in the UK’s teacher workforce (Perryman 2020, p34). 
This project has gained ethical approval prior to its commencement. 
Literature Review
Student Teacher Motivations
A motive is defined as ‘an outcome that has become desirable for a given individual’ and there are many different motives for people to choose teaching as a professional career (De Cooman 2007; Jungert and Thornberg, 2014). Bas (2022) states that teachers must have sufficient motivation to teach to remain in the profession. Many theorists have produced studies on the topic of Motivation; Maslow (1954), Herzberg (1959), Vroom (1964) to name a few. Theories such as Herzberg’s dual motivation theory (1957) state that motivations very depending on internal and external factors. Meanwhile Vroom (1964), considers how factors internal to the person can lead to different behaviours. Motivations for teaching are often categorised into different groups: Intrinsic, Extrinsic and Altruistic (Gore 2015). Intrinsic motivations refer to the joy of teaching and the fulfilment teaching provides. External factors for choosing teaching as a career such as working conditions, job security and long holidays are classed as extrinsic motivations. Whereas aspirations such as contributing to the lives of others and society through teaching provide altruistic motivations (Simonsz 2023). 
Although many studies have been carried out on the topic of motivation, ‘research on teacher motivations has been relatively scarce’ (Demir 2011, p145).  Simonsz (2023) has conducted research into student teachers’ motivations upon entering the profession which highlighted issues affecting motivations such as teacher shortages and certain social aspects of education. They linked teacher shortages with a reduction in the number of students enrolling in teacher education and an increase in drop-out rates. The study also revealed that ‘student teachers already hold educational ideals regarding the personal and interpersonal development of both their students and society’ which could be motivational factors for becoming a teacher in the first place (Simonsz 2023, p34). Perryman (2020) stated that teacher motivation is also key for the development of educational reforms, and the implementation of changes that arise from these. Studies on teacher motivations are especially prevalent since COVID-19, as ‘education systems have been identifying important reforms and better approaches to address the challenges faced by students, educators, and institutions’ (Cambridge University 2023).
Charles Clark, Secretary of State for Education UK, deems building resilience in the face of challenges a necessary approach for current educators (Cambridge University 2023). In support of this, Roth (2007) concludes that those who are willing to face and tackle challenges to improve their teaching competence are the student teachers with a high motivation for teaching. These life skills are important for current student teachers to complete their training and remain in the profession demonstrating the need for research in this area. Results from this research could contribute to building a more resilient Wales in accordance with the Well-Being of Future Generations Act 2015 (Welsh Government 2015).

Herzberg Theory of Motivation and Hygiene Factors
Herzberg’s book The Motivation to Work (1959), constructed the concept of motivators and hygiene factors after conducting research into job satisfaction. Motivators were describes as satisfying events  which included ‘achievement, recognition, the work itself, responsibility, advancement, and growth’ (Smerek 2017, p230). The motivators later became known as intrinsic motivations which are often referred to in subsequent research. Herzberg constructed a second category of motivational factors named hygiene factors, which have since been referred to as extrinsic motivations. These included ‘work conditions, salary, company policy, relationships with peers, status, and security’ (Smerek 20017, p230). Herzberg concluded that one could only improve job satisfaction by an increase in intrinsic motivators, not by improving the hygiene (extrinsic) factors (Herzberg 1959).
Many educational theorists have examined Herzberg’s (1959) theory while conducting their research into motivational factors. Smerek (2007) for example, has conducted research which tests this theory in higher education, however results were considered inconclusive in support of Herzberg’s theory. 
A critique of the original theory is that research was conducted by interviewing two hundred engineers and accountants, which is not representative of all types of employment. Another issue with this theory is that, although often still referenced regularly within educational practices, it is over 50 years old, which raises the question is this theory still relevant? Dion (2006, p56) argues that Herzberg theory, despite its age, has become one of the ‘most used theoretical frameworks in job satisfaction research’. Smerek (2007, p248) describes the theory as intriguing due to its ‘simple and general nature’, however a criticism could be that its simplistic nature could be a flaw and that more complex theories are needed. Thorngate (1976) argues that it is impossible for a motivation theory to be simultaneously general, accurate, and simple. Researchers such as Kalleberg (1977) have since devised more complex ways of analysing job satisfaction, claiming Herzberg’s theory does not consider individual differences in the satisfactions experienced by people with the same job characteristics, but also from differences in what people aim to achieve from their work. 

