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Part 1.
I have been a member of the PEQF team of trainers since September 2000 and have gained my level 3 and 4 in Teaching and Education. Throughout the last 2 years I have developed valuable knowledge and understanding of Teaching, have developed my teaching styles and strategies as a trainer. During this assignment I observed 3 other teaching professionals who work within the PEQF training Team.
I am writing this reflection using the GIBBS reflective cycle which is useful to provide a structure to my reflection and of what I have learned from my observations. I will provide information of each observation and what my feelings and thoughts were of the session and then evaluate the experience. I will then provide an analysation of the lesson and conclude the experience with what I have learned and formulate how I am going to improve my teaching based on these observations. (GIBBS, 1988)
The first observation was of a more experienced PEQF trainer who taught Traffic Day 1. The trainer introduced the aim and learning objectives, providing an overview for the session.  The trainer communicated in a relaxed approach to comfort breaks, addressing fundamental needs. This had the visible effect of relaxing the class, promoting a fertile learning environment.  
People are motivated to achieve certain needs.  Once that level is fulfilled the next level up is what motivates and so on (MCLEOD, 2007)
I observed the first part of the session in which I noticed that the trainer had been unable to set up the TV screen and IT equipment before the start of the lesson which then malfunctioned when he started whilst the learners were waiting. This left the students quiet and waiting for the lesson to start. I also noticed that the TV screens were not positioned properly which meant that some students could not see the screens. The trainer however stayed calm throughout and adjusted all the equipment and got it working. Teaching strategies used suitable for the size of the class of 22 learners was predominantly didactic style of teaching with a couple of questions and answers. I believe that to engage all learning styles theorised by Honey and Mumford (1992) as cited in (GRAVELLS Ann, 2014) the session could improve by incorporating more teaching strategies.
My second observation was of a new training colleague who joined us last October who has a wealth of police training experience. He taught Diversity to a group of 9 Initial Phase Pre-join students. The trainer was very comfortable, enthusiastic about the subject taught and calm when teaching and did not require the power point notes due to a high level of knowledge in relation to the subject of Diversity. Teaching strategies used were discussions, videos, formative Q&A, and debate. I did however notice that he taught more to the right- hand side of the group of learners. I therefore changed the lay-out of that classroom the next day by widening the u-shape making it a more oblong shape which makes the trainer more part of the group. (GRAVELLS, 2014).
My third observation was of a new colleague who has recently joined our team. She taught the subject “The role of a Police Constable” to a class of 25 learners who are following the PEQF program. I noticed the day before that she took a lot of time to prepare the lesson and had clearly done a lot of research to increase her knowledge about the subject. She struggled to stick to the timings on the lesson plan and ran out of time. Teaching strategies used were group work, Q&A and providing experience about the history of a police constable. I believe that using group work really worked well for this large group as this engaged all learning styles.
Areas where I feel would improve my own teaching are:
I would continue to address pose, pause, and pounce questions to find out what the learners already know rather than giving them the information. 
Secondly, I will ensure that in future I allow more time for my questions and learners answers by asking more open questions. This will improve my listening skills and allows me to be flexible in how my lessons develops rather than going through the lesson as I have planned. I believe that a teacher should be able to adapt their lesson when appropriate whilst still achieving the learning outcomes.
I also want to improve my teaching by including more of real policing experiences. The learners respond well to these types of experiences if they are relevant to the subject taught.
Social distancing is no longer an issue and therefore our class sizes have considerably increased.  When teaching a large group of learners, it is very difficult to keep them all engaged and meet individual learning needs. I therefore will plan lessons allowing the learners to work in smaller groups. 
In future, I will also make sure that the room lay-out is suitable and teach towards both sides of the classroom to make sure that all learning styles within the group of learners are well supported and stay engaged.
Overall, I thoroughly enjoyed observing other trainers. The 3 trainers I observed clearly showed good knowledge of the subjects they were teaching but also clearly enjoy training new police learners. Observing these sessions have enabled me to identify good practice which will assist me in developing my own teaching. In future I would like to sit regularly on my colleague’s sessions as I feel it has been very productive and helped me with ideas on how to improve my own teaching.
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Part 2.

