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Section 1 
Studies raising children (2022) found that play takes part in the classroom and in the outside setting, where children can learn via play. The concepts of learning via play are the cornerstone of the foundation phase. Welsh Government (2015) Research literacy trust (2017) has shown that all children need to play to learn, and research demonstrates that learning via play is a very efficient method for assisting children grow in their language and communication abilities. Children make meaning of the world through play. The foundation phase curriculum is supported by a variety of play activities, such as role play, creative play, and imaginative play. To conclude, the foundation phase encourages children to enjoy learning and playing before they start school, which will help them develop the knowledge, skills, and understanding they need to get ready for their future years of schooling states Monmouthshire gov (2022). Siraj (2014) states that requiring that all Foundation Phase classes in maintained schools, including nursery classes, have a competent teacher leading practise; and many recommendations that have a direct bearing on the training of teachers and practitioners within the Foundation Phase. This reflects the knowledge that raising teaching standards rather than focusing on structural changes is more likely to lead to improvements in student achievement. According to Welsh Government (2014) Later this month, as part of the 10-Year Plan for the Early Years, Childcare and Play Workforce Consultation, the workforce proposals will be implemented. Although the proposals for qualifications may be regarded as difficult by the industry, they are strongly aligned with our existing policy direction and goals to raise the bar for childcare and early education.
Research Welsh Government (2008) shows that The Foundation phase is overviewed as a play-based approach to learning for 3–7-year-olds based on their personal development and wellbeing. Children learn through first hand experiential activates naturally through play they experiment, take risks, problem solve and make decision. This can be individually, small, or larger groups. First hand experiences, give children the opportunity to understand themselves and the world in which they live in. The core of the foundation phase is the development of children’s self-image and feelings of self-worth and self-esteem. 
In Wales, the school system follows the The Welsh Government has executed the foundation phase. The Foundation Phase curriculum, according to the Welsh Government (2015), is designed as a progressive framework that spans four years (three to seven years) to address the various needs of all children, including those who are more able and those who are at an earlier stage of development. Children's learning progresses faster throughout these formative years than at any other time. However, progress is not the same and children go through periods of rapid development and times when they seem to regress states Welsh Government (2015) A curriculum for young children should be appropriate to their stage of learning rather than focusing solely on age-related outcomes to be achieved. Children should move on to the next stages of their learning when they are developmentally ready and at their own pace. However, Estyn (2011) state that children are not learning enough in the foundation phase as the activities being planned are not challenging enough or an appropriate balance between child initiated and practitioner led activities. This limits the development of children’s independent thinking and problem-solving skills because there is a lack of balance when planning. 
The independent stocktake was commissioned in 2013 by Welsh government to review how well the foundation phase had been rolled out. One of the key areas identified was play. The stocktake focussed on the implementation of the foundation phase and how much professional support there is for individual children’s learning. For children to learn through play, professional learning is essential. This could require motivated and well supported staff. However, only one fifth of all maintained schools and funded non-maintained settings were implementing The Foundation phase successfully currently. This indicates that not enough knowledge and understand was present states independent stocktake (2013). To promote, play based learning the independent stocktake (2013) believes that teachers and practitioners would need to be knowledgeable about the key issues in relation to the foundation phase experiential and play based pedagogy, standards and how children develop and learn. Teachers and practitioners would benefit from having in depth knowledge of early childhood education. There are many recommendations made by the independent stocktake (2013) such as targeting training and support. There are many recommendations which implement training and support for teachers and practitioners within the foundation phase. This will enhance the quality of teaching, concentrating on structural changes which will increase children’s achievements. (Hopkins, 2013). There are certain areas that need to be strengthened including leadership skills, reflective practice and understanding how best children learn and develop. It is important for teachers to understand the effects of disadvantages therefore, linking theory and research to adult pedagogy across all training modules should be made more aware of Independent stocktake (2013). It has been mentioned that compulsory training should be considered for teachers to understand how and why children learn through play and if not known, consider developing some additional training for those who are lacking on that certain knowledge. In future, Foundation phase co-ordinators have sufficient knowledge and experience to understand the principles and practices within the foundation phase. 