FIT Choice Model
Richardson (2007, p168) states that ‘research into the choice of teaching as a career has typically been exploratory, often involving small or opportune samples that are nonrepresentative’ of student teachers. This led to the development of the theoretical model Factors Influencing Teaching Choice (FIT-Choice) scale. The model was developed ‘to provide a comprehensive and coherent framework to guide systematic investigation into the question of why people choose a teaching career’ (Glutsch 2019, p312). The aim of the study was to understand teacher candidates’ motivations for choosing teaching and the consequent ‘implications for teacher education planning, curriculum design, teacher recruitment authorities, government and intergovernmental planning and policy decision’ (Richardson 2007, p169). Simonsz (2023, p209) declares that the FIT-choice model assumes that motivation for becoming a teacher is ‘rooted in one’s socialisation and perception of previous experiences such as their experience as a student’. Although Simonsz used the FIT model for their research, they critiqued the model stating using only a survey as a method of data collection is a limitation. They recommend combining surveys with interviews as additional qualitative methods to further validate results. Participants were asked to rate factors that student teachers identified as most important when deciding to pursue a career in teaching. These factors were categorised into intrinsic, extrinsic, and altruistic motivations. Using this framework to analyse current PCET students’ motivations for choosing to pursue teaching could shed light on issues linked to growing problems with teacher shortages and student teacher recruitment.
Intrinsic Motivations
Richardson’s (2007) designed the FIT choice model as a result of reviewing the research on motivation of student teachers conducted up until the early 1990s. They cited Brookhart and Freeman (1992) who suggested that ‘intrinsic motivations are the source of the primary reasons entering teacher candidates report for why they chose teaching as a career” (Richardson 2007, p168). ‘Intrinsic motivations refer to the inherent fulfilment of the job activity itself, such as the joy of teaching’, the joy of learning, enjoying your subject area and wanting to go on to teach it (Simonsz 2023, p209). Intrinsic motivation is the strongest incentive to achieve long-term objectives, if an individual possesses strong intrinsic motivation, it is very likely that they will complete a task (CFI Education Inc 2024). This is key for student teachers undertaking a PCET in order to reach the end of their studies and become educators. Those who are intrinsically motivated are teaching because they have chosen to do so voluntarily and because teaching ‘represents a challenge to their existing competencies and require them to use their creative capabilities’ (Demir 2011, p45). For student teachers, high subject interest can be positively associated with intrinsic motivations (Glutsch 2019). Simonsz (2023) agrees that subject matter interest was the highest-rated motivation of student teachers.
Extrinsic Motivations
Extrinsic motivation requires a coherence of teaching and separable tangible rewards such as salary or status. Demir (2011, p45) states satisfaction is not gained from an activity itself but instead from the extrinsic consequences that result from that activity. According to Simonsz (2023) extrinsic motivations relate to external factors such as job security, long holidays, and preferable working conditions. Similarly, Perryman (2020) concluded that extrinsic motivations were job conditions and life fit. ‘Extrinsic motivation acts as an effective stimulus to motivate a person to do a task he or she was not interested in previously’ (CFI Education Inc 2024). For student teachers this could be the appealing holidays or the potential of shorter working days driving them to become educators.
According to Dion (2006, p43), if extrinsic motivators are present, such as recognition, achievement, and interest in work, ‘one is more likely to experience job satisfaction associated with self-autonomy and self-actualization in accordance with Maslow’s (1968) lower order needs’. 
Altruistic Motivations
Altruistic motivations centre around aspirations to help or bring advantages to others (Cambridge Dictionary 2024). For student teachers, altruistic motivations could be wanting to help others learn, wanting to give back to society and wanting to influence others (Jungert 2014).
