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Introduction
This essay will critically evaluate a case study on a group of learners based on an observed critical incident and discuss the identification of next teaching and learning steps based on this observation. The essay will discuss the incident observed and review literature and further academic findings on subjects related to the incident in question and how this will affect my own practice in schools on a practical level. A critical incident is in one way described in academic writing as an event or circumstance which has staged an exchange in a person's life however in the education setting, not all critical incidents will be severe or apparent and can contain regular occurrences in the typical classroom (Tripp, 2011, p. 24). Another way that critical incident methodology has been described is by asking an observer who has been an eye-witness to a situation, a factual count of the behaviours or techniques that they may have seen or be used which resulted in a notable outcome (Woolsey, 2011).  The literature and methods of observing a critical incident were researched before observing the critical incident that is discussed. The class observed in the critical incident observed was in a Year 4 mixed ability class. The staff included the teacher and one member of support staff. The class were studying inferences. The lesson observed took place in the morning at around 9:30am. Throughout the lesson, the children were raising their hand to answer questions. When a child had answered the question, the teacher would thank them for their answer and praise them. An example of this that was a highlight was child A raised their hand and answered a question. The teacher then replied to child A giving them praise and a point on the class reward system for answering the question as they do not usually ask questions in lessons. 

Literature Review
This literature review will include academic writing from authors who have researched into positive rewarding for students and some of the theories behind positive rewards in the classroom. This links to the critical incident observed as praise was used towards a child for answering a question. The theories and academic writing below discuss rewards and praise in order to have a positive classroom and see positive behaviours.  Firstly, it will be discussed that behaviours can be learned through reward or consequence resulting in children to learn behaviours both positive and negative. This is supported in the findings of Pavlov who carried out experiments to create the theory of Classical conditioning.  Walinger (2014) describes classical conditioning and the process as when a human or animal associates one thing known as the neutral stimulus with another, known as the stimulus which results in the neutral stimulus being constantly associated with the stimulus. The literature also describes that this pattern can be removed if you start to change the association of the neutral stimulus with the stimulus (Walinger, 2014, Chapter 8:1). This suggests to the reader that whilst you can reward positivity with positive rewards to increase positive behaviour, you can also reward negative behaviours with positive rewards to achieve the person associating negativity with positive rewards. This literature suggests that behaviours are a trained process and that rewards or consequences should be constant to achieve the desired outcome. 
A further piece of literature that links to this is an article by Hart (2010), discussing classroom behaviours and management. The view that different strategies can be used in the classroom to highlight and continue positive behaviours links with Classical conditioning.  It is suggested from the article that the behaviours of children in the classroom have been a continuous concern for educators and the enhancement of positive behaviours in the classroom depends on the individual teachers' strategies (Hart,2010, p.353).  The article by Hart (2010, p.353) also highlights the benefits of using motivation and positivity to control the classroom to result in positive behaviours. The views throughout the article suggest that positivity in the classroom and strategies used by teachers that are tailored to the individual needs of their students, allows the teacher to model their class in a way that allows the students to show the behaviours that they would prefer. The article however focuses on very disruptive and obvious negative behaviours whereas some behaviours can be minor and nondisruptive meaning that there are questions from the reader to understand if the same methods apply. Although the article is focused at more challenging behaviours, it can be suggested that the focus on the importance of positivity and motivation in a teacher's response to children would apply positive behaviours to the classroom. 
Ani (2019) shares similar views to Hart (2010) on motivation and positivity in the classroom providing positive outcomes. A student receiving praise of the things they are doing well influences a positive classroom environment and provides a high-quality atmosphere. According to Ani (2019) in their journal article, positive feedback from teachers to students is a vital strategy in creating greater student learning outcomes. The review that took place for the journal article revealed that there is a constructive correlation between positive feedback from teachers to students and the students physical and emotional outcomes (Ani, 2019, p.137). The literature also reveals that positive feedback leads to a dominance in students' motivation and confidence which is alike to the findings of Hart (2010). This suggests that all-round positivity in the classroom is key to encourage positive behaviours to achieve positive learning outcomes for children. The journal article also suggests that not only positive, but negative feedback can be useful in improving students learning outcomes and progressing their academic abilities (Ani, 2019). 
In contrast, when carrying out research into the theories and practices surrounding behaviours and positive feedback there is also the argument on the effects of negative feedback and attitudes of teachers towards their students. According to Ulug, Ozden and Eryilmaz (2011), students can be affected by negative attitudes that teachers portray. The literature contains findings from a study that asked ex-students to give reviews of their time in education based on positive and negative feedback they received. This included students portraying that a positive teacher was one that questioned the students, showed value and carried themselves out as role models to their students (Ulug, Ozden and Eryilmaz, 2011, p.739). The literature also includes the findings from students that when their teachers had negative attitudes it resulted in them having low self-esteem which resulted in poor character development from the students (Ulug, Ozden and Eryilmaz, 2011, p.741). This article shows the effects of both positive and negative attitudes from teachers and how this can have an everlasting effect on their students. It provides balance and uses a study from a large group of ex-students in order to come to the conclusion that positive attitudes in the classroom result in positive development of the students. 
Furthermore, there is evidence from another study that highlights the effects on the child of negative feedback in the classroom. The article discusses that students in the study viewed negative feedback as a reflection of how the teacher portrayed them (Coleman, et al, 1987).  According to Coleman, et al. (1987), the findings were that students believed when their teachers gave them negative feedback, it lowered their self-esteem as they believed that their teachers lacked confidence in them and their abilities. This suggests that receiving positive feedback is much more beneficial to students’ self-esteem and wellbeing which results in building positive relationships with their teachers. The literature provides balance as it also explains that there was little difference in students’ perceptions if they receive positive or no feedback at all from their teachers (Coleman, et al, 1987).  However, it must be addressed that this article is dated as it was published in 1987 so the results, if carried out at a more recent date, could differ from those previously found. 
In conclusion, it is clear from the research that positive behaviours, rewards and feedback leads to positive effects on the academic progression and overall wellbeing of students. It is also clear from the literature that students value the positive attitudes of their teachers and negative attitudes reflect on the students and their performance. 

