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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



I am an education social worker based within a Local Authority Education Welfare Service. My role centres on school attendance and there is an element of enforcement to this as parents can be prosecuted under the Education Act 1996. However, as a qualified social worker, my practice is also underpinned by social work values and the Code of Practice for Social Care Workers (SCW 2015). As such, there is some tension within my work between the enforcement aspect and the social work role. 
My work involves working collaboratively with a range of professionals, including schools, education providers, health, social care professionals and police. As the service I work for sits within Children’s Services, there are occasions when I have had to express different views to the child’s allocated social worker. On reflection, I have identified some learning needs in this area as it is challenging to maintain positive working relations whilst providing critical comment and challenge to other agencies who may have different perspectives. The need for effective multi agency collaboration is outlined in the Code of Practice (SCW 2015 3.2) and the Social Services and Wellbeing Act (SSWBA) 2014, which emphasises the need to work towards promoting the wellbeing of individuals and carers. 
The role involves direct work with youth people and families and, in line with the SSWBA offer information, advice, guidance and timely support to families when they need it to provide early intervention and improve outcomes. I am familiar with the JAFF assessment used by my department. However, as this assessment tool can be simplistic, I would like to develop my skills around systemic practice as many of the families I work with have inter-generational issues and entrenched no engagement with school. As such, tools including genograms, ecomaps and the use of circular and reflexive questions, are areas which I would like to develop. This, in turn, would also promote greater analysis in my assessments and also a more analytical style of intervention.   Bentorium et al (2009) state that without a sufficient understanding and analysis of the child’s needs, their family and their wider context, planning cannot be appropriate and effective. 
Given the high caseload within the team, it can be difficult to prioritise time for critical reflection. The department are developing a pod system of working, in line with the Reclaiming Social Work model adopted by Haringey (DofE 2017). This will be challenging due to the busy nature of my work. However, I feel that following this model would help develop my confidence in decision making in more complex situations and would add greater depth to my assessments and social work practice. Munro (2011) states that prescriptive and overly bureaucratic process can hamper effective practice and this has been a well-documented criticism of Children’ Services.  Munro (2011) argues that utilising systemic, pod systems can help workers to minimise bias, help articulate their reasoning, draw on research evidence, and manage their emotions to reduce the risk of distorted reasoning. 
Word count 493
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



The observation was with a 14 year old traveller girl and her father at their small site, which is located in a rural welsh village.  The site only accommodates their immediate family so there was no concern with breeches of confidentiality as some traveller sites are made up of various families living in close proximity.  The family identify as welsh travellers who reside at the site permanently.  Even so the girl has only lived with her father for 6-7 months and previously lived with her mother who was not a traveller.  Her mother had quite a negative attitude towards the culture.  Therefore this has been quite a recent cultural transition for her as well as moving to a new area and school.  
 As I have worked with the family previously I was aware that their preferred language was English and that the father was illiterate, which is common as 80% of gypsy and traveller adults cannot read or write, Davies (2010).   Therefore consent was gained by a phone call and it was explained that I would be bringing a colleague to observe my practice if they were happy for me to do so. 
 The purpose of the visit was to discuss how the girl was settling in school as she had been initially having difficulty.  When she first started in the school she had endured some racial comments, which she found difficult to deal with.  Not only was this type of bullying a new experience for her but it had an impact on her anxiety and mental health. 
I felt the visit needed to be at the home and not in school as I wanted to not only speak with the girl but also her father.  He suffered with significant mental health issues and there had been an incident previously where he had not been taking his medication which led to a virtual breakdown.  I wanted to see their interaction and ensure that he was having the relevant support for his mental health.  

Word count 333.

	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


Prior to my observation I felt it important to gather information from other professionals.  As attendance was my focus, I spoke to school and was informed of some issues of bullying which they said were due to the girl attacking another girl.  I felt the school were possibly misinterpreting this incident and holding a negative view of her as a traveller and a trouble maker, even though up until now she had been on the receiving end of the bullying.  As MacLennan et al (2017) states there is persistent bullying and prejudice reported by 92% of young gypsy travellers in school.   I therefore felt she was possibly retaliating as Beck et al (2003) suggests that some children who struggle in school develop a sense of rejection which is internalised with feelings of self loathe or externalize to loathe others.  I was also concerned that this misunderstanding of the full situation could lead to the father removing his daughter from education to protect their culture from external interference.  This would leave her with no formal education and she would fall into the statistics of the 2011 census which found 60% of Gypsy or Travellers identified had not gained any formal qualifications (Sweeney et al 2017).
Gypsies and travellers are defined as ethnic groups and protected from discrimination under the Equality Act 2010 therefore schools should be implementing a comprehensive support structure for these children (Sweeney et al 2017).  As a social worker I adhere to the code of professional practice (SCW2015) ensuring that I not only respect individual’s cultural identity but also promote conditions that encourage respect for cultural and social diversity, (Clark 2005). Therefore I will be discussing with school how best they can support their traveller or gypsy pupils and invite the local authorities’ gypsy/ traveller representative into school to insure they are better informed.
Even though I was aware of the families’ language choice prior to the observation, I am always mindful that my practice meets the requirements of the Welsh Language act (1993) and the Welsh Language Measure (2010).  This specifies that welsh is to be treated as English and individuals have a right to choose their preferred language as they are equal to each other.  When working with new families I always ensure that an ‘active offer’ of language is given to them.  As highlighted in the ‘more than words’ videos for some individuals who may be vulnerable, ill or in stressful situation  the inability to communicate in your preferred language can be a huge barrier to clear concise communication and place them in a significant disadvantage.  Previously I have worked with a family where their first language is welsh and as I am able to understand welsh but lack the confidence in speaking I will make an effort to try communicate to the best of my ability.   As Gwenan Prysor (More than just words) stated in the video clip just trying to speak welsh made them feel more at home and reduced the barriers they were facing.  
When preparing for the observation I had to think of the language I would be using as this can impact on the service user and can be either oppressive or empowering (Teater 2010).  Knowing that the parent was illiterate it was vital to use clear communication without using language that is not used in every day vocabulary and ensuring he understood what I was asking or discussing.  I found that repeating words, rephrasing questions in different ways was useful in allowing him to understand and then answer in an informed way (Sweeney et al 2017).  Thomas et al (2003) state that to ensure communication is effective and not hindered, there needs to be an understanding of the variety of barriers including power imbalances, anxiety, self-esteem, location and expectations.  When I phoned to gain consent I ensured that I explained the reason for my visit and what I expected to achieve, this hopefully reduced any confused assumptions and anxiety.  

