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The aim of this essay is to critically reflect on the actions, impact and evidence base of how a school develops one aspect of its SDP. The focus will be on the development of the schools second priority area to further develop standards in literacy: improving oracy skills in the foundation phase. A literature review will be undertaken to provide an overview of current and previous research related to the development of the identified aspect of the SDP. Within the develop an action point section the knowledge and understanding of the processes the school will have used to develop their SDP will be demonstrated and discussed whilst applying a degree of criticality. Their will be a reflection, evaluation, and conclusion on what the school has done during the development of their SDP whilst making practical suggestions based on the knowledge of theory and practice gained from researching the identified aspect. This essay aims to provide valuable insights and recommendations for schools looking to improve their SDP and achieve better outcomes for their students. 
The school being discussed throughout this essay is a large primary school in Wales. The school currently has 570 full-time education pupils on roll and also provides Flying Start and has a designated Complex Learning Needs LRC. The catchment area for the school can be described as economically disadvantaged.
This essay will implement, adhere, and respect the British Educational Research Association (BERA) Ethical Guidelines for Educational Research (2018) throughout. BERA guidelines are committed to principles of openness, integrity, and transparency, whilst seeking to uphold ethical values. The school and participants within the study will remain anonymous and throughout the assignment, the school being discussed will be referred to as, ‘School X’. 
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The school development plan (SDP) is the school’s strategic plan for improvement. The document outlines the steps a school will take to improve learner outcomes (Welsh Government, 2014). Regular self-evaluation by the school will inform and influence the SDP, containing the school’s improvement priorities which will also address the national priorities of Welsh education. These national and school-based priorities are addressed through a combination of short and longer-term targets. Chapman & Sammons (2013) suggest that teachers and school leaders are the key change agents for improvement and self-evaluation is a necessary but insufficient ingredient to stimulate school improvement. They also state that school improvement should be formed through five phases:
· Specific intervention and the highlighting of the importance of culture in any change process
· Focus on teacher action research and school self-review
· Building on the emerging school effectiveness knowledge base
· Scaling up reforms
· Systemic reform
Hopkins et al., (2011) state that these steps should not be followed by practitioners as a recipe, and they should not be treated as linear or hierarchical. Instead, they should be fluid and broad, with the different phases overlapping. Welsh Government (2014) outlined a school development planning cycle, with four key areas that derive from a clear vision of what the school is aspiring to achieve. This clear vision will set the context for the SDP. Once the school has a clear purpose that is shared and understood by all and is both motivational and achievable, there are four stages that follow:
· Self-evaluation
· Strategic planning
· Making improvement/action
· Reviewing impact
These four steps help to raise standards and improve learner outcomes. 
According to Reynolds et al., (1996), school improvement research has a purpose to make schools better places for students, teachers, and the wider community through relying on the engagement of teachers through continuing professional development. School improvement research and practice has had a centralised view on improving students’ outcomes by attempting to develop organisational culture and capacity (Harris, 2002). Potter, Reynolds & Chapman (2002) have argued that school improvement and the capacity to improve come from internal sources as opposed to beyond organisations. They state that school improvement should be viewed as a bottom-up approach rather than top-down, putting students and teachers at the core improvement. 
Self-evaluation should not be confused with self-review when seeking school improvement. Self-review occurs when a school wishes to gain an overview of their effectiveness and quality, whereas self-evaluation is a more selective and formative in-depth process which can help to assist school development plans and school improvement. MacBeath (2008) defines self-evaluation as: 
‘A process of reflection on practice, made systematic and transparent, with the aim of improving pupil, professional and organisational learning’.
