Title: Understanding the Everyday Impact of ADHD: A Qualitative Exploration of Adolescents’ Perspectives
Aim:  To examine how adolescents with ADHD describe the impact of their symptoms across different environments and aspects of daily life

Participants: Five children aged 9–13 with a formal ADHD diagnosis, interviewed individually using semi-structured questions.

Coding data:
Below are initial descriptive codes (short, concise labels that capture meaning):
	Transcript
	Initial Codes

	P1
	
Feeling overexcited and losing control of thought, constant hyperactivity, difficulty forming friendships and misunderstanding from teachers. 


	P2
	
Feeling explosive and uncontrollable, social isolation, emotional distress due to lack of understanding and difficulty completing schoolwork. 


	P3
	
Difficulty maintaining focus without visible progress, frustration when going off topic, external prompts help focus and forgetting and muddling instructions. 


	P4
	
Hyperfocus on enjoyable activities, courage and fearlessness in physical activities, sustained energy in activities and ADHD not affecting social relationships significantly. 


	P5
	
ADHD impacts schoolwork, missing instructions and details, hyperfocus on hobbies and concerned about ADHD limiting career goals. 



















Generating themes
After collating and grouping codes with shared meanings, the following themes and sub-themes emerged:
	


Themes
	


Sub-themes
	


Example Codes Feeding In

	
1. Impact of ADHD on life
	
Difficulties with concentration and attention
	
Trouble focusing, losing track of tasks, forgetting instructions, needing visible progress to stay motivated

	
	Hyperactivity and impulsivity
	Feeling “like a jumping bean,” “about to explode,” constant physical restlessness, impulsive actions

	2. Contexts where ADHD has the greatest impact
	 Impact at school
	Difficulty completing schoolwork, being disruptive, getting in trouble with teachers, avoiding conflict when still struggling

	
	Impact at Home
	Needing reminders to focus, lack of structure at home, struggling to work independently, ADHD more noticeable outside structured settings

	
	Social relationships
	Feeling isolated, few friends due to hyperactivity, being misunderstood by peers and teachers, frustration at social rejection

	3. Emotional and Psychological Impact
	Frustration and negative feelings
	Feeling down or upset, frustrated at inability to concentrate, “going off topic,” feeling embarrassed about misunderstandings

	
	Perceived limitations and goals
	Worry about future goals, for example, becoming a vet. Awareness of ADHD as a barrier, Tension between effort and ability, striving despite difficulties

	4. Positive Aspects and Hyperfocus
	Hyperfocus on enjoyable activities
	Sustained attention on hobbies, painting models for hours, deep engagement in interesting tasks, intrinsic motivation boosting focus

	
	Energy and physical abilities
	High physical energy, excelling in running or skateboarding, bravery in adventurous
activities, hyperactivity seen as a strength


























Results
This section integrates themes, narrative, and participant quotes, showing the interpretative work of Thematic Analysis.

This section presents the findings from the thematic analysis of five interviews with adolescents aged 9–13 years living with ADHD. The analysis combines participants’ experiences with interpretive insights to reveal not only the significant challenges they face but also the potential strengths and abilities associated with ADHD symptoms. The study identifies key themes and sub-themes that capture the complexities of ADHD's impact, including attentional difficulties, hyperactivity, and impulsivity, as well as the influence of school, home, and social environments. Participants' emotional and psychological responses to ADHD were also explored, alongside the positive aspects of the condition, such as hyperfocus and heightened energy in certain contexts.
The analysis led to four overarching themes: 
1. Impact of ADHD in daily life
2. Contexts where ADHD has the greatest impact
3. Emotional and psychological impact
4. Positive Aspects and hyperfocus
Theme 1: Impact of ADHD in daily life
Sub-theme: difficulties with concentration and attention
Participants consistently described profound difficulties with maintaining attention and focus, particularly in situations where immediate progress was not apparent.
For example, participant two articulates: “Unless I can see I am actively getting there, I’m getting closer to the end goal, and I can see actual proof that I’m getting close to the end goal, I find it quite hard to continue.” This statement highlights a key characteristic of ADHD, the need for immediate feedback or tangible indicators of progress to sustain effort.
The participant’s need for clear evidence shows that staying focused without external feedback is difficult. Motivation tends to fade when progress is unclear, delayed, or hard to measure, making it challenging to manage long-term or complex tasks without clear goals or milestones. Similarly, participant five emphasises the impact of attention difficulties on academic work, stating, “It affects my schoolwork more than anything. I find concentrating really difficult, and because of this, I don’t always see things through.” 
Here, ADHD is framed not as a lack of effort but as a significant cognitive barrier. Participants are fully aware of their intention to finish tasks, but their focus and persistence are limited, creating a gap between their goal and their ability, which often leads to frustration.