 During the observation I was consciously aware of utilizing a person centered approach as not only is our society based on the belief that everyone has a contribution to make and the right to control their own lives (Dowling et al 2006) but active participation (SCW 2015) is fundamental in ensuring an individual’s voice is heard giving them control over the support received (SSWA 2014).   I felt that during the observation I communicated well, giving them both time to respond and ensuring I understood what they were communicating to me.  I listened actively so that I was taking in every word, emotion and expression.  As Mitchell (2018) highlights Mehrabian’s model on communication where he illustrates the importance of factors other than the words spoken when interpreting meaning, stating 93% of communication is Style, expression, tone, facial expression and body language.  This was important when identifying the type of relationship between father and daughter as their reactions to one another were easily identified through their nonverbal communication and tone.  
Active listening is also a way to build trust, relate empathy and show what they say really does matter (Smith 2017). I had to ensure that they knew I was listening by my use of body language in an open way, my tone of voice had to be calm with no negative slant, I maintained eye contact and an approach of genuine curiosity, which allowed me to draw out more information.   Howe (2009 p172) states that Social work practice is characterized by uncertainty, complexity and the need to solve problems.  Therefore during the observation I utilized Schon’s theory of reflection.  Reflecting in action allowed me to reshape what I was going to say whilst I was doing it without interrupting the flow of the discussion.  As the observation was to gather information and offer solutions I had to ‘think on my feet’ (Bassot 2013 p36) and be responsive and positively reactive.  

After my observation I utilized Gibbs reflective cycle instead of Kolbs’ cycle as Gibbs model is more detailed and emphasis’s the reflection of your feelings.  As Bassot (2013) suggests a practitioner who is asked to work in an empathic way will have emotional responses to the situation of their clients and the emphasis on feelings takes the reflection to a deeper level of critical reflective practice.  If you do not identify your feelings and externalize them the negative ones could act as a barrier to future practice, your own development and you would miss the opportunity to build on positive feelings.  With this girl the bullying situation combined with her sadness of not seeing her siblings was quite emotional and it was important for me to understand my feelings in reaction to this, ensuring they did not override my rationality, leading instead to impulsive reactions and clouded assumptions (Bassot 2013).  It was important for me to look at my strengths and weaknesses by not only utilizing reflection but also reflexivity.  Looking at not only evaluating and analyzing my practice but being self-aware of my values and assumptions as Fook (2004) suggests such awareness demands that we look inwards and outwards.  This process was also helped by the feedback given to me by my observer and the family.  
Even though I felt the observation had gone well and I had started to understand the situation impacting on the girls school attendance I felt that I needed to speak to her alone so arranged to see her in school.  The environment of the observation was not ideal as we had been in her caravan which was quite dark and small.  Also with her father being there I felt she was unable to fully explain how she was feeling not seeing her siblings, being newly identified as a traveler and living in the site which was quite isolated from the local town.  

Word count- 1298
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.
	Was the social worker on time?  Or if delayed did he or she contact you?

	On time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Can I check if the worker asked permission for me to be here? 

Yes. She phoned and asked and I said it was okay. We have nothing to hide and want to get support so had no problem with it. 


	Were you clear why the social worker met with you today?

	Did you know why she was visiting today? 
Yes- we know she is here about school attendance but she is great because she understand that it is not easy for us. Child 1 Is the first person in the family to go right through school and she is the only one to read and write. So it’s great because the worker knows that it can be hard for us and is here to support us- it is easy to talk to her. 


	How well prepared do you think, the social worker was for his or her meeting with you?


	Do you feel the worker is prepared when she comes here? 
Always. She is really organised and knows her stuff. She doesn’t dress it up and use jargon. Other workers have though- in past I haven’t always understood what they were talking about but it’s easy to understand her and she listens too.


	  How has the social worker listened to you and respected your views and wishes?


	Do you feel that **** is respectful when she visits? 
Always, she understands our culture and just gets on with doing her job and treats us with respect. I’ve always felt she has listened to us. 


	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	What’s the communication like between you and ****? 
Yes- I can contact her and just pick up the phone and know she will get back to me. She is clear about what she can do and will let me know if she can help with something or if she can’t. 