In this reflective account I am critically reviewing the used assessment methods for learners of the initial phase Pre-join program who have gained a degree in policing before being recruited by the Gwent Police and the 26-training PEQF program.

Assessment is a key element of teaching in fact, it could be argued that there is no teaching without assessment. We may teach something to the best of our ability, but if our students haven’t learned anything, then have we actually taught anything? (THOMPSON, 2018)

Initial assessment
Initial assessment for Gwent Police PEQF learners is carried out by an external agency The SEARCH Assessment Centre. Due to COVID-19 restrictions the Assessment Centre changed their assessment practice to online assessment. The online assessment follows three stages A competency- based interview, a written exercise, and a briefing exercise. This online assessment has proven to be successful, convenient, and cost-effective but is not without its challenges. Some recruits might not have access to good technology and internet connection. This process can also be susceptible to cheating in which recruits have pre-written answers. 
The potential candidates that have been found successful during the assessment centre are then forwarded to the Gwent Police. 
The disadvantage to this is that the Gwent Police has not met or assessed these potential candidates themselves which could cause problems during training. The Gwent police is also not made aware of any specific learning needs.
I belief that initial assessment should be used better to establish who the learner is and any needs they may have which could potentially affect their learning. As the assessment takes place online with a different organisation specific learning needs might go unnoticed.  Initial assessment should be carried out before the training commences this will allow the trainer to deal with any issues that have come up during the assessment or even redirecting the learner to a different training programme or policing role if the initial assessment shows that the training programme is not suitable for the learner.
Diagnostic
At the start of the Pre-join training course, I use diagnostic assessment by way of determining the learners’ knowledge and identifying skills. During this stage learners will complete a Honey and Mumford questionnaire to find out information about the learners preferred learning styles.
Honey and Mumford Learning style is a method that suggests that learners have 4 learning styles:
Activist- Activist love new experiences and challenges they are enthusiastic and like to be kept busy.
Pragmatist-Pragmatist like to watch someone else show a skill first before they have a go themselves. 
Theorist-Theorist will take time to read information and prefer to read a lot before they try something new. 
Reflector- Reflectors will be very thorough and think deeply about what they are learning and what activities they need to carry out to apply this learning.
(GRAVELLS, 2014)
On day 2 of the pre-join training learners are asked to complete a quiz which measures the level of knowledge of policing powers and legislation. This is an open book assessment in which I allowed learners to use their Blackstone police student police officer handbook and provided several different resources to assist them with completing the quiz. I did this quiz this early in the program as it will provide me with information of their current level of knowledge and it also assists the learners to get an understanding of their knowledge gaps. After the learners completed the quiz, I asked for feedback during a Question & Answer session in which the students expressed which subjects they wish to further develop.
This gave me the opportunity to make additions and amendments to the pre-join training incorporating these subjects. 
The advantage of this quiz is that it is not stressful for the learners as they were allowed to check resources to assist them.
This quiz also gave information to the learners on what subjects they would need to revise and study to be at the required level for their knowledge check interview the 2nd week.
Another advantage was that the learners were allowed to assist each other and discuss the questions.
Disadvantages of this quiz were that it took a fair bit of time to source enough resources to assist them with the quiz.

Summative 
Focusses on completed learning.
Summative assessment can provide a definite grade and allows trainers to make judgement about the learners’ achievements.
During PEQF training this type of assessment is used to evaluate the students learning with an examination to ascertain whether the student has gained the knowledge and understanding during their training. If the student does fail the exam, then they will have the opportunity to re-take the exam. This type of assessment would be formal and shows what has been achieved from the learning process.
The criteria of these assessments are stated by the HEI which will provide detail about criteria and learning outcomes. These learning outcomes need to be met within certain time limits. Other examples of formal assessments are Essays, case studies and professional discussions and questions.
Written exams have been reduced in the last couple of years during Gwent Police training this is to ensure that they meet the needs of all learners. As certain learners will take longer to understand a question during an exam. For learners to understand exam questions can be even more complicated if they have learning needs such as dyslexia and dyspraxia. Learners with these learning needs are given more time during examinations and are provided with special software by the Gwent police which will allow these learners to perform well during their exams. I believe that a disadvantage of exams is that some learners may struggle with examinations and their results may not reflect on their diligence and hard work they have put in through their training. Some learners may struggle in exam situations and could even suffer from mental and physical side effects. The solution I use for this is to allow these students to do the same exam under the same conditions but in a smaller groups and separate classrooms. This will hopefully reduce the stress and anxiety