’Although extrinsic benefits play an important role in stimulating good teachers to enter and stay in the profession, everyday teaching efforts are more effectively encouraged by altruistic features, in particular by a sense of pride in student achievement and by the pleasure derived from working with students who appreciate the opportunity to learn’ (De Cooman 2007, p34)
Perryman (2020) concluded that teachers entered the profession due to altruistic reasons such as making a difference, but once they started teaching, other extrinsic factors, such as the reality of daily life as a teacher dulled their enthusiasm. Similarly, Bas (2023, p348) found that ‘teaching beliefs and attitude towards teaching significantly predicted motivation to teach’.  Having adequate motivation also contributes to professional improvement, student learning and development and influences teachers’ choice to stay in the profession (Watt 2008). Student teacher motivations to contribute to professional development links their practice with professional standards V4 by ‘acknowledging the wider context in which higher education operates recognising the implications for professional practice’ (Advance He 2011).
Methodology 
Carr and Kemmis (1986), describe Action Research (AR) as a form of self-reflective inquiry. AR can be used to improve practice therefore demonstrates professional standards V3 and V4 ‘using evidence-informed approaches and the outcomes from research’ to ‘recognise the implications for professional practice’ (Advance HE 2011). Therefore, AR is the chosen methodology for this project.
Motivational factors of PCET students have been identified as the primary objective for this research. Using a questionnaire as a research method enabled the collection of data for this project to address the primary objective and critically analyse results.  The questionnaire was shared with PCET students as a ‘confirmatory method’ of testing students’ motivational factors for undertaking the qualification (Cohen 2018, p366). Data has been collected from fellow PCET students as I am easily in contact with them and therefore have easy access to them. PCET students were emailed using their university email account asking them to consent to participate. Those who consented were sent the link to a Microsoft Form questionnaire. Using Microsoft Forms linked with UWTSD accounts and cloud storage and therefore this project is ethically aligned with UWTSDs data protection policy ensuring security, confidentiality, integrity, and availability of Personal Data (UWTSD 2021).
Using convenience sampling, I used the first 10 respondents to my email for my data. Cohen (p218, 2018) states that ‘captive audiences such as student teachers often serve as respondents based on convenience sampling.’ 
Involving choosing the nearest individuals to serve as respondents and continuing that process until the required sample size has been obtained of those who happen to be available and accessible at the time. (p218, Cohen et al 2018)
I decided ten questionnaires would provide a manageable amount of data to analyse due to time constraints and would provide a representative range from the PCET cohort. This approach is in line with research advice on selecting methods for collecting data (Bell 2014, p134).
Using the FIT Choice Model as a framework, the questionnaire included open-ended questions such as “Briefly state your main reason/s for choosing to undertake a PCET qualification” to promote a response. Participants then rated a list of statements all starting ‘I choose to undertake a PCET because…’ (Table 1). Likert style responses ranged from ‘strongly disagree’ to ‘strongly agree’. Bell (p163, 2014) states Likert scales are ideal for ‘ascertaining strength of feeling or attitude towards a given statement’. These statements were designed to represent either intrinsic, extrinsic, or altruistic motivational factors in line with the FIT choice model (Richardson 2007). However neutrally worded statements were devised that did not imply whether it is linked to an intrinsic, extrinsic, or altruistic motivation so as not to give away expectations and provide good qualitative data (Deakin University 2023).
	I chose to Undertake a PCET because…
	Intrinsic / Extrinsic /Altruistic Motivation