Furthermore, participant five reveals the nature of attentional difficulties. Participant three explains: “Sometimes, it’s to do with not hearing or understanding the instructions. Then, I miss important details and can’t finish what I’m doing.” This illustrates how concentration difficulties are compounded by challenges in processing and retaining verbal information which leads to incomplete tasks and feelings of inadequacy. 
Participant five also affirms: “Other times, I can’t quite remember things, and I get all muddled up,” emphasising that memory lapses and disorganisation are key components of attentional struggles. Together, these narratives show that attentional challenges are complex, context-dependent, and not a result of laziness or disinterest, but stem from inherent neurocognitive differences in sustaining attention and organizing information.
Sub-theme 1.2: Hyperactivity and impulsivity
Participants described hyperactivity and impulsivity as pervasive and often uncontrollable forces in daily life. Participant three uses the metaphor, “I get overexcited, and then I can’t think straight. Unlike a jumping bean, balancing all over the place,” to capture the physical and cognitive intensity of hyperactivity. The imagery portrays hyperactivity as an overwhelming uncontrollable force that disrupts cognitive processing and logical thought.
Similarly, participant four conveys the overwhelming nature of hyperactivity, stating: “I just feel as if I’m gonna explode in this. There's nothing I can do about it.” This reflects a sense of imminent loss of control, highlighting that hyperactivity is not a matter of choice but an intrinsic, compelling aspect of ADHD.
Participants also noted that hyperactivity is socially misunderstood. Participant three explains, “I’m hyperactive wherever I am. It’s not like I can shut it off at any time. It’s what I am,” emphasising that hyperactivity is an enduring part of identity rather than situational behaviour. Participant four adds: “People just don’t get it. They just think I’m a troublemaker…they think it’s a joke, it’s not.” Here, they show frustration at the misinterpretation of ADHD symptoms as intentional misbehaviour. These accounts underscore the social consequences of ADHD, showing that the cognitive and behavioural challenges extend into interpersonal experiences, often producing misunderstanding, conflict, and stigma.
Theme 2: Contexts where ADHD has the greatest impact
Sub-theme: School
School was a common setting where participants faced notable challenges. Participant five highlights: “It affects my schoolwork more than anything,” reflecting the direct impact of attentional difficulties on academic performance. Participant four explains social and disciplinary consequences: “I get chucked out the class, teachers shouting at me, parents giving up on me and I guess friends walking away.” This demonstrates that ADHD affects both performance and relationships, producing a cycle of negative feedback that reinforces feelings of failure and alienation. Participant three critiques the lack of understanding among educators: “Most of the teachers just tell me off, because honestly I don’t think they have a clue what to do with me,” illustrating how insufficient support from superiors can exacerbate academic and emotional difficulties. 
Interestingly, participant five underscores the diversity of ADHD experiences: “I know some kids with ADHD are disruptive… I have friends as well. I suppose it’s because I’m not loud and generally keep myself to myself, head down.” This shows that ADHD is not always linked to obvious disruption as those with subtler symptoms also face considerable attentional and academic difficulties. The combination of academic struggles, social misunderstanding, and disciplinary consequences places school as critical environment where ADHD manifests most acutely, emphasising the need for systemic awareness, tailored strategies, and supportive interventions.
Sub-theme: Home
Participants described the home environment as a context where ADHD symptoms could either be exacerbated or mitigated. Participant two explains: “If people are nagging and reminding me, I suppose it can spur me on. But if I’m left to carry on myself, I find focusing hard.” This suggests that external prompts, structure, and scaffolding are crucial for attention regulation highlighting the importance of environmental supports. Participant four notes: “I spend most my time outside of the classroom, so I’m never gonna do well in school because of my disruptive behaviour,” indicating that unstructured environments can amplify ADHD challenges and impact academic outcomes. Collectively, these reflections highlight the context-dependent nature of ADHD, attentional performance is dynamic and varies based on environmental demands and available support, rather than being a fixed impairment. 
Sub-theme: Social relationships
Hyperactivity and impulsivity were frequently linked to difficulties in forming and maintaining social relationships. Participant four states, “I have no friends, probably because I’m too noisy,” and participant three affirms, “I haven’t got many friends because I’m so hyperactive. I get on people’s nerves.” Moreover, participant three observes, “The kids don’t like it, neither do the teachers,” and participant four reinforces this social misunderstanding: “People just don’t get it. They just think I’m a troublemaker.”
These accounts illustrate that ADHD symptoms often result in social rejection, loneliness, and frustration. Participants are acutely aware that their struggles are misinterpreted as behavioural failings which contributes to negative self-perception, emotional distress, and a sense of social isolation.
Theme 3: Emotional and Psychological Impact
Sub-theme: Frustration and negative feelings
Participants described frustration, shame, and distress associated with ADHD symptoms. Participant two states, “I feel it’s frustrating for me and the people around me if I’m not…yeah…I just go off topic because I’m not concentrating,” highlighting the discrepancy between intention and performance. 
Participant four adds: “It gets me down” and "Mainly because people don’t understand, and they won’t give me a break,” showing that social misunderstanding exacerbates emotional distress. Participant two simply states, “I wish I could finish things,” underlying the persistent emotional toll of incomplete tasks and attentional difficulties.
Together, these reflections illustrate that ADHD impacts emotional wellbeing as much as cognitive or behavioural functioning often producing cycles of frustration, guilt, and low self-esteem.
Sub-theme 3.2: Perceived limitations and goals
Participants were aware of potential long- term limitations imposed by ADHD. Participant five explains, “I want to be a vet when I leave school, and I know I need to do well in school for this. I think my ADHD might stop me from doing this,” reflecting awareness of the tension between aspirations and perceived limitations. Moreover, participant five states: “I just struggle in school, but the teachers are okay with me generally. They know I’m trying my best, I just struggle to concentrate and focus on things,” highlighting that persistent ADHD challenges can impact goal attainment even with external support. These narratives reveal an internalised negotiation between potential and limitation, highlighting how ADHD affects not just current performance, but also future goals, motivation, and self-perception.
Theme 4: Positive Aspects and Hyperfocus
Sub-theme: Hyperfocus on Enjoyable Activities
Despite the challenges, participants identified contexts in which ADHD symptoms were advantageous. Participant five states, “If I like something, I can spend hours concentrating on it and seeing the task through to the end,” demonstrating that ADHD can enable sustained attention when tasks are highly motivating.  Participant five explains: “I love painting models, especially dinosaur models…My mother can’t quite believe that I can put all that time and effort into it without getting fed up and bored or distracted,” and “Sometimes hours and hours don’t get bored or lose concentration and attention.”  These accounts show that ADHD is not a uniform deficit, but a varied attentional profile where challenges arise in some situations but not others, revealing strengths that can be developed through activities driven by interest.
Sub-theme: Energy and physical abilities
Participants also identified positive aspects associated with hyperactivity and energy. Participant four notes, “I’m good at running. I guess because I’ve got loads of energy, and have always been able to run fast,” linking hyperactivity to physical capability. Furthermore, participant four recounts, “When I went bungee jumping…grown men were crying… and I was like yeah, I just jumped. So I was much braver and more willing to jump than adults… I wasn’t scared at all,” suggesting that ADHD is associated with risk-taking and that it can foster courage and resilience. 
Participant three states: “I can go on for a couple of hours (skateboarding). I think it’s to do with my hyperactivity; it just gives me loads of energy.” These reflections highlight that ADHD traits are disruptive in some contexts however, it can be advantageous in physical, creative, and self-directed pursuits, emphasising the complex, context dependent nature of ADHD experiences.