	How has the social worker’s involvement met your expectations for this visit?

	

	Are there any other comments or suggestions that you would like to make?
	Any other comments? 




. 

Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


Within this essay I will attempt to evidence and analyse how my practice has developed and progressed into a critical reflective practitioner, by utilising a case study where safeguarding concerns were significant.  I will discuss how I undertook an assessment supported by theoretical and legislative framework, underpinned by social work values and ethics.  This will reflect how the Code of Professional Practice for Social Care (SCW 2015) and the Code of Ethics for Social Workers (BASW 2002) is interwoven in my practice and impacts on me daily. These in combination with the National Occupational Standards for Social Work (SCW 2013) are the foundations for practice by offering guidance, boundaries, standards, responsibilities and highlighting the skills and the knowledge practitioners utilise (Elby & Gallagher 2008 p128).    I will also look at the importance of supervision in my reflection and reflexivity of practice, where I not only try and understand a situation but also promote self-change (Hibbert 2014).  

When trying to provide the correct support to families it is important the social worker uses professional judgement based on the experiences of not only the service user but also the wider family and other professionals.  By continually reflecting on these experiences it will help to inform social work practice and the decision making process.  It is also important to identify the ethical and moral factors within a situation (Allen 2012), to ensure a balance between the powers that the legal framework provides and the social work values that underpins practice (Stringer et al 2010 p28).  Therefore by using an approach which is reflective and open-minded it gives the social worker the ability to not only evaluate their own interactions with service users and professionals, but also take into account other perspectives and experiences (Glaister 2008 p9).  The basis of a competent worker may be the development of skills and knowledge as well as understanding the values and ethics which underpin practice, but I feel this is a slightly simplistic view of critical practice and does not highlight the complexity of internal and external influences which impact on the ability to be autonomous (Keeping 2008 p139).  Practitioners are under the influence of social and structural constraints which can impact on the decisions made and the support available, but this is all part of being an effective critical practitioner who is supportive, responsible and accountable (SCW 2015) within the environment they work in.  

In my role within a Local Authority children services I am located in a large rural welsh town where there is high proportion of deprivation.  Even so the level of agencies offering support is quite low in comparison to more urban situated towns in the area.  There is a high level of welsh speakers in the location therefore I would always ensure an ‘active offer’ to the family to ensure they had the service in a language of their choice.  For the family I will be discussing, even though they spoke English the parent was originally from the Bangladeshi culture.  I ensured that I was mindful of her cultural identity and she was given the option of a translator during the process as its important in times of stress and vulnerability that even just an offer, reinforces the respect of their cultural identity (Chand 2005), which will promote a respectful and hopefully effective relationship (Davies 2011 p59).   Wales has seen an increase of diversity over 10 years from 2001-2011, with the migration of non UK people growing by 82%.  In Wales 2.9% of the population speak a language other than English or Welsh (Wales: Census Profile 2014). Legislative bilingualism of the welsh language under the Welsh Language Act 1993 (Legislation 1993) has given equality to welsh speakers, unfortunately for other languages a lack of resources has produced a deficiency in the provision of language appropriate services.  This is a difficult ethical dilemma for practitioners when respect for cultural and social diversity is a fundamental standard within social work codes of practice (SCW 2015). 

The family I was allocated consisted of a 29 year old mother, her 13 year old son and her boyfriend who was 35 years old.  To ensure confidentiality I have anonymised the names with numbers, so that they are not easily identified.  The mother will be individual 2 (i2), her son i1 and the boyfriend i3.  I1 had until recently been living with his father and siblings but due to his father’s drug use, mental health and increasing aggression towards each other, he moved to live with his mother i2.  Unfortunately i2 also had issues with substance misuse but it was felt at the time it was a better environment for i1 to be in. Parental substance abuse is frequently characterised as an adverse childhood experience (ACE’s 2016) as the situation increases the risk of children experiencing damaging impacts on health and development, education and other social outcomes (Smith 2017).  

 Prior to visiting the family as they had a lot of historic contacts with social services, I was able to read up on previous case notes.  This can help when looking at patterns of crisis and family makeup but I was mindful that I needed to keep an open and ‘not knowing’ approach to all the information (Glaister 2008 p14).  Even though there was substantial evidence and opinion which I had to take into consideration, families are fluid therefore I needed to establish my own views and feelings about the families’ experiences.  I had to ensure that I took a holistic approach of their complex social situation so that I could try and understand all aspects of their lives (Burt & Worsley 2008 p29).  Even so I was mindful that when I was trying to interpret their situation that I didn’t create a singular narrative based on only my version of the situation, as this would not be advantageous to the outcomes for the service user or my practice (Cooper 2008 p29).  

Even though I was aware that i2 had the right to privacy and family life under article 8 of the Human Rights Act (1998), I had a duty under the Social Services Well-being (Wales) Act SSWBA (2014) to ensure that i1 was safeguarded and his rights and welfare was promoted. My role as a social worker is also underpinned by the All Wales Child Protection Procedures (2008) which provides a framework to all professionals on keeping children safe, this is due to be updated and brought in line with the new SSWBA and The Children Act 1989 and The Children Act 2004, which have been incorporated into SSWBA.  On a local level we have the Local Safeguarding Children’s Board which promotes that everyone has a duty to ensure children are kept safe and in line with the same principle for adults within the SSWBA, they are looking to merge with the Adult board.  Also in Wales the United Nations Convention on the Rights of the Child (1989) has been incorporated into the Children and Young People:  Rights to Action (WAG 2004) under seven core aims implemented as the basic principles when working with children.  Even though, through training and experience, I have understood how legislation and policy not only directs my work, but clarifies the objectives of my practice.  With the complexity of human relationships even though legislation, procedures and professional accountability guide my practice, it is important that as a reflective practitioner I can adapt and be creative with my approach (Parton & O’Byrne 2000 p5).  