Following on from the definition of school self-evaluation, debate around the purpose of self-evaluation has been cited (Chapman & Sammons, 2013). There is evidence to suggest (NCSL, 2005) that some professionals who are part of the self-evaluation process are unclear about the purposes of the process. Raising standards and preparation for inspection were two popular responses when questioned about the purpose of self-evaluation. MacBeath (2005) suggests that the desire to improve is a professional responsibility to the school and students, however, Gleeson and Husbands (2001) state that national and global contexts can affect the purpose behind self-evaluation. They suggest that due to being part of a system where educational outcomes are often determined via PISA and information from the OECD, this can lead to discomfort and lack of clarity relating to the purposes of self-evaluation. 
Self-evaluation should be shaped by the schools themselves, in order to create a unique development plan tailored to the specific needs of the school. Chapman (2008) argues that the self-evaluation process should be a collaborative practice which involves stakeholders’ views and is regularly updated to reflect on the impact of the schools’ actions. Correct execution of school development planning has shown to provide challenges for schools and leaders alike. Research has shown (Xaba, 2006) that some school leaders found it difficult to carry out the planning phase effectively due to the complexity and technical demand of the document. They stated that they found it difficult to articulate objectives and activities, to formulate performance indicators, to cost the activities and resources need, to decide on realistic timeframes, and overall, to identify and avoid repetitions. School development planning demands skill and technical expertise according to Robinson, Ward & Timperly (2003), which lists knowledge, skill and understanding of professional language or limited understanding of practical procedures and processes as stakeholders’ limitations and consequent communication barrier. Limited training and development of skills towards school development planning can cause school leaders and stakeholders feeling less confident in developing an adequate SDP.
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Focus Area:
Further improve standards in Literacy: Improving oracy skills in the foundation phase
When developing action points or specific focuses within the SDP, School X follows the Welsh Government (2014) school development planning cycle, which sets out a typical improvement cycle of self-evaluation, planning, implementation, and review set against the school’s long-term vision. 
Stage 1: Self-evaluation
When School X undertakes its self-evaluation, it is completed with a three-step process:
1. Evaluating learner progress
Guidance around evaluating learner progress and the principles of progression and using data is discussed with staff during meetings and inset training days. By evaluating learner progress, teachers’ participation within the classroom has been found to shift from a content deliverer who controls classroom dynamics, to a moderator and facilitator of learning who collaborates with students during the class, supporting and monitoring their progress (Florez & Sammons, 2013). Through this approach, School X was able to 3 key sources of priority and evidence for further improving standards in literacy. They discovered that there was increased numbers of children entering school with speech and language difficulties, have a long-term aspiration to ensure everyone is a reader, and through data analysis they have targeted specific groups and areas to work on for each year group. 
2. Looking at learning and teaching
Suggestions on approaches to evaluating learning and teaching are completed with staff and stakeholders within the school. Kools et al., (2019) has found a positive and significant relationship is found between the school as a learning organisation and both job satisfaction of staff and the school’s responsiveness to staff needs. 
3. Engaging with stakeholders
Information on how engaging with learning, school staff and wider school community support improvement is completed with an interactive activity. Thomas (1998) stated the involved of stakeholders are critical throughout policy and improvement process, through identification, analysing, developing and implementation. 
Estyn (2014) highlight the importance of schools identifying their strengths and areas for development through the self-evaluation process, and have identified a strong correlation between school self-evaluation that focuses on impact and outcomes, and improvement in educational experiences and outcomes for learners. 
Stage 2: Strategic Planning
School development is driven by strategic planning (Cheng, 2013), which has an overarching process from thinking, planning, implementation, review, monitoring, and adjustment (Lumby, 2002). Following on from the self-evaluation stage, schools will analyse any data collected to formulate a plan to achieve the short or long-term targets they set. School X highlighted within their data analysis that they found increased numbers of children entering school with speech and language difficulties. Through effective strategic planning they completed baseline oracy assessments on a representative sample within the foundation phase and intend to use the baseline data to set individual targets and actions for each student to work towards their target of improving oracy skills. Effective strategic planning relies on having a strong knowledge sharing culture amongst teachers (Cheng, 2008). Teachers can contribute more to school development when they are actively involved in planning and are familiar with school targets (Cheng, 2011). To achieve this culture, School X included a further action point for staff to improve their own oracy teaching skills and hosted oracy training delivered by an external agency to disseminate the action plan across the school. 