Summary
This study explored the experiences of adolescents with ADHD, focusing on how the condition affects their thinking, emotions, social interactions, and daily functioning. Participants reported significant difficulties with concentration and attention, particularly in tasks lacking immediate feedback or tangible progress. These challenges often interfere with academic performance, task completion, and daily responsibilities, reflecting intrinsic neurocognitive differences rather than lack of effort or motivation. Hyperactivity and impulsivity were described as pervasive, uncontrollable, and often misunderstood by others, leading to frustration, social conflict, and feelings of alienation.
School emerged as the context with the most pronounced impact, encompassing both academic and social challenges. Negative feedback from teachers and peers, disciplinary consequences, and limited understanding of ADHD exacerbate difficulties. The home environment and structured support were identified as critical factors in managing attentional challenges, highlighting the context-dependent nature of ADHD. Social relationships were frequently strained due to hyperactive or impulsive behaviours, contributing to loneliness, misinterpretation of intent, and reduced self-esteem.
Emotional and psychological consequences were prominent, with participants expressing frustration, guilt, and concern about future limitations. ADHD was seen as both a barrier to achieving personal goals and a source of ongoing negotiation between potential and limitation. Despite these challenges, participants identified positive aspects of ADHD, including the ability to hyperfocus on motivating tasks, heightened energy, and physical abilities. Risk-taking and sustained engagement in enjoyable activities demonstrated that ADHD traits can confer advantages in certain contexts.
The findings underscore the complexity of ADHD as a condition that produces both challenges and strengths. Experiences are highly context-dependent, varying across academic, home, and social settings, and influenced by environmental supports and individual interests. Effective understanding and interventions require recognition of both the difficulties and the potential abilities associated with ADHD, emphasising tailored approaches that account for the nuanced lived experience of individuals with the condition.









