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A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections


Targets from prior assessment:
1. Consider drawing on your own experience and offering your own opinions in blogs.
I do not believe this is applicable to the assignment
2. Further use of practical suggestions would strengthen your writing- how does it look within a classroom?
I have achieved this through recommendations and reflecting on my own practice. 

3. More opportunities for critical writing: opposing views and outlining negatives and positives. 
            I have achieved this by ensuring criticality throughout the assignment by using a variety of theorists. 













I acknowledge the use of AI for research purposes during the assignment. I have not presented AI as my own work. 

Prompt: Research on school development plans
Prompt: Research supporting the need of diversity in schools 
Prompt: Research on the importance of school development plans
















Introduction
This assessment will critically evaluate one action point from the School Development Plan (SDP), discussing the actions, justifications, impact and evidence-based reflections. Sexton (1995, p.480) describes SDP’s as ‘’ a description and more formal explication of the process and actions required to plan and manage change with the intention of improving the school’’. Throughout this assignment I will refer to the primary school in question as school A for safeguarding purposes, in line with Bera (2024). 
 The chosen target from School A’s SDP (pp.2) is ‘’To further develop a culture of inclusivity and acceptance of diversity within the school’’. As of 2024, School A has 295 pupils on roll with 5.3% of pupils eligible for free school meals (FSM) (Welsh Government, 2024). This is in comparison to the national average in Welsh primary schools being 22.9%. FSM is used as an indicator of deprivation. Children who qualify for FSM typically come from low-income households which can affect their educational outcomes, health and wellbeing (Bourdieu, 1986).  The demographic of School A is mostly pupils of ‘’white British ethnicity with a few pupils from minority ethnic backgrounds’’ (Estyn, 2019. p.2). The 2021 Office of National Statistics (ONS) census determined the population of the area to be 97.1% white, reinforcing the need to develop the knowledge and understanding of diversity in the local primary school (ONS, 2021). This data provides ground for education on diversity as the local children will have limited experiences and knowledge of diversity due to the demographic, supporting school A’s chosen target.
Welsh schools are required to have an SDP under the School Standards and Organisation Act 2013. The Welsh Government provide guidance and support to ensure schools have clear action strategies (Welsh Government. 2014). SDPs are a strategy to support schools in their improvement and development, used as a point of reference and a self-assessment tool. Improvement targets and actions have a clear statement of the school's vision with specific, measurable goals using different monitoring methods (Fullan. 2007). These plans must align with national education policies such as The Curriculum for Wales 2022, Welsh Language Strategy (Cymraeg 2050), Additional Learning Needs (ALN) Act 2018 and Well-being and Equity. 

Literature Review
The Process
[bookmark: _Int_MpjCBmou]The development of an SDP requires formal self-assessment to establish an area in need of improvement. Once this is done, a clear aim and action must be set to target the area (setting a vision). Again, self-evaluation is necessary to assess the current performance in relation to the chosen area (self-evaluation). The school must then determine appropriate methods of monitoring the action and aim (priority setting). For example, this could be through pupil attainment, attendance records or pupil voice. Strategies and detailed plans are drafted, ensuring the actions are realistic and achievable within a chosen timeframe. In this stage, resources and responsibilities are allocated for the aim (action planning). Implementing the chosen aim to address an area for improvement includes; planned activities and regular monitoring to assess progress which allows opportunity for any necessary adjustments (implementation). Finally, ongoing assessment on the effectiveness of the implemented action, is key to the outcome. Monitoring and evaluation includes collecting data to compare the intended outcome versus the actual outcome. This information will be used to inform future SDPs (monitoring and evaluation). Deming (1986) introduced the ‘Continuous Improvement Cycle (Plan-Do-Check-Act)’. This theory aligns with the current Government SDP process, as the name suggests; Plan, Do, Check, Act, an ongoing process of evaluation and improvement supporting schools refine their improvement. 
All school staff and stakeholders such as Governors and parents, are involved in the process of developing an SDP. Collaborative efforts ensure the plan reflects the needs of not only the school, but the wider community. Utilising the perspectives of stakeholders can provide broader insights into experiences and expectations. Furthermore, stakeholders provide a variety of expertise which creates a comprehensive process, leading to effective decision-making (Bronfenbrenner.1979). Additionally, stakeholder inclusion provides creditability and accountability not only for the pupils but for the community too. Wider engagement in the development process fosters transparency and a trustworthy environment. The Welsh Government’s education framework specifies the importance of stakeholder collaboration in the SDP process. Schools must ensure their SDPs align with national policy and priorities as well as local issues (Dewey. 1938). Pupil voice enhances the development process as pupils benefit the most from an effective SDP, therefore addressing the needs of pupils enhances engagement and learning experiences (Freire.1970). 