The foundation phase evaluation (2015) uses mixed methods and a range of qualitive and quantitative data. From the evaluation, it has stated that the foundation phase requires a balance between structured learning through child-initiated activities and those directed by practitioners. There needs to be a particular involvement with practitioners involving children’s play and shared sustained thinking (p.3 Foundation Phase 2015). The foundation phase also has an approach that requires teachers to take an active, participatory role in children’s play and activity, to assist environments that supports children’s play. The role of the practitioner to support play-based child-initiated learning would first need to identify what is meant by structured play, active learning and particularly child initiated, and practitioner directed learning. One important factor that the foundation phase (2015) referred to be that further support was needed to develop and maintain play based and experiential pedagogies giving sufficient emphasis to activities that involve adult guided play and learning and interaction with possible challenge. Therefore, those who work with young children in educational settings confront a number of difficulties. One such problem is how to execute the foundation phase more effectively by deepening our theoretical and practical knowledge of how kids learn via play while being supported by adults who play a crucial role in that learning. Additionally, practitioners who ask open-ended questions that build on children's interests in playful learning contexts and who sustain shared thinking between adults and children will benefit children and young people. states Siraj (2014).  
Research from a blog, Edmentum (2021) states that during the time where children engage in real‐life and imaginary activities, play can stimulate children’s thinking. Children learn best through first-hand experiences—play motivates, stimulates, and supports children in their development of skills, concepts, language acquisition, communication skills, and concentration states Edmentum (2021). Children engage all their senses when playing, express their thoughts and feelings, investigate their surroundings, and make connections between what they currently know and new information, abilities, and attitudes. Children test out new knowledge and hypotheses in the context of play. To help establish comprehension, they act out events. Children begin to learn and use symbolic thought, an essential step before reading, right here. The first form of storytelling was through play. It is how kids pick their battles with other kids, figure out problems, and improvise. Play is where children learn and practise social skills like sharing and taking turns. Additionally, children bring their own language, traditions, and cultures to the game. Additionally, students get knowledge about their colleagues in the process. Playing encourages a child's desire for exploration and learning. According to P. Lopez (2018), this encourages the youngster to gain control over their surroundings, encouraging focus and concentration. It also enables the child to participate in the flexible and higher-level thought processes that are thought to be crucial for learners in the twenty-first century. These include creative problem-solving techniques, analysis, evaluation, and application of information. Play also encourages optimistic perspectives regarding learning. These include creativity, inquisitiveness, zeal, and persistence. Traditional rote learning, which places the emphasis on memorising facts, cannot mimic the types of learning processes and skills fostered through play. Teachers can support play-based learning by fostering environments that offer a variety of rich play opportunities. Being a teacher is an act of Understanding the purposes of education, comprehending the process of learning, and determining how to apply each of these concepts to each individual student. Every school level should start with teaching the children how to learn. believes UNICEF (2018). 
To achieve these aims, it is essential to comprehend educational practises during the early years. The demands placed on teachers have increased as curriculums have become more packed and learning outcomes have expanded to encompass holistic competencies Which pedagogical strategies could help us attain our broader educational objectives the best? According to research, learning via play is a promising educational strategy with commensurately broad learning objectives and outcomes.

However, integrating learning via play into practise is fraught with difficulties. Semantics is the first barrier. The foundation of learning provides a barrier because of this. The National strategies (2009) states that most young children will learn by their own discoveries and play, following their own ideas and motives, when they are left to their own devices in a stimulating setting. The building pieces for such independent exploration—materials, time, space, and an emotionally safe environment—are crucially provided by early childhood educators. 
But this is insufficient. Children need adults' support and encouragement to push themselves beyond their current capabilities, inspire learning, and foster growth. Children learn best when an experienced adult actively intervenes and supports them while also providing guidance. Instead, then pushing them too hard or too quickly, this means meeting them where they're at and pointing out the next door. 

Section 2 
According to earlyyearsmatters (no date) every child is a unique child. Children are constantly learning, they can be resilient, confident, and capable. Young children mature in all aspects of their development. This can be at their own pace and in their own individual ways that is what makes a child unique. Inclusion is that individuals are valued, and no child should be discriminated against. When children are being unique, they can become vulnerable, this is where resilience is developed and adults surrounding them protect their wellbeing if necessary. Health and well-being are an integral part of children’s emotional, mental, and environmental health. 