	Proposal and Intervention: Part two: Create a psychosocial intervention to support adolescents with ADHD. 



The following proposal form for your psychosocial intervention must consider the information provided in the FBA and interviews (your thematic analysis). Thus, the intervention needs to support behavioural issues faced by those with ADHD in any context (home or school). Please use the intervention form below (2000 words).
[bookmark: _Hlk214261140]
	Suggested intervention title: Academic task completion in adolescents with ADHD: A cognitive, behavioural and function-based approach for improving school performance. 




	Please state the aim and rationale of your intervention:
The key aim of this psychosocial intervention is to improve academic task completion for adolescents diagnosed with attention deficit hyperactivity disorder (ADHD) by directly addressing the behavioural, cognitive, and environmental factors that contribute to pupils who struggle completing work. 
ADHD is a neurodevelopmental disorder characterised by significant deficits in executive functions, including working memory, task initiation, planning, and emotional regulation (Groves et al., 2022).
These challenges often prevent individuals from completing academic tasks which leads to ongoing underachievement, increased disengagement from school, and poor academic performance (Giannakopoulos, 2025). 
The intervention is based on a Functional Behaviour Assessment (FBA) conducted for an adult with ADHD who has difficulty completing tasks. The FBA showed that they avoid work by going off task, taking excessive breaks, and frequently being unable to remain seated.
These behaviours were observed during challenging academic tasks, particularly in noisy or busy classroom environments. It was hypothesised that these behaviours were caused by an attempt to avoid the tasks, and when escaping was not possible, they sought attention. The environmental context further exacerbates these behaviours with Matt seated near peers who engage in similar off task behaviours and inconsistent teacher prompts. 
Academic underachievement in adolescents with ADHD is linked to long-term problems like low self-esteem, higher dropout rates, and family conflict. Therefore, intervening is crucial (Dvorsky et al., 2019; Giannakopoulos, 2025). 
The intervention will combine cognitive behavioural therapy (CBT), behavioural strategies, and executive function training to reduce avoidance behaviours, improve sustained attention, and build adaptive coping strategies for task completion. 
The intervention aims to improve academic engagement and task initiation by addressing executive function challenges and environmental factors, helping individuals succeed academically and to better manage their behaviour. 