To compensate for the learners who struggle with written exams I believe practical assessments will suit these learners better. The practical assessments are observed by trainers and feedback is provided which will give these learners the best chance of showing their skills. Observation is a good assessment to use especially for learners with dyslexia. observation will enable the learner to demonstrate their skills but also reflect on their skills and what to improve on. Disadvantages are for learners with lower confidence levels an observation may not be the most suitable method as they can become nervous and anxious. 

Formative 
Often referred to as assessment of learning. This is ongoing or continuous assessment throughout the training programme. This is to assess the learners progress in knowledge and skills and allows additional learning to take place prior to further assessments takes place. Before the Gwent Police constable learners take part in their formal university exams, we use a multiple-choice question exam as a tool to assess the progress of the learners. The results, questions and answers are discussed in full during a consolidation session and provides learners and trainers with information of how the learners have progressed and which subjects require further revision.
Providing feedback is of high importance of formative assessment unlike summative assessment which relates to assessment of learning feedback relates to assessment for learning. Feedback should be given as soon as possible after the assessment

Holistic
This would be used as an assessment that would be all the elements of a certain course that would be assessed at the same time. For example: The pre-join learners take part in Stop -Search Practical Scenario’s during their training. This assessment will assess learners’ knowledge regarding stop/search legislation and procedural requirement. It will also assess learners searching techniques, communication, conflict management, problem solving and decision- making skills during scenarios. 
All assessments should be made suitable for the level and ability of the learners. 
The advantages of this type of assessment are that the learners will gain practical knowledge and skills on how to manage certain incidents as police officers. These assessments provide information for trainers to assess how well classroom learning has been followed.
Disadvantages of practical assessment are that they require a lot of staff which we do not always have available. Another is that the assessment reports are very minimal and not always completed properly by the assessors which makes it difficult for the learners’ class trainer to find out how well the learners has performed. 

Informal assessment
Can take place any time during the training programme when in contact with the students.  These activities do not always count towards achievement of the qualification but will establish how much learning takes place and what progress is made. During the PEQF programme we do several informal assessment activities such as Airwaves practical where learners are taught how to use their radios in the morning and during afternoon learners take part in role plays practicing their radio skills. During the practical’s the students that have used a radio before in their previous employment will be given extra tasks such as acting as a control room operator and double up with a learner that has never used a radio before so that they can assist and advice the students that is new to the Airwave radio equipment. Further examples of Informal assessments are group discussions, quizzes and peer and self- assessment. Informal assessment can be beneficial as they provide immediate information and don’t require much planning or class time neither does it require documentation. They also take stress away from the learners and given the learners the chance to self- asses. There are however disadvantages to informal assessments. A trainer will have no proof if the assessment assesses what a trainer intended to assess, and learners do not necessary receive feedback. Also not documenting assessments can be a disadvantage as there is no record kept.





Peer assessment and Self- Assessment
Peer assessment means that a learners’ progress is assessed by one of the other learners. Self- assessment means that a learner assesses their own progress.  Both methods will show learners what has been learnt so far and learners will allow learners to be responsible for their own development. When using peer- assessment it is important that learners are fully aware of the assessment criteria. Examples of peer assessments are group discussions collectively agreeing a grade and give feedback. Assessing peer practical and written work and provide feedback.
Examples of Self-assessment: allow a learner to award themselves after a presentation they have delivered. Allow a student to reflect on their work and make their own suggestions about possible future improvements. Write a written report about their progress during training.

All assessment methods should be suitable for the level and skill ability of the learners and fit in with the training course s requirement of the University.
If there are learners with individual learning needs or requirements the assessments should adjusted with the learners’ requirements and particular needs in mind. 
For example:
Use different types of assessments to suit individual learning preferences.
Allow more time during exams for learners with dyslexia. Providing adjustments to resources and equipment for the visually impaired learners.
Reasonable adjustments should always meet the organisation and trainers should check what can and can’t be done.
Assessment is a regular process and progress of learners should be checked throughout the time learners are taking part in the training programme.
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