	I have the qualities of a good teacher
	Intrinsic

	teaching is a career suited to my abilities
	Intrinsic

	I have always wanted to be a teacher
	Intrinsic

	teaching offers a steady career path
	Extrinsic

	I am interested in teaching
	Intrinsic

	teaching provides a reliable income
	Extrinsic

	teaching is a secure job
	Extrinsic

	teaching fits with the responsibilities of having a family
	Extrinsic

	teaching allows me to influence others
	Altruistic

	teaching allows me to provide a service to society
	Altruistic

	a teaching qualification is recognised everywhere
	Extrinsic

	as a teacher I will have lengthy holidays
	Extrinsic

	people have told me I would make a good teacher
	Extrinsic

	my current employer has asked me to gain the qualification
	Extrinsic

	it will improve my CV
	Extrinsic

	I want to help others to learn
	Altruistic

	I have a high interest in teaching my subject area
	Intrinsic

	I am interested in learning new things
	Intrinsic

	it will challenge and develop me further
	Intrinsic

	Table 1. Questionnaire statements relating to motivations for undertaking a PCET



An answer response ‘N/A’ was included so participants were not required to respond to questions they deemed inappropriate or were not applicable to prevent people skipping questions or giving false answers which would skew the data (Nielsen Norman Group 2016). Studies suggest that subject matter can affect motivations of student teachers therefore a statement linked to subject matter was included to research if this is true for this cohort of PCET students (Simmonz 2023; Glutsch 2019).
The findings have led me to be able to critically analyse motivational factors that led students to undertake a PCET and develop recommendations for future AR. 
Results/discussion
Although ten students consented to partake in the research, only eight of those successfully completed the questionnaire. Responses have provided the primary data as confirmatory factor analysis for this project and results show trends relating to the three motivational factors: altruistic, intrinsic, and extrinsic motives, which are in line with other studies on this topic (Glutsch 2019, Jungert 2014, Richardson 2007, Simonsz 2023). PCET students responded most agreeably with the Altruistic Motivations statements, followed by the Intrinsic and lasty the Extrinsic (Graph 1). 

Graph 1. Motivations for undertaking a PCET.

Intrinsic Motivation
Most responses to intrinsic motivation statements were of agreement (Graph 2). This result mirrors studies that have demonstrated that student teachers with intrinsic motivation are driven by their genuine interest and passion for teaching and learning (Richarson 2007, Simonsz 2023). Simonsz (2023, p209) concluded that the most common intrinsic motivations of teachers referred to the ‘joy of teaching and the inherent fulfilment provided by the job’. PCET results correlate with these statements as 75% and of students agreed that they chose to undertake a PCET because they were interested in teaching and 88% because they were interested in learning.
The motivation statement that PCET students agreed with the least was ‘I have always wanted to be teacher’. This implies that current student teachers have at some point in their educational or professional career decided upon teaching as a career and it has not always been their ambition. One respondent strongly disagreed with this statement implying that teaching was not something they had considered until only recently. 
Interestingly, one respondent disagreed with the statement ‘I am interested in teaching’ which highlights the question why undertake a PCET qualification? When reviewing their other responses, it was of note that their response to the open-ended question ‘state briefly your main motivation/s for choosing to undertake a PCET qualification’ was ‘to enable me to understand and do my job better and also for the qualification’. These responses correlate to suggest that this individual may be extrinsically motivated.
PCET students agreed and strongly agreed with statements ‘it will challenge and develop me further’ and ‘I am interested in learning’. Agreement with these intrinsic motivations show that current student teachers are interesting in personal development. By actively seeking out opportunities for professional growth and improving their skills these students are demonstrating self-actualisation according to Maslow’s (1954) hierarchy of needs (Alshmemri 2017). This also shows that PCET student are demonstrating PS A5 ‘by engaging in continuing professional development in subjects/disciplines and their pedagogy’ (Advance HE 2011). Graph 2. Intrinsic Motivations for undertaking a PCET.

Graph 2. Intrinsic Motivations for undertaking a PCET.




Extrinsic Motivation
Graph 1 shows that the PCET students didn’t agree as strongly to the extrinsic motivations as they did the altruistic or the intrinsic. This could be seen as a positive outcome as student teachers driven primarily by extrinsic factors may experience burnout, dissatisfaction, or disengagement if they perceive teaching as a means to an end rather than a meaningful vocation (Glutsch 2014). 
Extrinsic motivations that were rated most agreeable were ‘it will improve my CV’ and ‘people have told me I would be a good teacher (Graph 3). While extrinsic motivation such as these can provide initial incentives for student teachers to undertake a PCET, relying solely on external rewards may undermine intrinsic motivation and passion for teaching eventually. Relying solely on extrinsic factors could lead to burn out and teachers leaving the profession. These findings correlate with other motivation studies where altruistic and intrinsic reasons were the main motives for teachers, whereas extrinsic motives were of less importance (De Cooman 2007; Simonsz 2023).
DeCooman (2007, p126) theorises that although extrinsic motivations play a key role in stimulating good teachers to enter and stay in the profession, everyday teaching efforts are more effectively encouraged by altruistic and intrinsic factors. For student teachers these were a sense of pride in student achievement and the pleasure derived from working with students who appreciate the opportunity to learn. 