	What theory and empirical research evidence supports your intervention? (Please provide a brief review of relevant psychological literature/theory that supports your intervention and a minimum of six references – refs not part of the word count). (Approx. 700 words)
1. Executive Function (EF) Theory and ADHD
According to Sluiter et al. (2020), ADHD is characterised by deficits in executive functions such as working memory, task initiation, planning, and self-monitoring 
These challenges significantly impair adolescents' ability to complete academic tasks, particularly when the tasks are complex or require sustained effort. Matt’s FBA shows that his avoidance behaviours mainly occur when faced with challenging tasks, such as writing assignments or vague instructions which requires more advanced executive functioning. 
EF training has been shown to improve academic outcomes in adolescents with ADHD, and the proposed intervention will focus on teaching organisational strategies, planning skills, and task management to reduce cognitive overload and enhance work completion (Singh et al., 2022).
2. Behavioural Learning Theory and Applied Behaviour Analysis (ABA)
From a behavioural perspective, work avoidance behaviours in ADHD are often maintained by negative reinforcement, for example, escaping difficult tasks (Orhan et al., 2023). The FBA findings for Matt indicated that work avoidance is primarily a strategy for escaping task demands and this behaviour is reinforced through immediate escape and teacher attention. Behavioural interventions, such as token economies and systematic reinforcement for on-task behaviours, have consistently been found effective in reducing ADHD-related academic avoidance (Barstow, 2022). The intervention will incorporate token reinforcement systems, reward task behaviour and providing predictable breaks to mitigate the avoidance function.
3. Cognitive Behavioural Theory (CBT) and ADHD
Cognitive Behavioural Therapy (CBT) focuses on the role of cognitive distortions (negative or unrealistic beliefs) in influencing behaviour (Syasyila et al., 2024).
Adolescents with ADHD often develop maladaptive thought patterns related to school tasks, such as perceiving them as overwhelming or impossible to overcome (Öster et al., 2020). These thoughts resulted in avoiding and delaying tasks. Studies have shown that CBT based interventions can reduce academic procrastination and improve homework completion (Furlan and Cristofolini, 2022). In accordance with this, the intervention will incorporate cognitive restructuring techniques to help adolescents reframe negative academic thoughts and adopt more adaptive coping strategies.

4. Self-Regulation Theory and Social Cognitive Theory
Adolescents with ADHD frequently have trouble with self-regulation and postponing rewards which contributes to their challenges in school (Giannakopoulos, 2025). According to Bandura's social cognitive theory, self-regulation involves the ability to set goals, monitor progress, and adjust behaviours based on feedback (Tougas et al., 2015).
The FBA identified self-monitoring deficits with a lack of awareness of Matt’s task progress and an inability to stay focused on long or unclear tasks. The intervention will teach self-monitoring techniques, for example, using checklists, visual schedules and goal setting strategies to improve task persistence and academic engagement. By fostering greater self-regulation, the intervention will reduce reliance on avoidance behaviours and increase academic success. This is supported by Reddy et al. (2018). 

5. Ecological and Contextual Models of ADHD
Ecological models of ADHD suggest that interventions should consider the broader environmental context in which behaviour occurs.
The FBA highlighted several environmental triggers for Matt’s task avoidance, including seating near busy areas and inconsistent responses from the teacher. Research has shown that interventions that address both the learning environment and behavioural strategies are more effective in improving academic outcomes for individuals with ADHD (Lessing and Wulfsohn, 2015).
As part of this intervention, the environment will be adjusted by seating pupils in preferred areas, breaking tasks into visual steps and providing clear instructions to minimise distractions and enhance structure. 
The intervention draws on executive function theory, behavioural learning theory, CBT, self-regulation theory, and ecological models to create a comprehensive, function-based intervention for adolescents with ADHD. 
Research shows environmental changes, executive function training, behaviour reinforcement, and cognitive strategies effectively improves school engagement and task completion in adolescents with ADHD, especially when guided by an FBA (Cho and Blair, 2017).