Case Study
The critical incident that I observed was from a Year4 mixed ability class, who were discussing inferences in a 9:30am morning session. The members of staff present were one teacher and one member of support staff. The critical incident that was highlighted to me was when Child A answered a question asked by a teacher to the whole class. Child A raised their hand and was called upon to answer the question. Once Child A had answered the question the teacher praised the child by responding,
 “Thank you (Child A) for answering the question as you normally don’t raise your hand, you can have a Dojo point.”
According to Walinger (2014) who discusses Classical Conditioning which is the theory discovered by Pavlov, you can subconsciously train a person’s behaviours by associating a neutral stimulus with a stimulus. In this case the teacher has paired raising your hand to answer a question with a class reward Dojo point. This child has benefitted from stepping outside of their comfort zone to answer a question by receiving a class reward point. From this incident, the child should continue to subconsciously base involving themselves in class discussion with reward which will allow the child to participate more often in class and benefit their learning experience due to receiving this reward. It can be suggested that the teacher has used this process to encourage Child A to put their hand up more often to participate in class discussions in order for the teacher to be able to assess this child’s learning effortlessly. 
Another factor of the critical incident that was a highlight, is the positive language used as a response to Child A’s involvement in the classroom discussion. When Child A responded to the question, the teacher started off their response by thanking the student for answering, although the child doesn’t usually participate. Ani (2019) discusses in their article that students are motivated by praise and positive attitudes shown in the classroom by teachers. It is also discussed in this literature that praise from teachers to their students is a leading factor towards them having a good self-esteem (Ani, 2019). It is obvious to observers of that critical incident, that Child A does not usually participate in classroom discussions due to the praise the teacher gives Child A surrounding this issue. This suggests that Child A will benefit from the positive attitude of the teacher and the praise they received as according to Ani (2019) this can influence the self-esteem of the child. It can also be inferred that Child A may lack confidence in answering questions in the classroom, hence the behaviour of answering the question being praised, meaning that this praise and award will boost Child A’s self-esteem.  The use of positive praise in this situation is also highlighted by Ulug et al (2011) who created a study on the use of positive and negative feedback in the classroom. It was found that negative feedback lowered the self esteem of students and resulted in them feeling like their teacher had low belief in their abilities (Ulug et al., 2011). This links to the critical incident that is being discussed as it is highlighted that Child A does not usually participate in classroom discussion. By receiving the positive feedback and praise for personally answering the question being asked by the teacher, the child received a positive response which has been found to boost self-esteem by many different academics. 