In line with the Social Work Code of Practice (2015) on my initial visit to i2 i informed her of her rights to the complaints procedures under the Social Services Complaints Procedure (Wales) Regulations (Legislation 2005). I also made sure they were clear about the sharing of information and confidentiality (Data Protection Act 1998).  Even though the initial visit was positive with i2, i1 had not been there but i2 was happy for me visit at any point to gain his views and feelings. It was initially difficult to establish a positive relationship with i1 as he was allusive, avoidant and refusing to attend school.  When I visited he was always on his way out even if it was during the day, he would never sit down and was showing signs of hyperactivity, pacing, unable to concentrate by flitting to another conversation when asked a question, which could also be a diversionary tactic.  I1 had a diagnosis of ADHD and these behaviours are symptomatic of this disorder but this could also have been symptoms of an anxiety disorder or even substance misuse.  The National Resource Centre on ADHD (CHADD 2015) suggest that children who have not been diagnosed with ADHD and suffer with symptoms of hyperactivity, impulsivity and inattention have a high chance of developing issues with substances.  This linked with problems with school, at home and with friends increase this risk.  At the time I did not consider this as I just took the word of i2 that she was struggling to get i1 to take his medication, which was probably the case, but I should have taken i2’s explanation with ‘healthy scepticism’ and ‘respectful uncertainty’ (Lord Laming 2003).  I2 stated she was trying to engage him in school but it later came to light she had her own issues she was trying to deal with and school attendance was not important to her. I2 was increasingly becoming at risk of prosecution for i1’s non-school attendance, as the Education Act (Legislation 1996) sec 444 states that a parent is ‘guilty of an offence when a child fails to attend school regularly’. 

I felt that in the beginning I had been able to establish a positive relationship with i2 but she soon became defensive and occasionally aggressive when I tried to arrange home visits to speak to i1.  Nonetheless, as Glaister (2008 p17) suggests even with clients who can be challenging it is important to try and develop constructive relationships by establishing a dialogue by utilising negotiation, mediation, challenges and influences.   Ghaffer et al (2011) states that the keys to developing positive dialogues and trust is through mutual recognition, attentiveness and responsiveness.  Therefore in line with social work code of practice (SCW 2015) my approach was consistent, honest, empathetic, patient, portrayed equality and cultural understanding.  Morrison (2006) suggests when a relationship is difficult to establish it is important to keep people talking by maintaining communication and engagement. At this point I was also contemplating my form of communication.  Research highlighted how motivational interviewing can promote a more effective way of working when dealing with resistance (Forrester et al 2012 p124). As it combines 

 the tactical skills of empathy, reflection and active listening with strategic objectives, which focus on the safeguarding of children and also the welfare of the parent leading to real change (Forrester et al 2012 p128).  In conjunction with the style of communication I was hoping to use a strengths approach which is an empowerment based approach (Teater 2010 p47) with i2, as it shifts the focus away from the problems and negativity, instead viewing the positive behaviours in the hope that the individual can build on these (Teater 2010). As Maclean et al (2011) suggests service users are ‘experts on their own problems’ but as a social worker it is important to ‘encouraging hopefulness’ otherwise there is little chance of change.  Unfortunately, even though research suggests that a strengths based practice is an effective approach when working with mental illness (Teater 2010 p50), i2 found it difficult to identify or acknowledge that she had any strengths due to her mental health combined with substance misuse.  I was worried that due to her inability to see any strengths she could start to focus onto the negative which would lead to an oppressive approach to my practice.  After discussion with my supervisor and reflection on the situation I decided that a social constructivism approach would possibly allow me to understand how i2’s experiences had forged her own distinct view of reality and therefore she was viewing similar experiences through the same reality (Teater 2010 p72).  I2 had as a child been involved with social services and the experience had left negative emotions.  This experience had negative connotations impacting on how she felt about the support I was giving.   

Due to the unpredictable nature of i2 behaviour and the potential risks to myself and other colleagues I ensured I followed the local authority’s lone working policy (LA 2014) and either visited with another professional or called prior to my visit to gage her emotional state.  I also felt that it was important to be open and honest with i2 so I discussed with her that I had certain boundaries of behavioural acceptance and that even though I was empathetic with her situation I was also human (Shemmings et al 2012 p131). I2 actually responded positively to my comments and apologised for her behaviour and attitude towards me.    I was conscious that even though it seemed I was focusing on i2 my main objective was i1 and I had to make sure that I didn’t redirect to a parent-centred approach losing sight of the reason of my intervention. Even so Forrester et al (2016 p126) suggests that to be an effective child and family social worker you need to be focused on both the vulnerable child and the vulnerable parent.  Even though the parent can be the source of the concerns affecting their children’s wellbeing and safety, they are also the key to unlocking positive change (Leverett 2008 p93).  It is so important that parents feel they are being listened too as in most cases of child neglect and abuse the children will either remain in their homes or return, so their views and input to the decisions being made is imperative (Gaffer et al 2011).  On the occasions I was able to engage with i2 I had to ensure that the natural power imbalance between us did not hinder the assessment process.  I utilised an anti-discriminatory and ethically inclusive approach (SCW 2015) which I hoped would gain her trust.  Rai (et al 2010 p136) suggests that research has shown that given the appropriate attitudes and behaviour from social workers it will promote a positive response from service users.  By being honest, open and respectful to the family’s opinions and views I endeavoured to develop a positive partnership by encouraging them to participate in a productive relationship, which would lead to them agreeing to specific changes.  As Morgan (2012 p21) suggest that issues of vulnerability and resilience matched to supportive intervention are central to social work activity.  