Focus on target
School A’s target includes a sub-priority of ‘’providing pupils and staff with opportunities to experience diversity through wider school links’’ (School A SDP, pp.2). School A formed a link with a fellow Swansea school (School X) which has 334 pupils on roll, with an average of 36.1% eligible for FSM. In 2024, School X had 66.7% Black, Asian or Minority Ethnic pupils and 34.4% of pupils spoke English as an Additional Language (EAL) (Welsh Government. 2024). Children from both schools will have opportunities to visit the opposing school. School X will attend School A’s Beach Day trips, create Pen-Pal links and Podcasts as well as many more learning experiences. The two schools have contrasting demographics which makes the learning experience authentic. The success criteria of School A’s SDP is to ensure ‘’Pupils understand that we are part of a diverse society and everyone's experiences of life are different’’ (School A SDP, pp.2). The inter-school program aims to address the sub-priority as well as the diversity linked target.
Basil Berstein (1971) explored the impact of language, social class, and education in relation to reproduction of social inequalities. His work particularly relates to the relationship between interschool strategies and the reinforcement of class divisions. Bernstein suggests two forms of linguistic communication occur within working-class and middle-class schools; restricted code and elaborated code. He implies restricted code tends to be used in working-class communities/schools with short, grammatically simple sentences that have little abstract meaning. Elaborated code tends to be used in middle-class communities/schools where the language used is varied and autonomous from context, allowing translational understanding. Basil suggests academic success has a positive correlation to the elaborated code. 
Moreover, it is suggested that schools with different socioeconomic backgrounds may lack effective communication, as pupils from lower socioeconomic backgrounds may not have equal access to the elaborated code used in other education settings. Inter-school relationships between middle and lower-class schools may be counterproductive. The relationships may reinforce social inequalities rather than reduce them due to middle-class schools potentially dictating the terms of collaboration, reinforcing a hierarchy.  Additionally, although all schools focus on curriculum and pupil progress, schools with a lower socioeconomic demographic often focus on Social and Emotional Learning (SEL) prior to academic attainment (Maslow. 1943). This is not to say schools in deprived demographics disregard academic attainment, there is simply more of a precedence on the interconnectedness of SEL and academic achievement (Goleman. 1995).
Cheshire 2005 critiques Bernstein’s (1971) theory, over-generalises language used in social classes, lacking acknowledgement for variation and cross-class influences. She argues language is context dependent and Bernstein fails to recognise this. According to Cheshire, Bernstein’s language codes disregard the idea of children adapting their speech to their environment. She suggests some children change their language based on external influences such as peers, family and community norms. Cheshire provides a wider view on the language used between social classes and criticises Bernstein’s restricted view.
Fullan’s (2007) ‘change’ theory highlights for educational change to be implemented, there must be a moral purpose, meaning schools should consciously work towards an inclusive environment and social cohesion. By organising inter-school learning opportunities, with pupils from a range of backgrounds and experiences, schools have the means of mitigating societal problems such as stereotypes. Schools have the power to promote social inclusivity whilst preparing pupils for a diverse world. Providing pupils with a reflection of modern society, encourages pupils to develop empathy, intercultural understanding and social skills. These factors are key to an inclusive curriculum which aligns with The Curriculum for Wales (Welsh Government. 2020). Inter-school partnerships provide opportunities for pupil engagement with different communities. School collaborations are key to creating ethical, informed citizens (Welsh Government. 2020).
Fullan’s theory of ‘change’ is criticised by Hargreaves and Shirley (2009) due to Fullan’s focus on collaboration with failure to acknowledge structural barriers. They argue due to underfunding, schools may lack resources and teacher training, meaning schools may not have equal capacity to foster collaboration.  Additionally, the theorists believe Fullan’s (2007) theory presupposes schools' abilities to implement change at the same pace, ignoring socioeconomic and policy influences. Although Fullan believes in a ‘bottom-up’’ approach, they argue there is a lack of recognition to the political influence of educational change. Hargreaves and Shirley (2009) provide a more political stance, highlighting government policies and funding are key influences in promoting collaboration and inclusion. They put forward the ‘Fourth Way model’. This theory encompasses long-term, meaningful change rather than surface level change driven by policymakers. Hargreaves and Shirley’s (2009) research supports inter-school exchanges whilst recognising socioeconomic influences can affect a school's capacity for collaboration. 