Teaching and Learning Methods

From studying the critical incident that I observed, it has given me different elements of teaching that I would put into practice and some I would alter to suit my beliefs of education. Firstly, the use of positive language in the classroom is a method that I would adopt. Having a positive presence in the classroom and using positive language is an effective strategy to gain respect and boost the confidence of your students. From academic studies it has been shown that students view a positive teacher as someone who invites questioning in the classroom, values their students and sets themselves as a role model (Ulug, Ozden and Eryilmaz, 2011, p.739). The strengths of this method is that it invites positive learning outcomes for the students. It also allows the classroom to be a safe space where children can answer questions and study their curiosities. Children feeling that they have the confidence to raise their hand and answer questions freely is set by the tone of the classroom which is why the positive outlook on learning is a strength. From the critical incident I observed it can be seen that Child A, who usually has a reluctance to answer questions, felt that they were in a safe, positive space to answer the question which allowed the student to then receive a positive learning outcome. 
Another method highlighted to myself that I would adopt in my own practice is the praise used when a student answers a question. Using positive language towards students and praising them once they have answered a question is said to provide a constructive correlation between positive feedback from teachers to students and the students physical and emotional outcomes (Ani, 2019, p.137). The strengths of this method is that students feel positively included in the classroom allowing them to answer questions freely and not having the sense of worry if they answer and they are factually wrong. Using positive language when a student shares their perceptions will allow them to be open to trying to figure out if they are on the right learning path and also share their ideas with the class which creates an open environment for the students. I observed from the use of praise in the classroom during this critical incident that Child A felt that they wanted to try answering the question and received a positive response when they did allowing them to be open to raising their hand again in future. 
 The final teaching and learning method gathered from the critical incident was reward and points systems used in the classroom. The process of this can be linked to classical conditioning where the students will link stickers or reward points (stimulus) with good behaviour (neutral stimulus) (Walinger, 2014). The strengths of using rewards to monitor positive behaviour is that the students have a goal to strive for when completing work and carrying themselves in the classroom. The strengths also include giving the child a reward or sticker for their positive achievements so they can celebrate their successes. The weaknesses in this method are that students will associate learning and participating with rewards which may result in this method having a backwards effect if the children don’t receive a reward for their participation or achievement. Another weakness of this method is supported by Wilders and Levy (2020) who states that in a study it was revealed that children had negative feelings towards not earning a class reward, including upset, especially if they found it difficult to access the task that was asked of them. This may result in children gaining negative feelings towards rewards in the class and feeling like they need to be excellent at everything they participate in to gain a reward. The key observations from this method are that using rewards does have its benefits and it keeps students on track and gives them something to look forward to, however rewards perhaps should be used sparingly. Using rewards in situations that is achievable for all abilities would have a more positive purpose then in situations where only certain students feel like they can reach these goals. Rewards systems does allow a standard to be set for the whole class so it can be beneficial however using rewards in the correct circumstances is key. 
Discussion
From all of the information that I have observed and researched, I have realised that positivity is a large factor in education, particularly in the classroom environment. This includes positive language, positive atmosphere and body language and positive feedback from teachers to students. I also realise that as a teacher, it is important to try to push your students out of their comfort zones so they are able to build confidence which will assist them not only in their learning, but in their lives in the future. Therefore, this will effect my own educational philosophy and pedagogical choices moving forward. I can see how important having a positive presence in the classroom is and how vital it is to build upon your students’ self-esteem even if it is not obvious to them. When in my first placement I will ensure to use positive language towards the students wherever possible and ensure to only use rewards if it aligns with the policy of the school I am placed and with caution whilst considering the circumstances and other members of the classroom. It is addressed in an article by Ali, et al (2020) to ensure you have a safe and caring learning environment students should have knowledge of the goal they need to achieve and it is the teachers responsibility to ensure that students have an open, creative space to explore their curiosities. There is a further importance for children being able to explore their curiosities with the curriculum for Wales. All of the four purposes of the Welsh curriculum aim towards this with one of the purposes being “Enterprising, creative contributors who express ideas and emotions through different media” (Welsh Government, 2020). This information from the Welsh Government, linked with the research I have carried out on the benefits of using positive language in the classroom to provide an open learning environment, has allowed me to include this in my own philosophy of education. 
Excellent teaching and learning has a positive correlation with one another. Research tells us that teachers who have been congratulated for excellent teaching have been considered due to their research and study into their practice, their management of misbehaviour and their display of their extraordinary qualities in their personalities and their many teaching experiences (Rosilawati, et al., 2020, p. 46). According to Andrews, et al, (2006) who carried out a study on the relationship between excellent teaching and learning, their study suggests that excellent educators approach education in a deep and meaningful way rather than just at surface level which they possess through carrying out deep research into their field and the deep approach to teaching which they carry out through their personality and characteristics. These pieces of literature have a similar criteria as to what they believe an excellent teacher is including the personality an excellent teacher displays and the way they deliver the educational content to their students. This suggests that teaching is not just about delivering content to achieve a goal but having a professional, caring relationship with your students in order to achieve their best learning outcomes. These key observations from literature on excellent teaching and learning and the observations from the critical incident have cemented to myself that using strategies to bring out the best of your students and monitoring their behaviours is key to my own educational philosophy which I believe is important to carry out in my own practice. 
Conclusion and Recommendations
The teaching and learning methods developed from the critical incident include positive language, rewards systems and positive praise. These teaching and learning methods would be very impactful in the classroom. We know this due to the research and theories based around these methods including the research carried out on how positive praise and language in the classroom has an impactful effect on students learning outcomes and their physical and emotional wellbeing. It is also fair to include that rewards systems can be impactful when used in the classroom as it gives students a point to strive towards and also congratulates them for their attainment in the classroom. We do however know that there can be some limitations to using rewards systems including the low impact on children’s self-esteem when not achieving these rewards so it is beneficial to use rewards in the correct context based on the individual students in the classroom. The critical incident methodology has an impact on the understanding of learning theories and child development as it addresses that not all critical incidents have to be negative or obviously significant. In education, particularly in the classroom, a critical incident can occur from positive and negative incidents and may not be critical to an observer who has little knowledge of education and the theories behind it. The learning theories including the behaviourist theory using Pavlov’s Classical Conditioning (1897) was a key theory that was highlighted throughout the study of this critical incident which impacted the understanding of how certain behaviours are shown due to what children may associate with displaying these behaviours. From the pedagogical choices that I will make due to researching this critical incident, one of the professional standards that may be covered is Pedagogy (Hwb Wales, 2019). Standards of pedagogy include challenge and expectations, whereby encouraging the confidence of questioning in the classroom, it allows students to share and extend their knowledge. A further standard of pedagogy is learners leading learning, this standard will be met by students being allowed to take a key role in developing their learning which will be met by positive attitude from the teacher. Another of the professional standards that will be covered by my own pedagogical choices is Innovation (Hwb Wales, 2019). This standard will be met by being able to share my expertise on the information surrounding behaviours and rewards which will now be reflected in my own pedagogical practice as I continue to develop my knowledge on the effects of this. 
The key elements from this research that will be taken forward in my practice is the importance of research into child development and behaviours, the use of positive behaviours and characteristics from the teacher in a classroom and the importance of praise to students when completing a task. All of these methods that I observed result in meeting the professional standards of teaching, working towards becoming an excellent teacher and providing a safe space for all learners to overcome obstacles and achieve the best learning outcomes possible. 
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Appendix