On an arranged visit where it was agreed I would see i1 I was shocked to see i2’s demeanour, she had obviously been abusing substances and her mental health had deteriorated.  I2 was extremely emotional and had been self-harming by cutting herself and pulling out her hair.  I3 was also there but dismissive of the situation, I felt his presence was not conclusive to my visit and asked if I could speak to i2 alone.  I2 shared information of domestic abuse and there was evidence of damage to the home.  I2 stated that i1 did not see any violence but I reiterated that I was concerned for not only her welfare but also i1 as his welfare and safety was paramount (s1 CA89) and under s120 of the Adoption and Children Act 2002 the definition of harm in the Children Act 1989 s31 (9) had been updated to include seeing or hearing the ill treatment of another.  In the NBAR review (Reid 2008) it stated that an increasing number of cases of non-school attendance is due to domestic abuse and children being kept home or wanting to stay home to protect their parent from violence.  This I felt I needed to investigate further with i1 but I needed to ensure his safety, as I felt he was at risk of significant harm (AWCPP 2008).  It was important to create a climate of safety for him as I was aware that situations can change unexpectedly (Seden 2012 p25). It is also imperative not to delay an assessment as this could affect the welfare of the child (s1 (2) Children Act 1989) as early intervention can prevent the family from reaching crisis point (Stringer et al 2010 p88).  This now had become a crisis situation so my intervention needed to change so reflecting in action (Schon in Bassot 2013) I adapted my thought process and focused on how to keep i1 safe from harm and possibly i2 from further incidents of domestic abuse.

 Unfortunately Social Services only tend to become involved when the family is at crisis point when there is parental substance misuse this is partly to do with avoidance from parents as they are concerned their children will be removed from their care (NSPCC 2018). Even so I1 was already under a social worker in the local child care assessment team for a care and support plan (SSWBA 2014) which would previously been a child in need assessment under s17 of the Children act 1989 (CA1989), so it was important that I shared all the information I had from my visit as I was concerned for i1’s safety as I felt i2 could not safeguard her son.  The Social service and Well-being (Wales) Act (2014) highlights the importance of collaborative working and in Lord Laming’s report (2003) on the death of Victoria Climbie he states that the ‘lack of communication between the agencies contributed to her premature death’ hence the All Wales Child Protection Procedures (2008) encompasses Lord Laming’s recommendations on the importance of collaborative working and the sharing of information and guidance from Safeguarding Children:  Together under the Children Act 2004 (WAG 2004).  

A safety plan was implemented by i1’s social worker and he went to stay with his paternal grandmother who was a positive influence in his life.  This gave me the opportunity to undertake some direct work with him.  During these sessions I found I had to implement a highly focused array of communication and interaction skills (Glaister 2008 p17) so that I could sustain a dialogue with i1. Direct work would give me the opportunity to gather evidence in an informal, open, empathetic, anti-discriminatory and non-judgemental environment which was underpinned by honesty, clarity and consistency (BASW 2002 and SCW 2015).  I was unsure how i1 would respond to questioning due to his behaviours so discussing with my supervisor the different options available, I decided to take a more creative style so I based my direct work on the signs of safety model which is a strengths based, safety focused approach (Signs of Safety 2018). It has become an integral part of the local authorities approach to working with families and professionals within the child protection arena.  Whilst undertaking the three houses activity which encompasses the three main questions within the signs of safety process 1, What are we worried about?-‘Dislikes’, 2, What’s working well-‘likes’ and 3, What  needs to happen?-‘Dreams’. I was able to allow i1 to be creative and free to express himself without having to discuss or write he could just draw.  I felt i1 was actively participating in the activity and not just a passive recipient (SCW 2015).  It was a way for me to actively listen through his body language, facial expression and drawings which I then reflected on creating a response to encourage more from him.  As Schon (in Bassot 2013) suggests reflection in action is where we may reflect in the midst of action without interrupting it.  This direct work not only highlighted i1’s vulnerability but also raised a lot of concerns as he disclosed his own drug use which he stated he was using to self-medicate as he didn’t have any medication for his ADHD.  ‘Children who lack responsive, consistent and predictable relationships find it more difficult to handle the emotional stresses of life ‘(Howe 2010 p19), this with i1’s ADHD was a concern, which I highlighted not only to the social worker but to my supervisor. 

