This assignment will critically discuss the barriers to engagement in education that children and young people (CYP) may face in Tanzania. The writer will be critically evaluating the role of the Tanzanian Government and the policies they have put in place to overcome some of these barriers. The policies in Tanzania will be compared to that of the UK, particularly Wales and their differences will be discussed. 
In 1924 the Declaration of the Rights of the Child, also known as the Declaration of Geneva was ‘the first effort to address the rights of the child on an international level which was mentioned in its preamble that; mankind owes to the child the best it has to give’ (Ekundayo, 2015, p.145). The declaration professed that children deserve only the very best, and its principles involved protecting disadvantaged and vulnerable children and promoting CYP’s development. The declaration highlighted that it was not only a child’s family or community’s responsibility to protect them, but it was the world as a whole who had a sole interest in children’s welfare. In 1989 the United Nations Convention on the Rights of a Child (UNCRC) was introduced. World leaders made a decision that CYP required a special convention especially for them, due to CYP under the age of eighteen often needing care and protection. “The UNCRC is the first legally binding international instrument to incorporate the full range of human rights—civil, cultural, economic, political and social rights” (UNICEF, 1989, para 1). UNICEF (1989) recommends that all countries that approve the UNCRC undertake children’s rights impact assessments on all decisions made about children, this has been implemented by the Welsh Government.  An example of this is Wales’ Social Services and Well-being Act, which was published in 2016. It focuses on how social services in Wales are delivered. The act states that services should ensure that all needs of the individual are met, that children and young people have their voices heard when it comes to decisions about them and to ensure that their services are sustainable for the future. WAG (2016) aims to ensure that people get the help they require before their situation becomes critical, through using a preventative and proactive approach. It ensures that there are safeguarding powers to ensure that CYP and adults are protected from neglect and abuse. When it comes to vulnerable and disadvantaged CYP in Wales the act ensures that they receive all the help and support they need to have a safe place to live, access education and be healthy. “While children remain objects of global concern and action, considerations of what a child is and how children’s interests are best advanced rarely actively includes the voices of children” (Cregan & Cuthbert, 2014, p.73). Although the UNCRC aims to ensure that all CYP’s needs are met and their rights are heard, it does have some critics. Edwards (2015) believes that the UNCRC is aimed at and favours CYP and their families from developed countries with a western first world perspective. The convention does not acknowledge that poor families from developing, low income countries (LIC) may have different priorities to education. This could be due to them needing their children to work instead of going to school, in order for the family to survive. Therefore, their child’s education would not be their number one priority due to poverty. Educate Girls (2014) state that extreme poverty can push parents into making economic decisions that can be detrimental to the children’s future.  Martinez (2016) supports this view, stating that in violation with the Tanzanian law, instead of enrolling in school, many children are forced into child labour, where they are regularly in conditions that are hazardous, abusive and exploitive to them in order to increase the income of their families. According to Cregan & Cuthbert (2014) over the years from protecting the rights of the child to now, the well-being of children seems to generally remain subject to policy and different approaches in which the children have very little contribution to or say over the matter.  
A regional charter was developed in Africa due to the UNCRC not mentioning Africa related issues and the fact that Africans were under-represented during the development of the UNCRC. The African Charter on the Rights and Welfare of the Child (ACRWC) is an African alternative to the UNCRC. It has a wider range of considerations related to Africa compared to the UNCRC. Cregan & Cuthbert (2014, p.70) explain that ‘throughout the document, African cultural values are continually referenced, stating that children and young people will be raised and regarding which they will show observance and respect’. The tendencies of the document are only applied to Africa meaning they are not aimed at children from other countries.  Ekundayo (2015) believes that due to the unique factors of African children’s socio-economic, cultural, traditional and developmental circumstances and taking into account the CYPs physical and mental immaturity, they need extra safeguarding and care. 
Educate Girls (2014) state that it should be a guaranteed human right that all children and young people (CYP) have access to education. In 2000 the United Nations implemented the Millennial Development Goals (MDG) which aimed to overcome global barriers by 2015. The goals had eight targets to improve and overcome these barriers. The targets relevant to this essay being; ending extreme poverty, achieving access to primary education around the world and to promote gender equality and empower women. “The adoption of the MDG is a tacit recognition by the UN and global community that pursuing children’s rights of poverty and under development in which many children live is misdirected” (Cregan & Cuthbert, 2014, p.72). However, four years after 2015 there are still issues with universal gender parity and although more children are attending primary school around the world, it still needs to be increased. In the 2030 Sustainable Development Agenda, goal four of the Agenda enquires member states to make sure that all CYP are able to access quality education that is equitable and inclusive, which promotes lifelong learning. The Agenda states that member states must ensure that all CYP and a high number of adults achieve literacy and numeracy skills and that all learners need to obtain the skills and understanding that is required to promote sustainable development. Four years after the Sustainable Development Goal and the aim to provide primary and secondary education for all, there has still been no development in reducing the number of children and young people that are out of school around the world. The countries that have the highest number of out of school CYP tend to be the world’s poorest countries. The UNESCO Institute for Statistics (UIS) (2018) discovered that in 2016 two hundred and sixty-three million children and young people were out of education; this represented almost a fifth of the global population for this age group. Sub-Saharan Africa possesses the highest number of children out of school. 