Critical Incident Online Video
Retrieved at: EM Primary School St Thomas 8K - https://youtu.be/m9ZkxEvzbn0




OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group:
Filmed July 2023, 9:30am. Year 4. 

	Where and When: Context of the observation – subject/AOLE, general classroom context
The observation took place in a year 4 classroom. Lesson on critical thinking and inferences. Students on ability tables including one table for lower ability with teaching assistant sat beside. Teacher at front of the classroom leading the lesson. 






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
The teacher asked students to respond to questions asked to the whole class about their inferences. Children were chosen to answer by raising their hand. The teacher asked a child who had their hand raised to answer the question. The child answered. The teacher then thanked them for answering the question and gave them a class Dojo point for participating in class as they do not usually put their hand up and answer questions. 








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

The child was rewarded for giving an answer to a question by raising their hand. It could be explored from this observation that the child does not usually participate in class due to low self esteem or worries about answering the question and getting it incorrect. It can be explored as to what allowed the child to overcome this and participate in class. It can also be explored the significance of the teacher rewarding this student for answering the question and the benefits and negatives to using reward systems in the classroom. 








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The environment had many students in the class however they were all sat on tables and there was not many students moving around to different areas of the classroom. The lesson was a morning session, perhaps their first lesson of the day. There was brief disruption of a child leaving the class however this did not seem to effect the students and the atmosphere of the classroom was quite relaxed. 
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