To support a child that is unique it is important to understand assessments that recognise that children are unique. One assessment for this is observations. Birthto5matter (no date) What is usually referred to as assessment for learning, or formative assessment, is described by the observation, assessment, and planning (OAP) cycle. Continuous formative evaluation is the cornerstone of successful early years practise. It entails watching children as they participate in all activities, this observation is typically kept in the practitioner's head, though it may occasionally be recorded, using this rich information to understand how a child is developing, learning, and growing and finally planning the next steps for the adults in supporting and extending the learning. Pacey (2016) states that observation is a crucial component of your profession because it helps you comprehend the unique requirements of every child in your care. As you are aware, each child is different. Children's play gives you the chance to discover and appreciate each child's special features. Even though a child comes from the same family or has similar upbringing, personalities can vary greatly. We must observe children, analyse those observations, and use them to help children advance for adults to have a better understanding of children's preferences, needs, and stages of learning and development. Currently we are using the Foundation phase framework to access children. Waters, J (2016) states that children are assessed in this framework by their ability. Therefore, they are grouped by their ability and age. The profile assists practitioners to offer a developmentally appropriate curriculum for all children by utilising observations and formative evaluations. The profile was created to align with assessments made by medical professionals and aid in the early detection of potential developmental delays. This will guarantee that children who needs support receive it. All involved parties in children's learning and development will benefit from the assessments acquired as part of the profile, which will facilitate the transition between settings and schools. Practitioners will determine at the end of the Foundation Phase which Foundation Phase Outcome on the national curriculum scale best reflects the child's development states Welsh Government (2015).  A limitation of this framework would be that children could develop a low self-esteem if they figure out, they are at a lower stage than anyone in their class. In addition to this, a child may not work as hard as they can because a decision has already been made for this child to be at a certain stage. Therefore, practitioners may not know where a child may be currently at or what they could be working towards. Gov Wales (2022) states that the alignment of the Foundation Phase Profile with the Foundation Phase's pedagogical concepts received excellent feedback from practitioners. This was mostly because the baseline and phase-end assessments could be conducted primarily through observation. However, there were numerous instances in which practitioners from most schools mentioned having to set up special tasks, sometimes at a desk, to evaluate some skills that were not as easily observed through play. The complexity and type of the skill being assessed which became more of a problem in older students during the Foundation Phase as well as time constraints on practitioners, were the main reasons why practitioners utilised focused assignments. The Foundation Phase Profile received generally excellent feedback from practitioners, who noted that the Compact Profile gives a good picture of learners' overall ability and includes a sufficiently wide range of skills to observe and evaluate. It was said to be helpful for creating goals and determining future moves. More black and white talents were simpler to evaluate with the Compact Profile than more subjective areas, such as those included in the Personal and Social Development, Well-Being, and Cultural Diversity ladder. The Foundation Phase Profile was frequently criticised for being too time-consuming, too much of a tick-box exercise, and not being sufficiently personalised for each learner. Therefore, to reflect on the unique child the framework may not be supportive enough to identify each child individually and more as a whole. This could be concerning for practitioners to understand what a unique child is if the framework struggles to support it meaning practitioners struggle to see what a child may need support with or may not need support with states Gov. Wales (2022) Lastly, The Foundation Phase Profile was created to aid in the identification of learners with additional learning needs, rather than to enable the diagnosis of developmental difficulties in specific children. It is frequently used in conjunction with a variety of resources available to practitioners to gather data on potential developmental concerns. As a result, the Profile was hailed as a solid foundation and helpful tool for tracking problems. Because some of the items in the Foundation Phase Profile were too general and ambiguous, it was difficult to identify learning issues explains Gov. Wales (2022). 