Stage 3: Making improvement/action
Through bringing together all relevant data and findings from the previous stages and outlining targets, schools can put into practice the actions and strategies outlined in the SDP. Throughout the preparation and development of the SDP, specific staff would have been made aware of their individual responsibilities for school improvement. For School X to achieve their intended targets, each priority area has a designated link governor to evaluate the progress and implementation of actions. Oracy leads and foundation phase staff are responsible for the implementation of actions within the priority area to further improve standards in literacy and improving oracy skills. To make the SDP user-friendly, success criteria has been included for staff to refer back to:
· All staff deliver high quality oracy education.
· High expectations for oracy, value every voice, teach oracy explicitly, harness oracy to elevate learning and appraise the progress in oracy.
· Standards in oracy increase.
Stage 4: Reviewing Impact
Each target and action within School X’s SDP is given a specific timescale, link governor, and member of senior leadership to monitor and evaluate the progress and impact of the area. Following the baseline oracy assessments completed within the foundation phase, another representative sample will be selected and analysed within the summer term by the foundation phase teachers to determine the progress throughout the year. The governing body will monitor, review, and update the SDP annually to ensure the schools improvement planning and strategies reflect the up-to-date context of the school. 
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School X has undertaken a structured approach towards school development and improving literacy and oracy skills in the foundation phase through following Welsh Government guidance and school development planning cycle. Through self-evaluation, School X identified the need for oracy improvement as a result of increased speech and language difficulties within the school on entry. 
School X’s involvement of stakeholders when planning, developing, and implementing the SDP is a noticeable strength. Management, teachers, support staff, governors, and the wider school community all work collectively to support school improvement. Thomas (1998) emphasised the importance of involving stakeholders throughout the school improvement process. However, to further improve the involvement of stakeholders, School X could consider the impact of involving parents when supporting their children’s oracy skills. Desforges & Abouchaar (2003) discovered that parental involvement can become a critical factor in children’s academic achievement. School X should consider working with parents and engaging them in workshops or family learning opportunities to support oracy development at home and at school. 
Through observation, it is clear to see the class teachers implementing oracy activities and opportunities for oracy skills to develop within their lessons. A variety of student-centered approaches such as group discussions, problem-solving tasks, independent learning, and partner work has been implemented to engage learners in oracy activities. Mercer and Littleton (2007) suggest that these approaches can assist students to learn from others and develop their understanding and reasoning skills which are critical for oracy development. 
Teachers conducted baseline assessments on a small representative sample upon entry and plan to complete the same assessments within the summer term to determine progress. In total there are 69 students within the foundation phase, 18 of those were chosen as a representative sample to monitor progress. Faber & Fonseca (2014) state that samples should not be too small since it can have limitations that can compromise the conclusions drawn from the findings. Altman (1991) said having a sample that is too small can prevent the findings from being generalized and can emphasize statistical differences that are not clinically relevant. Although time may be a deciding factor in completing baseline assessments, a slightly larger sample size would allow truer and more reliable results.  
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This assignment has focused on the school development planning process. There has been a specific focus on how School X is improving literacy and oracy skills within the foundation phase. The Welsh Government school development planning cycle has been the sole focus and structure for the assignment.
School X has been able to identify key areas for development through following the school development planning process, and have been able to identify key action points and a strategic plan to improve oracy skills in the foundation phase. Specific training for staff, baseline assessment, and ongoing stakeholder monitoring were all critical within the strategic plan. 
I have learned the importance of involving stakeholders when trying to create a culture of knowledge sharing amongst teachers. This approach helps to improve educational outcomes and teaching and learning. The importance of self-evaluation has stood out to me as a critical element within school development, and the impact it can have on strategic planning and school improvement. 
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