	Methodological Details (Approx. 1000 words)
The proposed intervention is a 10-week psychosocial program that includes:
1. Weekly group sessions, 90 minutes each, focusing on self-regulation, organisational skills, problem-solving, and motivation.
2. Individual coaching sessions, 20 minutes, tailored to each participant’s FBA profile, focusing on task management and executive function impairments.
3. Classroom integrated behavioural supports, including environmental modifications, token economies, and visual task supports to reduce task avoidance.
4. School and home collaboration with weekly feedback from parents and teachers, reinforcing progress and adjusting strategies as necessary.
Participant group
· Target population: Adolescents aged 13–15 years with a formal ADHD diagnosis
· Anticipated sample size: 60 participants, 30 in the intervention group, 30 in the control group. 
Inclusion criteria:
· Diagnosed with ADHD 
· Attending secondary school 
· Difficulty completing homework and classwork, confirmed by teachers and parents.
· Exclusion criteria:
· Intellectual disability
· Severe comorbid psychiatric conditions 
· Current participation in another structured academic intervention.
Consent procedures:
· Written informed consent will be obtained from parents.
· Written assent will be obtained from adolescents.
· Teachers will provide consent for classroom observations and intervention support.
· Participation is voluntary, and participants may withdraw at any time.

Materials / measures
· Homework Problems Checklist (HPC) – Filled out by parents and teachers to identify difficulties related to homework (De Vries et al., 2023). 
· Academic Performance Rating Scale (APRS) – Completed by teachers to assess students’ academic performance (Castillo-Manzano et al., 2016). 
· Self-Regulation Questionnaire (SRQ) – Used by adolescents to evaluate their self-regulation strategies (Pichardo et al., 2018).
· Daily homework logs – maintained by students to record assignments completed and submitted (Grimm, 2015).
· Behaviour rating scales – utilised to track changes in ADHD symptoms (Staff et al., 2021).
· Token economy charts – Implemented to monitor and reinforce focused and on-task behaviour (Williamson and McFadzen, 2020).
· Visual schedules and task breakdown templates – used to organise tasks and support students in starting and completing activities (Macdonald et al., 2018). 
Intervention procedure Week 1: orientation and baseline assessment
· The objectives and structure of the intervention are outlined, and baseline assessment measures are administered.
· Environmental adjustments are implemented to minimise distractions, for example, optimising seating arrangements. 
· Individualised coaching commences, with a focus on identifying antecedents and triggers related to avoiding tasks.
· Parents and teachers receive a brief orientation regarding their roles and responsibilities in supporting intervention procedures.