Graph 3. Extrinsic Motivations for undertaking a PCET.

Altruistic Motivation
The results show that PCET students most strongly agreed with the altruistic motivation statements (Graph 4). The importance of altruistic motives for becoming a teacher might be that teaching involves a moral commitment to serving the interests of students and society (Jungert 2014, p181). A critique of this AR study would be that there are unequal amounts of statements relating to each type of motivation. If this study were to be conducted again for future cycles of AR this issue would be addressed.
Graph 4. Altruistic Motivations for undertaking a PCET.


Change in Motivations 
The data shows that for 75% of respondents their motivations for choosing to undertake a PCET haven’t changed since starting the programme (Graph 5). The follow up question to this asked, ‘How have your motivations changed?’.  Respondent 3 replied ‘It was about the job but has changed to be about myself and my development’ implying that this student was initially extrinsically motivated but now those motivations have shifted to be more intrinsic in nature. This aligns with Demir (2011) who states that extrinsic motivation, in this instance ‘a better job’ can act as an effective stimulus to motivate a person to do a task they were not interested in previously, such as ‘become a teacher’. ‘When motivations are intrinsic ‘people engage in activities that interest them, and they do so freely, with a full sense of volition and without the necessity of material rewards or constraints’ (Demir 2011, p201). CFI Education Inc (2024) states ‘intrinsic motivation is highly regarded as the strongest incentive to achieve long-term objectives and if an individual possesses strong intrinsic motivation, it is very likely that they will complete a task’. This correlates with respondent 3’s answer to the question ‘how likely are you to remain in the teaching profession?’ as they responded ‘very likely’ stating that they intend to remain in teaching as a long-term objective.
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Subject Area
Glutsch (2019) concluded that subject-specific interest within the context of motivations for choosing teaching as a career is an unexplored issue. Richardsons (2007) study highlighted that teaching is perceived as a highly expert career, requiring high levels of technical, specialised knowledge, and therefore included questions to test participants motivations relating to subject area in their framework. When PCET students were asked to rate the statement ‘I chose to undertake a PCET as I have a high interest in teaching my specialist subject area’, 25% agreed and 50% strongly agreed, therefore confirming that an important factor motivating student teachers is subject matter. The high proportion of results suggests a strong passion for the content they intend to teach. This implies that many individuals are drawn to teaching not only by a desire to educate but also by a genuine interest in sharing their knowledge and expertise in a particular field. Glutsch (2019, p34) theorises that ‘high subject interest can be positively associated with intrinsic motivation and can be an important factor determining occupational choice’, which in this instance relates to becoming a teacher. PCET results mirrored findings from Simonsz (2023) who also used the FIT choice model as a framework and concluded that ‘subject matter interest’ was the highest-rated motivation of student teachers. Roness (2011) also concluded that one of the main motivations for teaching related to wanting to teach their subject to others. 
To combat student teacher recruitment issues, students who have a love for their subject matter should be encouraged to go on to teach others in their subject area. This and many other studies have demonstrated that students who value their studied subjects’ importance highly, show higher pedagogical motivations (Glutsch 2019; Simonsz 2023). Student teachers who are motivated by their specialist subject are likely to invest more time and effort in lesson planning, curriculum development, and professional development related to their area of expertise. This dedication can result in more effective teaching practices and better learning outcomes for students (De Cooman 2007).
Remain in Teaching Profession
Graph 6 shows us that 88% of PCET students plan to remain in the teaching profession, however 12% of students do not see a future within teaching. This demonstrates that even during initial teacher training, there is an ambiguity that could have future effects on teaching staff retention which local authorities, governments and teaching institutes should be aiming to try and tackle to prevent future problems. Flores (2014) highlights a lack of studies regarding teacher recruitment within current literature. They linked decline in recruitment with intrinsic motivations such as ‘low status of teachers’ and extrinsic motivations such as ‘low salary (in comparison with professions with similar years of education) and lack of career prospects’, (Flores 2014, P329).
Graph 6. Likelihood of PCET students remaining in teaching profession.