Murphy (2017) states that in Tanzania, more than five million children between the ages of seven and seventeen are not attending school. Children under fifteen represent almost half of Tanzania’s population and they are not succeeding in accessing a key component to Tanzania’s development progress. Although the Tanzanian government has reduced its poverty rate and attained decent economic growth over the past ten years, Tanzania still remains one of the world’s poorest nations. Murphy (2017) believes that the Tanzanian government needs to do more to tackle the discrimination and abuse that undermine many CYP’s education. Tanzania has one of the world’s largest young populations, it aspires to be a middle-income country by 2025, with its children and young people at the heart of its aspiration. For many children in Tanzania, their education ends once they finish primary school. In 2015, the Tanzanian government eradicated all school fees and stopped schools asking for contributions from parents in which they would use towards their running costs. Martinez (2016) states that since stopping these fees, school enrolment has significantly increased as a result. Previously to the school fees being abolished, many families did not enrol their children in education because they were unable to pay schools fees and related expenses. “The abolition of fees is one of the most important actions taken by the government to implement its ambitious education goals” (Martinez, 2016, para 14).  Murphy (2017) states that the decision to stop fees was commended my many, however, Human Rights Watch (2017) stressed that the government must do more, especially for girls.
One of the barriers to education in Tanzania is gender imparity, girls in Tanzania face a variety of challenges related to their gender. “Tanzania is among the worst performing countries in Africa for keeping girls in school” (Murphy, 2017, para 10). Martinez (2016) states that almost two out of five girls marry before the age of eighteen and thousands of girls are excluded and forced to drop out of school due to pregnancy. UIS (2018) states that Sub-Saharan Africa has the highest rate of exclusion, with twenty one percent of primary school age children being denied the right to access education.  “Girls of every school age are more likely to be excluded from education than boys across sub-Saharan Africa. For every hundred primary school aged boys there are one hundred and twenty-three girls deprived of an education” (UIS, 2018, p.9). The ACWRC (1990) declares that governments should take special measures in respect of female, gifted and disadvantaged children, to ensure equal access to education for all sections of the community, however some of the Tanzanian government’s policies specifically discriminate against girls. If a girl gets pregnant or married whilst she is still attending school, then she is immediately expelled from school. “These policies deliberately facilitate discrimination and abuse and stand in sharp contrast to the spirit of the government’s efforts to provide universal education” (Martinez, 2016, para 17). “The world is moving towards gender parity in out of school rates, although inequalities persist at regional and country levels” (UIS, 2018, p.6). However, Fennel & Arnot (2008, p.31) believe that gender inequalities in schooling have been a concern but shifting global relations have meant the terms of value that address these injustices have changed. The ‘Malala Fund’ was introduced in 2015, which aimed to promote all girl’s rights to education. UNESCO (2018) states that Tanzania has made impressive steps towards increasing gender parity and that it is nearly achieved in many primary schools. However, it is still a major challenge to ensure that girls’ transition to and complete secondary education. This could be due to domestic responsibilities, early marriage and teenage pregnancies which prevent girls from attending school and completing their education. Other factors that UNESCO (2018) discovered that prevented girls attending school is due to poor sanitation facilities, lack of qualified teachers and insufficient learning resources. 
Another barrier to education in Tanzania is accessing secondary education. Millions of children and young people in Tanzania do not receive secondary education or vocational training. Martinez (2016, para 9) estimates that a ‘total of five point one million children and young people aged seven to seventeen are out of school, including nearly one and a half million lower secondary school age’. Although school fees have been stopped, a high number of the poorest children in Tanzania are still unable to attend school due to other costs that are related to attending school. This can include paying for resources, uniform and transport or accommodation for children and young people living in rural areas, far away from their school. Murphy (2017) claimed that some students travel more than fifteen miles to get to school. They either have to walk to school or pay for transportation which can have a detrimental impact on poor families. Another result of the abolishing of school fees is the fact that schools are now unable to find certain things that they would have previously paid for with the fees they charged. These contributions that schools would request would normally pay for constructions and renovations being made to the school, employing more teachers and investing in learning resources. Article 11 of the ACRWC (1990) states that ‘every child or young person has the right to an education, to develop their personality, talents and mental and physical abilities to their fullest potential’. However, a high number of children in Tanzania are unable to continue attending school long before they are eighteen, due to the fact that they failed the Primary School Leaving Exam (PSLE).  Passing this exam is a requirement for children to access secondary education. Kippenberg (2014) states that in 2013, more than 49.4% children failed the exam and in 2012 an astounding 69.3% failed, with a low a percentage of girls passing the exam.  Rao (2014) states that Tanzania’s transition from primary to secondary school rate is one of the lowest in the world. The Tanzanian government is considering a new education and training policy, that would make secondary education compulsory up to the age of seventeen. Kippenberg (2014) fully supports the implementation of this new policy, she believes that the government should embrace it and they should make sure that the PSLE is no longer put in place to stop children from accessing secondary education.