Week 2-4: Organisation and task management
· Focus: Skill-building in task organisation and time management. Participants will learn how to break assignments into smaller, more manageable steps using visual task breakdowns and structured planners.
· Self-Regulation Strategies: Adolescents will be taught strategies for self-monitoring their progress, for example, ticking off completed steps and time management, for example, using timers to track work intervals. 
· Classroom-based Interventions: Teachers will be provided with structured prompts and visual aids to support task initiation and reduce cognitive overload. These modifications aim to address environmental triggers such as unclear instructions or long tasks.
· Weekly Check-ins: Adolescents will track their progress using daily homework logs and receive immediate feedback during individual coaching sessions. Token rewards will be given for completing steps of larger tasks, fostering reinforcement for on-task behaviour.
Week 5-7: Self-Regulation and Emotional Coping
· Focus: Building emotional regulation skills and problem-solving strategies. Adolescents will learn techniques such as cognitive reframing to counteract negative self-talk around difficult tasks and relaxation techniques, for example, deep breathing or progressive muscle relaxation to cope with frustration during academic work.
· Pause-and-Plan Script: Adolescents will be taught a pause-and-plan script, which involves taking a short break to reflect on the task, identify potential barriers and plan for overcoming them. This will help interrupt avoidance behaviours and re-engage students in the task. 
· Peer Collaboration: Students will work in pairs or small groups to practice problem-solving skills and provide each other with peer feedback, thus increasing social engagement and accountability.
· Teacher and Parent Feedback: Teachers and parents will continue to monitor progress and provide reinforcement, such as praise for specific steps completed.
Week 8-9: Motivation and peer accountability
· Focus: Enhancing motivation for academic activities by incorporating peer accountability and progressively increasing tolerance for sustained work. Adolescents will participate in group-based discussions to establish long-term academic goals and develop structured plans for attaining them.
· Study buddies: a peer accountability system will be introduced in which students create study buddy agreements to help each other complete tasks or meet deadlines. This approach is intended to reduce feelings of working alone and provide more social support during academic work.
· Graduated exposure: To build capacity for working on longer tasks, they will gradually engage with extended assignments in short, structured intervals. Positive reinforcement will be used to encourage sustained focus during these longer work periods
· Parental involvement: Parents will be encouraged to participate by setting similar expectations at home, ensuring consistency in support and reinforcement across environments.

Week 10: Consolidation and skill Integration
Focus: strengthening learning and integrating strategies into a personalised Homework Success Plan. Each student will create a final plan that includes:
· The organisational strategies they have found most helpful.
· Coping strategies for managing frustration or avoidance.
· A detailed breakdown of tasks and time management techniques to be used in the future.
· Final assessments: A final set of assessments will be conducted to measure progress in work completion, self-regulation, and academic performance. Teachers and parents will provide feedback on behavioural improvements and task completion rates.
· Reflection and feedback: Adolescents will reflect on their journey throughout the programme, discussing what worked well and identifying areas for continued practice. Teachers and parents will be encouraged to provide ongoing support using the strategies learned throughout the intervention.
· Control Group Procedure: The control group will receive the standard classroom support provided by the school, without the intervention strategies outlined above. However, after the study is completed, the control group participants will be offered a brief workshop summarising the intervention strategies for their future use.
· Follow-up assessment:
A follow-up assessment 4–6 weeks after the 10-week intervention will check if improvements in task completion, self-regulation, and academic performance are maintained once support ends.

Expected Outcomes and Long-Term Impact
By the end of the intervention, adolescents with ADHD are expected to show measurable improvements in several key areas:
1. Increased work completion: a significant reduction in work-avoidance behaviours and improved task completion rates during academic tasks.
2. Enhanced self-regulation: better ability to monitor and manage their behaviours, including task initiation, attention control, and emotional regulation.
3. Improved academic performance: enhanced grades and positive feedback from teachers regarding homework and classwork completion.
4. Increased motivation and engagement: a greater sense of ownership over academic tasks, improved self-esteem, and stronger motivation to engage in schoolwork.
5. Greater family and school collaboration: more consistent support across settings, with parents and teachers reinforcing the use of intervention strategies.
These outcomes will not only improve academic performance but also contribute to long-term emotional and behavioural well-being, reducing the likelihood of leaving school prematurely, increasing self-esteem and fostering a more positive relationship with school and peers.
This intervention addresses the behaviours and environmental factors contributing to academic task avoidance in adolescents with ADHD, as identified through a Functional Behaviour Assessment. Using evidence-based behavioural strategies, cognitive-behavioural techniques, and self-regulation training, it aims to enhance task completion, academic engagement, and psychosocial functioning. By targeting the root causes of task avoidance, the programme supports adolescents in achieving academic success and developing skills that benefit them beyond school.







	Appendix (not included as part of the 2000 words but must still be completed)
  Materials 
· Homework Problems Checklist (HPC)
· Academic Performance Rating Scale (APRS)
· Self-Regulation Questionnaire (SRQ)
· Daily Homework Logs
· Token Economy Charts
· Visual Task Breakdown Templates
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