Now that we are starting to integrate to a new framework which is called Curriculum for Wales. Gov. Wales (2022) states that the core of the Curriculum for Wales is the evolution of learners from ages 3 to 16 along a learning continuum. Each learner's ability to advance at an acceptable rate and be appropriately encouraged and challenged depends critically on assessment. The following critical procedures are included in this guidance to ensure effective learner progression: 
connecting with parents and caregivers and building a shared knowledge of progression and transition along the 3 to 16 period. This advice was prepared with the requirements of all learners in mind and acknowledges that each learner's unique identity, language, aptitude, background, and prior knowledge, as well as any support they may require, may vary depending on their unique set of circumstances states Gov. Wales (2022). The design of the curriculum is inextricably linked to assessment, which has as its main goal the advancement of each student. It is essential to both teaching and learning, and it calls for strong collaborations amongst all parties involved, including the learner. To ensure that each individual student is encouraged and challenged appropriately, assessment is essential. To inform the next steps in learning and teaching, it should help establish a comprehensive picture of the learner, including their strengths, the ways they learn, and their areas for progress comments Gov. Wales (2022). Assessments shouldn't be utilised to make a single-time determination of a learner's overall performance against descriptors or criteria on a best-fit basis at a certain age or moment in time. The main goal of assessment should be to identify the unique strengths, achievements, growth areas, and, when necessary, learning barriers of each student. The practitioner should use this information to explore the next actions needed to advance learning with the learner, including any extra challenges and support needed. This should be accomplished by embedding assessment into routine practise in a way that interests the learner and blends it seamlessly with instruction. This enables the teacher to continuously respond to the unique requirements of the diverse group of students in their classroom. To understand a learner's journey through various time periods and in various methods, assessment should help practitioners recognise the progress being made by a specific student and document this, where applicable. This entails learning how a learner has acquired knowledge as well as what they have learnt and can demonstrate. Practitioners will be able to give feedback and assist in planning a learner's future learning, including any interventions, additional assistance, or challenges that may be necessary, by reflecting on the learner's progress over time. This should outline both short-term aims and long-term goals that the learner should strive for to keep moving forward with their education. Additionally, it serves as a foundation for communication states Gov. Wales (2022). 
The three-year evaluation of the foundation phase had four aims as outlined by the Welsh Government. They were:
· To evaluate how well the foundation phase is being implemented and highlight ways in which improvement can be made.
· To evaluate what impact the foundation phase has had to date.
· The assess the value for money of the foundation phase
· To put in place and evaluation framework for the future tracking of outputs and outcomes of the foundation phase. 
Senedd (2022) states that The Minister recently emphasised in the Senedd that the goal of evaluation, independent of school performance and accountability measures, is to inform teachers' student assistance practises. The Welsh Government has created regulations regarding procedures for evaluating learners' progress and the instruction required to achieve further development, as mandated by the 2021 Act. The Welsh Government has also released a Progression Code that outlines how a school's curriculum should support the learners' proper progression. The Progression Code outlines five progression principles and how they relate to each of the six Learning and Experience Areas. 

A crucial idea in the new curriculum is "progression stages," which describe how learners progress as they gain knowledge and abilities over time.
Partnerships are necessary between all parties, including the learner. In addition to encouraging a comprehensive picture of each learner's growth, it should acknowledge the unique learning needs and backgrounds of each learner. To promote learners' continued development and to foster dedication to their learning, practitioners and learners alike should develop an awareness of how learners learn as well as their attitude and approach to learning. As a result, professionals will be able to recognise the special child and understand that every child is unique and develops at different rates states curriculum for Wales (2020). 
Twinkle (No date) states A learning story is a tale an educator shares about a child. It's a description of the child, what they said or did, with the teacher's added perspective. The narrative ought to demonstrate what the teacher hears, sees, and knows, as well as what they can infer from the child's behaviour. The reader should be able to tell from the story how the educator perceives the child's development. 
The benefits of telling stories while learning is numerous. They provide teachers an opportunity to take a child's behaviour into account outside of the crowded classroom. It can be simpler to process events if you write them out as a narrative. It can also be easier for teachers to explain their ideas to others.

These tales are especially crucial during the early childhood education years, when children are simultaneously learning a lot about a wide range of topics. Complex goals and accomplishments can be made much easier to understand by turning situations into stories.

Section 3- Do practitioners thoroughly understand the benefits outdoor play has on children and their development?