Last Resort Career
100% of the students disagreed with the statement ‘teaching is a last resort career’. In line with Richardsons (2007) study, this statement was designed to gauge the possibility of people defaulting to teaching rather than choosing it as a career. The findings mirror that of the Richardson study and suggest deciding to teach as a last resort career was rated very low as a motivation for entering the profession. Analyses of this could be that ‘teaching is a career of choice and not something that people fall back on when their other choices are not realised’ (Richardson 2007, p197). This is a promising outcome for current PCET students and links with motivations for undertaking a PCET being mainly altruistic and intrinsic.
Conclusion/Recommendations
As the scope of this project is limited to examining this issue via one cycle of AR, further studies are needed on this topic which could look to prevent problems such as teaching staff retention occurring or worsening.  Alexander (2020) states that more research is needed on teacher retention as studies tend to be more focused on recruitment and those who enter teaching as a profession. Such research would help education institutes and local authorities to meet their objectives in accordance with Wales Future Generations Act (FGW) (2015) to promote a more prosperous Wales. Future studies would also link with PS V4 by ‘acknowledging the wider context in which higher education operates’ (Advance HE 2011). Understanding and supporting student teacher motivations are essential for attracting and retaining talented educators who are committed to delivering high-quality teaching practices and promoting student success. This will have implications for ‘teacher education planning and curriculum design, teacher recruitment authorities, and government and intergovernmental planning and policy decision’ (Richardson 2007, p167). 
More AR cycles on this topic could help educators, institutes, and policymakers strive to create environments that foster intrinsic motivation, align extrinsic rewards, and support student teachers' altruistic aspirations to promote their well-being and effectiveness in the classroom. This AR study suggests that the ideal combination for student teachers to undertake a PCET would be motivations related to intrinsic and altruistic reasons. However, extrinsic factors such as job security and salary act as additional motivators to remain in the teaching profession once qualified (Struyven 2013). Jungert (2014, p181) states that those student teachers who are altruistically driven are ‘crucial to educational practices as their passion, warmth and supportive nature positively impacts student engagement and academic achievement.’ This again links this research with FGW by involving future educators and institutes in achieving well-being goals for a more prosperous and resilient Wales (FGW 2015). 
Future AR cycles could ask PCET students at the start of the course what their motivations are for undertaking the course, and again at the end of the course to see how motivations change. In line with CFI Education Inc’s (2024) statement that ‘individuals who have strong intrinsic motivation, are most likely to complete a task’, results could be analysed to assess whether those who are intrinsically motivated are the ones who go on to complete the course and the ones whose motivations are extrinsic are the ones who drop out.
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Extrinsic Motivations of PCET Students

Strongly Disagree	Teaching offers a steady career path	Teaching provides a reliable income	Teaching is a secure job	Teaching fits with the responsibilities of having a family	A teaching qualification is recognised everywhere	As a teacher I will have lengthy holidays	People have told me I would make a good teacher	My current employer has asked me to gain the qualification	It will improve my CV	0	0	0	0	0	0	0	0.25	0.125	Disagree	Teaching offers a steady career path	Teaching provides a reliable income	Teaching is a secure job	Teaching fits with the responsibilities of having a family	A teaching qualification is recognised everywhere	As a teacher I will have lengthy holidays	People have told me I would make a good teacher	My current employer has asked me to gain the qualification	It will improve my CV	0	0	0	0	0	0.375	0	0.125	0	Neutral	Teaching offers a steady career path	Teaching provides a reliable income	Teaching is a secure job	Teaching fits with the responsibilities of having a family	A teaching qualification is recognised everywhere	As a teacher I will have lengthy holidays	People have told me I would make a good teacher	My current employer has asked me to gain the qualification	It will improve my CV	0.5	0.375	0.375	0.25	0.5	0.375	0	0.25	0	Agree	Teaching offers a steady career path	Teaching provides a reliable income	Teaching is a secure job	Teaching fits with the responsibilities of having a family	A teaching qualification is recognised everywhere	As a teacher I will have lengthy holidays	People have told me I would make a good teacher	My current employer has asked me to gain the qualification	It will improve my CV	0.5	0.375	0.375	0.25	0.5	0.25	0.875	0.125	0.375	Strongly Agree	Teaching offers a steady career path	Teaching provides a reliable income	Teaching is a secure job	Teaching fits with the responsibilities of having a family	A teaching qualification is recognised everywhere	As a teacher I will have lengthy holidays	People have told me I would make a good teacher	My current employer has asked me to gain the qualification	It will improve my CV	0	0.25	0.25	0.125	0	0	0.125	0.125	0.5	N/A	Teaching offers a steady career path	Teaching provides a reliable income	Teaching is a secure job	Teaching fits with the responsibilities of having a family	A teaching qualification is recognised everywhere	As a teacher I will have lengthy holidays	People have told me I would make a good teacher	My current employer has asked me to gain the qualification	It will improve my CV	0	0	0	0.375	0	0	0	0.125	0	