Maslow’s Hierarchy of Needs describes the basic fundamentals we require to survive. Commencing from the simplest of needs, the hierarchy then moves through the stages as humans go through them when developing and growing. In developed countries, like the UK, children and young people mainly have access to all of the needs mentioned in Maslow’s Hierarchy. However, in developing countries such as Tanzania it is more challenging for these needs to be met. This can have negative impact on the child’s development and may act as a deterrent from moving onto their next tier. An example of this is meeting a CYP’s physiological and safety needs, which include air, water, food and shelter. The physiological and safety needs for the foundation and if these needs are not met, no further development can be made. These needs are the most important requirements we need to survive, Article 14 of the ACRWC (1990) proclaims ‘every child shall have the right to enjoy the best attainable state of physical, mental and spiritual health. This includes the provision of nutritious food and safe drinking water, as well as adequate health care’. However, in Tanzania, due to the high amount of poverty it is often a challenge to have access to clean water and nutritious food meaning that before moving onto their next stage, their development is already hindered. Maslow’s next two tiers are belonging and esteem, if a CYP are unable to access education, this can have a negative impact on their sense of belonging and self-esteem. CYP socialise in school and feel a sense of belonging with their peers, if they are unable to attend school then they may feel isolated. The PSLE can affect a CYP’s esteem, as if they fail the exam, they are unable to continue their learning. Education can enable CYP to thrive and build their confidence, giving them knowledge and hope for the future. However, if a CYP’s education is stopped because they fail one exam this may stop them reaching their next tier: self-actualisation which is the final need in Maslow’s Hierarchy.
To conclude, the Declaration of Geneva was introduced in 1924, it established the basis of the rights of the child, protecting the weak and vulnerable and promoting children’s development. The UNCRC was established in 1989, releasing fifty two articles which explained children’s rights. Due to the UNCRC not including Africa in it’s Development and Africa feeling that African related issues were not documented in the UNCRC, they created the ACRWC. The ACRWC consists of thirty one rights that children in Africa are entitled to, the rights promote African culture and although some of the articles are linked to the UNCRC, there are certain articles that could not be aimed at children from others countries of the world. One of the goals for the sustainable development agenda is that all CYP around the world have access to quality education by 2030. However, poverty is still a major barrier to children in Tanzania. Although the school fees were stopped in 2015, extremely poor families find it challenging to buy uniform, pay for transport and resources for their child to go to school. Some families may even need their children to give up school and go to work to increase the family income in order for them to survive. Gender is another barrier to education, for girls in particular. If a girl gets forced into a marriage or gets pregnant then they are immediately expelled from school, robbing them of their education. Although UNESCO (2018) states that there has been an increase in girls attending primary school, at present there are still less girls transitioning to secondary school compared to boys. It seems there is a long way to go when it comes to gender parity in secondary schools in Tanzania, however, the Malala fund was introduced in 2015 to promote girls attending and completing secondary education and prevent them being discriminated against. The PSLE is an exam that children have to take in their last year of primary school, if they fail this exam they are unable to access secondary school. “All children should have access to secondary school, whether they excel at the test or not. The PSLE should simply not be used as a barrier to further education but only to assess performance” (Kippenberg, 2014, para 3). Maslow’s Hierarchy of Needs describes different tiers of needs that children need to be met in order for them to reach self-actualisation. In Tanzania, it is a major challenge for children to have even their basic needs met, mainly due to poverty, therefore having a detrimental impact on their academic and emotional development. In 2016, Wales’ Social Services and Well-being Act was updated to ensure that CYP’s needs are met and their voices are heard. Due to Tanzania still being a developing country, there have been some achievements over the recent years such as the abolishment of school fees and most girls in Tanzania accessing primary schools. However, the PSLE is still in place which jeopardises children’s chances to access secondary education. Martinez (2016) highlights the importance of secondary education, if children receive quality education this can lift their family and community out of poverty as well as having a positive impact on their country’s growth. It would be more beneficial if this exam was used to record pupil’s academic attainment and progress in readiness for them attending secondary school, so teachers understand their pupils’ academic abilities and are able to meet their educational needs. “Let’s not forget the ‘all’ in education for all” (Kippenberg, 2014, para 5). If the Tanzanian Government is aiming to become a middle-income country by 2025, it seems that more needs to be done to enable all students to have access secondary school and ensure that girls and young women are not discriminated against. If the number of students attending secondary school is increased and all students complete secondary school, this will have a beneficial impact for Tanzania’s future.
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