As a primary teaching assistant, I've always been curious as to why a certain proportion of my coworkers and the parents of the children in my care never consider about the chances of the outdoors that could benefit the children in their care in a variety of ways. 
There are guidelines for how to implement outdoor learning in the Foundation Phase (2008) of the current Welsh curriculum. It was reported during the Foundation Phase evaluation that only 34% of practitioners said they used the outdoors every day (2015). According to the Welsh Government (2015), there should be a greater emphasis on utilizing the outdoor environment as a resource for children's learning and that it should encourage exploration and independence.  The various advantages outdoor learning can have on a child's development are mentioned in the Foundation Phase Outdoor Learning guide (2009). These advantages include the fact that exercise is good for both the body and the mind. Along with the chances to interact with nature directly, peer problem-solving, and social growth. The intention to develop healthy, self-assured individuals prepared to lead fulfilling lives as valued members of society is mentioned in The Four Purposes of the Foundation Phase (2008). The outdoors provides numerous opportunities for kids to flourish in developing into strong, self-assured adults.
City & guides (no date) provided research that speaks to the advantages of giving children the chance to acquire knowledge through practical learning in addition, Piaget felt that experiential learning can help children's cognitive growth states S. McLeod (2022).  It is significant to note that the Foundation Phase outdoor learning manual from 2009 states that the outdoors is an integral part of the Foundation Phase and not an incorporate. 
So why aren't practitioners making the best use of these opportunities? The Foundation Phase review (2015) notes that using the outdoors as an extension of the classroom was not frequently done. Before the New Curriculum for Wales (2019) is implemented, practitioners should be mandated to complete a certain amount of training to ensure they are completely aware of the advantages it will have on the children in their care.
When questioned, practitioners frequently emphasized how outdoor learning opportunities are frequently contingent on the weather, according to the Foundation Phase evaluation (2015). Despite this, it has been noticed that children are more active and dynamic outside, and there is a higher proportion of child learning. The New Curriculum (2019) strives to provide opportunities for children to perform most of their activities outside because there is no such thing as bad weather—only bad attire. This, in my opinion, is the viewpoint on outdoor learning that every practitioner should have. The outdoors not only offers children chances of discovery, but it also allows teachers a chance to see children in settings besides the classroom. The previous ten years have seen significant changes in childhoods, with most children now spending more time in front of screens than in local parks, gardens, and other natural areas. More than 53% of children aged 3 and 4 have their own tablet, according to a data from Raising children (2022). There is no reason, though, why children can't combine technology and the great outdoors. While playing outside, children can still stay current with technology. Children might use a digital camera to capture any small animals they come across, or they might use a mobile phone map to guide them to their destination. Children have numerous opportunities, but it is essential that they take advantage of them.
Children must be given the opportunity to express their thoughts on their learning, and parents, teachers, and early childhood professionals should pay attention to what they have to say. Article 12 of the UNCRC (1990) emphasizes the importance of respecting children's opinions. Everyone should keep this in mind while organising events and activities for kids. Parents and professionals are depriving children of their right to have a voice and have their opinions valued by not providing them this opportunity to express themselves.
The outdoors also ties nicely with whatever theme that a class might be studying, which is another excellent feature. This relates to how youngsters employ divergent thinking. According to M.A Runco (2011) divergent thinking is a process that occurs when someone offers multiple perspectives on a situation. For instance, a toddler might perceive a skipping rope as a snake chasing them, which might relate to a theme like "wild creatures." Children are known to be particularly skilled at this procedure. The outdoors can assist children in learning all the skills listed in the New Curriculum for Wales (2019), including creativity and innovation, critical thinking and problem solving, personal effectiveness, planning, and organisation. The outdoors can assist children in developing moral character by teaching them to be nice to the environment, take care of living things, and understand sustainability. 
The opportunities and advantages of doing so are unlimited, so for the parents and teachers out there seeking for things to do with their children, open your door, step outside, and let them breathe fresh air, kick a football, or climb a tree.
Give children experiences they will remember far more than completing a worksheet while cooped up inside by depending on the data that is clearly detailed in the Foundation Phase outdoor learning handbook (2009).
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