Altruistic Motivations of PCET Students

Strongly Disagree	Teaching allows me to influence others	Teaching allows me to provide a service to society	I want to help others to learn	0	0	0	Disagree	Teaching allows me to influence others	Teaching allows me to provide a service to society	I want to help others to learn	0	0.125	0	Neutral	Teaching allows me to influence others	Teaching allows me to provide a service to society	I want to help others to learn	0.125	0	0	Agree	Teaching allows me to influence others	Teaching allows me to provide a service to society	I want to help others to learn	0.625	0.375	0.125	Strongly Agree	Teaching allows me to influence others	Teaching allows me to provide a service to society	I want to help others to learn	0.25	0.5	0.75	N/A	Teaching allows me to influence others	Teaching allows me to provide a service to society	I want to help others to learn	0	0	0.125	




How likely are you to remain in the teaching profession?	
Very unlikely	Somewhat unlikely	Neither likely nor unlikely	Somewhat likely	Very likely	N/A	0	0.125	0	0.5	0.375	0	

Motivations for undertaking a PCET

Agree/Strongly Agree	
Intrinsic	Extrinsic	Altruistic	0.7142857142857143	0.55555555555555558	0.875	

Instrinsic Motivations of PCET Students

Strongly Disagree	I think I have the qualities of a good teacher	Teaching is a career suited to my abilities	I have always wanted to be a teacher	I am interested in teaching	I have a high interest in teaching my specialist subject area	I am interested in learning	it will challenge and develop me further	0	0	0.125	0	0	0	0	Disagree	I think I have the qualities of a good teacher	Teaching is a career suited to my abilities	I have always wanted to be a teacher	I am interested in teaching	I have a high interest in teaching my specialist subject area	I am interested in learning	it will challenge and develop me further	0	0	0.25	0.125	0	0	0	Neutral	I think I have the qualities of a good teacher	Teaching is a career suited to my abilities	I have always wanted to be a teacher	I am interested in teaching	I have a high interest in teaching my specialist subject area	I am interested in learning	it will challenge and develop me further	0.25	0.375	0.25	0.125	0.125	0	0	Agree	I think I have the qualities of a good teacher	Teaching is a career suited to my abilities	I have always wanted to be a teacher	I am interested in teaching	I have a high interest in teaching my specialist subject area	I am interested in learning	it will challenge and develop me further	0.5	0.375	0.25	0.25	0.25	0.375	0.625	Strongly Agree	I think I have the qualities of a good teacher	Teaching is a career suited to my abilities	I have always wanted to be a teacher	I am interested in teaching	I have a high interest in teaching my specialist subject area	I am interested in learning	it will challenge and develop me further	0.25	0.25	0.125	0.5	0.5	0.5	0.25	N/A	I think I have the qualities of a good teacher	Teaching is a career suited to my abilities	I have always wanted to be a teacher	I am interested in teaching	I have a high interest in teaching my specialist subject area	I am interested in learning	it will challenge and develop me further	0	0	0	0	5.5555555555555552E-2	0.125	0.125	
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