Developing an Action Point
School A’s target aligns with their broader goals of making the school environment an inclusive and welcoming community. As previously discussed, the demographic of School A has little FSM eligibility and no EAL (Estyn. 2019). The school is in an affluent area which is supported by the low levels of FSM. This target was chosen as a result of ‘’lack of diversity within the school catchment and community, negative parental/pupil feedback on stand-alone diversity awareness days/months and an environment audit (July 2024) which revealed a lack of diversity in displays, resources and reading materials in KS2’’ (School A SDP, 2024. pp.2). 
During my practice, I addressed the target through an RVE focus on Islam. The pupils had not learnt about Islam before and they had limited prior knowledge. Over 3 weeks, I planned my Islam lessons as a continuum starting with The 5 Pillars of Islam, leading onto Ramadan and Eid, and finishing with writing a letter comparing lives and festivals to Islam. The school has a predominantly white, middle-class demographic, which reiterates the importance of understanding our diverse world. I used a range of resources throughout the 3 weeks such as visual, written, audio and hands-on creative tools (Gardner. 1983). Using a variety of resources supported pupil engagement which encouraged the learning (Dewey. 1938).
The first lesson included an Activating Prior Knowledge (APK) mind-map and discussion, which proved valuable as it became clear there was a misconception between Islam and Hinduism. This provided the opportunity to clarify the different religions and their festivals.  The children had learnt about Hinduism in Foundation Phase, using the story of Rama and Zita as a stimulus. Surface level similarities such as cultural symbols and both religions having large followings in South Asia highlighted the need for conceptual understanding (Piaget. 1952). The APK was used as an initial Assessment For Learning (AFL) strategy, which was repeated on our final lesson to highlight progression of learning. I measured the learning not only through comparing our initial and final mind-maps, but through the letter activity. The pupils were given a list of differentiated prompt questions which tested their knowledge and understanding from the previous 3 weeks. This activity supported my formative assessment of the pupils understanding of Islam and diversity through RVE.
School A’s approach to addressing their area of improvement has included a variety of inter-school methods, an RVE focus, learning walks and learning environment changes. School A are evaluating the success of their targets through learning walks, pupil voice, book looks, questionnaires and data analysis. 
School A used book looks which provide first hand evidence of work in line with diversity. Book monitoring can support whether pupils are developing their understanding of key concepts. This strategy aims to ensure high quality teaching that aligns with chosen school targets, in this case diversity and can be used to identify any areas in need of adjustment (Stiggins. 2005). Having said this, in isolation book looks, can lack context to the learning taking place, and thus may not provide a true reflection of a pupils understanding. Freire (1970) suggested over-monitoring can lead to a priority on presentation rather than true engagement and understanding. In conclusion, book looks can be useful and informative but should not be solely relied upon as an indicator of progress in addressing the SDP. 
In addition to book looks, the school will complete an environment audit; a systematic review of the physical, social and psychological environment. Kolb (1984) highlights the importance of learning environments providing reflective learning experiences, therefor enhancing the learning. Although an environmental audit provides a strong foundation for data analysis, it is a time-consuming process that requires detailed planning, staff time and resources (Fullan. 2007). This can create a barrier due to a lack of time, training or funding (Fullan. 2007). Audits can provide a means for change, enhancing pupil learning and well-being. However, effective implementation is necessary for success. Denzin (1970) notes that through combining strategies in this case book looks and environment audits, the validity and reliability of the results is increased. As previously stated, school A used a variety of methods to assess the effectiveness of addressing diversity, thereby gathering credible data. 

Reflection
The steps taken in my practice to address the target were progressive and learning focused. I was able to gauge the children's understanding through the first APK and assess the progress during the final APK. The completed activities provided evidence of gradual learning and understanding, highlighting progression on the theme of diversity. In future, I would have like to incorporate a trip to the local mosque with a guest speaker. This trip would provide an opportunity for questions and reinforced our classroom-based learnings. Exposure to other cultures and beliefs provides children with global awareness (Curriculum for Wales. 2022). The real life, authentic experience encourages children to be curious about differences, mitigating societal prejudice, creating ethically informed citizens (Curriculum for Wales. 2022)
Ladson-Billings (2021) highlighted the importance of diversity and advocacy clubs as key drivers for change in schools. She argues children would be expanding their knowledge whilst having an active role, positively influencing diversity education. It is an approach that could be beneficial to school A. Ladson-Billings (2021) also this by suggesting schools provide a space for student activism where opportunities to discuss social justice and opportunities for authentic, real civic engagement could occur. This recommendation aligns with the SDP target, encouraging diversity discourse through a ‘’focused and progressive’’ (School A SDP, pp.2) approach.

Conclusion
This assignment has critically evaluated the development of School A’s SDP target of diversity, addressing the actions, impact and evidence-based reflections. SDPs are important in outlining the school’s goals, priorities and areas/actions for improvement. It is a continuous cycle that aims to ensure improvement, accountability, transparency and progression. Establishing measurable objectives, supports performance monitoring and stakeholder inclusion which reinforces accountability.  This process supports evaluating pedagogy, aiming to ensure high quality teaching and learning. Stakeholder engagement promotes a collaborative culture, furthering accountability and transparency. The process of developing an SDP highlighted the need for honest self-assessment in order to progress.
Evidence-based decision-making involves using data, research, strategies and actions. By using data and research to make decisions, better results can be achieved, reducing trial and error approaches. This approach has influenced my practice as it taught me the importance of using all resources to develop an informed understanding prior to making a decision. Collaboration fosters success and without this skill, progression is limited. This experience has supported my own professional learning and provided an insight into the formal processes used in education.  
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