Regular supervision was imperative to supporting me with this case.  It allowed me to express my own emotions and feelings in a safe environment.  As Cooper (2008 p233) suggests supervision ‘helps to explore, develop and progress new perspectives and insights that inform complexities of professional interventions in the lives of others.’ It was also an opportunity to structurally discuss my action and explore options in a context of ethical dilemma relatively safely and in a reflective distance from the service user (Eby & Morgan 2008 p188).  During these supervision sessions I was able to recognise that social work practice has a level of uncertainty and can cause anxiety so it was important to feel able to discuss my concerns and frustrations with the case.  My supervisor encouraged reflexivity which explored not only the factual evidence of my practice but the ethical dilemmas which impacted emotionally.  As Boyd and Fales (1983 in Bassot 2013 p95) suggest that ‘critically reflective practice demands that we accept a level of inner discomfort to enable out practice to develop.’ Barnett’s (1977 in Glaister 2008 p12) three domains of critical practice emphasises the importance to utilise different areas of critical reflection which include ‘reflexivity’, ‘action’ which needs a solid foundation of relevant skills to ensure your ability to identify disparity and disadvantage, recognising the need to ensure empowerment to promote change and of course ‘analysis’ which identifies the need to continuously challenge and evaluate differing perspectives, knowledge, practice, policy and evidence gathered.  Utilising these three areas together will lead to a practice which is effectively critical.  

Whilst as a student social worker I was able to disperse a level of power and accountability as I was not totally responsible for my cases.  Now qualified, I felt the level of accountability was more complex, I was open to scrutiny from not only service users, other professionals but also the local authority I was employed in.  As Cameron (2018) suggests social workers are accountable for the quality of their work and need to maintain and improve their knowledge and skills as well as meeting the standards identified by the National Occupational Standards (SCW 2003).  During supervision it gave me the opportunity to discuss how this responsibility was impacting on my feelings and ability to make clear decisions.  This allowed me to identify new learning needs for professional development and reflect further on my practice and decision making processes.  Within this case discussion I identified that I felt that other professionals may not be seeing the same concerns as myself which made me question if I was interpreting the situation correctly.  The complexity of this case needed a more collaborative approach as Stone and Foley (2008 p55) suggest no one professional can declare a full understanding of each situation. This in itself can bring its own level of difficulties as all professionals use differing models to explain their work with children psychological, medical, social or educations (Bergman et al 2011).  This needs to be brought together so that a common language is (Lord Laming 2004) used so that there are no unrealistic expectations and professionals do not become guarded (Bergman et al 2011).  Unfortunately even though a majority of professionals had growing concerns for i1’s situation his social worker did not mirror these.  This led to the multi-agency meetings becoming difficult as the social worker became defensive, which started to hinder a positive working relationship and produce clear outcomes for i1.  This made me reflect on not only my actions within the meeting but the other professionals.  By reflecting on my action and examining this experience, Bassot (2013) suggests utilising critical incident analysis, where we should be prepared to question what happened, why it happened from differing perspectives as well as your own.  I felt that nearly all professionals were in a heightened state of concern and had projected this at the social worker.  This had then led to the ‘almond effect’ response, which is emotional and happens prior to actually thinking things through, leading to saying or doing things we regret (Riches 2012 in Bassot 2013) reflected in her defensiveness.  Through supervision I discussed how I had to now change my stance to encourage a more proactive interaction with the social worker.  

The complexity of families can be a challenge when a professional needs to develop an understanding of how an individual’s experiences and interconnection, interactions within society, family relations, culture and environment impact on their behaviour (Teater 2010 p7).  Therefore a psychosocial theoretical view needs to be developed utilising an ecological perspective and system theory when gathering evidence for the purpose of analysis and assessment.   Keeping (2008 p139) contradicts this by suggesting that evidence alone for decision making may not be enough.   Good practice needs to be supported not only by evidence directly linked to the service user, but by identifying relevant and legitimate research that can provide knowledge that can strengthen your argument. This in conjunction with legislative and theoretical framework encompassing ethics and values can help develop a practice which informs not only decisions but promotes the ability to challenge in difficult situations.

During this case I feel it has given me the opportunity to develop my critically reflective skills.  Through supervision and collaborative working I have understood the challenges social workers and other professionals are faced with when working with complex families.  By critically reflecting on my own practice I feel I have grown as a professional but I understand that this is a continuous process, which will highlight new challenges and areas for further development.
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Section 5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The laws relating to safeguarding adults have been complex and fragmented. In May 2014, the Social Services and Well Being (Wales) Act 2014 (SSWBA 2014) became law and had significant implications for both adult and children’s safeguarding as it referred instead to “people”. It brought together the legal framework for improving the well-being of people who need care and support, and carers who need support. It replaced the term Vulnerable Adult with "adult at risk" and defined this as an adult who is experiencing, or is at risk of, abuse and neglect; an adult who has needs for care and support; an adult who, as a result of those needs, is unable to protect himself or herself against the abuse or neglect or the risk of it. The Act cited the four categories of abuse as defined by the Children Act (1996) but also included financial abuse as this can apply to both adults and children. 

 Part 7 of the Act relates to safeguarding. Section 128 of the Act brought a new duty to report suspected adult abuse and aligned it with the duty to report children at risk.  In 2016-17 15,757 reports of suspected adult abuse were received by Local Authorities in Wales (Welsh Government 2017). Further to this, Section 126 imposes a duty on local authorities to make necessary, proportionate enquiries to decide whether any action should be taken. This enquiry should normally be completed within 7 working days from referral. 

Section 127 states that local authorities can apply to the Court for an Adult Protection and Support Order (APSO) which is a new power. This can enable the worker to speak in private with a person suspected of being at risk; it also enables the worker to ascertain whether that person is freely making decisions, and to decide if any further action should be taken. 

