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In this assignment we will be looking at the use of reflective practice and the current thinking in relation to its use in the teaching and learning field. Firstly, we will look at the overall view of the reflective practice and how it relates to the teaching practice as a whole. We will then look at some of the issues surrounding the effective use of reflection and the importance that is placed upon it. We will then investigate some of the literature that relates to the reflective practice. The assignment will go over some of the basic principles within the written work in order to highlight the issues that are present in today’s society.   Following this we will then conclude with some overall thoughts and findings. We will also briefly look at what changes could possibly be made in order to facilitate the ability to reflect fully.
Reflection is the explicit and conscious analysis of practice. It is undertaken in an attempt to understand what is happening at the current time and how the situation can be improved. Since its introduction there have been many theories on how it can be best implemented in order to enhance teaching. 
An issue with reflection is that it is based on certain assumptions in order for it to be successful. These assumptions are that we as teachers wish to improve practice and that we are able to be critical of our own practice. Although it is almost certain that most teachers seek improvements it is not always true for self-assessment. The ability to self-assess practice can be somewhat of a challenge. As challenging as it is to be critical of our own practice it is important in order to learn from experiences. Boud & Walker (1998) emphasise that we must recall, revisit and change/improve continuously. In order to do this, it requires that we have a certain amount of confidence and we are able to be honest. 
After a lot of research into finding the most current paperwork surrounding the topic, we were able to find some recent studies and articles on reflective practice, although there was not a great amount. There is a lot of books and journals that place great importance on the reflective practice and how it should be achieved. Most establishments appear to be promoting the material, but the question is to what extent? All educators are engaged in some form of reflective practice whilst planning and assessing their learners.  However, as teachers are, they themselves reflecting on their own journeys. Most of the books and journals have lengthy descriptions on the effectiveness of reflective practice in relation to both teaching and learning but there appears to be many that state reflective practice is not undertaken appropriately as teachers. During the process of learning to be a teacher we are told that it is of the upmost importance that we reflect on our own learning and our teaching but following qualification there is a shortfall. According to Shivesh (2018), practising deliberate reflection is a promising strategy for improving the diagnostic decision making. The reflection practice is linked to both the teacher’s ability to teach and to learn. The reflection process is important as it enables teachers to question their own expectations and to expand their own awareness. Through actively seeking these opportunities to develop the teacher will continuously remain open to new ideas and chances to learn. Such learning is a direct asset to a teacher’s ability to teach and will have a massive impact on the quality of their students learning. the advancements in todays technology has meant that there are far more opportunities for a teacher to enhance their abilities and regularly reflect on up to date their knowledge is. According to Jackson (2019) the ability to gain access to up to date research developments places teachers in the most advantageous position to reflect regularly on their practice. 
A study reported that many teaching staff felt that the reflective practice was a useful tool which aided their career, but they felt the establishment was not set out to encourage it. What that means is that policies and targets confined them so much that the constant focus was on how the learners would meet the goals but not how to effectively encourage long term learning.  The principals and ex – leaders also appeared to emulate a similar feeling as their view of reflection seemed to be focused on accountability. Although we are able to see the overall thinking from the study it is difficult to implement change. Most of the participants were positive about the importance of reflective practice, some saying that their reflective practice was done in their heads but didn’t feel that it was a satisfactory attempt. They noted that due to conditions they often found it difficult to conduct a thorough reflection that encompassed their own leaning. They also felt it was often difficult to find the time to enhance their own skill set. 
In order for the reflective model to be successful it has to be an everyday model. It has to relate directly to what happens within the classroom and be achievable within the confines of the teaching and learning environment. Within this everyday model targets should be focused on the next session and not impose grand targets to ensure it is more likely they will be achieved. 
The reality in some cases is somewhat different, however. The reflective practice is often an imposed procedure that is put in place to meet targets and accountability demands. Most of the reflective practice is noted in relation to the whole planning process and not the teachers own learning. they are linked more with the targets that have been set and the outcomes that are achieved with students. such a narrow perspective only aids to limit the vast opportunities open to teachers. 
According to Benade (2015) it is unclear as to whether any pedagogical change is due to the reflection practice or whether it is due to the wider changes in policies and practices. He felt that the individual reflection may have very little relevance in the workplace beyond their requirements. Although the move towards reflection is a fact of life there is evidence that suggests it is not wholly embraced. 
In conclusion it is difficult to find an overall view of the current thinking from all aspects of education. There are some that see the importance but fail to implement change to ensure it is wholly embraced within the workplace. There are others whom feel it is the most important aspect as a teacher. It is clear that there are issues in ensuring it is utilised to the best of a teacher’s ability. Often there are reflective practices ongoing but are completed on a more internal basis. This fits with the theory that it must be a practice that can fit into a teacher’s routine in order to be viable. There are sceptics who say that the individual teacher’s reflective practice will have very little value over the workplace requirements and therefore it is not wholly embraced. Within the teaching field there are many targets enforced upon the teacher and the ability to effectively reflect can become diminished. When the pressure is on the reflective practice appears to be the easiest thing to drop but it is the most important element. Time spent on the reflective aspect will ensure that your time is spent focussing on the more important aspects. It is difficult to change the system but in order to achieve a better quality of long-term learning there has to be importance placed on reflection. A good teacher is able to continually assess the learners whilst enhancing their own skill set. In todays society where technology is readily available learners are able to access more information, so teachers have to be able to do the same in order to ensure they are challenging.
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