The Mental Capacity Act (MCA) 2005 applies to everyone working with people with capacity issues aged 16 and over in England and Wales. The purpose of MCA is to protect vulnerable people who lack capacity. The MCA Code of Practice applies to all professionals and has 5 statutory principles. The first of these is a presumption of capacity i.e. an individual is assumed to have capacity unless proven otherwise. Further to this, individuals should be supported to make their own decisions before it is concluded that they lack the ability to do so. The third principle states that if an individual makes an unwise decision then it should not be assumed that they lack capacity. This is in line with the Human Rights Act (1996) and the Social Care Wales Code of Practice (SCW 2015). Furthermore, any interventions should always be in the person’s best interests. The final principles states that where intervention is needed for those who lack capacity then it would be the least restrictive possible. 

The MCA also refers to the Deprivation of Liberty Safeguards (MCA 2005). To deprive a person of their liberty, care homes and hospitals must request standard authorization from a local authority who will then undertake relevant assessments. 

The SSWBA (2014) is also underpinned by key principles such as the co-production of support plans with adults and children, centered around individual wellbeing and giving service users a voice. 
Word count- 544
	


	Reflect on the difference between safeguarding in adult and children’s work
Task 5 b

400 words (+/- 10%: include your actual word count at the end of each section)



There have historically been differences between adults and children’s services with regards to safeguarding as adult legislation has been disjointed, whereas the procedures around children have been the basis of the All Wales Child Protection Procedures (2008).  However, since the introduction of the Social Services and Well Being (Wales) Act (2014), there has been an effort to align the safeguarding of adults and children. This legislation brings in new duties to report abuse and relates to adults, children and carers. It promotes adult independence and states that adults are best placed to judge their own wellbeing.  However the Act states that, in relation to children there is a duty to promote the upbringing of a child by the child’s family. 
The Act refers to an  "adult at risk" and defines this as an adult who is experiencing, or is at risk of, abuse and neglect; an adult who has needs for care and support; an adult who, as a result of those needs, is unable to protect himself or herself against the abuse or neglect or the risk of it. The Act therefore replaces the term “vulnerable adult” with “adult at risk”. Section 17 of the Children Act (1989) which relates to a child in need is also replaced by the term child in need of care and support by the SSWBA. However, the term child at risk is defined as one who is experiencing or is at risk of abuse, harm or neglect or other kinds of harm and one who has care and support needs ( whether or not they are being met).  
Whilst living with domestic abuse has been categorized as a form of emotional abuse for children, the new Violence against women act (VAWDASA 2015) now outlines the duty of professionals to “ask and act” where domestic abuse is suspected. This is a huge shift and has highlighted many training needs as professionals now need to ask individuals suspected as being at risk of this and take action. This is something which has been reflected in the growing number of MARAC referrals within the Local Authority. 
The safeguarding of adults at risk (formerly vulnerable adults) has therefore become more high profile than previously. There are now Adult Safeguarding Boards similar to the Regional Safeguarding Children Boards in Wales, and there is some discussion as to whether these should merge in the future (Allgeier et al 2016).
Word count-400
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)



On completion of my CPEL portfolio, I feel that my professional development has been significant. In relation to balancing the enforcement aspect of my role with the values led social care part of my role, I feel much more confident in this area. Within group supervisions, the team have worked on an enforcement policy which takes account of wellbeing issues and the Regulator’s code. This helps ensure that our prosecutions are proportionate, in the public interest and are only submitted as a last resort. Group supervisions have encouraged reflection on cases which have posed ethical dilemmas to the service. In addition, group supervisions have enabled us to work together on a handbook for Education Welfare Service staff, which outlines the need to engage with families as a basis for our intervention and provides a clear framework which includes the threat of prosecution as a final step rather than an initial response. This is in line with the Code of Practice for Social Care (SCW 2017) workers, BASW’s Code of Ethics (2002) and the principles of the SSWBA (2014) which include co-production and early intervention. However, as families can be complex, there will no doubt be future challenges in trying to work with hard to reach families to resolve issues without resorting to prosecution. 
I also receive regular one to one supervision which is imperative to my practice as this is where I feel able to critically reflect on my cases and interventions.  During these sessions I am able to utilise theoretical models of reflection to identify my strengths and weaknesses as well as analyse the practice I undertook.  Gibbs‘reflective cycle allows not only evaluation, analysis, conclusion and planning but also addressing feelings.  This encompasses the whole experiences, thought processes and deeper emotions linked to working with families who can be extremely complex (Bassot 2013). 
My skills around multi-agency working have increased considerably. The complexity of some of the families on my case load has led to me working with more specialised agencies such as TISSH (therapeutic Interventions for Sexually Harmful Behaviour) and I have contributed to multi agency meetings where risk assessments around a young person’s behaviour have been completed. I have on occasion had to challenge schools where they wanted to informally exclude a pupil and have been confident in doing so due to the knowledge gained from attending training on this topic and also being familiar with the Welsh Government Inclusion and Pupil Support document (WAG 2016). As well as challenge child care social workers on their decision making.  
With regards to my knowledge and application of systemic practice, I have attended an intensive three day course. This is rooted within the Millan School of family therapy (Virupaksha 2011) and focused on the use of reflexive questions in order to help practitioners to challenge assumptions made about families. This has made me realise that it is important to encourage the expressions of different viewpoints as this is an important tool which can lead to an effective plan. The course materials have formed the basis of a group supervision where resources for the team were developed and include a guide to using circular questions to draw connections between the behaviour of family members and reflexive questions which open up the family to new possibilities and positive change. This approach is a strengths –based approach that positions service users as experts in their unique family situations (Bostock et al 2017).  On reflection, there are still a number of families who have been resistant to this approach so further training and reflection on motivation and capacity to change would be useful. This approach also requires time which we don’t always have, but it’s important to develop a trusting, respectful relationship with service users to achieve the best outcomes (SCW 2015).
The team have also developed a pod system of supervision over recent months. The initial sessions have involved psychological oversight from an education psychologist and include a time limited presentation of a case by a worker (which can include the use of genograms) and also recognises complicating factors which have impacted on the family. Initially I found it difficult to accept other interpretations of what was going on in my cases as I felt defensive but now that the system is underway, feel that the process encourages critical reflection and also is an effective ways of sharing and developing good practice and consistency across the team. As Mason (1993) suggests we expect that our decisions lead to ‘safe certainty’ where all answers are fulfilled, yet working with families it is better to identify the ‘safe uncertainty’ so that it is more realistic to the human condition.  During the pod discussions I initially felt that my views and decisions were being questioned and I felt I had done wrong but I now understand the fluidity of family situations and that the ‘safe uncertainty’ stance allows for change and unpredictability.
Word count - 815
Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	24/4/17

	2
	12/7/17

	3
	12/9/17

	4
	26/4/18


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


During her first year in practice Anwen has demonstrated that she is able to build a professional relationship with families quickly and that she has good communication skills. She is able to relate to parents and young people in an empathetic manner but can also provide them with constructive challenge and support them to make positive changes. Many families have reported that they find Anwen easy to talk to and that she is clear about her remit and what she can do to support them. As such Anwen has shown that she has clear and consistent professional boundaries in her work. 

During meetings, I have seen that Anwen is sensitive to the needs of service users and potential power differentials that may exist and she ensures that their views are respected and noted and included in support plans .She undertakes good preparation prior to meetings, and I have observed that she gains further information, including the views of the young person and family beforehand. This demonstrates Anwen’s commitment to principles of service user involvement and person centred approaches.  Anwen has been able to work effectively with other professionals and, when needed, has challenged them in a gentle, constructive and skilful way whilst maintaining positive working relationships. 

When raising concerns with individuals, Anwen has been direct but sensitive in her approach. The signs of safety training has been hugely beneficial and has helped Anwen focus on evidence based statements and on clear language where jargon is avoided.  I have also observed that Anwen takes account of changing needs within families and has been responsive to this. Anwen is able to gather relevant information in relation to support needs within families and does so thoroughly. In addition, her assessments have become increasingly analytical over the past year. 

Anwen has used Sexual Exploitation Risk Assessments in her work and her confidence in this area has increased. She has attended some training on this and I have seen that she has applied this to her practice. 

Anwen has been proactive in seeking out training to extend her professional development and took the opportunity to attend a 3 day course on systemic practice. Anwen has applied this to some families on her case load and I feel that further opportunities to apply this to practice would consolidate and extend her skills in this area. Many of the families open to Anwen have entrenched non-attendance issues so a systemic approach has proved useful in promoting positive change within these families who are resistant to change. 

Anwen has shown that she is able to work with complex and unpredictable families and during supervision discussions she has shown that she has a wealth of personal knowledge about the families on her case load. . She has also used supervision to reflect upon her practice and has also been proactive in keeping up to date with current research.    Through observing her practice, reading and authorising her case recordings and court reports, and in discussions during supervision I am aware that Anwen has a robust understanding of the code of practice and she is committed to upholding the principles and values of respect and anti-discriminatory practice. 

  To conclude, Anwen’s understanding of risk and her professional judgement and skills in critical thinking and analysis have developed considerably over the past year. She is a hardworking, enthusiastic practitioner who always strives to do the best she can in her work and is willing to learn from her own experiences and from the practice of others. In order to further her professional development, and extend her considerable skill set, it is important that she continues to give herself time to reflect on her practice both in and out of supervision.
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Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner – Anwen Barker
2. Learner’s University Number: 
1604952
Address for Correspondence: Y Dderwen, Drefach rd, Meidrim , SA33 5PA
Telephone: 07966524243
E-mail: ABarker@carmarthenshire.gov.uk
Date of Professional Qualification: 30/09/2015
Date of registration with Social Care Wales: 20/11/2015
3. Name of Learner’s Agency: Carmarthenshire County Council
Agency Contact details: Spilman Street Carmarthen Carmarthenshire SA31 1JP
Name: 
Address:

Telephone Number: 01267 234567
E-Mail address: 

4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only X
Mentor’s details

5. Mentor’s details:

Name: Rhona Evans
Address: 2nd Floor Ty Elwyn Town Hall Square Llanelli Carmarthenshire SA15 3AP
Telephone Number: 01554 742405
E-Mail address:

	6. Observer details 
Name: Rhona Evans
Work Address: 2nd Floor Ty Elwyn Town Hall Square Llanelli Carmarthenshire SA15 3AP
Professional Qualification and date of qualification:

Email and telephone number: 01554 742405



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Anwen Barker

	Name of Team/Agency 
	Education Welfare Service

	Name of Mentor 
	Rhona Evans

	Name of Line Manager 
	Rhona Evans


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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